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THE USE OF BLENDED LEARNING THEORY IN NEGOTIATION
TEXT MATERIAL IN HIGH SCHOOL

Roni Nugraha Syafroni
Universitas Singaperbangsa Karawang,
Karawang, Indonesia
roni.nugraha@fkip.unsika.ac.id

Abstract

The background of this research is because | was inspired by the pandemic conditions that hit the
country. Students often confide in the researcher. They want material that is contemporary,
contextual, not merely textual. Therefore, the researcher took one of the materials about the
negotiation text combined with the blended learning theory. The negotiation text that the researcher
used was a text about conversation in one hospital, which was sourced from an online news site.
The method that researcher use in this research is descriptive analysis. The researcher took the
blended learning literature by Wasis D Dwiyogo. The results of this study indicate that blended
learning is beneficial when it is translated into negotiation text material. Last but not least, the
conclusion of this research shows that blended learning is beneficial when combined with

negotiation text material.

Keywords: Blended, Learning, Negotiation, Text

Introduction

During the current pandemic, the
government, through the Minister of
Education and Culture, has issued an
announcement for students to study from
home or online. It is like two sides of a
coin, there is good and there is bad. The
good thing is, among others, teachers and
students are protected from Covid 19
transmission, also teachers and students
will also be increasingly challenged to be
creative in cyberspace. The bad things are
that students feel bored because of the
large amount of textual material and
emotional relationships between teachers
and students that begin to drift apart in the
delivery of learning material.

One of the materials that began to
detach emotionally between the teacher
and students was the negotiation text
material. This is because in essence the
delivery of this material by the teacher
must be offline. Negotiation text should be
put into practice right away, because it is
related to a text of, such as, buying and
selling activities in the market, and the
activity of buying and selling cars.

Negotiation text material is indeed suitable
for grade X Senior High School students
who are indeed transitioning from late
teens to early adulthood. In this study, the
researcher will combine negotiation text
material with the blended learning theory.
Then, in this study, the researcher will take
the negotiation text material from an online
site.

One of the definitions of the
negotiating text according to the online
Kamus Besar Bahasa Indonesia developed
by Setiawan (2021) is, bargaining process
by way of negotiating to reach a mutual
agreement between one party (group or
organization) and another party (group or
organization).

Methodology

This study aims to analyze the two
negotiation texts. Because it is intended to
explore deeper into the perspective
phenomenon used by the author of the
article, the appropriate research method for
this research is descriptive analysis
method. This is consistent with what

THE USE OF BLENDED LEARNING THEORY IN NEGOTIATION TEXT MATERIAL IN HIGH SCHOOL
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Creswell (16: 2012) states, analytical
descriptive research aims to study a
problem and develop an in-depth
understanding of a phenomenon.

The subject of this study consisted of
the same two articles about negotiation
texts that came from online-based media.
As for the place of research in this study is
online media. The reason for the
consideration of taking data there is
because it has a wider range of news
without being limited by space and time as
well as the ease of access at any time. To
collect data in this study, researchers
conducted literature and documentation
studies. In order to support literature study
data, this research is not only online-based
but also offline-based data which retrieves
data from various learning and language
books. This data that has been obtained
will be arranged based on needs which will
then be analyzed through the stages of data
display, data reduction, and data
verification (Creswell: 2012).

Findings and Discussion

The understanding of the blended
learning theory of Dwiyogo (59: 2018) is
learning that combines or mixes face-to-
face learning and computer-based learning
(online and offline). Then, still according
to Dwiyogo (66-68: 2018), there are six
types of blended learning classifications,
namely:

1) Face to Face Learning, learning is
carried out with the physical presence of
the instructor who does the presentation of
the material physically but does not carry
out electronic communication;

2) Independent Learning, learning is
carried out without presentations and the
presence of teachers and without electronic
communication, meaning that students
learn on their own;

3) Learning Asynchronous, learning is
carried out without the presence of a
teacher but is carried out by

unsynchronized electronic
communication;

4) Synchronous Learning, learning is
done in virtual and synchronous electronic
communication;

5) Asynchronous Blended Learning,
learning is carried out with occasional
teacher attendance and combined or mixed
electronic communication; and

6) Synchronous Blended Learning,
learning is carried out in the presence of
teachers and by electronic communication.

The type of blended learning in this
study is type number 6. Because it is still
in a pandemic era, the researcher assigns
students to act out a dialogue between the
seller and the buyer in their respective
places. Students demonstrate the dialogue
with brother/sister/people who are at
home. Then the students recorded in the
form of a video and sent the results of
demonstrating the dialogue to the
researcher's email address. Furthermore,
the researchers held an online meeting via
the zoom application with the students. In
the middle of the online meeting,
researchers will display videos sent by
students. Below are the negotiating texts
that the researcher studied.

1. The  first  negotiation  text
(https://www.ilmusiana.com/2020/01/cont
oh-teks-negosiasi-jual-beli-di-
pasar.html?m=1)

The following negotiating dialogue
between fish seller and buyer in the
market:

Seller: "Come on please buy, please buy
the fish."

Buyer: "Excuse me Sir, how much is a kilo
of fish?” (pointing at the milkfish)

Seller: "30 thousand Ma’am the price."
Buyer: "If the price of this fish, Sir?"(while
pointing at skipjack fish)

Seller: "45 thousand Ma’am the price."
Buyer: "If | buy both how many Sir?"
Seller:  "Everything is 75 thousand
Ma’am."

Buyer: "What if the price of these two fish
is just 60 thousand?"

THE USE OF BLENDED LEARNING THEORY IN NEGOTIATION TEXT MATERIAL IN HIGH SCHOOL
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Seller:  "Wow, you can’t, Ma’am, the
capital doesn’t close."

Buyer: "I will add it to 63 thousand Sir,
how do you do it?"

Seller: "Ma’am, I haven’t gotten it either.
Like this, I deduct 5 thousand, so just pay
70 thousand."

Buyer: "Ok Sir, pack it up immediately,
here is the money (while giving the
money).”

Seller: "Yes Ma’am, thank you."

2. The second negotiation text
(http://bfal9.blogspot.com/2018/02/teks-
negosiasi-membeli-mobil-
singkat.html?m=1)

Randy: "Good afternoon, Sir."
Seller:  "Good afternoon Sir. Is there
anything I can help?"

Conclusion

The conclusion that the researcher
can convey is, that this study uses the
blended learning theory which comes from
the theory of an expert, Dwiyogo. The
news that is analyzed is news from online
media. The number of texts of online news
analyzed is two.

References
[1] Class, Abu Hanifah. 2013. ‘Teks Negosiasi Jual
Beli Mobil (Singkat)’.
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cost?"
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Seller: "Hmmm, may. How much do you
want to bid?"

Randy: "Just 85.000.000 Sir. How about
it?"

Seller: "Wow, that price doesn’t feel like
it, Sir."

Randy: "If it’s 90.000.000,?"

Seller: "Just ride a little Sir, 92.500.000, |
let go of this car."

Randy: "Yes Sir | agree. | transferred the
money to you. | carry this car now."
Seller: "Ok Sir. Thank you."
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TEACHER’S BELIEFS IN TEACHING READING USING
MULTIMODAL TEXT

Rizka Putri Kusuma?, Joko Nurkamto?, Ngadiso®
123Universitas Sebelas Maret
Indonesia
Yrizkak19@gmail.com

Abstract

Teachers are considered to have an important role in transforming schools and classrooms. They
have something to do with successful students learning. It is interesting to note that practically
exposed to the same material, curriculum, students and environment, teachers conduct their teaching
in various ways because English teachers have preconceived ideas or beliefs about the best approach
in their teaching. This reflects the effectiveness of their practice. As multimodal text is necessary to
be used in this digital era since text can appear in various forms and do not have to always be in
writing consisting of rows of letters or characters. Teachers must have sufficient knowledge and
understanding about it. Moreover, before the Covid-19 outbreak appeared in this world and affected
all areas, especially education, teaching and learning process in the classroom was still focusing on
the use of English textbooks that do not involve various kinds of mode. Therefore, the use of
multimodal text is helpful to be used during the pandemic where the teaching and learning process
has shifted to online learning. This case study aims to reveal a Senior High School English teacher’s
belief about multimodal text in teaching reading. It also reveals how the teacher apply her beliefs
in teaching practices. The findings suggest teacher’s personal beliefs about multimodal text and

how the use of multimodal text which should be used in the classrooms.

Keywords: Teacher’s Belief, Multimodal Text, Teaching Reading

Introduction

It is undeniable that information is
communicated in various modes. This is
evidenced by the increasing use blogs,
websites, slideshows, webinars, media,
clouds computing and other connectivity
tools that have become almost as common
as print-based documents. Most of the
content in this tool is visually coded. This
means that the reader is not only presented
with messages in words but also in
pictures, graphics, and other components
as a combination of movement and sound
as possible added (Chan & Unsworth,
2011). The leap from page to screen and
the ensuing changes in the semiotic
landscape creates new literacies; Kress
(2003) claims that “in the era of the screen
and of multimodality some fundamental
changes are inevitable as far as forms,
functions and uses of writing are
concerned” (p. 61). These are different
forms of reading and writing through the

different ways of making meaning affect
all fields of life, including education.
Technological  innovation  has
changed the way we read, write and think
together. People is no longer rely on
traditional print-based modes to acquire
knowledge and communicate with others.
They must navigate multiple multimodal
resources, both traditional and digital to
gather information and interact with the
world around them. Kress (2005) says
digital technologies have transformed the
way in which texts are produced,
distributed, and consumed. Contemporary
reading materials in both print and digital
formats include a complex interplay of
written text, images, and design elements.
Such texts can be described as multimodal:
they combine different sets of semiotic
resources for making meaning, such as
language, image, and spatial patterns, and
communicate these meanings through

TEACHER’S BELIEFS IN TEACHING READING USING MULTIMODAL TEXT

Rizka Putri Kusuma, Joko Nurkamto, Ngadiso



1
4 English Language and Literature International Conference (ELLIC) | Electronic ISSN: 2579-7263
Proceedings — (ELLIC Proceedings Vol. 4, 2021) | CD-ROM ISSN: 2579-7549

%) 4
Uniwg>

multiple sensory modes and media (Jewitt,
2008; Kress, 2003). For example, online
news websites often include written
articles accompanied by images, video,
infographics, and interactive elements to
engage and communicate information to
readers; business reports may use graphics
to summarize complex data or to highlight
significant findings; and language learning
materials frequently include images and
audio to support the comprehension of
written text to make meaning more
accessible to learners.

Preparing students for times of fast-
paced technological advancement and
access to multiple sources of information
requires teachers have to understand how
to help students make sense of them all, as
they navigate resources in an increasingly
digital world. Helping students read
multimodal text seems to not only support
their understanding of existing text but can
also improve student literacy outcomes
(Chauhan, 2017; Larysa, Lysenki, &
Abrami, 2014). Multimodal learning can
improve students' communicative
competence, cultural understanding, and
attitudes towards. Furthermore,
multimodal literacy is directed to various
sources of texts that can produce meaning.
Multimodal literacy is an attempt to
understand various ways of representing
knowledge and making meaning (Jewitt
and Kress, 2003). The focus of multimodal
literacy is on the design of discourse by
investigating the contributions of various
semiotic (verbal, visual, and motion)
sources that are mobilized through various
modalities as well as interactions and
integration in the process of text
coherence. Multimodal literacy considers
how linguistic and visual choices meet
text, audience and context objectives, and
how those choices work together in the
organization and  development  of
information and ideas (Lim & Tan, 2017).

Teachers are considered to have an
important role in transforming schools and
classrooms. They have to do with
successful student learning. It is interesting

to note that practically exposed to the same
material,  curriculum, students and
environment, teachers conduct their
teaching in various ways because English
teachers have preconceived ideas or beliefs
about the best approach to teaching. This
reflects the effectiveness of their practice.
Teachers' beliefs are thought to have a
major influence on their classroom
practice. Teachers' beliefs affect the goals,
procedures, materials, class interaction
patterns, their roles, their students, and the
schools they work for (Kuzborska, 2011:
102). Borg (2003: 81) argues that teachers
are active, thinking decision makers who
make instructional choices by drawing on
a practical, personal, and context sensitive
network of knowledge, thoughts, and
beliefs. Teacher confidence also has an
impact on classroom practice and teacher
professional growth (Kuzborska, 2011:
102). Richardson (1996) says that teachers'
practice reflects their beliefs.

Methodology

This research was conducted under
the qualitative approach in the form of case
study. Yin (2018) defines a case study as
an empirical  investigation of a
contemporary phenomenon within its real-
life context, when the boundaries between
phenomenon and context are unclear, and
in which multiple sources of evidence are
used, for example, observations,
interviews, audio-visual material, and
documentary evidence. This research was
conducted at senior high school in
Surakarta, Central Java, Indonesia in 2020.
The participant was an experienced high
school teacher. Concerning the qualitative
research methods, this research employed
classroom observation and interview to
gather the data and to have a full idea about
the beliefs and teacher’s practice in
teaching reading using multimodal text.

Findings and Discussion
a. Findings
1) Teacher’s Beliefs
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Related to the teacher’s beliefs in
teaching reading using multimodal text,
the researcher divides some issues to
explain the research findings dealing with
the teacher’s beliefs.

The first issue is what the teacher’s
definition about multimodal texts. The
teacher defines multimodal text as a way of
conveying messages with more than one
mode. It can be defined as a text that
presents information across variety of
modes for example picture/ image, sound/
voice, video, gesture, expression,
movement and body language. It is
summarized from the result of interview.

First, the teacher defined multimodal
in general. She said:

“Multimodal is a way, a media of

conveying meaning that is not just in

form of words or text, we can use any
modes to convey meaning or
information e.g. through pictures,
sounds or voices, colors, expressions,
gestures and movements. That is
multimodal. Then for the definition of
multimodal teaching and learning is a
teaching and learning process that
involves more than one way to deliver
the material. It is not just limited to
text, we can use various ways. For
example, pictures and sound that
frequently used in English teaching.”

Then, the teacher also defined
multimodal texts from her understandings.

“Multimodal text is a text to convey
the message in more than one mode,
for example, when | was explaining
poetry. | often teach literature. Poetry
is usually only in the form of printed
poetry. | have explored multimodal
poem as a text and | applied that last
semester. There was poetry that was
videotaped, so they used the same
image with the sound as the back
sound that was in line with the content
of the poem, so it was integrated.”

The next issue related to teacher’s
beliefs on the use of multimodal texts in
teaching reading is the teacher’s reasons to

use multimodal texts. The data shows that
the teacher uses multimodal texts because
she has concerned that multimodality is
needed to be introduced to students in this
digital era.
“I think it's technological
development. Times have changed, so
we get into a world that is multimodal.
Many messages are conveyed without
words, even only with pictures or with
sound as symbols. So, we have to
update, otherwise the learning will
become bored and not attractive to
students. Second, because here it is
actually allowed to use a cellphone.
You can bring your cellphone to
school, actually it can be used, for
example browsing for material or
sending  assignments  that are
multimodal digital is very easy,
right?”

Although, not all of basic
competences can be developed in the form
of multimodality, she tried to find suitable
material in some aspects. She also said that
the use of multimodal in teaching English
is very useful, teachers can involve many
modes, such as images, sounds, videos,
gestures, and movements of our bodies to
convey messages.

The third issue of teacher’s beliefs on
the use of multimodal texts in teaching
reading is the importance of multimodal
texts. The teacher believes that multimodal
texts can motivate the students in which
teacher should bring something new in the
classroom. She believes that multimodal
texts can make the students interested to
join the learning process. The use of modes
in multimodal can be an innovation for
teaching English in the class.

Furthermore, the teacher said that the
use of multimodal texts is helpful to be
used in this condition. Since the teaching
and learning activity is online based
classroom, she often provides multimodal
texts in her teaching activity especially in
teaching reading. “It is helpful, especially
for distance learning used in current
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situation.” The teacher also said that
providing multimodality-based material
for online teaching can help her to achieve
students’ understanding about the material
she teaches. “Effective. it helps the
students to understand the texts and helps
its implementation of distance learning.”
The next issue related to multimodal
text in teaching reading is how the teacher
believes in teaching reading using
multimodal text. It explains how the
teacher uses multimodal text in teaching
reading in the classroom. The teacher's
activities in teaching students using
multimodal texts reflect their beliefs. In the
previous section, it was stated that the
teacher believed that multimodal text was
a way of conveying messages with more
than one mode. She assumed that
multimodal texts, especially in teaching
reading, can help students understand
messages in text and could also include
reading indicators that have to be achieved.
“in reading, we cover that. Multimodal
helps in understanding the text, for
example, for the vocabulary. It is
related to how deliver the material. It
can also go to the topic, for example |
want a text that discuss something, for
example, global warming, so when |
shows the video, global warming
means that [ have targeted the topic ...”

As the teacher said that not all of basic
competences can be developed in the form
of multimodality, she tried to find suitable
material in some aspects. She also said that
multimodal texts can be used in some
topics, she had used it in some materials in
teaching reading.

“It can be used, but I might not be able

to do it for all basic competences,

because the preparation is a bit
complicated. So, it can be used all of
them, for example in reading, we
provide pictures that provide technical
terms, for example what | mentioned
earlier. For multimodal, for example,
to discuss grammar, you can, in fact
there are many media that already

exist on the internet, for example, such
as teaching grammar through songs or
interesting power points that are
multimodal exists. Continue to
dialogue, the dialogue is even
extraordinary because there are many
videos or whatever. So, in my opinion,
everything can actually enter
multimodal, it can be used for almost
all English materials.”

“I use multimodal text a lot for a variety
of materials. Some examples:

a. Report text about technology

b. Descriptive text (tourist attractions)

c. Recount text about historical events

d. Poem

e. Short story

f. Analytical exposition

g. Hortatory exposition

h. Brochures, pamphlets, leaflets

i. Letter of invitation

J.  Congratulations (Congratulating
Someone in the form of a greeting card)”

The next issue is related to the
difficulties of using multimodal text in
teaching reading. The teacher said that the
difficulties of using multimodal texts in
teaching reading is on the preparation of
the materials. She stated that it would be
easy if teachers just give a text to their
students. For teachers that provide
different way of teaching that is
multimodal, they have to find suitable
materials e.g. video, audio that relate to the
topic of material. Another difficulty is on
the test. The teacher thinks if the test is
multimodal, it will spend much time to
prepare the test. For example, to prepare
reading test that is multimodal, teachers
have to find not only such kind of text, but
also some pictures and questions that relate
to the pictures.

“Preparation, preparation of the
presented materials. Actually, it would be
very easy if you just gave the text, students
read this. But, if we are going to present it
in a different way from multimodal, we
have to look for the right material, for
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example, there is a video explaining about
this. The first is the preparation. Second,
maybe the test, I have never tried a
multimodal test, so I imagine if the test has
to be multimodal it also takes quite a bit of
time to prepare, because | imagine if the
reading text is multimodal it is not just a
text, right? Pictures, then there are
questions about the picture, etc.”

Second, as the teacher said the
difficulty faced by teachers in using
multimodal texts in teaching reading is
teachers’ motivation to know and learn
more about multimodal teaching and
learning, especially multimodal texts in
teaching reading.

“To overcome the obstacles, what
should we do if we are teachers is reading,
we must be rich in resources, browse a lot.
Actually, that's all. Looking for the suitable
material. Everything is provided in the
internet, but sometimes it doesn't suitable
with the topic. for example, if we want a
biographical text, the biographical text is
about RA Kartini, if the picture is easy,
later looking for the right audio. Something
like that.”

2) Teacher’s Practices

Practically, the researcher identifies an
interactive relationship between teacher’s
beliefs and the practice of teaching reading
using multimodal texts. The result of the
observation also showed that multimodal
text is used well in the classroom. The
teacher tended to choose some kinds of
multimodal text to teach English,
especially reading. The teacher also
provided the material in the form of
multimodal texts in which involve several
modes. In the first meeting, the teacher
provided a picture that relates to the topic
discussed. Another multimodal material
used by the teacher is video that the
students can find it individually in
YouTube. The teacher also used

Moreover, the objectives of lesson are
students are expected to able to identify
social functions, text structure, and

linguistic elements in the report text.
Through reading activities and multimodal
material used, students are expected to be
able to analyze topics, the main thoughts of
paragraphs, explain explicit and implied
information, analyze word references and
identify the meaning of words in the report
text. The students are actively involved
during teaching and learning process.

b. Discussion

Concerning with the result of the
previous section, it can be explained
theoretically that teacher’s teaching
activity in the classroom is influenced by
her beliefs. The results show that teacher
has strong belief toward the use of
multimodal texts in teaching reading
reflected to their ways of teaching. At this
point, the teacher’s way of teaching
depends on how she believes about the
definition of multimodal texts itself, what
are her reasons in using multimodal texts,
how the teacher sees the importance of
multimodal texts in general, multimodal
texts in teaching reading, and the
difficulties of using multimodal texts in
teaching reading.

The researcher identifies some aspects
that shapes teacher’s beliefs. The identified
aspect is teacher’s understanding toward
multimodal texts. From the findings, the
teacher believes that multimodal text is a
way of conveying messages with more
than one mode. It can be defined as a text
that presents information across variety of
modes for example picture/ image, sound/
voice, video, gesture, expression,
movement and body language. It is in line
with Jewitt and Kress (2003) who said that
Multimodal texts present information
across a variety of modes including visual
images, design elements, written language,
and other semiotic resources.

The other aspect that shapes teacher’s
beliefs is reasons to use multimodal texts.
Since the teacher understands about
multimodal learning, the teacher has
concerned that multimodality is needed to
be introduced to students in this digital era.
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Although, not all of basic competences can
be used in the form of multimodality, she
tries to find suitable material in some
aspects. She also said that the use of
multimodal in teaching English is very
useful, teachers can involve many modes,
such as images, sounds, videos, gestures
and movements of our bodies to convey
messages. It makes multimodal text
beneficial to be used in teaching reading to
the students. Some of these reasons are in
line with Teaching reading in English
language learning settings, and in the
context of education more generally, is
influenced by the purpose of reading and
by changes in the nature of the text caused
by the impact of digital technology on
reading practice (Chan and Zheng, 2017).

Besides identifying teacher’s beliefs,
the researcher also describes how
multimodal text is used in teaching
reading. Multimodal text is used well in the
classroom. The teacher provided the
material in the form of multimodal texts in
which involve several modes. The
objectives of lesson are students are
expected to able to identify social
functions, text structure, and linguistic
elements in the report text. Through
reading activities, students are expected to
be able to analyze topics, the main
thoughts of paragraphs, explain explicit
and implied information, analyze word
references and identify the meaning of
words in the report text.

Teaching reading using multimodal
texts is such a new technique since the
needs of students in getting new
experience in this digital era. It can help the
teacher to improve the students
understanding in learning English. Since
the use of modes in multimodal can be an
innovation for teaching English in the
class, the teacher believes that multimodal
texts can motivate the students in which
teacher should bring something new in the
classroom. She believes that multimodal
texts can make the students interested to
join the learning process. Ganaphaty
(2016) suggested that students’ reading

difficulties can be motivated with the use
of multimodal texts as they are more easily
comprehended with the aid of other
supporting modes such as visuals and
sounds. However, the scenario is the
opposite when teachers use print-based
texts with focus on textual mode.
Multimodal texts enrich students’ learning
experiences and provide them a wider
grasp of knowledge and skills and this is
supported by Walsh (2010).

Conclusion

Teacher who is the participant of this
research has strong belief toward the use of
multimodal texts in teaching reading
reflected to their ways of teaching. At this
point, the teacher’s way of teaching
depends on how she believes about the
definition of multimodal texts itself, what
are her reasons in using multimodal texts,
how the teacher sees the importance of
multimodal texts in general, multimodal
texts in teaching reading, and the
difficulties of using multimodal texts in
teaching reading.

Multimodal texts are implemented
well in the classroom. The teacher
provided the material in the form of
multimodal texts in which involve several
modes. Moreover, the objectives of lesson
are students are expected to able to identify
social functions, text structure, and
linguistic elements in the report text.
Through reading activities and multimodal
material used, students are able to analyze
topics, the main thoughts of paragraphs,
explain explicit and implied information,
analyze word references and identify the
meaning of words in the report text. The
students are actively involved during
teaching and learning process.
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Abstract

Digital English Learning and Technology nowadays are the best combination during COVID - 19
pandemic era. When all the people in the world cannot do their life normally as a tone as the learning
activities in the entire world, a teacher also cannot meet their students as well in the real life, in face
to face teaching learning activities. Even it is not an easy thing for some people in the world to have
an online classroom because of their economy problems behind, but health is also the most
important one to be kept especially for their children. As a teacher, this new — normal era also still
become a struggle in running their teaching learning activities. Teachers also face many problems
in delivering the right material to be achieved as well to their students at home. Besides that,
delivering materials is the teacher’s responsibility. In the same line, lecturers in higher level of
education also face similar problems. Lecturers try to use several technologies to grab the
capabilities of the students in receiving the material through online classroom. It is not as simple as
some people think. Maritime English lecturers have many challenges in doing their online
classroom because they should deliver some English skills as well to their students at home also to
follow the government instruction during this pandemic era. In this research, the writer uses a case
study to delve the problems faced by the lecturers especially maritime English lecturers in delivering
their materials through online classroom. The finding of this research is the writer meets some
difficulties in maritime English lecturers in running their online classroom.

Keywords: Online, Learning, Technology

Introduction

Education is one of the most important
parts in building a country. An education
leads all children in the world to reach their
future. Whatever the condition happens in
the entire world, the children need to have
their portion of education to get the
knowledge, to reach their goal, and to open
their eyes for their brighter future.

COVID — 19 pandemic has been run
since 2019 till now. A teaching learning
process must go on in every condition of
this earth. There are many factors that can
affect that process. Students in the world
need to receive the proper knowledge from
their lecturer to build their understanding, to
empower their skills, and to open their
world (because knowledge is the window of
the future).

Learning a language is learning a basic
tool to communicate with most of people in
the world, to understand their lesson which
is explained in international language, and
to understand a special knowledge written
down in a book which use English as the
written language. Maritime English is
English for specific purpose taught in
maritime education. It is similar with
general English in skills. It has four skills
also; those are speaking, writing, reading,
and listening. In delivering the material, the
lecturer needs to meet the students so that
the skills can be applied as it. It is because
the understanding of this lesson is influence
the other lesson to prepare the future job of
the students.
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Methodology

This research uses case study to
discuss about the recent phenomenon about
COVID - 19 pandemic; as it is stated by
Heale and Twycross (2017: 7) case study is
a research methodology, typically seen in
social and life sciences. In this research, the
writer tries to define the challenges faced by
maritime  English  lecturers in their
difficulties in delivering the proper
materials to the students. Besides, the writer
also writes the theoretical construct under
the use of technologies in teaching some
English skills. Moreover, the purpose of this
research is to understand the challenges of
using technologies in teaching and learning
process of Maritime English Studies in New
— Normal Era.

Yin (2014: 447) states that a case
study has a specific way in collecting,
organizing, and analyzing the data. Yin also
mentioned that a case study can refer to
either the process analysis or the product of
analysis, or both. In this research the
researcher tries to analyze the problems
happened in this main topic of discussion
which is about the challenge in the New —
Normal Era.

In this research, the researcher uses
several methods in collecting the data, those
are: observation, interview, and
questionnaire. Gill et all (2008: 292) states
the purpose of research interview is to
explore the view and experiences on
specific matters. The researcher do direct
interview to get the broader information
about the main discussion. Besides, Ropa &
Rani (2012: 273) said that a questionnaire is
a printed question that is completed by or
for a respondent to give his/her opinion. The
writer uses Google Form as the online
questionnaire to collect the data from other
Maritime Higher Education campus to get
their view and their experience about their
challenge in their teaching learning process
in this New — Normal Era. Kawulich (2012:
7) mentions that an observation may enable
a researcher to access a social setting
aspects that may not visible to general

public — those backstage activities that the
public does not generally see. In this
research, the researcher observes some
English lecturers in Maritime Higher
Education to complete the data needed.

Findings and Discussion

Based on the discussion above, the
writer can concluded that there are many
challenges faced by maritime English
lecturers in delivering their material by
digital  learning  (using  kinds  of
technologies) in this pandemic era. The
teaching learning process cannot run as well
as in the normal condition. Even
vaccination is being started by the
government to be given to all the society,
but it cannot make the teaching learning
process back to normal suddenly as some
people can guess. A long process is required
to make sure that all the society has a proper
antibody to secure themselves from the
virus; this era is called as new — normal era.

In the new — normal era, most of the
people in the world really want to go back
to the normal situation. The normal
situation of all aspect in life included
education is really waited by all students in
the world. It is been more than one year or
this is the second year of the pandemic era,
where the education seems to be die in the
entire world. Everybody is being afraid of
having COVID — 19 viruses inside of their
body. That is why education also pushed to
stop their normal (face to face) activities in
the classroom. In this condition, we can
imagine ‘how the students’ perspective
which already changed because they do not
get the real education from their lecturers.

In the same line with the condition
above, in Maritime higher education is also
happened the similar story of life. The
Maritime English lecturer is teaching
English for specific purpose which is
related to shipping world and sea
transportation. In the normal class, usually
a Maritime English  lecturer must
familiarize the students about their future
workplace where a practice is required. The
students must be able to understand and able
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to do the simulation or practice based on the
lesson of the departments. It is very difficult
to make the students understand clearly and
make the students being able to practice the
lesson by digital learning.

Challenge is the situation of being
faced with something that needs great
mental or physical effort in order to be done
successfully and therefore tests a person's
ability (Cambridge Dictionary, 2021). In
this discussion, the challenge meant the
challenges faced by Maritime English
lecturers in delivering their material by
online classroom. There are many obstacles
that happened; those are like (1) the students
do not have a good network to access the
internet because they are living in rural
areas. When a lecturer will do an
examination or a kind of tests, the students
who live in rural area will go to the nearest
city to access the internet and to make them
able to join that examination. But it is not an
easy thing; they must go for about an hour
to arrive in a city in their hometown with
many difficulties in their ways. (2) When
the students are at home, they will come
back to their nature or routines. They will
naturally help their parents to work and do
the house works. Also, when their parents
ask them to do something and sometime the
students will suddenly forget their
responsibility as a student who must join to
online classroom. When the students will do
both helping their parents and joining the
online classroom, they will not be able to
join with a formal situation. They will really
natural as they do their house works. It is
difficult for a lecturer when they want to
push their students to do as implemented in
the classroom. (3) To get students
concentration in online lesson is also
become the most common thing in teaching
the students in a distance. They will do
something else behind the online learning
activities. The students are also having a
social life, when the students are with their
friends at home or hangout with someone
special, they will not be able to focus to the
materials delivered by the lecturer. (4)
Economy aspect is also being the big aspect

affecting the smoothness of the online
learning process. Indonesian people come
with their complexity of economy level.
The students who come from a poor family,
they will get difficulties to have (buy) a
mobile phone to be used to join online
classroom. (5) The accessibility of online
classroom uses data of internet. The
students who come from low level of
economy, they will get difficulty in the
accessing the online classroom which needs
a big data to access. (6) When the lecturers
teaching Maritime English then have
trouble in the internet connection, also the
lecturer will face problem in the middle of
the teaching process. It can be not really
clear about the voice, not clear in the video,
and the PPT cannot read clearly. (7) The last
common problem is not all students are
active in doing the tasks that the lecturers
gave and in responding to the lecturer’s
instructions or chats. They usually prefer to
read other application rather than open the
learning application even they are opening
their mobile phone. From the questionnaire
and interview sections held by the writer,
there is no answer who said that the students
100% active in online learning process. The
percentage is about 50 % up to 95 %. It can
be stated that there are many challenges
faced by Maritime English lecturers in
delivering their material as well.
Educational technology is the
effective use of techno-logical tools in
learning. As a concept, it concerns an array
of tools, such as media, machines and
networking  hardware, as well as
considering theoretical perspectives for
their effective application (Bruckner, 2015:
1). There are some technologies or
application wused in teaching learning
English process especially in this pandemic
era. Maritime English lecturers use zoom
meeting, Google classroom, whatsaap, and
youtube. Those applications have their own
data capacity in accessing them. But the
lecturers prefer to use the economist one.
Effective teaching is developmental
and dynamic. Teachers should be growing
continuously as they construct new
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knowledge and change their beliefs and
levels of comprehension. Teachers expand
their extensive disciplinary expertise and
instructional abilities as they connect new
information with what they already know.
They reflect upon what they know,
construct new paradigms, and organize
schema for deepening their understanding
(Lumpkin, 2020: 33). In this pandemic era,
a lecturer cannot deliver an effective
teaching process as it is. Based on the result
of the questionnaire and interview sections
to Maritime English lecturers, they tend to
teach in offline classroom or by face to face
teaching learning activities; because it is
easier to know student's achievement for
learning process. It is because the delivery
of material can be maximum, and the
interaction of teaching - learning process
can be seen directly. It can be stated that
offline classroom is an effective teaching
learning process for students.

Maritime English is a constituent
part  of regular diploma  courses or
academic, degree courses in Maritime
Education Training. The syllabus is
oriented to the needs of knowledge and
communicational competence in Maritime
English for shipboard officers and experts
(operators,  executive  officers, and
managers) engaged in the maritime
industry on shore, on both operational and
management levels (Pritchard, 2003: 1). In
this discussion, the writer focuses to discuss
about maritime English teaching learning
process. Inside of the Maritime Educational
higher level of education usually there are
some basic program, those are: nautical
department, technical department, port and
shipping management department, and sea
transportation department. All the programs
use Maritime English as the English for
specific purposes.

New — Normal Era is eras where we
are living in normal situation but the
COVID - 19 viruses is still exist in the
environment although the virus is already
decreased. It is because the government and
WHO are already working with the
vaccines. Scientists around the world are

developing many potential vaccines for
COVID-19. These vaccines are all designed
to teach the body’s immune system to safely
recognize and block the virus that causes
COVID-19 (WHO, 2020). After being
vaccinated, we hope that the normal era will
back and everything will be normal
including education.

Conclusion

The conclusion that the researcher
can convey is, that this study uses the
blended learning theory which comes from
the theory of an expert, Dwiyogo. The news
that is analyzed is news from online media.
The number of texts of online news
analyzed is two. From the discussion above,
the writer concluded that there are some
challenges of using technologies in teaching
and learning process of maritime English
studies in new — normal era, those are:
1.The students do not have a good network
to access the internet;
2.The students’ concentration is not as
conducive as face to face learning process;

3.The students have a social life;
they will not be able to focus to the
materials;

4. The parents’ economy aspects is
influence;

5.The accessibility of online
classroom uses data of internet;

6.The lecturers have trouble in the
internet connection; and

7. Not all students are active in

doing the tasks and responding to
the lecturer’s instructions.

To cover those problems, Maritime
English lecturers must give attractive, fun,
easy, interactive through online learning
process. The lecturers blended between
synchronous and asynchronous meeting so
that all students could actively join the
class. To encounter the problems happened
in students who live in rural area, the
lecturers must use the teaching learning
methods that friendly for students in rural
areas. It can be said that, the lecturers must
be able to make the students more active in
participating in the virtual class.
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Abstract

The styles of leadership exemplified in higher educational organizations has an important role to
play in organizational success or failure. The development of leadership style and organizational
skills of students can be achieved through student organizations. The study aimed at understanding
gender differences in leadership style preferences and the influence of residential background on
leadership style preference. It was conducted among 20 students (7 males and 13 females) from
Executive and Legislative Organization Students of State University of Jakarta. The primary data
was collected through online questionnaire. The questions were adapted from Introduction to
leadership: Concepts and practice by Northouse, P. G. It was analyzed using descriptive and cross-
sectional method. The results will be presented in tables and chart. It revealed that there was
significant gender difference on leadership style. It was seen that more preference for democratic
leadership. Based on gender, and males also indicated preference for democratic leadership than
authoritarian or laissez-faire leadership style. The students from rural and urban areas didn’t show
any differences in their leadership preferences. The complete results have been explained along
with the existing theories and literature.

Keywords: Leadership Style, Organizational Leadership, Higher Education

Introduction

Nowadays, higher educational Knowledge of leadership definitions

institutions are responsible for providing
required skill that human needed, giving
opportunities to learn, and allowing
students to pursue their passions in this
global competitive environment (Hao and
Yazdanifard 2015). Meanwhile, the
development of leadership style and
organizational skills can be achieved
through student organizations. The concept
of leaders and subordinates has been
common in human society. Moreover, the
significance of leaders in improving the
reputation and performance of an
organization is considerably recognized
(Bond 2015). Other than that, great leaders
can influence, support, and motivate their
teams by creating a positive organization
culture.

have been proposed substantially. This
often refers to different ways people
communicate when they lead groups as
their leadership style. (Northouse 2016)
came up with an idea that leadership is a
process, entails influence, happens within a
group setting and involves shared purposes
or visions. According to (Newstrom &
Davis, 1993) leadership style is the manner
and approach of providing direction,
implementing plans, and motivating people.

As aresult, in 1939 Kurt Lewin who had
been referred to by some as the father of
modern psychology. Lewin suggested an
alternative approach that instead of focusing
on traits of leaders, he advised looking at
leadership styles. He came to this
conclusion after running experiments with
children to see how they responded to
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different behaviors. Commonly Lewin
identified three main leadership styles, there
are authoritarian or autocratic; participative
or  democratic, and laissez-faire.
Commonly, effective leaders  will
implement all styles. It means they don’t
stick to one style but try to adapt depending
on the situational demands. Therefore, it
can be inferred that leadership is a kind of
power where one person has the ability to
influence or change the values, beliefs,
behavior and attitudes of another person in
a suitable environment.

Based on the previous comparative
study in Nigeria (Deji & Makinde, 2006)
another factors of leadership preferences
were analyzed such as various demographic
variables like age, education levels, and
gender. Researchers found that women
leaders had a higher level of external
orientation and leadership skill than men.
Women tended to adopt a more democratic
or participative style and a less autocratic or
directive style than men did. Gender
contrast effect may exists in that, autocratic
female managers were perceived to be
higher performers than autocratic male
managers (Ahmad Najar and Ahmad Dar
2017) . Also, study showed that males
emphasize the goal setting, while females
emphasize the interaction facilitation
dimension in their leadership behaviors
(Gibson 1995).

Numerous research have also supported
the perspective that genes have more
influence on leadership role occupancy than
environment (Avolio & Gibbons, 1988). On
the contrary, others suggest that
environment might have a moderating role
to play in shaping the leadership behavior of
an individual (Zhang, & Arvey, 2007). A
big part of that is leadership style of how
people come across and perceive leadership
preferences in their community. Hence, the
study will be focused on the leadership
styles preferences among executive and
legislative organization students in relation
to their gender and residential background.

This research is expected to answer the
following questions:

1. What leadership styles are preferred
among executive and legislative
organization students of State University
of Jakarta?

2. What is the preferred leadership styles of
each male or female college students?

3. What leadership styles are preferred by
rural and urban students?

Related to the questions above, the main

objectives of the present study are:

1. To investigate the leadership style
preferences among executive and
legislative organization students of State
University of Jakarta

2. To compare the leadership style
preference of each male and female
college students

3. To compare the leadership style
preference of rural and urban students

Methodology

A descriptive and cross-sectional
method was used for the present study. A
cross-sectional study involves looking at
data from a population at one specific point
in time. The participants in this type of
study are selected based on particular
variables of interest. The population for the
present study are the executive and
legislative organization students of State
University of Jakarta.

The primary data was collected
through online questionnaire via Google
form. The total participants who completed
the questionnaire were so significantly
different in gender: 80% were female and
20% male. The school and the participants
who become part in the study will remain
anonymous. The questionnaire  was
conducted for 4 days in January 2021. The
survey was personally given by sending the
google form link to the leaders of BEM and
MPM, then the leader informed their staffs
to response the questionnaire. Participant’s
limitation in arranging a direct face to face
meeting and the school itself is under the
COVID-19 alert and abandoning outsiders
to enter the school area without a proper
permission. The students took about ten
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minutes to complete the survey. It received
20 responses from all students. The Google
form will automatically count the statistical
data from the completion of questionnaires
by showing pie chart.

The questionnaire was adapted from
Introduction to leadership: Concepts and
practice by Northouse, P. G. It aims at
measuring leadership style preference for
authoritarian, democratic, or laissez-faire
style. It consists of 18 items which are to be
answered in terms of strongly agree, agree,
undecided, disagree and strongly disagree.
Each question represent whether they are
authoritarian, democratic, or laissez-faire
style. The scoring is very simple, with
positive items being scored as 54321 for
strongly agree, and agree and so on. For
negative items the scoring is reversed.
Various statistical techniques were used for
the present study like mean test using Ms.
Excel software package and the analysis
tables were also provided to make the
findings clearer.

Findings and Discussion

The questionnaire provides three
categories of leadership style (Authoritative,
Democratic, Laissez faire) which are
determined by a participant’s cumulative
score based on the gender and their
residential background as well. This helps
incoming leaders understand their preferred
leadership style.
Table 1: showing frequency distribution
and percentage of leadership preferences
among university students.

Leadership Number | Percentage
Dimension
Authoritarian 2 10
Democratic 17 85
Laissez-Faire 1 5

The above table indicates that 85% (17/20)
of sample group preferred democratic
leadership, 10% (2 out of 20) preferred
Table 3: showing comparison the sum of
leadership preferences of sample group with
respect to residential background:

authoritarian leadership, and only 5% (lout
of 20) preferred laissez-faire leadership.

Gender|Authorita|Democra| Laissez-
rian tic Faire
Male 1 6 0
Female 1 11 1

Table 2: showing comparison the sum of
leadership preferences with respect to
gender.

Most preferred by all

students
20 17
S 15
2
8_ 10
g 5 2 1
“ o

Authoritarian Democratic  Laissez-faire

Table 2 shows the difference between
the total of leadership of university students
with respect to their gender. In fact, mostly
the respondents both male and female chose
democratic as their leadership style
preferences. It also reveals that was no male
chose laissez-faire as their leadership
preferences.

By Gender Base

12 11

10

Respondent
H [e)] (o]

2 1 1 1
0

0

QL & L L

S E¢ 2 52 §¢

[N [N [N

Reside |Authoritari| Democrat Laissez-
nce an ic Faire
Urban 1 16 1
Rural 1 1 0

Table 3 shows the difference between
the total of leadership preferences of
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university students with respect to their
residence. As is evident from the table, the
most students come from urban area
preferred democratic as their leadership.
In fact, the participants come rural area
only 2 out of 20.

Conclusion
The conclusion that the researcher can
convey is, that this study uses the blended
learning theory which comes from the
theory of an expert, Dwiyogo. The news
that is analyzed is news from online media.
The number of texts of online news
analyzed is two. From the discussion above,
the writer concluded that there are some
challenges of using technologies in teaching
and learning process of maritime English
studies in new — normal era, those are:
1.The students do not have a good
network to access the internet;

2.The students’ concentration is not
as conducive as face to face learning
process;

3.The students have a social life;
they will not be able to focus to the
materials;

4.The parents’ economy aspects is
influence;

5.The accessibility of online
classroom uses data of internet;

6.The lecturers have trouble in the
internet connection; and

7. Not all students are active in

doing the tasks and responding to
the lecturer’s instructions.

To cover those problems, Maritime
English lecturers must give attractive, fun,
easy, interactive through online learning
process. The lecturers blended between
synchronous and asynchronous meeting so

By Residential Background

16

1 1 1 1

Urban Rural

‘ Urban Rural

that all students could actively join the
class. To encounter the problems happened
in students who live in rural area, the
lecturers must use the teaching learning
methods that friendly for students in rural
areas. It can be said that, the lecturers must
be able to make the students more active in
participating in the virtual class
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Abstract

The application of multimodal teaching and learning materials for BIPA has become increasingly
more prevalent during the new normal period. As a consequence of various limitations imposed on
them due to the lockdown, BIPA teachers are increasingly required by necessity to start producing
multimodal teaching and learning materials so BIPA learning can still continue. It should be noted
however that this sudden transition of BIPA learning from the initial direct face-to-face mode to an
emergency online learning approach, has significantly affected the teachers in writing, compiling,
and authoring multimodal materials. Noting such circumstance and predicaments, this literature
review research paper aims to examine the modes applied by teachers in compiling teaching and
learning materials, to investigate the role of multimodality implemented by teachers in BIPA
learning, and to identify the impacts of multimodal teaching and learning materials on students. The
results of the research suggest that teachers do have preference of a certain mode in teaching for a
particular language competence. Furthermore, multimodal teaching and learning materials have
been demonstrated to be able to effectively improve BIPA learning process, making it more
attractive, and increase students’ learning interests despite the fact that multimodal teaching and
learning materials are in dire need of more attention and have so much room for improvement.

Keywords: Multimodal; Language Teaching Materials; Indonesian Language For Foreign
Speakers (BIPA); Pandemic Time

Introduction

The current global Covid-19 pandemic
has engendered unconventional challenges
to pedagogical sphere and required the
world to rethink almost everything in the
language and literacy learning field. Since
early 2020, it has transformed and severely
disrupted the normal functioning of the
entire education sector. The increased
potential for health risk and even loss of life
has precipitated rapid transition to remote
learning that has been unprecedented both
in terms of time and scale. With no
preparation, teachers and students have
been forced to adopt and have consequently
faced multiple challenges as they make the
transition to the new forms of learning that
are often complicated and multifaceted such
as digital divide, unequal access to internet,
transition-associated health risks,
psychological and emotional distress, and

financial instability. A recent study found
that imposed remote learning in Indonesia
encountered numerous obstacles especially
unequal access to technology and
inadequate online teaching methods that in
turn raised concerns that remote learning
could potentially worsen inequalities in
Indonesian education[1].

The imposition of online digital learning
IS a game-changer and a moment for
reflective pause between disruption and
reinvention of language learning[2]. The
emphasis of traditional literacy pedagogy
on the written word in its standard and
literary forms, has been compelled by the
world-wide pestiferous circumstances to
expand and to broaden the scope of literacy
learning and teaching to incorporate modern
and contemporary multimodal texts as well
as the large conglomeration of ways of
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making meaning that occur in various social
and cultural contexts. In consequence,
multimodal learning and literacy has been
given a unique opportunity to take a more
prominent role in the development of
language teaching materials. This is
similarly extended to language teaching
materials for Indonesian Language for
Foreign Speakers (BIPA). The purpose of
this study is to explore multimodal teaching
materials as implemented by teachers with
three lines of enquiries guiding the research:
(a) what the modes commonly applied for
language learning  materials  during
pandemic are, (b) what role multimodal
materials play in BIPA learning and
teaching based on communicative
competence, and (c) identifying impacts of
the application of multimodal learning
materials on BIPA students.

There seems to be an increased need of
BIPA multimodal language learning and
teaching during the Covid-19 pandemic.
Previous specific research on development
of multimodal language teaching materials
for BIPA during the pandemic is almost
non-existent. There are however examples
of studies on language teachers’ online
engagement during the pandemic in
Indonesia such as one on secondary school
language  teachers [3], level of
unpreparedness [4], and the impacts of
online learning during Covid-19 outbreak
on BIPA teachers [5] and on BIPA students
[6]]. Some research which have been
published since 2019 to date indicated that
BIPA teachers and researchers continued to
attempt to develop multimodal language
teaching and learning materials (see [6]—
[11]. It can further assert that literature
review on how these BIPA multimodal
language learning and teaching materials
based on communicative competence have
been severely limited. For the purpose of
this study, the terms and concepts used in
the discussion are presented in this literature
review.

Language Learning Materials
According to Tomlinson (2012),
materials can be defined as anything which

is used by teachers or learners to facilitate
language learning. Richard and Renandya
(2002) consider that teaching materials as a
key component in most language programs
that may be in the form of (a) printed
materials, (b) non-print materials, and (c)
materials that comprise both print and non-
print sources [13]. Tomlinson goes further
by adding that the materials for language
learning can include coursebooks, videos,
graded readers, flash cards, games, websites
and mobile phone interactions though much
of the literature still place more emphasis on
printed materials[12]. He also underlines
that materials are effective to assist learners
to notice features of the authentic language
as they are exposed to facilitate and
accelerate language acquisition [14].

Materials, as Tomlinson argues
(2012), have five functions: informative
(informing the learner about the target
language), instructional (guiding the learner
in practicing the language), experiential
(providing the learner with experience of
the language in use), eliciting (encouraging
the learner to use the language) and
exploratory (helping the learner to make
discoveries about the language).

Research even finds that instructional
materials highly facilitate learning and
greatly draw attention to the target language
[12], and generally serve as the basis of
much of the language input that learners
receive and the language practice that
occurs in the classroom [15]. In their study
on lIranian foreign language learners,
Rahimi and Hassani (2012) found that there
was a positive relationship between
students’  positive attitudes  towards
language learning materials and their
attitudes towards learning foreign language
[16]. While Richard and Renandya (2002)
claim that many of the materials, especially
coursebooks, have some disadvantages such
as containing inauthentic language, failing
to contextualize language activities, and
fostering inadequate cultural understanding.
In short, materials do have a considerable
influence on and play an extremely
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influential
learners[13].

role on foreign language

Multimodal Text

As such, language learning materials
should continue to be dynamic, changeable,
and adaptable for development. According
to Tomlinson (2012), material development
refers to all the processes of producing and
using the materials for language training by
practitioners including materials evaluation,
adaptation, design, production,
exploitation, and research [12]. Graves and
Xu (2000) adds that materials development
included planning process by which a
teacher can put the objective and goals of
the course into units and tasks [17]. More
recently, Tomlinson (2016) views materials
development as a practical undertaking that
include production, evaluation, adaptation,
and exploitation of materials intended to
facilitate  language  acquisition  and
development [18]. Furthermore, material
development in itself is also a field of
academic study that investigates the
principles and procedures of the design,
writing, implementation, evaluation and
analysis of learning materials that are
developed by practitioners and researchers
who interact and inform each other through
publication and other academic.

The ongoing pandemic has catapulted
into prominence the non-traditional
language learning materials. Despite Covid-

and multimodal texts [21]

19, it is undeniable that information is
communicated in multiple modes through
the increasing use of multimodal texts such
as blogs, websites, slideshows, webinars,
media, cloud computing, and other
connectivity tools that have become nearly
as common as print-based documents [19].
Most of the content within these tools is
visually encoded which means, according to
Unsworth & Chan (2009), that a student is
presented with not only messages in words
but also in images pictures, graphics, and if
reading electronically, other components
such as combination of movement and
sound that may be added [20]. Walsh (2004)
elaborates that multimodal text is a text that
combine more than one mode in how
meaning is communicated [21]. Mode itself
is a system of visual and verbal entities
created within or across various culture to
represent and express meanings. Sculpture,
paintings,  mathematics,  photography,
music, and written language are ones out of
many examples of different modes [21]. In
this study, mode is defined as the type of
semiotic representation (textual, aural, and
visual) used to present information [22].
Multimodal texts can therefore be defined
as texts which use more than one mode to
communicate  meaning  within  any
combination of the written, visual, audible
or gestural modes [23], [24]. See below for
differences between reading print-based

Table 1:
The Differences between Reading Print-Based and Multimodal Text

Reading print-based texts

Reading multimodal text

Words: The words ‘tell’ including the
discourse, register, vocabulary, linguistic
patterns, grammar, chapters, paragraph
and sentence structure.

Visual images: The images ‘show’ including
layout, size, shape, colour, line, angle,
position, perspective., screen, frames,
icons, links, hyperlinks.

Use of senses: visual some tactile.

Use of senses: visual, tactile, hearing,
kinaesthetic

Interpersonal meaning: developed through
verbal ‘voice’ - through use of dialogue, 1st,
2nd, 3rd person narrator

Interpersonal meaning: developed through
visual ‘voice’: positioning, angle,
perspective — ‘offers’ and ‘demands.
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Verbal style: including tone, intonation,
humour, irony, sarcasm, word play,
developed in the use of ‘words’.
Typographical arrangement, formatting,
layout, font, punctuation.

Visual style: choice of medium, graphics,
animation, frames, menu board, hypertext
links.

Verbal imagery: including description,
images, symbolism, metaphor, simile,
alliteration [poetic devices with words,
sound patterns]

Visual imagery: use of colour, motifs, icons,
repetition.
Reading

Reading pathway: mostly linear and
sequential. Reader mostly follows.

Reading pathway: use of vectors — non-
sequential, non-linear. Reader has more
choice and opportunity to interact.

As can be seen from the table above,
multimodal texts require the processing of
more than one mode and the recognition of
the interconnections between modes, which
is entirely different from the linear reading
of print-based texts. Some research studies
reported at least some positive impacts of
trans-mediating a print-based text into
digital multimodal text on students’
learning that include: deeper student
understandings of content [25], enabling
students to be creative through making new
connections and meanings between
different modes [26], [27], and promotion
of analytic conversation between students
[28], [29]. The study of Boshrabadi and
Biria (2014) on Iranian secondary school
students also revealed multimodal text did
improve students’ comprehension process
[30].

With the sudden adoption of remote
learning due to the pandemic, many
educational institutions have begun shifting
into online learning and emergency remote
teaching which rendered print-based text
less effective and instead demanded
incorporation of multimodal texts. This
however has come with no or little
preparation in terms of internet access,
teacher capacity, learning materials, and
student readiness among other issues. Some
BIPA teachers have since individually
started to fill the gap by trying to develop
language learning materials for use during
Covid-19 but the progress on multimodal

learning materials is still in nascent stage
and is for from satisfactory despite high
demands.

Communicative Competence

BIPA language learning and teaching
makes legal reference to the Ministerial
Regulation of the Minister of Education and
Culture no. 27 Year 2017 on the Standards
of Competencies of BIPA Program
Graduates which requires BIPA students to
satisfactorily complete communicative
competency to pass the program. The term
"communicative competence" refers to a set
of competences required to be capable of
applying the language in  real
communicative use [31]. The concept of
communicative competence has attracted
attention of many scholars and has evolved
from Hymes's model (1972)[32] that
emphasised socio-linguistic competency in
real-life communication, Canale and Swain
(1980)[33] model that cover three
components of grammatical, strategic, and
sociolinguistic competences before it was
redeveloped three years after by Canale
(1983)[34] to include discourse competence
in addition to the previous three
components, and to Celce-Murcia's (2007)
model with an improved six types of
competence, namely: sociocultural,
discourse, linguistic, formulaic,
interactional, and strategic competences
[36].
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Figure 1:
Revised schematic representation of ‘communicative competence’[36]

At first, sociocultural competence refers to
pragmatic  knowledge of appropriate
language use according to the social and
cultural context of communication. It
includes knowledge of language variation
with reference to sociocultural norms of the
target language. The next one is discourse
competence which refers to the selection,
sequencing, and arrangement of words,
structures, and utterances in order to create
a unified message, particularly through the
spoken mode. This is where the top-down
communicative intent and sociocultural
knowledge intersect with the lexical and
grammatical resources to express messages
and attitudes and to create coherent texts.

Additionally, linguistic competence
refers to basic elements of communication
to include phonological, lexical,
morphological, and syntactical patterns and
types. Next one is formulaic competence,
the counterbalance to linguistic
competence, that refers to fixed and
prefabricated chunks of language that are
frequently used in daily communications.
The fifth is interactional competence that
refers to a bottom-up approach to top-down
sociocultural approaches which include
actional, conversational, and paralinguistic
competences.  Lastly, the strategic
competence refers to knowledge of
communicative strategies and how to use
them. These strategies can be in forms of
achievement of communicative goals, time-
gaining strategies, self-monitoring, and
interacting strategies.

Methodology

The study undertaken here is a
literature research that will be accomplished
by means of analyzing the corpus of

nowledge and viewpoints of various
scholars and researchers in the field who are
considered relevant to the discussion.
Through a comprehensive literature study,
related and relevant literature will be placed
under close examination to bring to light
insights that will assist in addressing the
questions in the inquiry. Primary and
secondary data such as documents, texts,
articles, and books along with plethora of
knowledge in the internet will be used and
analyzed to reflect on the research.

Hasanudin et al., (2019) underscore
that literature research is an important study
that employs theories, references, and
literature with specific understanding of
cultural contexts, norms, and values on
given social settings [38]. Zed (2008)
further elaborates that literature research,
that relies heavily on library research and
other relevant literature, is distinctly
different to field research which is a
qualitative method of data collection that
aims to observe, interact, and understand
the objects of the study while they are in a
natural environment [39].

The data for this particular study is
mostly based on previous research and
corpus of knowledge on the development of
BIPA learning materials which applied
multimodal approach and were published
during the Covid-19 pandemic in the period
of 2019 — 2020. This literature research
closely applies research procedures laid out
by Mary George (2008) that has nine stages
as indicated in the figure below that
consisted of (1) choosing a general topic, (2)
engaging the imagination, (3) highlighting
one or more research questions as a result of
brainstorming about the topic, (4)
developing a research plan or strategy, (5)
consulting reference tools and searching
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databases, (6) identifying and obtaining insight based on reflection, and lastly, (9)
sources,(7) evaluating sources in the light of crafting a thesis statement based on insight

research questions, (8) experiencing an [40].
Figure 2:
Library research framework by Mary George (2008)

Motivation or Assignment

Topic Selection

MACNATION

Research Questions (Brainstorming)
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|
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|
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|
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|
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Findings and Discussion

Due to the threat of Covid-19, BIPA
learning and teaching has started to shift
modes from face-to-face instructions to
online learning, or popularly known as
‘mendadak daring (studently online)’, that
was just imposed without proper planning
and preparation by the unprecedented
circumstances [6]. Having continued for the
past year or so, the abrupt migration to
online learning and teaching has created
disruptions and challenges that teachers and
learners are still attempting to adjust and
adapt to. Highly variable designed solutions
have been developed and implemented in
the online and distance learning under
carefully defined terminology such as
distance learning, distributed learning,
blended learning, online learning, and
mobile learning. Yet an understanding of
the type of “suddenly online” instruction

being delivered in these unique and pressing
circumstances can be more appropriately
categorised as emergency remote teaching
[41].

Effective online learning is a
product of careful instructional design and
planning, using a systematic model for
design and development that emerged from
numerous research studies, theories,
models, standards, and evaluation to ensure
delivery of quality education. It is this
careful design process that seems to be
absent in most of the emergency remote
teaching (ERT). ERT is a temporary shift of
instructional delivery to an alternate
delivery mode due to the present crisis that
involves the use of fully remote teaching
solutions for instruction or education that
would otherwise be delivered face-to-face
or as blended or hybrid courses and that will
return to that format once the crisis or
emergency has abated [41]. ERT is indeed a
temporary solution that responds well to the
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abrupt imposing character of emergency
online learning and to fulfill the needs of
extreme flexibility due to demanding and
imperative crisis circumstances [42]. The
normalisation of the ‘new normal’ situation
however may result in the prevalent
adoption of ERT as a pathway to a new
conventional rather than an emergency
response [43] that will change ERT which
was a safety and security measure into a
new learning landscape in education sector
that entails better preparation, careful
planning and rigorous design process [44].

BIPA Multimodal Teaching Materials
during the Pandemic

As nothing good rarely comes out of
rushing, the rapid approach necessary for
implementation of ERT has the potential to
lessen the quality of the courses delivered.
Hodges et al., (2020) underlines that the
rush to get it online is inconsistent with the
time and effort normally dedicated to have
a quality course development project and
may seriously jeopardise the quality of the
course [41]. Moreover, there is growing
concern that the accessibility and quality of
learning material may not be properly
addressed during the preparation and
implementation of ERT. As shown by
Osman (2020), one the key important
aspects on successful ERT implementation
in the education program is to ensure that all
courses and instructional materials are
redesigned to fit with the requirements of
online environments. Hodges further
elaborated that the Universal Design for
Learning (UDL) should be part of all
discussions around teaching and learning
with primary focus on the design of learning
environments that are flexible, inclusive,
and student-centred to ensure that all
students can access and learn from the
course materials [41].

Varieties of online platform have
been introduced for wuse in BIPA
multimodal language teaching and learning
such as Google Meet and Google
Classroom [7], Facebook [45], Zoom,

Edmodo, WhatsApp Group, Voov, and a
locally-developed platform Sipejar [4]. A
number of researches were conducted to
study the application of some of the
platforms for the ERT during the pandemic.
Zoom and Google Classroom are
considered the most common platform used
for delivering BIPA courses [7]. Facebook
Group, WhatsApp, and Edmodo have often
been differently used for delivering course
materials, assignments, feedbacks, and
evaluations [45].

Linguistics Competence

Kusmiatun and Nisa (2020) in their
study highlighted the need of a diverse,
creative, and communicative language
learning and teaching materials during
Covid-19 pandemic [45]. They have
developed an electronic tandem (e-tandem)
BIPA learning model that refers to a
bilingual learning model which involves
two or more speakers from the target
language to interact in an attempt to learn
Indonesian. Through the use of social media
platform like Facebook, e-tandem learning
model’s BIPA language learning materials
covers four language skills, namely
listening proficiency (using audio and video
modes), reading proficiency (using regular
written text / printed text, no mention of
visuals), speaking and writing skills
(answering the written questions in the
module). This e-tandem BIPA learning
model focuses on two communicative
competencies, namely linguistic
competence and interactional competence
[45] Linguistic competence can be assessed
from competency tasks such as reading and
writing, while interactional competence is
obtained from speaking and listening tasks.
This e-tandem model can be considered to
be more suitable for BIPA learning during
the pandemic as it offers substantial
flexibility in learning process. The e-
tandem BIPA learning model has made
extensive use of multimodal learning
resources that includes Sahabatku Indonesia
(My Friend Indonesia) eBook, online
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newspapers, multimedia images, songs and
videos without losing sight of the
importance to pay close attention to the
level of proficiency of the tandem partners.
Relevant materials pertaining to Indonesian
culture have also been included and
prepared so that the partners can be more
informed about Indonesian culture in an
easy-to-understand language material.

Another example worth mentioning
is the research of Rahmawati et al., (2020)
that looked into the development of an
android-based application for multimodal
BIPA learning and teaching in the pandemic
[8]. Using BIPA e-textbook, Sahabatku
Indonesia (My Friend Indonesia) developed
by the Agency for Language Development
and Cultivation of the Ministry of
Education and Culture, the application
implemented multimodal approach with
pictures and written texts as the main
combined components. While it is
appreciated that the picture helped
improving  vocabulary learning, the
application could have been better if
diversity of texts were given more
consideration in the design so as making
learning experience more interesting and
more innovative.

Similar initiative with the same
textbook has been developed by [46] but it
had been hampered by technical challenges
in converting Sahabatku Indonesia from
printed textbook into student-friendly
online learning and teaching materials. It
has however an interesting feature for
assessing speaking proficiency whereby
students are required to send their speaking
video presentations to their teachers who in
turn send video feedbacks with corrections
for pronunciation and others. This creative
initiative is an enabler to improve learning
process and has the capacity to increase
student’s interests and enthusiasm [46].

Other initiative of note is one
development of BIPA teaching materials
with North Sumatera local contents which
amalgamated audio and visual modes as one
coherent teaching materials that helps not
only in improving language skills but also

assist in giving a real cultural experience
and contexts to the students [47]. The
multimodal learning and teaching material
here is designed with a view on improving
student’s linguistic competence as well as
introducing the richness of Indonesian
culture especially one that hails from North
Sumatera.

Sociocultural Competence

The chief purpose of learning BIPA
is for the Indonesian language to meet the
communicative competence. Linguistic
competence alone is insufficient because
learning a foreign language means studying
its society and culture, and hence a learner
must not separate the language from the
culture that constituted its integrated
whole[48]. It is thus that the sociocultural
competence should be given its rightful
place and be taken into account in
developing BIPA learning and teaching
materials. In the efforts to increase
sociocultural  competence, audiovisual
components such as images and videos can
play an important role because audiovisual
can better impart cultural knowledge.
Visualisation helps learners to project and
concretise cultural concepts being taught
[46].

Similarly, Triyanto and Septianasari
(2020) are also convinced and further argue
that the use of audiovisual modes can
indeed improve learners’ sociocultural
competence [48]. They even further
suggested the adoption of vlogs as part of
learning and teaching materials that will
promote Indonesian culture. Vlogs can act
as a substitute to cultural tours which cannot
be conducted due to Covid-19 threats, and
thus enable learners to visualise the cultural
concepts being introduced to them.

Impacts Multimodal Learning Materials
have on BIPA Students

The application of BIPA multimodal
learning and teaching materials as
mentioned in the research of Kusmiatun dan
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Nisa, (2020), Luvytasari (2020), dan
Rahmawati et al., (2020) can be argued to
have improved learning process and have
demonstrated increased interests and
enthusiasm in BIPA students[8], [45], [46].
The one reason among many is that
multimodal had been used in various means
and had avoided uniformity and monotony
which prevent learners to succumb from
boredom and deprivation of attention.

Discussion

Though multimodal learning and
teaching materials can be said to have
gained momentum and more interests, and
are on the rise to become a “new normal”
mode of delivery, substantial challenges
still haunt their implementation. One of the
main aspects is the close relation between
the learning materials, and the supporting
platforms and related technology. As
Sobara (2020) correctly pointed out, the use
of multimodal materials has direct
connection with the required level of
technological know-how that some BIPA
students may be found it rather dauntingly
challenging [49].

Furthermore, = BIPA  students’
demographics seems to indicate that adults
composed the largest chunk and the most
influential group of the students which have
created another specific challenge: age-
based digital gap. In his study case in Berlin,
Sobara (2020) observed that many adult
BIPA students have limited familiarity with
the current technology used for and applied
in support of the delivery of BIPA learning
programs[49]. Problems caused by non-
familiarity of Zoom used as platforms for
BIPA teaching or bad internet connection
even in an advanced country like Germany,
for instance, did hamper students’ interests
and enthusiasms for pursuing further BIPA
studies. If the problems persist and even
increase, coupled with limited offline
interaction, Sobara (2020) found that
students tend to leave BIPA classes entirely
[49].

Conclusion

Teachers and learners  have
tendencies to opt for visual and audio modes
as aiding tools in language learning
proficiency. This study finds it unfortunate
that detailed elaboration on the mode and
forms of multimodal learning and teaching
materials has still been severely limited and
has not received its deserving attention and
proper priority which have made it more
difficult for researchers to analyze and to
measure the extent to which multimodal
materials can contribute to BIPA learning
and teaching based on communicative
competence.

The implementation of BIPA
multimodal learning and teaching materials
during the Covid-19 pandemic seems to
concentrate more on language learning
proficiency to meet the requirements of
linguistic competence. Even though there
are encouraging development of BIPA
learning and teaching materials with deeper
and more thorough local cultural contents to
meet sociocultural competence
requirements, in practice most of the
teaching materials with local contents have
been geared towards satisfying linguistic
competence and merely improving
language skills.

In sum, it is indeed evidently true
that multimodal BIPA learning and teaching
materials may have capability to increase
students’ interest and enthusiasm in
learning but it apparently is dependent on
many factors including acceptable level of
familiarity with certain technologies.
Technological challenges are found to be
one of important contributing factor in
continuing BIPA learning programs.
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Abstract

Pre service EFL Teacher Training is obligedly conducted for the seventh semester by students of
Teaching Department to enchanche their teaching practice at some schools partnership. This
programme is one of the requirements for teacher candidate before graduating from university. In
pandemic Covid 19, this programme had to be conducted virtually at some schools partnerships, if
not, they had to repeat this programme in the next semester. This, created positive and negative
opinion and perception for teachers as internship students mentor, especially for schools
partnership. Some various school parthnership’s opinions triggered the writter to investigate and
analize the evaluation of this programme. This research is aimed to collect and analize the data of
school partneship’s opinion toward virtual Pre Service teacher training. The evaluation of this
programme covered students’teaching performance, basic studnts’s competencies; cognitive,
affective, psikomotoric, social affective, and educative traits. The data were collected from the
interveiw of some PIC’S schools partnership especially teachers, headmasteres who directly
evaluated the students’ virtual teaching performance. The qualitative research as the macro
research. The purposive sample is used to collect the data through interviews and the researcher
sent some questioraires. The findings showed that virtual students internship resulted positive and
negative perceptions for school partnerships. Headmasters/PIC of students Internship and mentor
chose the average of positive argument and it resulted 88,1% while for the average of negative
statement it resulted 90,1 %. This means that negative perception is the findings. Negative percetion
might appear because the school parnership doubt for not fulfilling the faculty’s demand. Some
elements were difficult to be evaluated but school partnership got benefits from this situation.

Keywords: Pre Service Teacher, School Partnership, EFL Teacher, Opinion

Introduction

Pre service Teacher Training (PLP) is
a basic requirement programme for the
seventh semester students of Teaching
Department. Grounded from PP No. 14 yaer
2005 Chapter 10 Article 10, about The
Standard of National Education, teachers
and teachers’ candidate are obliged to
implement PLP, so thay are evaluated by
school  partnership  for their basic
professional competencies. Those aspects
covers teaching and pedagogic
competencies, social and personal traits,
and affective in educational setting.

Previously, before pandemic, the
students were assigned for six week-

offline-practice teaching. The students did
bounded activities at some partnership
formal schools to enhance with students,
staffs, and school environment in order to
be experienced in the working environment
and got legal school commitment that they
had done the real practice teaching. Besides,
student internship got involved at some
students extra curriiculr too.

When the Pandemic Covid 19 broke
out, on February 2019, this programme was
abrupltly changed virtually. The students
did virtual internship at school partnerships
through  faculty  negotiation.  This
programme created positive and negative
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response. Some schools partnership and
faculty had to work together to conduct the
programme. Some schools even refused
being school partnership during pandemic.
This phenomena is interested to be
analyzed. In reality, students internship
programme was done to fulfill the standard
of professional teacher lead to univercity
accreditation. Some research questions are
formulated to fulfill the paper. (1) How was
the Pre service EFL Teacher Training ( PLP
) programme impletemted during Pandemy
Covid 19,(2) How was the school
partnership’s opinion toward on line Pre
service EFL Teacher’s training ( PLP)

Methodology

Cresswell stated that qualitative
research is an inquiry process of
understanding based on distinct
methodological traditions of inquiry that
explore a social or human problem ( 2008 ).
In this research, the researcher wants to
describe the school partnership’s opinion.
The participants are school principals or
PIC’s school intership programme and
teachers mentors. The data was collected
after the students internship pogramme was
conducted ( November 2020 ). The total of
school parthership were 14 with 14 teachers
mentor from each school partnership.

The data was collected through
questionaires and interview. Before
conducting the data collection, the
researcher asked permissions from both
teacher mentors and the school principals.
After the researcher got the permission, the
questionaire were distributed either online
or offline. It had to meet the both sides
agreement. The interview had been done
either via telepone or direct interview with
health protocol of Covid 19. There were two
kinds of questionires given to the school
principal and to the teachers mentor. The
questionaire for school principal covers
some general questions about the school’s
opinion toward the online pre-service
teacher programme since they did not
directly got involve in classroom
interaction. While the other questionare was

given to teachers mentor covers their
perception and direct evaluation towards
students internship. The general teacher
performance related to some competences;
teaching competence, pedagogical
knowledge, classroom management skill,
social relation, and affective competence.
The qualitative content  anlysis was
conducted to describe and discuss the
answer from questionaire and from
interview ( Richardson 2006 )

Findings and Discussion

The Implementation Of Pre Service EFL
Teacher Training (PLP ) Programme In
Pandemy.

The implementation of Pre-service
teacher was abruply changed into virtual
system because of the pandemic Covid 19.
Before the programme was implemented,
the faculty had visited some schools
patnership to socialize the online internship
programme. The virtual forum group
discussion and  socialization  were
implemented and attended by fourteen
teacher/mentors. This meeting discussed
about the mechanism of this programme.
The student mentors ( faculty ) would be the
main mediator of schools and the students
internship. Means they had to visit school
parthnership in health protocol to collect
students’ work assingment.

During the pandemy, the important
formal ritual mommet, done virtually by
both faculty and school partnership, such as
sending and withdrawing students. The next
steps, the implementation of virtual practice
teaching.

During the pandemy, all the students
had to stay home and they were not allowed
to wvisit campus and even schools
partnership. They had to do virtual
negotiation and enggagement with their
mentors. At the end of the programme, the
students mentor ( faculty ) attended the final
students teaching performance.
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The School Partnership Perception
Toward On Line Pre-Service EFL

Teacher (PLP) Programme During
Pandemy Covid 19.

School
Programme

Principal/Pic Internship

The data below was taken after the
students finished doing the internship
programme. After getting the permission,
the question list and questioraire was given
to the participants. Based on the no.1 shows
that generally some schools were not ready
with the virtual students interndship. Some
school partership still had some internal
problems to handle the virtual teaching and
learning process. They were doubt to
hanndle the student internship programme
well. In addition, some schools located far

from the city were also lack of facility and
they rarely used IT in teaching and learning
process. They still needed time for adjusting
with new habit ( virtual school activity ).
Internet connections and human resources
became the basic problem in implementing
this programme. On the other hand, most of
partnership schools tried hard to support
this programme since they had already have
memo of agreement with the faculty. This
could be seen in no.2, no. 9, no 5 and no.
10. If there weren’t the pandemy, the
schools prefered conduct the non virtual
student internship programme since the
situation may give the full students’
exposure to adapt with school environments
and the students’ personal and interpersonal
skills and traits will be clearly observed and
evaluated.

Table 1:

1. School’s Perception Toward Virtual Students iinternship programme During Pandemic Covid

Response Category

Agree Disagree

No. f % f %
1. School was ready to implement virtual students Internship + 6 428 8 571
2. School supported the implementation of virtual students Internship + 14 100 0 0
3. School had no problems in implementing virtual students Internship+ 8 571 6 428
4. School was able to handle problems on virtual students Internship+ 12 857 2 143
5. School prepared the facility for virtual students Internship+ 12 857 2 14
6. School chooces off Line virtual students Internship- 14 100 0 0
7. School difficult to activate Students intership in school environment- 13 9238 1 71
8. School difficult to interact with Students intership- 14 100 0 0
9. School will be able to accept next virtual students Internship + 14 100 0 0
10. School had problem dealt with faculty - 14 100 0 0

The above data described that the
average of positive perception is 78%, while
the negative average of negative perception
is 98,2

Teachers Mentor

The role of teachers as mentor of
students internship plays an important role
in this programme. They guided and did
mentoring students internship to do their

job as a ‘real’ teacher. Mentors as role
model have some crucial jobs in guiding
toward students internship. They told them
to do teacher’s job; such as being educator,
class manager ( Zahroh, 2015 ). The
teachers mentor had the perception toward
the programme. The data below described
that mentors were ready to support and
ready to handle the implementation of
virtual  student internship.  Students
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Internship ( No 1,2, 4, ), no matter the
condition was. Mentors bassically had
problems in guiding the students internship
especially in evaluating and observing their
teaching performance. The elemets that was
difficult to be evaluated virtually were
students’ traits, affection, and appearance.
The result of questionaire no. 7 stated that
mentors had difficultty in activating the

students internship to the school
environment.

Pandemy Covid 19 had created
history in Pre Service Teacher Training.
Most important aspects were done virtually.
Some of positive effects of this virtual
programme is boosting teachers and school
staff to get used to operate IT tools by
mastering all kind of IT programme in
running the educational field

Table 2:

2. Table of Teacher Mentor ( Guru Pamong )’s Perception Toward On-line Pre-
Service Teacher During Pandemy Covid-19

Response Category

Agree Disagree
No. f % f %
1. Mentor was ready to implement virtual students Internship+ 14 100 0 0
2. Mentor supported the implementation of virtual students Internship+ 14 100 0 0
3. Mentor had problems in implementing virtual students Internship- 5 35.1 9 64,28
4. Mentor was able to handle problems on virtual students Internship + 14 100 0 0
5. Mentor had problem to communicate with students- 2 143 12 857
6. Mentor had problem to collect assignment to students Internship- 10 714 4 2857
7. Mentor had problem to activate students internship to school environment- 14 100 0 0
8. Mentor had problem to evaluate students internships teaching performance- 10 57.1 4 28.57
9. Mentor had problem to observe virtual students internships class- 7 50 7 50
10. Mentor assumed that virtual students Internship gave positive impact+ 13 928 1 7.1

toward self development

The above data described that the
average of positive perception is 98,2 %,
while the negative average of negative
perception is 82 %.

Conclusion

Pandemy Covid 19 had created
history in Pre Service Teacher Training.
The basic implementation of pre-service
teacher training were done virtually. The
positive and negative response is analyzed.
The initial response both students’ mentor
and school partnership might be doubt for
not being able to do this proggramme well.
Even some schools refused to be school
partnership during the pandemy. It was
commited that some part of schools with the
special condition could not fullfil the
faculty demand Some partnership school
who were ready with this programme must
be ready with some solutions. All possible

efforts from both sides of faculty and school
partnership lead to create professional
teacher candidate.
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Abstract

Time management is essential, and it may affect an individual's overall performance and
achievements. Research has shown that all the time management behaviors are positively related to
academic achievement. This study aims to measure the level of time management possessed by
PMPBI UNJ the year of 2019 students and find out the correlation between the level of time
management and the success of achieving a Summa Cum Laude honorary degree. The primary data
collection for this study is through an online questionnaire survey. Data were analyzed using
descriptive statistics, and the presentations were made in tables and figures to some extent. The
result shows that 55% of the participants possess a moderate level time management score, while
45% of the participants possess high-level time management scores. No participants have a low-
level time management score. Furthermore, the result also reveals that the level of time management
(High or Moderate Level) correlates with the success of achieving a Summa Cum Laude honorary
degree for students of the PMPBI UNJ class of 2019. Lastly, the results also show that Short-Range
planning, and Time Attitudes, each variable correlates with the success of achieving a Summa Cum
Laude honorary degree. However, the results show that Long-Range planning does not correlate
with the success of achieving a Summa Cum Laude honorary degree.

Keywords: Time Management Level, Short-Range, Time Attitude, Long-Range, Students’
Achievement, Summa Cum Laude.

Introduction

Time is a limited resource. Like other value, competitiveness, and quality of life

limited resources, time may be managed
more or less effectively (Razali et al., 2018).
The distinctions between people in time
management practices influence how much
people succeed during their university
studies. Time management practices have
also become the focus of an extensive
theoretical framework and are known as one
of the more traditional subjects in learning
and study strategies (Garcia-Ros et al.,
2004).

In the 1950s and 1960s, the concept of
"time management" became recognized as a
tool to enable employees to allow efficient
use of limited time (Razali et al., 2018).
Time management is the practice of
planning, organizing, arranging, and
budgeting one's time to produce more job

(Khanam et al., 2017). It is a collection of
values, processes, abilities, resources, and
structures that function together to help
people gain more use out of time since time
cannot be preserved and its supply cannot
be increased or reduced from twenty-four
hours a day.

According to Laurie A and Hellsten
M (2002), as cited in Razali et al. (2018),
there are essentially three surfaces of time-
management practices: short-range
planning, long-range planning, and time
attitudes. A short-range planning tends to
include several issues that involve short-
term preparation, often within a day or
within a week. Time attitudes are more
attitudinal of nature. Long-range planning
capability is to perform day-to-day work
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over a more extended period while
maintaining track of information deadlines
and establishing deadlines by avoiding
procrastination. Each of these time
management behaviors tends to have a clear
and  straightforward  definition  for
successful performance (Rezali et al.,
2018).

Like many other postgraduate
students, the students of PMPBI UNJ are
tasked to juggle the work-life balance
between  student  assignments  and
professional's workload. Academic pressure
and depression arise as students experience
the burden of academic and professional
responsibility, cramping for tests, running
through  assignments, and  having
insufficient sleep owing to time issues.
Consequently, having time to accomplish
all at once is difficult and frustrating, and
this is when strong time management skills
come into work. A proficient time
management technique means that students
are well trained, coordinated, and centered
on handling their everyday lives,
performing homework on time, and
achieving academic achievement (Cyril,
2015).

Many researchers have found that
time management plays a vital role in
improving student academic achievement
and performance. Studies from Khanam et
al. (2017), Cyril (2015), Nasrullah (2015),
Z.Migdadi et al. (2014), (Abdul et al., n.d.),
(Adams & Blair, 2019) indicate that time
management impacts the overall success
and accomplishments of individuals.
Therefore, each student should have the
capacity to handle time, which involves
establishing goals and priorities, utilizing
the time management mechanism, and
organizing time (Nasrullah, 2015).

Student academic achievement is
generally reflected by the Grade Point
Average of pupils (GPA). GPA is used to
determine when students meet the
university's requirements and goals. GPA is
determined by combining all the numbered
grades earned and dividing the grades by the
number of credits obtained. GPA scores

range from 1.0 to 4.0. GPA scores may
increase or decrease throughout the study
period. GPA may differ depending on how
often students improve their overall grades
(www.vocabulary.com, n.d.,
www.mastersportalcom, 2020).

Regarding the overall GPA, there are
honorary degrees awarded to undergraduate
and postgraduate students who achieve
different academic achievements. The three
highest honorary degrees are including Cum
Laude, Magna Cum Laude, and Summa
Cum Laude. However, having a Summa
Cum Laude title is the most honorable and
praised achievement that indicates the
students' GPA score is ranging between 3.8
and 4.0 (www.ican-education.com, n.d.).

Although many previous studies try to
connect the relationship between students'
performance and time management, this
research will investigate the level of PMPBI
UNJ students' time management and find
out the correlation between the level of
PMPBI UNJ students' time management
and the success of achieving Summa Cum
Laude honorary degree. This research will
also investigate the correlation between the
short-range, time attitude, and long-range of
PMPBI UNJ students' time management
and the success of achieving a Summa Cum
Laude honorary degree.

The research focuses on finding the
answers to the following questions: (1) How
is the level of time management possessed
by PMPBI UNJ students? (2) Is there any
significant correlation between PMPBI
UNJ students' time management level and
the success of achieving a Summa Cum
Laude honorary degree? (3) Is there any
significant correlation between the short-
range of PMPBI UNJ students' planning and
the success of achieving a Summa Cum
Laude honorary degree? (4) Is there any
significant correlation between the time
attitude possessed by PMPBI UNJ students
and the success of achieving a Summa Cum
Laude honorary degree? (5) Is there any
significant correlation between the long-
range of PMPBI UNJ students' planning and
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the success of achieving a Summa Cum
Laude honorary degree?

Purpose of the Research are (1) To
find out and describe the level of time
management possessed by PMPBI UNJ
students (2) To find out the correlation
between PMPBI UNJ students' time
management level and the success of
achieving a Summa Cum Laude honorary
degree. (3) To find out the correlation
between the short-range of PMPBI UNJ
students’ planning and the success of
achieving a Summa Cum Laude honorary
degree. (4) To find out the correlation
between the time attitude possessed by
PMPBI UNJ students and the success of
achieving a Summa Cum Laude honorary
degree. (5) To find out the correlation
between the long-range of PMPBI UNJ
students’ planning and the success of
achieving a Summa Cum Laude honorary
degree.

Methodology

The research design in this study is
descriptive quantitative. In this research, the
researcher wants to find out and describe the
level of time management possessed by
PMPBI UNJ students, find out the
correlation between the level of time
management of PMPBI UNJ students and
the success of achieving a Summa Cum
Laude honorary degree, the correlation

between the short-range planning of PMPBI
UNJ students and the success of achieving a
Summa Cum Laude honorary degree, the
correlation between the time attitude of time
management of PMPBI UNJ students and
the success of achieving a Summa Cum
Laude honorary degree, and the correlation
between the long-range planning of PMPBI
UNJ students and the success of achieving a
Summa Cum Laude honorary degree.

The population taken in this research
is PMPBI UNJ students of the 2019 class.
The sample taken is 90% of the population,
which are including twenty active students.
The data are the questionnaire about
students’ time  management.  The
questionnaire was adapted from Britton &
Tesser (1991). The total questions are 18
questions, which are divided into three
categories: short-range planning, time
attitudes, and long-range planning. The
answers are based on the students’ habits
and beliefs about their time management,
ranging from always, often, sometimes,
rarely, and never. The data is transferred
into scores or numbers to be analyzed
statistically.

The instrument used in this research is
aimed to measure the students’ time
management. The questionnaire is carried
out with a digital form and distributed
digitally through a messaging application.

Table 1:

Scoring System of Time Management:

Positive Statements: Score Negative Statements: Score
questions number 1, 2, guestions number 8, 10,
3,4,5,6,7,9,12, 13, 11,16

14,15, 17, 18

Always 5 Always 1
Often 4 Often 2
Sometimes 3 Sometimes 3
Rarely 2 Rarely 4
Never 1 Never 5
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Table 2:

Scoring System of the

Level of Time Management

Time Management Levels Time Management Levels Score
High score above 58
Moderate score 46 - 58
Low score below 46

The procedures of collecting the
data are involved several steps: (1)
Constructing the questionnaire based on
Britton & Tesser (1991). (2) Distributing
the questionnaire by employing a digital
form through a messaging application. (3)
Processing the raw data by employing
Microsoft excel until it can be operated with
SPSS. (4) Completing and analyzing the
data by employing SPSS. (5) Obtaining the
result of the data.

Time Management Levels Score of
the Participants are analyzed by adding up
all the Time Management Level Scores,
divided by the total number of participants.
The high score level is ranging between 58
and above of the total score. The moderate
score level is ranging between 46 — 58 of the
total score. The low score level is ranging
between 46 and below.

The correlation between the level of
time management of PMPBI UNJ students
and the success of achieving a Summa Cum
Laude honorary degree, the correlation
between the short-range of time

management of PMPBI UNJ students and
the success of achieving a Summa Cum
Laude honorary degree, the correlation
between the time attitude of time
management of PMPBI UNJ students and
the success of achieving a Summa Cum
Laude honorary degree, and the correlation
between the long-range of time
management of PMPBI UNJ students and
the success of achieving a Summa Cum
Laude honorary degree are analyzed with
conducting the linear regression using
SPSS.

Findings and Discussion
The Level of Time Management of
PMPBI UNJ Students

Table 3 shows that 55% of the
participants possess a moderate level time
management score, while 45% possess
high-level time management scores. No
participants have a low-level time
management score.

Table 3:

Time Management Levels Score of the Participants.

Time Management levels Score | Number of participants Percentage of

Management score

High score (above 58) 9 45%
Moderate score (46 - 58) 11 55%
Low score (below 46) 0 0
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Table 4:

The Total Answers of Participants

Factor Names Item Questions Always Often Sometimes Rarely Never
Total |Percentage Total |Percentage Total IPercentage Total IPercentage Total |Percentage
1. Do you make a list of the things you have to do 6 30% 6 30% 3 15% 2 10% 3 15%
2. Do you plan your day before you start it? 5 25% 5 25% 7 35% 3 15% 0 0%
. 3. Do you make a schedule of the activities you have 6 30% 5 25% 8 40% 1 5% 0 0%
Shtlnt Tlme 4. Do you write a set of goals for yourself for each 4 20% 5 25% 6 30% 3 15% 2 10%
planning 5. Do you spend time each day planning? 2 10% 6 30% 12 60% 0 0% 0 0%
6. Do you have a clear idea of what you want to 3 15% 7 35% 10 50% 0 0% 0 0%
7. Do you set and honor priorities? 7 35% 8 40% 5 25% 0 0% 0 0%
8 Do you often find yourself doing things which 1 5% 4 20% 10 50% 4 20% 1 5%
9 Do you feel you are in charge of your own time, by 4 20% 5 25% 9 45% 2 10% 0 0%
Time Attitud 10. On an average class day do you spend more time 0 0% 2 10% 11 55% 6 30% 1 5%
fme Attitudes 11. Do you believe that there is room for 10 50% 3 15% 7 35% 0 0% 0 0%
12. Do you make constructive use of your time? 6 30% 5 25% 8 40% 1 5% 0 0%
13. Do you continue unprofitable routines or 0 0% 5 25% 10 50% 4 20% 1 5%
14. Do you usually keep you desk clear of everything 3 15% 3 15% 12 60% 2 10% 0 0%
15. Do you have a set of goals for the entire 4 20% 8 40% 5 25% 3 15% 0 0%
Lc:)r;g—R:alnge 16. The night before a major assignment is due, are 3 15% 9 45% 7 35% 1 5% 0 0%
anning 17. When you have several things to do, do you think 3 15% 8 40% 4 20% 5 25% 0 0%
18. Do you regularly review your class notes, even 1 5% 6 30% 10 50% 3 15% 0 0%
Table 4 shows the total answers to each 10. Q10: The majority of participants
question from participants. It shows from consider ‘sometimes’ (55%) for the
the questions (Q): answers.
o o 11. Q11: The majority of participants
1. Q1: The majority of participants consider ‘always’ (50%) for the
. 13 ) 0 13 b
consider ‘always’ (30%) and ‘often answers.
0, . ..
(30%) for the answers. o 12.Q12: The majority of participants
2. Q2: The majority of participants consider ‘sometimes’ (40%) for the
. 3 : ] 0
consider ‘sometimes’ (35%) for the answers.
answers. o o 13.Q13: The majority of participants
3. Q3: The majority of participants consider ‘sometimes’ (50%) for the
. < : b 0
consider ‘sometimes’ (35%) for the answers.
anSwers. o N 14.Q14: The majority of participants
4. Q4. ' The majquty , of (E)artlmpants consider ‘sometimes’ (60%) for the
consider ‘sometimes’ (40%) for the answers.
aNSWETS. o o 15. Q15: The majority of participants
5. Q5 . The majquty of participants consider ‘often’ (40%) for the answers.
consider ‘sometimes’ (60%) for the 16. Q16: The majority of participants
anSWers. o o consider ‘often’ (45%) for the answers.
6. Q6: The majority of participants 17.Q17: The majority of participants
. 3 : ] 0 .
consider ‘sometimes’ (50%) for the consider ‘often’ (40%) for the answers.
answers. o o 18.Q18: The majority of participants
7. Q7: The majority of participants consider ‘sometimes’ (50%) for the
. 3 ] 0
consider often_ (4_0 %) for the answers. answers.
8. Q8: The majority of participants
consider ‘sometimes’ (50%) for the The Correlation between the Level of
answers. Time Management of PMPBI UNJ
9. Q9: The majority of participants Students and The Success of Achieving

consider ‘sometimes’ (45%) for the
answers.

Summa Cum Laude Honorary Degree

Graphic 1:
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Normality Test Using Kolmogorov
Smirnov Test

Graphic 1. Normality Test Using Kolmogorov Smirnov Test

Hypothesis Test Summary

Mull Hypothesis Test Sig. Diecision
The categaries of Shot Range One-Sample 1 Retain the
occur with equal probabilities ChiSUate = il

1 P : Test hypothesis.

The distribution of Summa Cuml iflne-Sample Retain the
normal with mean 3.60 and Kalmogoray- AITT ol
standard dewiation 0.232. Smirnow Test hypothesis.
The distribution of Time Attitude iflne-Sample Retain the
normal with mean 12.95 and Kolmagoroy- 200" nu
standard dewiation 2.544. Smirnow Test hypothesis.
The distribution of Long Range is One-Sample Retain the
normal with mean 1595 and Kalmogoray- 0537 null
standard dewiation 2 502, Smirnow Test hypothesis.
The distribution of Unstandardize A
Fesidual iz normal with mean dﬁgﬁizml\f_ anpiE E:taln o2
g.gggﬂD and standard dewviation Smimow Test hyp othesis.

Asymptotic significances are displayed. The significance level iz .05,

Lillietfars Corected

2This iz a lower bound of the true significance.

As seen from Graphic. 1, it shows that
the data are distributed normally using
Kolmogorov Smirnov Test, and can further
proceed, to analyze the correlation between
the variables. The significant level of
Summa Cum Laude Var is 0.127 (Sig >
0.05). It means the data is distributed
normally. The significant level of the Short-
Range variable is 0.921 (Sig > 0.05). It
means the data is distributed normally. The
significant level of the Time Attitude
variable is 0.20 (Sig > 0.05). It means the
data is distributed normally. The significant
level of the Long-Range variable is 0.52

(Sig>0.05). It means all data are distributed
normally.

Furthermore, as seen from Graphic. 2,
the significant level of time management
level (high and moderate level) is 0.018 (Sig
0.018 < 0.05). It means there is a significant
correlation between the level of time
management (independent variable) and a
Summa Cumlaude (dependent variable).
Therefore, the level of time management
(High or Moderate Level) correlates with
the success of achieving a Summa Cum
Laude honorary degree.

Graphic 2:

The Correlation between The Level of Time Management (Independent Var) and Summa
Cum Laude (Dependent Var)
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Model Summary

Adjusted R Std. Error of
= Wodel R R Square Square the Estimate
1 522° 273 232 38925
a. Predictors: (Constant), Level of Time Mgt
Sum of
Maodel Squares df Mean Square F Sig.
1 Regression 1.023 1 1.023 6.750 018"
Residual 2.727 13 162
Total 3750 19
a. Dependent Variable: Summa
b. Predictors: (Constant), Level of Time Mgt
Coefficients”
Standardized
Unstandardized Coefiicients Coeflicients
Model B Std. Error Beta t Sig.
1 (Constant) 6.551E-17 130 ooo 1.000
Level of Time Mot 455 175 522 2508 018

a. Dependent Variable: Summa

The Correlation between Short-Range
planning of PMPBI UNJ Students and
the Success of Achieving a Summa Cum
Laude Honorary Degree

As seen from Graphic. 3, the significant
level of Short-Range variable is 0.001 (Sig

0.001 < 0.05). It means there is a significant
correlation between Short-Range
(independent variable ) and a Summa
Cumlaude (dependent variable). Therefore,
Short-Range planning correlates with the
success of achieving a Summa Cum Laude
honorary degree.

Graphic 3:

The Correlation between Short-Range (Independent Var) and Summa Cum Laude

(Depend

Model Summary

ent Var)

Adjusted R Std. Error of
Mode| R R Square Square the Estimate
1 7047 495 467 32426

a. Predictors: (Constant), Short Range

ANOVA?
Sum of
Mode! Sguares df Mean Sguare F Sig
1 Reagression 1.857 1 1.857 17.666 001°
Residual 1.883 18 105
Total 3750 19
a DependentVariable: Summa Cuml
h. Predictors: (Constant), Short Range
Coefficients®
Standardized
Unstandardized Coefficients Coeflicients
Model E Std. Error Beta t Sig
1 (Constant) -1.242 362 -3.428 .003
Short Range 059 014 704 4.203 001

a. Dependent Variable: Summa Cuml
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The Correlation between Time Attitude
of PMPBI UNJ Students and the Success
of Achieving a Summa Cum Laude
Honorary Degree

As seen from Graphic. 4, the significant
level of the Time Attitude variable is 0.033

(Sig 0.033 < 0.05). It means there is a
significant correlation between Time
Attitude (independent variable ) and a
Summa Cumlaude (dependent variable).
Therefore, Time Attitude correlates with the
success of achieving a Summa Cum Laude
honorary degree.

Graphic 4:
The Correlation between Time Attitudes (Independent Var) and Summa Cum Laude
(Dependent Var)
Model Summary
Adjusted B Std. Error of
Model R R Square Square the Estimate
1 ATT? 228 185 40107
a. Predictors: (Constant), Time Attitude
ANOVA?
Sum of
Model Squares df Mean Square F Sig.
1 Regression 855 855 8312 033*
Residual 2.895 61
Total 3750

a. Dependent Variahle: Summa Cuml
b. Predictars: (Constant), Time Attitude

Coefficients”

Standardized

Unstandardized Coeflicients  Coefficients
Madel B Stdl. Error Beta t Sig.
1 (Constant) -1.330 -1.924 070
Time Aftitude 083 477 2305 033

a. Dependent Variakle: Summa Cuml

The Correlation between Long-Range
Planning of PMPBI UNJ Students and
The Success of Achieving a Summa Cum
Laude Honorary Degree

As seen from Graphic 5, the significant
level of the Long-Range Planning variable

is 0.053 (Sig 0.053 > 0.05). It means there
is no significant correlation between Long-
Range Planning (independent variable ) and
a Summa Cumlaude (dependent variable).
Therefore, Long-Range Planning does not
correlate with the success of achieving a
Summa Cum Laude honorary degree.
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Graphic 5:

The Correlation between Long-Range (Independent Var) and Summa Cum Laude
(Dependent Var)

Model Summary

Adjusted R
Maodel R R Square Square

Std. Error of
the Estimate

1 4387 1492 147

41033

a, Predictors: (Constant), Long Range

ANOVA?

Sum of
Model Sguares df

Mean Square F Sig

1 Regression 718 1
Residual 3.031 18
Total 3750 19

718 4272 053"
168

a. DependentVariahle: Summa Cuml
b. Predictors: (Constant), Long Range

Coefficients”

Unstandardized Cosfficisnts
Model B Std. Error

Standardized
Coeflicients
Eeta t Sig

1 (Constant) -.990 607
Long Range 078 038

-1.631 120
438 2.067 053

a. DependentVariable: Summa Cuml

Conclusions

As mentioned in the previous
chapter, this research aims to find out and
describe the level of time management of
PMPBI UNJ students to find out the
correlation between the level of time
management of PMPBI UNJ students and
the success of achieving a Summa Cum
Laude honorary degree. This research also
tries to find out the correlation between the
short-range of time management of PMPBI
UNJ students and the success of achieving a
Summa Cum Laude honorary degree, to
find out the correlation between the time
attitude of time management of PMPBI
UNJ students and the success of achieving a
Summa Cum Laude honorary degree, and to
find out the correlation between the long-
range of time management of PMPBI UNJ
students and the success of achieving a
Summa Cum Laude honorary degree. All in
all, the purposes of this research have been
achieved.

The result shows that 55% of the
participants possess a moderate level time
management score, while 45% of the

participants  possess  high-level time
management scores. No participants have a
low-level time management  score.
Furthermore, the result also reveals that the
level of time management (High or
Moderate Level) correlates with the success
of achieving a Summa Cum Laude honorary
degree for students of the PMPBI UNJ class
of 2019. Lastly, the results also show that
Short-Range planning, and Time Attitudes,
each variable correlates with the success of
achieving a Summa Cum Laude honorary
degree. However, the results show that
Long-Range planning does not correlate
with the success of achieving a Summa
Cum Laude honorary degree.

By investigating the level of time
management possessed by PMPBI UNJ
students the class of 2019 and finding out
the correlation between the level of time
management possessed by PMPBI UNJ
students and the success of achieving a
Summa Cum Laude honorary degree, this
research establishes that time management
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positively impacts students’ academic
performance.
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Abstract

The study of media in teaching has been shifting toward language teaching. However the state and
the determinants of VVlog as a media in teaching remains under explored particularly in the context
of English speaking skill for millennial learners. This study aims to find out the effectiveness of
Vlog as a media in teaching toward the students’ speaking skill in university level. This study
involved 15 (fifteen) respondents taken randomly from the population of 30 fifth year undergraduate
students of the English Education Department in one Indonesian Islamic institution. Data were
collected using valid and reliable test and questionnaires and were analyzed with SPSS 16. Before
the regression tests prerequisite tests of normality and linearity were administered. This
studyshowed that Vlog has high impact to boost the students’ speaking skill. Vlog was familiar for
the millennial learners, it was easy to be used, and madethe students felt free in expressing their
ideas. Consequently, to make the students have the competence in speaking, the lecturer should find
out the familiar media in teaching. The millennial learners preferred audio visual media.

Keywords: Audio Visual Media; Speaking Skill; Millennial Learner; Media In Teaching Language

Learning.

Introduction

Video Blogging henceforth Vlog is
one of activity in social media especially in
YouTube Channel. Vlog is a component of
online video which covered the set of online
channel, where everybody can make and
post it. Vlog is a media to communicate
one’s activities wherever and whenever
she/he wants. David argued vlog is a video
which contain story, opinion, and one’s
daily activity, where it is written in blog.It
is categorized as social media, where others
can watch, subscribe, and also share the
videos.Vlog is the representative of
sophisticated information and technology
which become the millennial style.Viog
becomes very popular and common for
millennial generation in era of 4.0 industrial
revolutions. It is not only for the teenagers,
but also for the kids who are in 3-5 years
old. Those rendezvous taking vlog as a
media in teaching and learning process also
becomes common.
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Considerable bodies of scholarship
have investigated vlog as the media in
teaching in some subject courses, such as
Arabic language, history, physic, math, etc.
The study of vlog as a media in teaching
MaharahKalam (speaking skill) showed
that the university students gave positive
response of vlog as a media in teaching
(MahfuzRizgiMubarak,et.all, 2020). The
positive response of vlog was based on
several reasons: its use is easy, flexible,
practical and economical. The effectiveness
of Vlog was also revealed in teaching
writing skill for SMP level. The study
showed that there was significance
correlation between using vlogin teaching
writing and the students’ ability in writing
narrative text (Nina Widyaningsih, 2019).In
addition, Vlog has been developed as a
media in teaching and learning biology. It
showed that Vlog is eligibility media in
teaching and learning (AninSeptiAzis
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Umami, et.all, 2017). The studies of using
Vlog as a media in teaching English was
also investigated(Eka Dian  Susanti,
2019,Indira Syawanodya, et.all, 2021,Laila
Fitrayani, et.all, 2018). They concluded that
Vlog was effective media in teaching
English, whether in Secodary school level
(Indira Syawanodya, et.all, 2021) or
university level
(MahfuzRizgiMubarak,et.all., 2020).

As long as Vlog can be used as a
media in teaching and learning, speaking
was one of subject course in university level
used it. The standard competence of
speaking subject was to enable the students’
to speak fluently in advance level. Vlog was
considered as an effective media in teaching
speaking subject, because it could be used
independently. Thus, it trained the students
to learn invidually. Vlog also trained the
students to be creative to compose
interested story. This argunment was
supported by the previous researches which
have been talked above.

Nevertheless, the present popularity
and success of those studies eliciting of
using Vlog as a media in teaching for some
subject  courses, along with the
juxtaposition ofVVlog was used in teaching
speaking especially English language at
University level remain unscrutinised.
Besides the area of research were at Java
province. Nothing study investigated the
Vlog as a media in teaching in the western
area of Indonesia. Ergo the teachers were
not familiar and felt strange to use media
Vlog in their teaching and learning. For this
reason, the overarching goal of this study is
to address this gap. This study aims to find

out the effectivenesssignifance of Vlog as a
media in teaching toward the students’
ability in speaking skil

Methodology

This research used quantitative method with
pre experiment design by implementing
one-group pretest-posttest scheme. It used
pre experiment design to find out the
effectiveness of Vlog as a media in teaching
toward the students’ ability in speaking
skill.  This research was conducted in
English Education Program, Tarbiyah
Faculty, IAIN Sultan AmaiGorontalo,
Indonesia. There were two variables in this
study, namely Vlog as media in teaching
was independent variable (X) and students’
speaking skill ability was dependent
variable (). The population of this study
was 15 students and all them was taken as
sample. Ergo this study used total sampling.
Test and questionnaire were the instruments
of this study. Test was used to examine the
students’ speaking skill ability before the
treatment and after the treatment given. Pre-
test was given before the treatment and
post-test was given after the treatment.
Questionnaire was used to measure the
students’ opinion about Vlog as a media in
teaching. It used Likert scale from strongly
agree to strongly disagree consisted of 12
close-ended statements. Pearson product
moment was used to check the validity and
the reliability of questionnaire. Data
analysis used t-test to find out the
significance influence of Vlog as a media in
teaching and the students’ speaking skill
ability. The students’ test was scored by
using speaking chart evaluation as follow:

Rating

No Criteria Score Description

5 Has few traces of foreign language.

_ 4 Always intelligible, thought one is conscious of a definite

1 Pronouncation accent.

3 Pronunciation problem necessities concentrated listening

and occasionally lead to misunderstanding.
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2 Very hard to understand because of pronunciation
problem, most frequently be asked to repeat
1 Pronunciation problem to serve as to make speech
virtually unintelligible.
5 Make few (if any) noticeable errors of grammar and word
order.
4 Occasionally makes grammatical and or word orders that
do not, however obscure meaning.
2 Grammar 3 Make frequent errors of grammar and word order, which
occasionally obscure meaning.
2 Grammar and word order errors make comprehension
difficult, must often rephrases sentence.
1 Errors in grammar and word order, so, severe as to make
speech virtually unintelligible.
5 Use of vocabulary and idioms is virtually that of native
speaker.
4 Sometimes uses inappropriate terms and must rephrases
3 Vocabulary ideas because of lexical and equities.
3 Frequently uses the wrong words conversation somewhat
limited because of inadequate vocabulary.
2 Misuse of words and very limited vocabulary makes
comprehension quite difficult.
1 Vocabulary limitation so extreme as to make
conversation virtually impossible.
5 Speech as fluent and efforts less as that of native speaker.
4 Speed of speech seems to be slightly affected by
4 Fluency language problem.
3 Speed any fluency are rather strongly affected by
language problem.
2 Usually hesitant, often forced into silence by language
limitation.
1 Speech is so halting and fragmentary as to make
conversation virtually impossible.
5 Appears to understand everything without difficulty.
4 Understand nearly everything at normal speed although
5 | Comprehension occasionally repetition may be necessary.
3 Understand most of what is said at slower than normal
speed without repetition.
2 Has great difficulty following what is said. Can
comprehend only “social conversation” spoken slowly
and with frequent repetitions.
1 Cannot be said to understand even simple conversation.
The result of the pre and post tests were paired sample t-test was performed on the
statistically calculated using SPSS 20.0. A data to determine whether there was a
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significant improvement on the pre- and
post-test of the Ilearners’ speaking
proficiency. Six video recording tasks were
assigned to elicit their speaking practices.
With the purpose of increasing the
likelihood of classmates watching and
interacting with each other (Bloch, 2007),
the researcher chose to set up a private class
Instagram account as a platform to which
the learners could upload their vlogs. In
addition to pre- and post- tests and the
Instagram postings, questionnaires were
distributed to the 28 learners to find out
learners’ perceptions toward  the
implementation of InstagramVlog
recording into Speaking class. The
questionnaire consisted of 24 close-ended
questions and 3 open-ended questions

Findings and Discussion

The significance of Vlog toward students’
speaking skill reflected on their score before
the treatment and after the treatment. The
mean score of pre-test was 51.73 and the
mean score of post-test was 70.67. Thus,
there was significance improvement when
the Vlog was used as media in teaching
speaking skill. The table 3.1 showed the
result of students’ score of pre-test and post-
test.

Test Sample Mean
Pre test 15 51.73
Post test 15 70.67

Table 3.1

Furthermore, the results of statistical
calculations by using SPSS application also
supported the significance of vlogs as a
media in teaching speaking skill. Table 3.2

showed the result of pre-test and post-test
score through SPSS calculation.

Statistics Pre test Post test
Median 48.00 72.00
Mode 44.00 72.00
Sum 776.00 1060.00
Table 3.2

The normality test was used to check the
normal distribution of data. It could be
known by using histograms. The
distribution of data was calculated by
various normality checks. Kolmogorov
Smirnov test stated that the regular test was
performed in order to assess the distribution
of random and unique data in the
population. Based on the National
Standards and Technology Institute's test,
the Kolmogorov Smirnov test produces
good performance for data sizes of 20-1000
samples. However, Kolmogorov Smirnov
testing is still used for data samples
measuring more than 2000 samples. Thus, it
is recommended to use the Kolmogorov
Smirnov test for data above 50 samples
(20<N1000). In testing, a data is said to be
normally distributed if the significance
value is more than 0.05 (sig.> 0.05). The
basis for decision making in the
Kolmogrov-Smirnov ~ Normality = Test,
namely, if the significance value (sig)>
0.05, then the data is normally distributed.
If the significance value (sig) <0.05, the
research data are not normally distributed.
Can be seen from the table above, that the
significance value is greater than 0.05, it
means the research data is normally.

The result of normal distribution data in this
research showed on the following table:
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Test of Normality

Pretest Posttest
N 15 15

Normal Parameters? Mean 51.7333 70.6667
Std. Deviation 10.52525 6.35460

Most Extreme Absolute 239 250

Differences Positive 239 153

Negative -.145 -.250

Kolmogorov-Smirnov Z 924 967

Asymp. Sig. (2-tailed) 360 307

Test distribution is Normal.

Table 3.3

T Test or Independent test is one of the
parametric ~ tests  for  independent
comparisons. Independent samples are
samples that produce data from different
subjects.
The hypothesis of the research as
follows:
1. Hypothesis Ho
There are no significantof the
effectiveness using Vlogtoward
Students’ Speaking Ability
2. Hypothesis H:

There are  significantof  the
effectiveness using Vlog toward Students’
Speaking Ability.

The basis for determining thepaired
sample T testis based on the significance

value (2-tailed) that measures the presence
or absence of the average difference in the
subjects tested. Significance value (2-
tailed)> 0.05 indicates that there is no
average difference between study subjects.
Significance  value (2-tailed) <0.05
indicates an average difference between
research subjects.

From the results of the paired sample t
test data, it was obtained that the value of
Sig (2-tailed) <0.05, namely 0.00 indicates
that there is a significant difference between
the pretest and posttest in the use of vlog. It
can be concluded that through Vlog can
effectiveness of students’ speaking ability.
can be seen from the table below:

Paired Samples Test

VLOG AS ALTERNATIVE MEDIA IN TEACHING SPEAKING FOR MILLENIAL LEARNERS

Lukman Arsyad, Enni Akhmad, Faratika Al Bayan

Paired Differences
95% Confidence
Interval of the
Std. Std. Difference
Deviatio| Error Sig. (2-

Mean n Mean | Lower | Upper t df | tailed)
Pair Pretest — - i i
1 Posttest 1.893|10.30580| 2.66095 24.64050! 13.22617 -7.115 14 .000

33E1
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The questionnaire used is valid and
reliability, because based on the terms of the
validity test the value of rcount>rtable =
valid. the way rtable value with N = 15 at
5% significance in the distribution of rtable
statistical values, then the r table value of
0.412 is obtained, while for the reliability
test if the value of alpha> 0.6 then it is valid.
It can be seen from the following table:

These are the results of the bar charts from
the vlog. Of the 12 statements submitted
there were only 8 valid statements that had
been rehabilitated. From the results it can be
concluded that the average value is above
50. So, the use of vlogs helps in students’
speaking ability.

Questionnaire About Effectiveness of Vlog

70

60 p
50 7 -
40 7
30 7
20 7

10

- -

1 2 3 4 5 6 7 8 9

10 11 12 13 14 15

Diagram 3.1

The validity and reliability analyses
showed that questionnaire was valid and
reliable. Based on the terms of the validity
test the score of rcount>rtable = valid. the
way rtable score with N = 15 at 5%
significance in the distribution of rtable
statistical scores, then the r table score of
0.412was obtained, while for the reliability
test if the score of alpha> 0.6 then it is valid.

Table 3.4 showed the students’
These are the results of the bar charts from
the vlog. Of the 12 statements submitted
there were only 8 valid statements that had
been rehabilitated. From the results it can be
concluded that the average value is above
50. So, the use of vlogs helps in students'
speaking ability.

By seeing the result above, it can be
concluded that using vlog is effective
toward students’ speaking ability. Students
before using vlogs have a difference with
after using vlogs. In other words, vlog can
be a useful media in speaking. According to
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the research, speaking with vlog is more
effectiveness than without vlog. It can be
seen from the improvement of their mean
score from pre-test and post test score and
the value of questionnaire about vlog, and
also after using their vliog speaking about
pronouncation, vocabulary, grammar,
fluency, and comprehension increased.As
we know that, in this era students more
interested in technology based media and
also they can speak and access their viog
anytime and anywhere. This is along with
expert opinion,Munadistated that Media can
be divided into many forms of learning.
Media types can be broadly grouped into
four groups: audio media, visual media,
audio and multimedia. Vlogging media
(video blogging) is a type of audio visual
media commonly used today. Based on
David P. Haris's theory, here are some
explanations about speaking assessment:
1. Pronouncation
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8 out of 15 students experienced
poor pronunciation, because there
were researchers’ misconceptions
about unclear accents and difficult
vocabulary. Researchers usually
often ask for repetitions from
students, but after treatment students
experience a slight improvement.

2. Grammar
The use of grammar is still lacking.
Most of the 15 students still made
mistakes and the word order
sometimes obscured the meaning
and made it difficult to understand,
so they had to repeat sentences
frequently. but after using the
treatment the students experienced
an increase.

3. Vocabulary
Most students in using vocabulary
are still lacking due to limited
mastery so they often repeat the
vocabulary that has been spoken
before, but after being given
treatment as many as 10 out of 15
students, among them experienced
an increase in the vocabulary they
already knew.

4. Fluency
The fluency of the students is still a
little lacking due to language
problems, generally students are still
doubtful because of language
limitations. After using the vlog
treatment for, as many as 12
students increased.

5. Comprehension
The students' comprehension was
still lacking because most could
only understand "social
conversations” which were spoken
slowly with frequent repetition.
However, after using the treatment
the students experienced an increase
in understanding..
Thus, that it will inderectly provide

speaking training for students’ in a better
direction.
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Conclusion

Based on the results of the research,
it can be concluded that there is a
effectiveness on treatment outcomes before
using of vlog as a media with the average
pre-test result of 51.73 and the average of
post-test is 70.67. Besides, the average
value of questionner is above 50. The
average rate increases after treatment with
using Vlog. This is evidenced by the
assessment results of speaking to 15
students, prove that there almost all students
classified as good criteria. This research has
lack of the treatment, because only did one
treatment, while it should be done more
than once so that the results are effective
and unbiased.Based on the conclusion of the
research results; it can be suggested as
follows; The lectures should use vlog as one
of media in teaching speaking in class. In
addition, the advantages of vlog can
expresses students speaking ability more
freely and students don’t feel nervous
again.The lecture should be the facilitator.
It means that even though students have
already had vlog as media in speaking, it
does not mean that students learn by
themselves uncontrolled. Students are
intended to pay attention to details.Other
researches can make this research as a
reference to continue some related research
indifferent condition
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Abstract

This study aims to determine how the application of the Collaborative Learning Type Group
Investigation model can improve the quality of learning in third-semester students of the Indonesian
Language Education Study Program, FKIP, Bengkulu University in the fiction prose appreciation
course. The descriptive method is used in this research in order to get an overview of the extent to
which the quality of learning has increased by using this learning model. This classroom action
research was carried out in two cycles using test and non-test techniques at the beginning and end
of cycles I and Il. The learning outcomes of the first cycle showed that the students who got the A
score were 6 people (17%), the B score was 17 people (49%), the C score was 12 people (25%),
and the D score was 0 people (0%). While the learning outcomes of the second cycle of students
who obtained an A score of 12 people (34%), a B value of 18 people (51%), a C value of 5 people
(14%), and a D value of 0 people (0%) These results indicate that the indicators of success the
application of the Collaborative Learning Type Group Investigation model of 30% which has not
been achieved in cycle | can be achieved in cycle Il. In general, it can be concluded that the
application of the Collaborative Learning Type Group Investigation model in the Appreciation
Prose Fiction course can improve student learning outcomes.

Keywords: Group Investigation, Prose Fiction Appreciation

Introduction

Appreciation of Prose Fiction is a
compulsory subject for undergraduate
students of the Indonesian Language and
Literature Study Program (PBI) FKIP Unib
which has a weight of 3 credits. This course
is given in odd semesters (I11) with learning
outcomes, namely students are able to
appreciate the works of Indonesian Prose
Fiction. Through appreciation activities,
one understands, enjoys, and evaluates
literary works. Ownership of competencies
is characterized by four levels, namely the
level of liking, enjoying, reacting, and
producing (Wardani.1994 in Sayuti: 15-18).

The focus of this course is how
students can appreciate fictional prose
works that make students have to read a lot
of fictional prose works. It is demanded that
students have many references regarding
Indonesian prose fiction literature, making

learning lead to the optimization of
individual abilities. In addition to producing
learning activities that are theoretical and
memorizing styles, this method also
minimizes student contributions in the
classroom. Students seem to tend to be less
active in learning activities because
teaching and learning activities seem to be
in one direction only. Seeing this situation,
we need a strategy that reactivates the role
of students as active individuals in learning
activities. The researcher held a discussion
which resulted in a reflection on the need for
classroom action research by implementing
innovative learning models that could
maximize student learning outcomes. The
innovative learning model that is expected
to improve the quality of Fiction Prose
Appreciation lectures into something
rational, cognitive, emotional, and affective
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for students is the Collaborative Learning
Model Group Investigation Type.

The Collaborative Learning Model
Group Investigation Type is suitable to be
implemented in the Appreciation Prose
Fiction course with multi-aspect material.
This was confirmed by Slavin (2013: 215-
216) who said that the group investigation
type collaborative learning model was
suitable for integrated study projects related
to mastery, analysis, and synthesizing
information in connection with efforts to
solve multi-faceted problems such as
learning prose appreciation.

The steps taken in implementing the
Collaborative Learning Model Group
Investigation Type are (1) topic selection,
(2 collaborative planning, (3)
implementation, (4) analysis and synthesis,
(5) presentation of final results, and (6)
evaluation. The application of the
Collaborative Learning Type Investigation
Group model allows students to have active
and meaningful involvement in learning
activities both individually and in groups so
that learning in the Appreciation Fiction
Prose course becomes increasingly high
quality.

Methodology

This research is a Classroom Action
Research. Kunandar (2011) argues that
classroom action research is an action
research in the scope of education carried
out by lecturers, and at the same time as
researchers in their class or together with
others  (collaboration) by designing,
implementing, and reflecting on
collaborative and participatory actions that
aim to improve or improve the quality
(quality) of the learning process in its class
through a certain action (treatment) in a
cycle

This study uses a descriptive method
because in this study a description of the
extent to which the quality of learning has
been improved by using the Collaborative
Learning Type Group Investigation model
for students who are the research sample.
The application of this learning model in the

Appreciation Fiction Prose course allows
students to have active and meaningful
involvement in learning activities both
individually and in groups so that learning
in the Appreciation Fiction Prose course
becomes increasingly high quality. The
class action research plan will be carried out
in two cycles, and each cycle consists of
four stages, namely (1) planning, (2) acting,
(3) observing, and (4) reflection.
(reflecting).

The instruments used in this study
were the observation sheet and oral test
questions to determine the extent of
students’ understanding of the material
provided by using the Collaborative
Learning Type Group Investigation model
in cycle 1 and cycle 2.

Data analysis techniques used in this
study were descriptive statistics, calculating
frequency, and percentages presented with
tables and graphs. Categories in the data
will be adjusted according to existing
percentages. Following is the formula that
will be used in data processing.

x = =X x 100%
€Xmaks
Keterangan
X = the value sought in
percent
€X = Total student
grades
€Xmaks = Total score

Table 1. Kategori Penilaian (Modifikasi
Nurgiyantoro, 1988:363)

No | Percentage Category

1 |80% - | Very good
100%

2 | 70%-79% | Good

3 | 60% -69% | Fair

4 | 45% -59% | Bad

5 | 0% -44% | Very bad

Findings and Discussion
Based on the research carried out on
36 PBI students with the aim of improving
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the quality of the third semester student
learning in the Appreciation Fiction Prose
subject with the Collaborative Learning

Type Group Investigation model, the
following results were obtained for cycles
one and two.

Table Earned Value Cycle Oral Tests | and 11

Rentang | Huruf Deskripsi PEROLEHAN PEROLEHAN Target
Nilai NILAI SIKLUS | NILAI capaian/ketuntasan
SIKLUS II belajar
90-100 A Sangat baik 6 17% 12 34% 30%
80-89 B baik 17 49% 18 51% 50%
70-79 C Cukup baik 12 34% 5 14% 20%
0-69 D Kurang baik 0 0% 0 0% 0%
Jumlah 35 100% 35 100% 100%

Table Comparison of Group Observation Results in Cycle I and |1

SIKLUS I
Persentase hasil observasi

SIKLUS 11
Persentase hasil observasi

Ratio
Peningkatan
29%
28%
31%
27%
28%

No Penilaian per
Fase
Fase |
Fase Il
Fase 111
Fase IV

Fase V

76%
79%
85%
80%
79%

47%
51%
54%
53%
51%

OB WIN| -

Cycle |

Based on the results of observations in cycle
I, it appears that the implementation of the
Group Investigation Collaborative Model
(KIK) has not yet reached the expected
target. In the first cycle of applying the KIK
model, researchers still used the
conventional method where students were

However, the results obtained are still far
from the target. This can be seen from the
final results per group, namely the first
group with a total value of 47 points, the
second group with 51 points, group 3 with
54 points, group 4 with 53 points, and group
5 with 51 points which are presented in the

given material to be discussed in groups. table below.

The Result of Assessment of Collaborative Learning Model Type of Investigation Group
Sheet for Cycle |

* Adapted from Endah and Eviliyanto (Jurnal Edukasi, VVol. 15, No. 1, Juni 2017

No. Phase Learning process Group Cycle
value I
1. Phase-1 1. The students join their Group 1 1
Determine topics respective groups.
and organize 2. The group proposes Group 2 1
students into groups | several topics to be Group 3 2
Maximum value =5 | studied? Groun 4 >
3. Each group chooses 1 P
topic according to their Group 5 1
wants and interests
2. Phase-2 Students in groups plan Group 1 4
together about:
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Plan assignments to (1) what will be studied ?; Group 2 5
be studied (2) How to learn it ?; Groun 3 ]
Maximum value = | (3) Who did what ?; and P
10 (4) For what purpose or Group 4 5
interest to investigate the Group 5 4
topic that has been
determined?
Phase-3 1. Students and groups Group 1 6
The group conducts | investigate the selected
research / topic. Group 2 7
investigation 2. Looking for
Maximum value = information from various Group 3 8
15 sources.
3. Compare and evaluate Group 4 6
the relevance of sources.
4. Explain, expand, and Group 5 7
filter knowledge, as well as
create information. 5.
Formulate answers to
questions.
Phase-4 1. Determine the main idea Group 1 11
The group prepares a | of existing friends.
final report and 2. Explain, compare, Group 2 14
plans a presentation | evaluate findings. Group 3 12
Maximum value = 3. Relate findings to Group 4 14
20 common problems.
4. Deciding how to present Group 5 13
findings.
Phase-5 1. Demonstrate the benefits Group 1 15
The group makes a of knowledge.
presentation 2. Evaluate the clarity, Group 2 15
Maximum value = attractiveness and
30 relevance of the Group 3 16
presentation. Group 4 15
3. Creating a new Group 5 16
relationship between the
sub-themes.
Phase-6 1. Evaluating the idea of Group 1 10
Conduct evaluation | research results.
Maximum value = 2. Evaluating knowledge. Group 2 9
20 ? (Cj:_ombine all group Group 3 12
indings.
4, Sho%vs achievement as a Group 4 1
researcher and as a group Group 5 10
member.

In addition, researchers also gave oral
tests to students at the end of the lesson to
find out the extent of students' knowledge
after the KIK model was applied. Of the 6
questions asked, only 6 students (17%) got
an A because they answered 5 questions
correctly. While the rest were 17 students
(49%) with a B grade. The value of C is 12
people (34%) and the D value is O people
(0%). The learning outcomes in cycle I,
namely group and individual assessments,

show that the 30% success indicator in
implementing KIK has not been achieved,
therefore it is necessary to proceed to cycle
.

Cycle 11

Based on the results of observations in cycle
I, it appears that the implementation of the
Group Investigation Collaborative Model
(KIK) has reached the expected target. The
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first group with a total score of 76 points,
the second group with 79 points, group 3

with 85 points, group 4 with 80 points, and

The Result of Assessment of Collaborative Learning Model Type of Investigation Group
Sheet for Cycle 11

* Adapted from Endah and Eviliyanto (Jurnal Edukasi, Vol. 15, No. 1, Juni 2017

. Nilai
No. Phase Learning process Group siklus 11
1. Phase-1 1. The students join their Group 1 3
Determine topics respective groups.
and organize 2. The group proposes Group 2 3
students into several topics to be Group 3 4
groups studied? Group 4 3
Maximum value = | 3. Each group chooses 1
5 topic according to their Group 5 3
wants and interests
2. Phase-2 Students in groups plan Group 1 6
Plan assignments together about:
to be studied (1) what will be studied Group 2 7
Maximum value = | ?; _ Group 3 6
10 (2) How to_ learn it ?; Group 4 7
(3) Who did what ?; and
(4) For what purpose or Group 5 7
interest to investigate the
topic that has been
determined?
3. Phase-3 1. Students and groups Group 1 10
The group investigate the selected
conducts research / | topic. Group 2 11
investigation 2. Looking for Group 3 13
Maximum value = | information from various Group 4 12
15 sources.
3. Compare and evaluate Group 5 10
the relevance of sources.
4. Explain, expand, and
filter knowledge, as well
as create information. 5.
Formulate answers to
questions.
4. Phase-4 1. Determine the main Group 1 15
The group prepares | idea of existing friends.
a final report and 2. Explain, compare, Group 2 17
plans a evaluate findings. Group 3 16
presentation 3. Relate findings to
Maximum value = | common problems. Group 4 14
20 4, Decidi_ng _how to Group 5 15
present findings.
5. Phase-5 1. Demonstrate the Group 1 25
The group makes a | benefits of knowledge.
presentation 2. Evaluate the clarity, Group 2 26
Maximum value = | attractiveness and
30 relevance of the Group 3 .
presentation. Group 4 28
Group 5 26
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3. Creating a new

a researcher and as a
group member.

relationship between the
sub-themes.
6. Phase-6 1. Evaluating the idea of Group 1 17
Conduct evaluation | research results.
Maximum value = | 2. Evaluating knowledge. Group 2 15
20 3. Combine all group Group 3 18
findings. Group 4 16
4. Shows achievement as Group 5 18

In the first cycle of applying the KIK
model,  researchers still used the
conventional method where students were
given material to be discussed in groups.
However, in cycle 11 students were not only
in groups, but were also given the task of
making material that had been investigated
in the form of 3-dimensional wall paper
which would be presented in front of the
class. In addition, the researcher also gave
oral tests to students at the end of the lesson
to find out the extent of students' knowledge
about character material with the
application of the KIK model. This has an
impact on learning outcomes that increase
compared to cycle I.

3D wall magazine made by students
shows the creativity side of students.
Students are required to work in groups by
first investigating the material given. By
maximizing the power of imagination and
creativity combined with his understanding
of the material of the story characters,
learning outcomes will also increase. The
learning results in the first cycle showed
that students who obtained an A score were
12 people (34%), 18 students (51%) had B
grades, 5 C scores (14%) and 0 D scores
(0%) . These results show that 30% of the
indicators of success in implementing KIK
have been achieved.

The implementation of KIK in cycle |
showed quite good results even though it
had not yet reached the predetermined
percentage of success indicators. Students
are enthusiastic in implementing KIK
because they find and explore learning
material by themselves in groups. However,
the euphoria in exploring the material

IMPLEMENTATION OF COLLABORATIVE LEARNING MODEL
PROSE FICTION SUBJECT
Fina Hiasa

independently does not coincide with
responsibility for completing tasks. Most
groups tend to get involved in investigating
material without focusing on the end goal.
Students tend to run out of time so that even
group assignments cannot be completed
properly. This is different from individual
assignments where students answer oral
questions given. The learning results in
cycle I showed that there were 6 students
(17%) who scored A, 17 people (49%) had
B grades, 12 students (25%) had C scores,
and 0 D scores (0%).

The results in cycle | show that the
indicators of success in implementing KIK
as much as 30% have not been achieved,
therefore it is necessary to proceed to cycle
I1. The implementation of KIK in cycle Il
showed satisfactory results because it
reached and even exceeded the
predetermined percentage of success
indicators.  Students  become  more
enthusiastic in applying KIK to story
character material by presenting the results
of investigating character material through
3-dimensional wall paper. In cycle 1l, not
only cognitive abilities are required but also
creativity. There is a group that has good
results in transforming the results of
investigations into the material of the story
characters into  3-dimensional  wall
magazine and is also good at answering oral
test questions about the proposed story
characters

Conclusion

From the results of the research that has
been done, it can be concluded as follows;
a) The application of the Group

GROUP INVESTIGATION TYPE IN APPRECIATION
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Investigation Type Collaborative learning
model (KIK) for the Fiction Prose
Appreciation course for PBI Unib semester
Il students of class B of the 2018/2019
academic year can improve student learning
outcomes. Completeness of learning can be
obtained in cycle Il of the two planned
cycles, b) This increase in learning
outcomes shows that the group
investigation model is considered a direct
and effective way of teaching science
academically and is able to touch social
processes and aspects
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Abstract

This study aimed at investigating students’ perception on the use of Reflective Learning Portfolio
(RLP) in teaching writing. This study, which followed the case study design, was conducted in a
class of 31 students at a university in Indramayu, Indonesia. During one semester, the reflective
learning portfolio (RLP) was used as the treatment to teach writing. Questionnaire and interview
were given to students to express their perception to the use of reflective learning portfolio in their
classroom. The result of the study shows that most students believed reflective learning portfolio
give positive impact on their writing. The reflective learning portfolio involves learners in a process
of continues reflection on their work and collaboration with their peers and lecturer which has focus
on selective evidence of learning that makes students become involved in self-evaluation and begin

to monitor their own progress over time.

Keywords: Reflective Learning Portfolio, Students’ Perception, Writing

Introduction

Writing an essay is not always a smooth
process for language learners. Some
research found that writing difficult for the
students and even for teachers (Hyland,
2002; Emilia, 2005), therefore they did not
know how to turn their ideas into their
intelligible text. This is consistent with
Halliday (1992:62) who says that written
language is more complex than spoken
languiage. In order to write successfully,
students need to understand what they
expect to write, why it is written in a
particular way and the form that the final
text should take. Writing activities in the
classroom should be designed specifically
to build students’ writing habit that
motivate students, build their confidence,
and make them conformable with writing
(Harmer, 2007).

As explicit literacy skills are modeled
through dialogue, the engagement of
students must also be considered (Orem,
2001). To engage all students teachers may
need to make changes to their instructional
methods and even the layout of their

STUDENTS* PERCEPTION ON THE USE OF REFLECTIVE LEARNING PORTFOLIO IN TEACHING WRITING
Ida Yulianawati, Januarius Mujiyanto, Mursid Saleh, Djoko Sutopo

classroom. Engaging students in an
interactive writing format will require
teachers to teach in an authentic manner
which is responsive to the needs of all
students (Jordan, 2009). According to
Ruddell and Unrau (2004), several
interacting components influence the
writer’s ability to make meaning from
written text. Prior beliefs and knowledge
affect the writer's construction of meaning.
This includes both affective and cognitive
conditions. Affective conditions include
motivation to write, attitude toward writing
and content, writer’s stance and
sociocultural values and beliefs. The use of
reflective learning is a common strategy in
higher education (Ryan & Ryan (2015).
Reflective Learning Portfolio is a part of
reflective learning that has roots in
“Constructivism” which has great focus on
the context and learning process.
Constructivists believe that learning always
involves both analyzing and transforming
new information (O’Donoghue & Clarke,
2010 cited in Hemmati & Soltanpour,
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2012). An approach to individualized
assessment includes reflection and self-
assessment which could stand alone as a
learning activity or be embedded within the
context of portfolio assessment (Lam,
2018). The learning portfolio is a flexible
tool that involves learners in a process of
continuous reflection and collaboration
which has focus on selective evidence of
learning. It provides an opportunity for both
improvement and assessment of students’
learning (Zubizarreta, 2008).

Several studies have been examined the
efficacy of Reflective Learning Portfolio in
writing classroom. Poulseon, Poulson and
Mayer cited in Niekerk (1998) define a
portfolio as a purposeful collection of
student work that exhibit students’ efforts,
progress, and achievements in one or more
areas. The collection must include student
participation in selecting contents, the
criteria for selection, the criteria for judge
merit, and evidence of student self-
reflection. The learning portfolio is a
flexible tool that involves learners in a
process of continues reflection and
collaboration which has focus on selective
evidence of learning that makes students
become involved in self-evaluation and
begin to monitor their own progress over
time (Sabooni and Salehi 2015; Hemmati &
Soltanpour, 2012; Zubirazetta, 2009).
Portfolio demonstrate  students  work
beyond the mere grade, it allows reflection,
and can serve as effective spaces for
personal reflection and integration of
learning across the students’ experience, in
and outside the class (Corley & Zubizarreta,
2012).

Those benefits are in line with Reyes-
Chua at all (2020) who investigate the use
of reflective portfolio for pre-service
teacher and found that the impact of
reflective portfolio is effective in to
improve students’ writing and encourage
the students to use reflective journal in their
daily life. The same results are also found
by Hemmati & Soltanpour (2012) and
Khodadady (2012) found that developing
learning portfolios promote reflective

STUDENTS* PERCEPTION ON THE USE OF REFLECTIVE LEARNING PORTFOLIO IN TEACHING WRITING
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thinking and also improve their writing
ability.

Although the wuse of Reflective
Learning Portfolio is widely spread,
research on the effect of Reflective
Learning Portfolio viewed from students’
perception in Indonesia has rarely been
conducted. The purpose of this study is to
investigate the students’ perception on the
use of reflective learning portfolio in
writing class at a university in Indramayu.

Methodology

Relevant to the purpose of the study
mentioned above in the previous section,
this study involves the collection or analysis
of qualitative data in a single study
(Dornyei, 2007) and employs strategies of
case study. Students’ perspectives on their
experience on the use of Reflective
Learning Portfolio in writing classroom
were explored. This study was conducted
with 31 students during their school
experience in English Department at a
university in Indramayu, west java. There
were 25 female, and 6 male students. The
reflective learning portfolio was conducted
for 8 weeks.

In this study, the data were analysed
using thematic analysis. There are six
phases of analysis; “familiarising with your
data, generating initial codes, searching for
themes, reviewing themes, defining and
naming themes, producing the report.
Familiarising with the data could be done
through transcribing them (for verbal data),
reading and rereading the written data, and
noting down initial ideas. The analysis
process in this study involved data sets of
questionnaires and interview (Braun and
Clarke, 2006)

The main topics directing the
discussion were: (1) Students’ writing
skills development; (2) the advantages of
RLP; (3) Students’ motivation in the
reflective learning portfolio activities; (4)
Emerging problems throughout the
implementation of RLP; and (5) the roles
of lecturer in writing class.
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Findings and Discussion

The analysis of the data from
questionnaires and interview showed
students’ views and thoughts about the use
of reflective learning portfolio in teaching
writing in their class. The table below
shows detailed information about the
contents of portfolio.

Table 1. Students® perception on the use of
Reflective Learning Portfolio in Writing
class

N F
Positive 25 80,6
Both  positive  and 30 96,8
negative
Negative 2 6.4
Useful 31 100

Most of students had positive opinion
about the use of reflective learning portfolio
in their class. Some students think that the
use of portfolio had both positive and
negative effect toward their writing ability.
There were 2 students who think that
portfolio cannot help them to improve their
writing. Nevertheless, all students agree that
reflective learning portfolio is useful to
build students teacher interaction inside and
outside the classroom.

- | was happy to get written feedback
from myfriends and lecturer in my
essay (Student 5)

- Reflective learning portfolio makes me
feel free to write because my lecturer is
not only concern with grammatical
mistakes in my writing but also talked
to me about the content (student 12)

- 1t’s like exchanging the essay with your
friends (student 18)

- | like the lecturer more (student 24)

- I'm not afraid to write anymore
because the lecturer always give me
feedback (student 31)

- [ don’t know. I just cannot write as
good as my friends... (student 3)

The interviews with students were
conducted after they finished their writing
class using reflective learning portfolio.
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There are five topics asked to the students.
They are: (1) Students’ writing skills
development; (2) the advantages of
reflective learning portfolio; (3) Students’
motivation in the reflective learning
portfolio activities; (4) Emerging
problems throughout the implementation
of reflective learning portfolio; and (5) the
roles of lecturer in writing class.

1. Students’ writing skills development
Findings from the interview suggest that
most  students  think  that  the
implementation of RLP improve their
writing ability.

RLP makes me study more about the
mistakes | made. Especially with grammar
and vocabulary (530)

‘I learn more about writing argumentative
text from the feedback given by my friends
and lecturer (S5)*

One student said that RLP is difficult (S9)
because it is something new for him.
Students also revealed that their writing
were improved in terms of grammar and
vocabulary.

‘Hmmmm | think my vocabulary is
improved because we are forced to write
four paragraphs (S31)°

The result of the study resonates studies by
Sabooni and Salehi (2015) and Khodadady
(2012) who found that Portfolio not only
make learners autonomous in writing but
also improve their writing ability.

2. The advantages of reflective learning
portfolio

Based on the interview result with students
RLP can overcome writing difficulty as
stated in the response below.

RLP gives us knowledge about peer
feedback. It makes me happy because
sometimes | am nervous (S6)

RLP help me to improve my writing ability
because we have a group discussion and
the lecturer gave us written feedback (S23)
I think lcan overcome my grammar
problem now (S3)
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| can collaborate with my friends and my
lecturer (S15)

The finding is in line with Reyes-Chua at
all (2020) and Corley & Zubizarreta (2012)
who found that the reflective portfolio gave
many advantages to the studends.
Portfolios demonstrate students work
beyond the mere grade because students
can review their learning over the course of
asemester and can serve as effective
spaces for personal reflection and
integration of learning across the students’
experience, in and outside the class.

(3) Students’ motivation in the reflective
learning portfolio activities

Based on the interview result with students,
RLP can increase students‘ motivation to
write more as stated in the response below.
I think I like to exchange my essay with my
friends and lecturer (S9)

I am not feel afraid of making mistakes
(S23)

| like to read and reread my essay (S2)
Writing is not something boring anymore
(S29)

| like to share the idea in a gropu
discussion, and the lecturer is really
helpful (S4)

The same result is also found by
Khodadady (2012) who said that Portfolio
and self-assessment not only make learners
autonomous in writing but also improve
their writing ability.

(4) Emerging problems throughout the
implementation of RLP

Based on the interview result, students
difficulties in the implementation of RLP
in writing often caused by the lack of
familiarity with RLP and low level of

proficiency in English language, as stated
in the response below.

I have problem with grammar (30/31) and
vocabulary (31/31)

RLP is something new. | don’t know if my
writing is good or not (S28)

I have difficulty in writing an essay if the
topic is not familiar (S7)

Hmmmm | am nervous when my friends
discussed about my writing (S9)

I am afraid of making mistakes (S28)
Sometimes, |don’t know how to give
feedback to my friends  essay. | need more
help from my lecturer (S2)

I have limited vocabulary (526)

Based on the analysis above, there are
four problems of the implementation of
RLP in writing class, namely lack of
writing experience and practice; limited
vocabulary and grammar knowledge; low
level of proficiency in English language,
and lack of familiarity with subject matter.

(5) the roles of lecturer in writing class.

In terms of the role of the lecturer in writing
classroom. Most students say that the
lecturer was really helpfull and willing to
give oral and written feedback.
Furthermore, the students says that they
have better communication with their
lecturer.

Table 2. The roles of Lecturer in writing class

The roles of lecturer N F
Immediate feedback to 27 87,1
questions

Personal contact with the 25 80,6
lecturer

Emotional support and 30 96,8
motivation

Promoting reflection 23 74,2
Opportunity to express 28 90,3
and share ideas
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Graphic 1. The roles of Lecturer in writing class
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As graphic 1 illustrates, one of advantages
of the use of RLP in teaching writing is the
roles of lecturer who give oral and written
feedback to the students. Students felt that
RLP was useful because the lecturer gave
guided them with the questions and helped
them with their writing. Reflective learning
portfolio gave them extra time outside the
class to discuss about the writing. Because
they have personal contact with the lecturer,
students feel motivated in expressing their
ideas into a text.

- | think RLP makes me more aware
about my writing because the lecturer
will give feedback at my writing and it
makes me think twice before | give the
revison (student 10)

- My lecturer motivates me to write more
although my writing is not good
(student 11)

- llike to share ideas with my friends and
my lecturer (student 24

The finding is in line with Hemmati &

Soltanpour (2012) who found that

STUDENTS‘ PERCEPTION ON THE USE OF REFLECTIVE LEARNING PORTFOLIO IN TEACHING WRITING
Ida Yulianawati, Januarius Mujiyanto, Mursid Saleh, Djoko Sutopo

developing learning portfolios support the
positive effects of reflection with support of
a mentor or collaborator that have affected
the learners’ improvement.

Conclusion

The present study was an attempt to
explore studends® perception regarding the
implementation of reflective learning
portfolio in writing class. The process of
reflective learning portfolio served as a
process of self-reflection. In this respect,
there are mixed results but most students
believed that reflective learning portfolio
give positive impact on their writing. The
students also viewed dialogue journal
motivate them to write because they have
personal contact with the lecturer and it
gived them opportunity to share the ideas.
One of the limitations of the study was that
the n umber of participant was very small.
Thus this study is not generalizable since it
was unique to this context only.
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Abstract

The writer of this study wants to know how the 9.2 grade students at SMPN 3 Makassar are
progressing in their vocabulary learning. This was a classroom action research (CAR). The
participants in this study were 30 SMPN 3 Makassar 9.2 grade students. In order to represent the
population as a study, 22 students out of 30 were chosen. This study was performed in one cycle
with Hangman Game as the media for learning vocabulary. The author concluded that in the first
cycle, students' involvement in the learning process improved, as did their comprehension of
vocabulary. and have had success using the Hangman Game to expand their vocabulary. Aside from
that, Hangman Game was a good media for students in SMPN 3 Makassar to learn vocabulary
because they needed to refresh their minds after thinking seriously and hardly all day. The majority
of students improved their vocabulary as a result of this result.

Keywords: Increasing, Vocabulary And Hangman Game

Introduction

In learning a foreign language,
vocabulary plays an important role. It is one
element that links the four language skills of
speaking, listening, reading and writing all
together. In order to communicate well in a
foreign language, students should acquire
an adequate number of words and should
know how to use them accurately. The
acquisition of vocabulary would help
people in gaining, understanding, and also
enhancing the process of knowledge
transferred for a better life. [1]

Vocabulary is one of the essential
language components in studying English.
Without a proportional amount of
vocabulary, anyone will get trouble in
speaking, reading, listening and writing. In
other words, the first that to be master for
language learner in learning language
especially English is vocabulary. It means
that learning vocabulary is very important.

[2]

Vocabulary is needed to improve the
four language skills, namely listening,
speaking, reading, and writing. Without

INCREASING VOCABULARY THROUGH HANGMAN GAME BY STUDENTS’ OF SMPN 3 MAKASSAR
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grammar, very little can be conveyed,
without vocabulary nothing can be
conveyed. When we just learn about
grammar without learning vocabulary, we
cannot express anything. It shows that
English has a special place in the teaching
of foreign languages to students. [3]

In learning vocabulary, many
problems who faced by students, so that
they are very difficult to understand all of
the materials that her or his teacher was
explained, they are: First, is understanding
the meaning of the word. Most students
have found difficulties in understanding the
meaning of the words, because they may not
know it when they are learning, so that it is
so hard for them could understand the
lesson well, and it also might make them
disappointed and unmotivated.

Besides that, they try to translate it
into Bahasa Indonesia, so that they attempt
to lookup it in the dictionary. The second is
differentiating the foreign word- spelling.
The students have found some similar
words and sounds in English so that it might
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make them feel confused. The third is using
the words. The students forgot the word that
has been learned before so that they could
not make a sentence well.

The problem in learning and teaching
English still exist at school, because the
English language is completely different
from the Indonesian language in the system
of structure, pronunciation, and vocabulary.
For teachers creating English teaching
effectively and efficiently is not an easy job,
therefore, that the English teacher must be
able to organize teaching learning activities.
They have to present materials by using a
suitable teaching technique. A good
teaching technique makes students
understand and master the lesson like the
other lessons which need a suitable
technique and methods, teaching language
also needs suitable techniques and methods.

[4]

In the reality, the teacher mostly
teaches vocabulary through the traditional
method. It seems a monotonous method so
that it might make students bored, and lazy
in the teaching learning process. Besides
that, vocabulary is usually taught through
memorizing words and drilling patterns. It
means that their teacher taught this way to
apply the material that would teach. From
the explanation above, a teacher has to
choose a suitable way, subject and material
and how to apply it in the classroom. He or
she has to be a creative teacher who
succeeded in teaching English vocabulary.

Based on the observation conducted
by the student at SMPN 3 Makassar, the
writer found some problems related to the
vocabulary teaching and learning process.
The traditional method is usually used by
looking for difficult words and finds the
meaning in the dictionary and students
supposed to memorize the words. They
were lazy to memorize the unfamiliar words
that they heard or read in the text. They had
difficulties in understanding or
comprehending the meanings of unfamiliar
words and memorizing new words. They
had low vocabulary mastery.
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Those problems must be solved
because it can be difficult for students to
continue to the next level. They also may
have low motivation in learning English
because they thought English was difficult.
Furthermore, they will have boredom in
English class. Hangman Game is the one of
guessing games. One player thinks of a
word, phrase or sentence and the other tries
to guess it by suggesting letters. Webster's
online dictionary (2003:1400) defines
Hangman Game as a guessing game where
one has to guess the word an opponent is
thinking of by guessing one letter at a time
and involving the gradual drawing of a stick
figure hanging from the gallows. [5]

Methodology

This research was a CAR (classroom
action research) that used observation data
on the process of teaching learning in the
classroom. Those data were analyzed
through some steps in the cycles. Method is
an important factor in the research, the
important steps had to be formulated to
support the research. This paper was an
action research at SMPN 3 Makassar. The
writer used the form of action research, as
stated by Wilfred that is kind of research
which is done systematically in collecting
the data on the lesson and anlyzing it in
order to come to some decisions abaout
what the future lesson shoud be. That action
research is aimed to improve or increase the
practices of learning simultaneously, which
is basically looking at the run of mission of
profession in education done by teacher. [6]

In CAR four important steps were
consisting of planning (identifying the
problems), acting (collecting data),
observing (analyze and interpret data), and
the last is reflecting (developing an action).
All these aspects were made a cycle, as
stated by Kemmis and Mc Tanggart. In
accordance with the select research design,
this study used action research model
written by Arikunto (2007). Arikunto’s
model consisted of four phases, they were
planning, action,  observation, and
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reflection. The forth phases was in one
cycle.

Before conducting this paper, the
writer was conducting preliminary test.
Based on the result of preliminary test, the
writer decided to conduct this research to
improve students’ vocabulary mastery
especially for specific purposes.

In this research the writer only used
first cycle. In first cycle, the writer wrote a
lesson plan and prepared the media
(illustrate card) and gave pre test to
students. The type of test has tested was
objective multiple choice test consits of 30
items. The writer gave 15 minutes to filled
the questions. After pre test, the writer
divided the class in to groups consists of
five students. Then the writer asked the
leader of the group to took the illustrated
cards which contained the secret words to
be presented to their group, the writer gave
100 score to each group and three chance to
guessed the secret words. When the group
could not guess the secret word the writer
gave minus 50 score and turned to the next

Table 1

group until fifth group. The group that
collected point the most was the winner and
the group that collected point the least was
the looser.

After applying Hangman Game the
writer explained the meaning of the words
appropriate to the illustrate card and gave
post test. The type of test has tested was
objective multiple choice test consits of 30
items. The writer gave 15 minutes to filled
the questions. The test was given is
objective multiple choice-test which consist
of 25 items for each cycle with 60 minutes.
The criterion of success of this study was
when the mean score of students was 75 or
more than 75.

Findings and Discussion

It stars with the presentation of the
data were obtained through questionnaire
filled in by the participants. The result of
this research is there is improvement in the
students of vocabulary.

The Result of Pre Test and Post Test
Students of SMPN 3 Makassar

No Pre test Post test
Student Mark Result Student Mark Result
1. S1 21 70 S1 24 80
2. S2 21 70 S2 21 70
3. S3 20 66,6 S3 22 73,3
4, S4 21 70 S4 25 83,3
5. S5 18 60 S5 22 73,3
6. S6 16 53,3 S6 23 76,6
7. S7 17 56,6 S7 24 80
8. S8 18 60 S8 22 73,3
9. S9 17 56,6 S9 24 80
10. S10 19 63,3 S10 22 73,3
11. S11 17 56,6 S11 25 83,3
12. S12 18 60 S12 25 83,3
13. S13 18 60 S13 24 80
14. S14 20 66,6 S14 21 70
15. S15 18 60 S15 24 80
16. S16 17 56,6 S16 27 90
17. S17 15 50 S17 20 66,6
18. S18 13 43,3 S18 22 73,3
19. S19 16 53,3 S19 27 90
20. S20 14 46,6 S20 20 66,6
21. S21 16 53,3 S21 21 70
22. S22 17 56,6 S22 22 73,3
58,63 76,81

INCREASING VOCABULARY THROUGH HANGMAN GAME BY STUDENTS’ OF SMPN 3 MAKASSAR

Asmarani Harma, A Mulyani Kone, Lusy Anggraeni

73



1
4 English Language and Literature International Conference (ELLIC) | Electronic ISSN: 2579-7263
Proceedings — (ELLIC Proceedings Vol. 4, 2021) | CD-ROM ISSN: 2579-7549

%) 4
Uniwg>

The mean score of preliminary test
was (58,63) and post test was (76,81).
Based on the result, the score of pre test is
categarized as poor ability. The most error
was found in section A that is categorizing
words to their group. After applied the cycle
one to the students, the writer gave the post
test which was has the same questions as the
pre test to the students. Based on the result,
the score of post test is categarized as good.
It means that the score had achieved the
criteria of success and the writer did not
continue to the second and third cycle.

In applying Hangman Game in the
classroom, the writer found some problems.
First, this activity was made a class noisy. It
was difficult for the writer to manage the
situation. To solve that problem, the writer
tried to create the rules that allow the
students in the group to answer and raise
their hand. Second, some of students could
not spell the letter correctly. To overcome
this problem, the writer tried to remind the
student for spelling the letter in English.
Third, the number of students was too much
to play this game, because this game usually
played two people or more. To solve this
problem, the writer tried to make them work
into group and gave numbering to play this
game.

Based on the result of pre test test
showed that 58,63. In applying Hangman
Game the writer divided the class in to
groups consists of five students. Then the
writer asked the leader of the group to took
the illustrated cards which contained the
secret words to be presented to their group,
the writer gave 100 score to each group and
three chance to guessed the secret words.
When the group could not guess the secret
word the writer gave minus 50 score and
turned to the next group until fifth group.
The group that collected point the most was
the winner and the group that collected
point the least was the looser.

After applying Hangman Game the
writer gave post test and the score wass
76,81 it increased by 18,18. The
implementation of Hangman Game in
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SMPN 3 Makassar was succeed to
increasing students’ vocabulary because in
implementation of Hangman Game,
students were taught about the meaning of
the word, the synonim of the word,
categorize words into their group, and apply
the word into sentence which why the result
of post test was increased.

Beside that, Hangman Game was a
good media for learning vocabulary for
students of ninth grade in SMPN 3
Makassar because they need to refresh their
mind after thinking seriously and hardly all
the day. Hangman method was also help
students in memorizing new vocabulary.

Conclusion

This research conducted in one cycle
with Hangman Game as media learning
vocabulary, the writer concluded that
students’ activity for learning process in
first cycle, has increased involve,
understanding of vocabulary and success
applying Hangman Game to increased their
vocabulary. Students’ response about
learning vocabulary by applying Hangman
Game was very good. Most of students
stated agree that Hangman Game was
increase  their vocabulary.  Students’
learning result increased from 58,63 (pre
test) to 76,81 (post test), it increased by
18,18.

References
[1] Nation, Learning vocabulary in
another  language.  Cambridge:

University Press, 2001.

[2]  N. Schmitt, Vocabulary in language
teaching. Cambridge: University
Press, 2000.

[3] Elfrieda H. Hiebert and Michael L.
Kamil., “Teaching and Learning
Vocabulary,” Bringing Res., vol. 18,
2006.

[4] J. Mukoroli., “Effective Vocabulary
Teaching Strategies For The English
For  Academic  Purposes Esl
Classroom,” Bratlleboro, 2011.

[5] Merriam Webster, New World

74



1
4 English Language and Literature International Conference (ELLIC) | Electronic ISSN: 2579-7263
Proceedings — (ELLIC Proceedings Vol. 4, 2021) | CD-ROM ISSN: 2579-7549

“UNIMY>”

College Dictionary, 4th Ed. Willey: [6] Sukamto, Metodologi Penelitian.
Wiley publishing Inc., 2003. Jakarta: Rineka Cipta, 2002.
INCREASING VOCABULARY THROUGH HANGMAN GAME BY STUDENTS’ OF SMPN 3 MAKASSAR 75

Asmarani Harma, A Mulyani Kone, Lusy Anggraeni



1
4 English Language and Literature International Conference (ELLIC) | Electronic ISSN: 2579-7263
Proceedings — (ELLIC Proceedings Vol. 4, 2021) | CD-ROM ISSN: 2579-7549

) 4
“UNig>

REVIEWING THE USE OF TELEVISION SHOWS FOR LEARNING
AND TEACHING OF ENGLISH LANGUAGE AND LITERATURE:
POTENTIALS AND LIMITATIONS

Karunia Eka Nafilatul Janah
Universitas Negeri Surabaya
Indonesia
karunia.20044@mbhs.unesa.ac.id

Abstract

As technology innovation grows rapidly, teaching media related to the use of technology for English
learning and teaching are also more varied. One of teaching media related to the use of technology
is using television shows for learning and teaching. This paper aims to review the use of television
shows for learning and teaching of English language and literature. Besides, this paper also
discusses the potentials and limitations of using television shows for language learning and
teaching. There are some activities using the television shows, such as asking the students to
describe elements of literature in the television shows, explain the language features that probably
appear in the television shows, and many others. Furthermore, the students’ listening and writing
skills can be improved through those activities. Students can also be taught cultural aspects of the
television shows. The good impacts of using television shows are improving children’s ability to
recall story plots, crucial details, and abstract problem-solving skills, affecting students’ higher
grades in English, mathematics, and science, increasing students’ leisure-time for reading books,
and improving students’ academic performance and self-esteem. The limitation of using television
shows for language learning and teaching can be found in the difficulty of finding the television
shows that use English. Then, related to cultural contents, English teachers have to make sure that
the television shows have appropriate scenes to watch. Lastly, using television shows for learning
and teaching needs more preparation and special assistance. Therefore, teachers have to be careful
in utilizing television shows for language learning and teaching so that the limitations can be
minimized and the potentials can be increased.

Keywords: Television Shows, English, Learning, Teaching

Introduction

Reading, listening, speaking, and
writing are four language skills that students
need to develop for communication. From

process happens through the stages of
information registration, pattern
recognition,  information  registration,

those four language skills, reading and
listening are considered as receptive skills,
while speaking and writing are considered
as productive skills. Reading and listening,
as receptive skills in language learning, are
activities that can give input to students
because students can get information or
insight so that they can produce something
by writing or speaking as the output. By
reading, students can get information or
insight so that they can produce something
by writing or speaking as the output.
Besides, according to Klatzky, the listening

rehearsal, and information preservation[1].
Therefore, students of English are hoped to
be able to master those four language skills
in order to be a successful language learner.

It is undeniable that technology has
been rapidly developing and offering many
innovations for education improvement in
recent years. One of the products of
technology innovations is television. The
use of television has been rapidly increasing
over the past two decades. Technological
innovation has facilitated the distribution of
television contents through a variety of new
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screen devices and platforms. Because of
that, people’s behavior in using television is
also changing. People watching and
engaging with more than one screen at a
time are replacing a single screen viewing
of people’s behavior. Pay TV, digital
television channels, internet streaming and
video-on-demand provide more viewing
options for people and force the television
industry to grapple with fragmenting
audiences[2].

Television that percolates into
people’s home and social life is being
incorporated into learning and teaching
practices every day. Although textbooks
have accompanied screen resources for
many years, the number and type of screens
is still changing. Policy literature affirms
the digital revolution has now infiltrated
schools and affected the classroom
pedagogy[2]. The education sector is also in
transition. Despite relying entirely on
sources of knowledge from written
hardcopy texts, education policy research
shows that searching for screen-based
information is becoming a common practice
especially across multiple screens. As a
result, teaching media related to the use of
technology as well as television for English
learning and teaching is also more varied.
One of teaching media related to the use of
television is using television shows for
learning and teaching.

Television is a valuable resource for
language learning and teaching[3]. It is
because  educational television can
influence a variety of skills and knowledge
areas[4]. In other words, televisions provide
programs or shows that can possibly be used
as one of sources of knowledge or medium
for education including learning and
teaching of English language and literature.
Besides, Frumuselu et al. (2015) stated that
the practice of watching TV programs and
shows is associated with non-intentional
and unconscious pedagogical tasks that can
foster learners’ motivation and promote
incidental learning. Then, by making use of
these types of tasks and materials, learners
can take advantage of the assets of

incidental learning in formal institutions
and classroom based environments[5].
Based on these backgrounds, this paper
aims to review the use of television shows
for learning and teaching of English
language and literature. Thus, it also
discusses the potentials and limitations of
using television shows for language
learning and teaching.

Methodology

This paper is attempted to review the
use of television shows for learning and
teaching of English language and
literature. In this study, the author
conducted a library research. A qualitative
research method was used in the study. The
data collection technique used in this study
is documentation as some previous studies
related to the topic of using television
shows for learning and teaching of English
language and literature are used to gather
the data. In this study, the process of the
data review was conducted qualitatively
through document analysis. In addition,
this paper also discusses and examines
some potentials and limitations of using
television shows for learning and teaching
of English language and literature.
Therefore, the results and discussions are
presented by utilizing and combining ideas
from some previous studies related to the
topic and then its potentials and limitations
are also discussed.

Findings and Discussion
Using Television shows for Learning and
Teaching of English Language and
Literature

Television has some definitions
according to some dictionaries. In the
Oxford English Dictionary, television is
defined as a piece of electrical equipment
with a screen on which people can watch
programs with moving pictures and sounds.
Besides, based on Collins English
Dictionary, television is defined as a system
of producing a moving image and
accompanying sound on a distant screen;
device for receiving broadcast signals and
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converting them into sound and pictures;
and content of television programs. Then, in
Merriam-Webster’s collegiate dictionary,
television is defined as an electronic system
of transmitting transient image of fixed or
moving objects together with sound over a
wire or through space by apparatus that
converts light and sound into electrical
saves and reconverts them into visible light
rays and audible sound. Thus, it can be
concluded that television is an electronic
system with a screen that shows moving
images and sounds for people to watch.
Educational Television

Television is a  sophisticated
communication media that has unique
qualities and opportunities for people in
general. Besides, television can also be
useful for influencing education. In other
words, television is an audio-visual device
that can widen the intellectual horizon of
both the students and the teachers. The
proper use of television can provide benefits
for students and teachers to take on more
responsibilities for learning. It is also a fact
that an effective television teaching
demands more preparation and more
specialized assistance or personnel than the
conventional one. It is because television is
an instrument that is significant only in the
particular educational situation in which it
is employed. Besides, the use of television
series, which are popular culture products,
can enrich teaching work in classrooms and
allow university students to have virtually
experiences that they have not vyet
experienced[6]. Therefore, if television is
utilized for education, it can provide new
and better ways of connecting the activities
of students, teachers and parents and
demand a continuous appraisal of the ways
in which it is utilized.

There are many advantages of using
television shows for education in supporting
the learning and teaching. First, television is
a convenient and economical tool that can
be used to reach numerous cross sections of
the  population  with  simultaneous
presentations. Then, television can combine
sounds, which are the best elements of

radio, with the potency of motion that
obviously can be a great media for learning
and teaching in home or classroom.
Furthermore, television can overcome
learning barriers for many people and
presenting important ideas, help to shape
attitudes, and provide information in ways
that need neither high verbal proficiency
nor physical presence at the scene of action.
Not only that, television is a tool of
multiplying "personal” interactions for
great TV instructors with students and
adults all over the country or the world.
Lastly but not least, television can bring the
need for social improvements and
developments.
Instructional Television

The term ‘instructional television’
refers to the use of the television media in
any of its various technical forms to provide
information, ideas and experiences in any
subject areas and at any levels of organized
educational program[7]. The methods and
practices of educational television evolved
rapidly after educational philosophies
changed and new  communication
alternatives developed. In other words,
television nowadays can be used to support
people’s education not only for personal or
general need but also for instructional
learning and teaching in the classroom.
Thus, the primary goal of instructional
television is to improve the quality of
education and classroom utilization because
instructional television now becomes the
most significant crossroad in its history.

The instructional television is divided
into four types when it is implemented for
learning and teaching in the classroom; total
television teaching, supplemented
television teaching, television
supplementing  the  classroom, and
television as a teaching aid[8]. The first type
iIs total television teaching. In total
television teaching, the entire instructional
presentation is done by television. The
students receiving this type of instruction
are entirely on their own. The responsibility
is entirely on the student for complementing
the presentation with the other means
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necessary for learning. The second type is
supplemented television teaching. In
supplemented television teaching, the
medium of television is used to present
demonstration of lectures, illustrated
lectures, and laboratory demonstrations.
These presentations are supplemented in the
receiving classrooms with group discussion,
laboratory periods, drill sessions or
supervised practice. The third type is
television supplementing the classroom. In
television supplementing the classroom,
receiving teachers do their instructional
planning in the classroom in terms of their
students and the course of study. This type
of instructional television is planned to
enrich the instruction and to assist the
teacher with supplemental materials. The
fourth type is television as a teaching aid. In
television as a teaching aid, the primary
purpose of the instruction is to provide a
better opportunity for students to observe
under more optimum conditions permitting
closer and more varied observation.
The Use of Television Shows for Learning
and Teaching of English Language and
Literature

As technology innovation grows
rapidly nowadays, teaching media related to
the use of technology can also be more
varied. One of teaching media related to the
use of technology is using television shows
for learning and teaching of English
language and literature. In using television
shows for learning and teaching of English
language and literature, there are some
considerations that teachers have to be
aware of. The first consideration is the
television shows or programs that are
suitable and appropriate in the terms of the
language use and the purpose to be achieved
in the classroom. The next consideration is
the appropriate scenes or parts of the
television shows or programs that will be
used for learning and teaching. Teachers
have to make sure that those scenes or parts
are in line with the purpose of learning and
teaching. The third consideration is the
television shows or programs that must be
suitable with the students’ age and level of

knowledge. Therefore, television shows can
help teachers to provide both learning
materials and entertainment for the
students.

The greatest value of using television
for language learning might be its potential
to provide large amounts of L2 spoken
input, which can contribute to the EFL
students® development of vocabulary
knowledge and listening comprehension, as
well as other aspects of L2 learning[9].
Webb (2015) stated that EFL students may
typically experience language learning
through watching L2 television in two
ways. First, they might encounter L2
television in the language classroom. This
will usually involve watching random
episodes or shows in television programs
and then completing activities designed
around teaching points. These short
intensive viewing activities can be an
enjoyable change from more common paper
based learning activities. However, these
activities provide little L2 input, and may
abit help to develop listening
comprehension and vocabulary knowledge.
Besides, the second way that EFL students
may experience L2 television is on their
own outside of the classroom. For some
students, their determination to learn
language through watching television may
outweigh any comprehension difficulties
that they experience and they may persevere
and continue to watch L2 television to some
scopes[9].

Wigren  (1962) stated some
opportunities for language learning and
teaching which televisions can provide.
First, television can serve as a vehicle for
transmitting many enriching opportunities
for learning and teaching including English
classes. By using televisions, it is possible
to give students access to a wide range of
learning opportunities as televisions offer
many choices of programs or shows so that
the needs and special interests of students
can be met. Second, television can be used
to stimulate critical thinking on the part of
the students. This is one of the most
promising areas for the use of televisions in
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the communication arts field. Students need
to learn to give responses or insights related
to the television presentation and develop
their proficiency in the skills of critical
observation and analysis. The last but not
least, televisions can be used to motivate
students to give creative self-expression in
a variety of ways, both oral and written. In
this case, television viewings can be a
means of sharpening listening and viewing
skills. By  differentiating  viewing
assignments the teachers give, so that
individual students are looking for different
things in each telecast, much valuable
learning can result and added skills can be
mastered. Therefore, by using televisions to
support the learning and teaching of
English, the classroom can become a more
exciting place to live and learn[10].

Using television shows for learning
and teaching of English language and
literature is also possible in order to make
the lesson more authentic, interesting, and
meaningful. In other words, teachers can
make use of many programs or shows on
televisions. Below are the examples of
television shows used for learning and
teaching English in the classroom offered
by Mis¢in & Mis¢in (2018).

a. TV Show: Black Books
Level: Intermediate to Advance
Time: 10-15 minutes
Aims: Guessing what is going on by
only listening to the clip, describing the
scenes, discussing how students feel
about the strangers coming to their door
and especially Jehovah’s witnesses,
and guessing what may happen next.
Procedure: A clip from ‘Black Books’
could be preceded by comprehension
questions connected with the name of
the show. Students listen to the clip
without watching it and they have to
guess who the characters are, how
many of them are there, and what is
going on. After that, they can watch the
clip to see whether they are right or
wrong. Since the clip deals with
Jehovah’s witnesses, students could be
asked later if they will let someone

unknown come into their flat. They can
also try to guess what happens next by
writing a story on their own.

TV Show: Friday Night Dinner

Level: Intermediate to Advance

Time: 10-15 Minutes

Aims: Discussing family relationships,
guessing what comes next, developing
listening skills, writing a summary, and
analyzing grammar points like modal
verbs, the imperative, and causative
‘have’.

Procedure: ‘Friday Night Dinner’ is a
TV show about two brothers who do
not live with their parents anymore but
come to dinner every Friday night
when many funny and unexpected
events occur. The brothers usually play
pranks on each other so it can be used
to discuss family relationships. The
clips are about brothers trying to put
profiteroles in the freezer but are
stopped by their father who is
obviously hiding something. The clip
can be stopped several times and
students can ask questions, such as
‘What is the father hiding in the
freezer?’ and ‘Who will they accuse of
dropping the profiteroles?’. Later,
students can also describe the scene,
how they find it, and compare it to
some of their experiences. Students can
also listen again and note down modal
verbs (‘It shouldn’t be open too much’;
‘Might we assume...’) they hear, as
well as causative have (‘I'm going to
have it cleaned’) and explain its use.
The video clip contains some strong
language (e.g. ‘bloody’) so that it is
suggested to be wused with older
students (15-18) who are probably
exposed to even stronger language. The
activities can also be extended by
asking students to finish the story and
write their own experiences that can be
assigned for homework.

TV Show: Buffy

Level: Pre-intermediate to Advance
Time: 10-15 minutes
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Aims: ldentifying the situation and
interpreting what the characters say in
the clips.

Procedure: In this exercise, opposed to
the previous task, the students watch a
part of the episode ‘Hush’ from
‘Buffy’(season 4 episode 10 — from
12:48 to 15:55), in which the main
characters lost their voices and can just
move their lips and use gestures to talk.
While watching the clips, students have
to guess what the characters are saying.
There are four major characters in this
scene — Buffy, Willow, Spike and
Xander. Students can work in groups to
determine what each of the characters
is saying and then present their
suggestions in a role play. There are no
wrong answers because they cannot
hear them. Thus, they can only guess
the meaning based on their body
language[11].

In using the television shows for
learning and teaching of English language
and literature, some activities can be done
by the teacher and students. The first
activity is that the teacher can ask the
students to describe the plot, setting,
characters, point of view, symbol, and
theme of the shows in the television. Not
only that, teachers can also ask students to
find the language features that are probably
used, such as alliteration, hyperbole,
imagery, irony, metaphor, personification,
simile, and many others. Related to teaching
English skills, listening and writing skills of
the students can also be improved through
those activities in the classroom. Students
can also be taught cultural aspects in the
television shows such as thoughts, values,
beliefs, customs, roles, relationships, etc.
Therefore, the learning and teaching of
English language and literature can be more
interesting, authentic, and meaningful by
using television.

Television shows can provide a great
support and source for students‘ language
learning if teachers are able to utilize the
televisions well. Webb (2015) listed six
principles related to making the better use

of televisions as a resource for language
learning. First, the benefits of television
viewings related to language learning must
be clear to everyone involved. Second,
students should be at the appropriate levels
when the televisions are utilized for
language learning. Third, the students
listening  comprehension  should be
supported through the activities. Next,
precise comprehension should be a goal
rather than requirements as well as making
the  students realize  that their
comprehension should gradually increase
over time. Then, the teachers should have
good strategies related to students’
extensive viewings of televisions in order to
support the students’ comprehension when
they watch televisions outside the
classroom. Last but not least, the students
should be encouraged to watch L2
television as much as possible so that it can
be a sustainable activity to develop their
language competence.

The Potentials and Limitations

Television shows can bring some
good impacts related to the learning and
teaching of English language and literature
if it is utilized well. Repeated viewings of
educational television shows can improve
children’s ability to recall story plots,
crucial details, and extract abstract
problem-solving skills[4]. Furthermore,
preschool viewing of educational television
affected higher grades in English.
Educational viewing of television was also
associated with increasing leisure-time for
reading books. In addition, it also affected
the higher value of high school students’
academic performance and a tendency of
having higher levels of academic self-
esteem[4]. Therefore, using television
shows for learning and teaching English
language and literature can potentially lead
to students’ better improvement in
academic performance in general.

Besides having some potentials, using
television shows for learning and teaching
of English language and literature also have
some limitations. In Indonesia, it is not easy
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to find television shows or programs that
use English because most of the television
shows or programs use Bahasa Indonesia. In
other words, English teachers have to
carefully and patiently select the
appropriate television shows or programs
that use English so that the shows or
programs can be used for learning and
teaching of English language and literature.
One of the ways in solving this issue is
teachers can use television shows online
like Netflix, Disney+, and others because
those shows use English so that it can be
used for learning and teaching. In addition,
related to cultural contents, English teachers
have to make sure that the television shows
or programs have appropriate scenes to
watch because as we know that our country
has different culture or values with English
countries, such as kissing scenes, alcohols
drinking, and many others. Lastly, using
television shows for learning and teaching
of English language and literature in the
classroom needs more preparation and
special assistance to utilize. Therefore,
English teachers have to be careful in
utilizing television shows for learning and
teaching of English language and literature
so that the limitations can be minimized and
the potentials can be increased.

Conclusion

As technology innovation grows rapidly
nowadays, teaching media related to the use
of technology can also be more varied. One
of teaching media related to the use of
technology is using television shows for
learning and teaching. In using the
television shows for learning and teaching
of English language and literature, some
activities that can be done are asking the
students to describe the plot, setting,
characters, point of view, symbol, and
theme and asking the students to find the
language features that are probably used,
such as alliteration, hyperbole, imagery,
irony, metaphor, personification, simile,
and many others. The English listening and
writing skills of the students can also be
improved through those activities in the

classroom. Students can also be taught
cultural aspects in the television shows such
as thoughts, values, beliefs, customs, roles,
relationships, etc. Therefore, by using
television shows, the learning and teaching
of English language and literature are hoped
to be more interesting, authentic, and
meaningful.

Television shows have some good
impacts and limitations when it is utilized
for learning and teaching of English
language and literature. The good impacts
are improving children’s ability to recall
story plots, crucial details, and extract
abstract problem-solving skills, affecting
students’ higher grades in English,
increasing students’ leisure-time for reading
books, improving high school students’
academic performance, and having a
tendency on higher levels of academic self-
esteem. Besides having some potentials,
using television shows for learning and
teaching of English language and literature
also have some limitations. In Indonesia, it
is not easy to find television shows or
programs that use English because most of
the television shows or programs use
Bahasa Indonesia. One of the ways in
solving this issue is English teachers can use
online television shows like Netflix,
Disney+, and others because those shows
use English so that it can be used for
language learning and teaching. Then,
related to cultural contents, English teachers
have to make sure that the television shows
or programs have appropriate scenes to
watch because as we know that our country
has different culture or values with English
countries, such as kissing scenes, alcohols
drinking, and many others. Lastly, using
television for learning and teaching of
English language and literature in the
classroom needs more preparation and
special assistance to utilize. Therefore,
teachers have to be careful in utilizing
television shows for learning and teaching
of English language and literature so that
the limitations can be minimized and the
potentials can be increased.
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Abstract

Vocabulary is one of the language features that should be acquired by the students to support them
learning other language skills. The students will be easier to receive or produce the English language
if they remember the considerable words. After being observed in the actual classroom, however,
most students seem difficult to acquire words. Moreover, the influence of using media such as
Quizlet Application on vocabulary acquisition needed to be proved by involving large participants
since that application was not widely used by EFL teachers in Indonesian educational context. The
study aims to find out if there is any significant difference in the grade ten students’ vocabulary
acquisition between those who use Quizlet Application (QA) and those who do not use it in learning
vocabulary. The participants were 110 tenth-grade students in senior high school. Their vocabulary
knowledge was assessed through pre-test and post-test conducted before and after the treatment was
given. The research finding reveals that there was a significant difference in students’ vocabulary
acquisition between those who used Quizlet Application and those who were taught using the
conventional method in learning vocabulary. That finding was indicated by the value of significant
which was below 0.05. Moreover, it is also found that QA was less effective on students’ vocabulary
acquisition while the conventional method was not effective to students in obtaining words.

Keywords: Quizlet Application, Senior High School Students, VVocabulary Acquisition

Introduction

Vocabulary knowledge is important
to be acquired before and while learning
English. In the same vein, Nation (2001)
states that vocabulary is one of the parts
required in developing language and should
be deliberately learned by students. One of
his reasons is many unknown vocabularies
contain in the activities of meaning-focused
input such as reading a book or magazines,
listening to the news or stories, etc. There
are other reasons why vocabulary has a
crucial part in language learning. First,
vocabulary is considered as a language
component that determines how well
students speak, write, listen, and read
(Richards & Renandya, 2002). Second,
reading comprehension and vocabulary
knowledge are correlated with each other so
that it is necessary to use a good strategy in
vocabulary learning (Hyso & Tabaku,
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2011). It is supported by Gomathi (2016),
who states that one of the best predictors of
reading ability and the capability is
vocabulary knowledge. Then, vocabulary
knowledge  will improve  students’
comprehension about the content of text
given and help them to memorize it in terms
of a long time goal (Munir, 2016). Last,
vocabulary knowledge should be possessed
by foreign language learners because a
limitation of vocabulary in using target
language will make them failed in
communication (Al-gahtani, 2015).

Despite the importance of vocabulary
in language learning, a preliminary study
conducted at Senior High School 1 (hence
SMAN 1) and Muhammadiyah Vocational
High School (SMK Muhammadiyah Dua)
in Mantingan area, It was found that many
students have difficulty in acquiring the
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words due to their bad results in vocabulary
exercises. Thus, providing appropriate
media in the process of teaching and
learning activities of the classroom is highly
required so that the students can easily
obtain the words and store them in terms of
long term memory. Added to this, many
researchers believe that using media can
influence  the students’  vocabulary
acquisition (Hsu, Hwang, Chang, & Chang,
2012; Bavaharji, Alavi, &Letchumanan,
2014; Rivera, Mason, Moser, & Delzell,
2014). One of the reasons is that the media
can be used to facilitate the students in the
process of receiving vocabulary materials
(Wijayanti, 2018). Moreover, students can
easily know the meaning of the word by
seeing the media such as pictures and
objects (Nation, 2001).

Another issue found in the
preliminary  study  was  teachers’
dependence on the English books’ exercises
of gap-filling related to vocabulary tasks.
This one-way activity could affect the
students to keep the words on their minds
inappropriate ways since they only gained
those words through guessing. A scholar, on
the other hand, believed that different
exercise types will increase the students’
retention in learning  vocabulary
(Hashemzadeh, 2012). Moreover, some
vocabulary exercises such as hierarchy
exercises in which matching the words and
multiple choice are included in this type can
be implemented to make students easily
acquire and rote vocabulary (Lin & Hsu,
2013). In other words, giving different types
of vocabulary exercises for students is
considered to be very essential.

In this 21st century, the Information
and Communication Technology (ICT) can
be applied as one of the solutions to those
problems. Based on the principles of
learning following the 2013 curriculum,
ICT is applied to make learning activities
more effective and efficient (Mulyasa,
2018). Moreover, the implementation of
ICT in teaching vocabulary promotes
students’ autonomy, makes them actively
involved in the learning process, and
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develops their critical thinking skills
(Vahdany & Majidi, 2015). Besides, the
smartphone, one of the ICT tools, contains
several mobile applications that were viably
and effectively is used in vocabulary
learning too (Jafari & Chalak, 2016; Mahdi,
2017; Gurkan, 2018). One of the mobile
applications namely the Quizlet Application
(QA) known also as the digital flashcard
that can be used via both computers and
smartphones (Wright, 2016). Moreover,
Nation (2001) states that through
flashcards, the learners can easily get the
connections between form and meaning of
the words. Therefore, Quizlet Application is
considered as the digital flashcard that
provides the picture cards used via
electronic devices such as smartphone to
help learners memorize the meaning of the
words.

Quizlet Application is suggested to be
the convenience and enjoyable learning
vocabulary method (Davie & Hilber, 2015).
It also provides many vocabulary exercises
such as matching the words, multiple
choices, and false & true. Moreover, the QA
also gives positive impact on the students’
success in learning vocabulary (Toy &
Buyukkarci, 2019). The use of QA also
offers some benefits for students in
vocabulary learning (Wahjuningsih, 2018)
such as studying words every time and
everywhere, remembering the words with
interactive and attractive ways, and
collaborating with other students when
doing the tasks. However, the previous
studies that had conducted similar research
only involved small number of participants.
Moreover, QA has not been widely used for
vocabulary learning in senior high schools.
Therefore, in this study, Quizlet Application
(QA) is chosen as media for vocabulary
learning. The students who were previously
taught using conventional method will be
integrated into a new way of learning via
smartphone to enlarge their vocabulary size.
This research sets out to examine the
effectiveness of Quizlet Application on
students in acquiring vocabulary. In other
words, this study aims to find if there is any
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significant difference in the grade ten
students’ vocabulary acquisition between
those who use quizlet application and those
who do not use it in learning vocabulary.

In brief, this study is conducted to
answer the following question: Is there any
significant difference in the term of
vocabulary acquisition between the students
who are taught by using QA (Quizlet
Application) and other students who are
taught without using QA? How effectively
do Quizlet Application and conventional
method on students’ acquisition of
vocabulary?

Most learners considered that
acquiring a language is a difficult task,
especially if it is aimed to achieve second
language literacy (Bogaards & Laufer,
2004). It is further said the language
learning become more manageable and
effective if learners able to choose the
words which are more important to be
learned than other words.

Moreover, the selection of words
could be done by understanding the word
frequency. Nation (2001) states that there
two types of the frequency of words such as
high-frequency word and low-frequency
words in which high-frequency words are
more suggested to be learned. Then, it can
be concluded that words are needed to be
selected, for example through their
frequency, before learning them based on
their level of importance so that vocabulary
acquired by learners are useful to help them
achieve the literacy of the second language.

On the other hand, there are two
learning ways to acquire vocabulary,
implicit and explicit learning (Ma, 2009).
Implicit learning is defined as the process of
learning without the learners'
consciousness. Moreover, the meaning of
explicit learning is contrary to the previous
one. Its definition is the learning process
with the learners' awareness of what they
learn. Besides, the meaning of implicit
learning is similar to incidental learning,
while explicit learning is the same meaning
with intentional learning (Ma, 2009). In the
implicit or incidental learning, for example,
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the learners attempt to find out the meaning
of the word contained in a text. Even though
this kind of activity only focused on the
words meaning and not their form, it is
useful for the learners when they meet the
same words in a different context because
they will know that they saw them
somewhere before. In addition, explicit or
incidental learning is the way of acquiring
the vocabulary used in this study.

Recognizing the ways of
communicating the meaning of words is
regarded very essential. It is said that “The
choice of way of communicating meaning
of a word should be based on two
considerations: the reason for explaining the
meaning of the word, and the degree to
which the way of explaining represents the
wanted meaning for the word. (Nation,
2001, p. 85)”. There are three ways
presented by Nation (2001) such as using
actions, objects, pictures or diagram,
translation (shifting word from the target
language to the first language) and defining
word in second language (e.g. synonym,
antonym,  definition by  function,
grammatical definition, etc.). Furthermore,
one of those ways or all of them should be
utilized in the process of learning
vocabulary.

On the other hand, the use of
technology has also influenced the way in
which the teacher applies the teaching
methodology of vocabulary in language
classroom. In addition, the development of
technology has also created a tendency for
teachers to use computer, one of ICT tools,
in teaching vocabulary (Cahyono &
Widiyati, 2008). This is because the ICT
tools are proven can help the students to
learn the new words. For instance, the
students are able to gain more words when
leaning vocabulary via mobile phone (Lu,
2008). Moreover, the use of iPad gives
positive effectiveness for the students in
acquiring vocabulary (Wang, Teng & Chen,
2015) Therefore, it is no doubt ICT tools is
appropriately used in teaching and learning
vocabulary.
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Smartphone is one of ICT tools that
provides many applications for language
learning purpose. Among researchers,
Quizlet Application, also known as digital
flashcard, is considered appropriate to assist
the students as learning vocabulary (Cinar
& Ari, 2019; Andarab, 2019;). In the
Merriam-webster dictionary, flashcard is
defined as a card that probably contains a
picture, number, and words used by
teachers in the class a learning media.
Moreover, Nation (2001) states that through
flashcards, the learners can easily get the
connections between form and meaning of
the words. Therefore, Quizlet Application is
considered as the digital flashcard that
provides the picture cards used via
electronic devices such as smartphone to
help learners memorize the form and
meaning of the words together.

A study conducted by Dizon (2016)
shows that QA useful and effective tool for
students to help them learn vocabulary.
Another researcher suggest that Quizlet
Application has the potential to help
students increase their vocabulary skills in
more effective way (Wright, 2016).
Moreover, there are some features
contained in this application that are useful
for the students such as flashcard, game,
collaborative activity, etc. (Bryson, 2012).
Baptist (2018) has also explored the effect
of Quizlet Application on high school
students’ vocabulary acquisition in northern
New Jersey. There is also another study
conducted by Christanti (2018) who
suggests that QA can be applied to improve
senior high school students’ vocabulary
acquisition in Yogyakarta. Most students,
moreover, were also considered eager to
learn vocabulary through using Quizlet
Application (Setiawan, 2020). Therefore, it
is no doubt that Quizlet Application is an
appropriate media for students to learn new
words.

Methodology
The current study used Quasi-

Experimental method and its design was

QUIZLET APPLICATION EFFECT ON SENIOR HIGH SCHOOL STUDENTS VOCABULARY ACQUISITION

M Rizky Setiawan, Nurhidayanto Pancoro Setyo Putro

adopted from Phakitis’ Model namely “the
pretest-posttest non-randomized control-
group design” (Phakiti, 2014). Through this
design, the researcher used the experimental
group with the compared group (control
group) in which both groups were given
different treatment. Furthermore, this
research was intended to find out Quizlet
Application impact on students in the
process of mastering vocabulary in the
classroom.

The number of participants in this
research were 110 tenth-grade students of
senior high schools in Mantingan Area.
Their age ranged from 15 to 17. Moreover,
they were chosen by using purposive
sampling. The researcher also used this kind
of technique sampling to select two senior
high schools based on the criteria of quality,
high and low. Those criteria depended on
the value of minimum completeness criteria
or KKM for English language subject in
each school. According to those values,
Senior High School 1 (SMAN 1) has high
quality with a wvalue of 75 and
Muhammadiyah Vocational High School 2
(SMK Muhammadiyah 2) has low quality
with a value of 65. The school with the high
category was coded as School A and
another school with the low category was
coded as School B.

On the other hand, the researcher used
mixed nonprobability-probability sampling
(Daniel, 2012) in which two different types
of sampling method were combined to
select the class sample. First, purposive
sampling was used to select two groups that
have no significant difference results in pre-
tests. This is because the results of pre-test
in both groups should be similar (Lodico,
Spaulding, Voegtle, 2010). Second, the
researcher also used simple random
sampling. The technique used in this kind of
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sampling method was the lottery in which
the researcher flipped a coin to determine
the experimental and control group. As the
results, class MIPA 1 from School A and
class BDP 1 from school B had been
selected as the experimental group, while
class MIPA 2 from school A and class BDP
2 from school B had been chosen as the
control group.

The kind of test research applied in
this research was research made-test
(Phakiti, 2014). It was created by the
guidance of the supervisor and the basis of
creating the test was the standard
competence of curriculum 2013. Moreover,
expert judgment was required to make sure
that an instrument was appropriate and
feasible for use. The test was validated
before the main study is undertaken.
According to Phakiti (2014), some test
techniques can be used to test students’
language skill. Two of them are selected
response technique (e.g. multiple choices)
and constructed response techniques (e.g.
gap-filling). Multiple choice test is selected
due to its ease of being assessed and
examined (Thornbury, 2002). Moreover,
the reason for choosing the gap-fill test is to
measure the students’ ability in producing a
word and encourage them to recall the
words that have been learned (Thornbury,
2002). The writer combined those
techniques in creating the vocabulary test.
Therefore, the test was made in the form of
multiple-choice and gap-filling. The test
was given before and after treatment to all
participants in both control and the
experimental group. In this test, there were
15 items provided in the multiple choices
section and 15 items provided in the gap-
filling section so that the total of items in the
test was 30 questions. Those questions were
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related to the vocabulary material contained
in the Quizlet Application.

The test was used to measure
vocabulary acquired by students in senior
high  schools. Every student who
participates in this study was given a test
before and after the treatment. The
researcher was involved as a teacher who
controls, guides, and instructs the students
in answering the question items provided in
the test. To calculate the scores obtained by
the students in both pre-test and post-test,
the researcher used Anates software V4.
The scores in the test were different in every
section. In section A (multiple choices), the
maximum score obtained was twelve.
Moreover, in section B and C (gap-filling),
the maximum scores were forty and thirty.
Then, the total scores if the students answer
all questions correctly was one hundred.

In this research, the data collected
were analyzed through descriptive and
inferential statistics. Descriptive statistic
was used to provide and analyze the data so
that they would become more useful and
communicative. Therefore, the results of
data taken from vocabulary test were
analyzed to find out the mean scores,
Normalized Gain score, standard deviation
and percentages. Therefore, SPSS program
version 20 used for that purpose. On the
other hand, the mean the inferential statistic
was also used in this study. The results of
inferential statistics were aimed to answer
the questions of the research. If the
significant value was higher than 0,05, it
meant that there is a significant difference
between experimental and control group.
Moreover, before using independent sample
t-test, the data were tested for its normality
and homogeneity first. In this study, the
distribution of data was considered normal
based on the results showed in Shapiro
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Wilk-Test in which all significant values
were higher than 0,05. Moreover, the data
were also homogenous in which all
significant values were lower than 0,05. In

more detail, the results of both normality
and homogeneity test could be seen in the
table 1 and table 2.

Table 1. The Results of Normality Test for Students’ Scores in
Vocabulary Test

Table 2. The Test Participant Shapiro-Wilk Results of
Homogeneity Statistics Df Sig. Test of
Vocabulary  Pre-test_vocabulary Experimental .095 53 .513 Test
Control .105 57 .258
Post-test_vocabulary Experimental .963 55 .093
Control 971 57 .192
Test Levene Statistics dfl df2 Sig.
Pre-test vocabulary 483 1 108 .488
Post-test vocabulary .1381 1 110 .242

Besides, the normalized gain was also
analysed in this study. It could be applied if
there is a significant difference between the
mean score of the experimental group and
the mean score of the control group. To
meet this assumption, the results of a
significant  value  obtained through
independents sample t-test should be below
0.05. Moreover, the formulation of
Normalized Gain or N-Gain Score was
presented below.

N Gain = Post-test Score — Pre-test Score
Ideal Score — Pre-test Score

Moreover, Normalized Gain (N-
Gain) scores obtained through SPSS were
Through this study, the researcher was
excited about seeing vocabulary test scores
obtained by students of senior high school
who participate in both experimental or
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categorized based on the value of N-Gain in
the percentage (%) (Hake, 1999). The value
of N-Gain could measure how effective the
influence of using the Quizlet Application
and conventional method on tenth-grade
students’ vocabulary acquisition. Those
categories of N-Gain value in the
percentage were shown in the table below.

Interpretation of N-Gain Effectiveness
Category

Percentage (%) Interpretation

<40 Not Effective
40 - 55 Less Effective
56 — 75 Effective Enough
> 76 Effective

control group before and after the treatment
was given to them and also wanted to accept
or to reject Null Hypothesis and Alternative
Hypothesis. Before figuring out that
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hypothesis, the assumption of similarity in
the results of pre-test should be meet first or
there was no significant difference in term
of vocabulary acquisition between students
who participate in the experimental group
and those who participate in control group
before the treatment was given. Moreover,
the hypotheses that had been formulated are
as following:

1 Null Hypothesis (Ho): There is no
significant difference in the term of
vocabulary acquisition between the

Findings and Discussion
This section presented the results of

the vocabulary test obtained by students
who were influenced by the independent
variable (i.e. Quizlet application and
conventional method). Vocabulary test was
given to the students two times, before and
after the treatment. A total number of
participants in this study was 110, and every

students who are taught by using QA
(Quizlet Application) and other
students who are taught without using
QA.

2 Alternative Hypothesis (Ha): There is
a significant difference in the term of
vocabulary acquisition between the
students who are taught by using QA
(Quizlet Application) and other
students who were taught using
conventional method in learning
vocabulary.

one of them had followed the treatment
sessions conducted in the language
classroom activity and taken both pre-test
and post-test. Moreover, the table 3 showed
the description of results of students’
vocabulary acquisition. The researcher used
SPSS V.23 to find out the means score and
the standards deviation of two groups. The
output of data obtained was displayed in the
following table.

Table 3. The Results of Students’ Vocabulary Acquisition in Pretest and Posttest

Group Pre/Post Mean Std. deviation
Experimental Pre-test 31.41 13.66
Post-test 64.43 22.30
Control Pre-test  26.73 12.21
Post-test 51.01 22.67

Regarding the scores obtained in pre-
test that was conducted before treatment
was given, it could be seen that students in
the experimental group (M=31.41 & Std.
Deviation=13.66) was higher than those
mean score in the control group (M=26.73
& Std. Deviation=12.21). The difference in
means score between the two groups was
4,68. Besides, in the post-test, the mean
score of students in the experimental group
(M=64.43 & Std. Deviation=22.30) was
also higher than those mean score in the
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control group (M=51.01 & Std.
Deviation=22.67). The result obtained from
the difference of means score between
experimental and control group was 13,42.
Thus, it was indicated that the difference in
means score in the post-test between the two
groups was larger than those gained in the
pre-test.

In this study, the frequency of N-Gain
in percentage in both experimental and
control group were also analyzed through
SPSS program and described in bar chart.
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Here, the figure 1 presents N-Gain score
frequency for experimental group.

Experimental Class

209

Frequency

T T
< 40% 40-55%

Experimental Class

T T
56-75% =76%

Figure 1. The Results of N-Gain in Percentage for Experimental Group

According to Figure 1, the number of
participants who included in the first
category (< 40%) was 20 students.
Moreover, in the second category (40-55%),
there were ten students, while fifteen
students were included in the third category.
At the last category (> 76%), eight students
obtained the results of N-Gain in the
percentage of more than 76%. To sum up,

the first category has the highest number of
students and the last one had the lowest
number of students in N-Gain frequency of
experimental group.

Moreover, the bar chart was also used
to present the results of N-Gain in
percentage of control group. The bar chart
was contained in the figure 2.

Control Class

40—

30

Frequency
]
1

T
= 40%

T T T
40-55% SB-T5% =TE%

Control Class

Figure 2. The Results of N-Gain in Percentage for Control Group
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The Assumption Pre-Test Results

To meet the assumption that the score
obtained by the students were alike in the
pre-test conducted before giving the
treatment, the students’ scores in

experimental group and those in control
group were compared to find out whether
their difference was significant or not. The
Table 4 below presents the results of
independents sample t-test that was used for
that purpose.

Table 4. The Results of Independent Sample T-test for Pre-Test

Source Depe
ndent
Varia
ble
Partici Vocab
pants ulary
Acqui
sition

Equal Variance

Assumed
T Df Sig
9 30 .34
59 5

Table 4 shows the value of t which
was 0,959 and the degree of freedom which
was 30 (16 + 16 — 2 = 30). Moreover, the
value of sig. (p) which is presented in that
table was 0.345. It meant that the value of p
(0.295) was higher than 0.050 or p > 0.05.
Therefore, it could be concluded that there
was no significant difference between
students' scores who participated in the
experimental group and those scores who
participated in the control group in the pre-
observation. It meant that the assumption
which states that the results of pre-
observation in both groups should be started
at the same level or similar was met.

According to the result of both
normality and homogeneity test, it could be
assumed that the data obtained from
students’ scores in vocabulary test were
normally distributed and their variance was
also  homogenous.  Therefore, the
independent sample t-test was able to be
used to accept or reject the hypotheses.

It was mentioned before that the
results of data were used to accept or to
reject two hypotheses. The first was
alternative hypothesis (Ha) which states that
there is a significant difference in in the
term of vocabulary acquisition between the
students who are taught by using QA
(Quizlet Application) and other students
who are taught without using QA another
one was null hypothesis which states that
there is no significant difference in the term
of vocabulary acquisition between the
students who are taught by using QA
(Quizlet Application) and other students
who are taught without using QA. Ha is
accepted if the value of sig (p) is lower than
0.05. Moreover, if the value higher than
0.05, Ho is accepted. The students’ scores
in both the experimental and the control
group will be compared by using
“independent sample t-test”. In doing that,
SPSS was used in which the results were
presented as follow.

Table 5. The Results of Independent Sample T-Test for Vocabulary Acquisition
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Source Dependent Equal Variance
Variable Assumed

T Df  Sig

Participants Vocabulary 2942 110 .004

Acquisition

Table 5 shows the results of the
independent sample t-test. From the results,
it could be seen that the value of t was 2.942
and the degree of freedom was 110 (55 + 57
— 2 =110). Moreover, 0.004 referred to the
value of sig. It meant that p (sig. of value) >
0.05. It also could be concluded that there is
a significant difference in the term of
vocabulary acquisition between the students

Table 6. The Results of N-

who are taught by using QA (Quizlet
Application) and other students who are
taught without using QA.

In this study, the N-Gain in the
percentage were also analyzed through
SPSS program. Here, the table 6 presented
the mean scores of N-Gain in the
percentage.

Gain in Percentage

Group Mean Std.
Score Deviation
Experimental 50,94 22,66
Control 37,52 25,98

Table 6 shows that the mean score of
N-Gain score for the experimental group
was 50, 94 or 50,9% (Std. Deviation=22,66)
that included in less effective categorize.
Meanwhile, the mean score of N-Gain for
the control group was 37,52 or 37,5% (Std.
Deviation=25,98) that categorized as
ineffective. To summarize, the use of
Quizlet Application was less effective on
tenth-grade  students  in  acquiring
vocabulary. Moreover, the conventional
method was not effectively applied to
obtain vocabulary.

DISCUSSION

Some theories that are relevant with
the findings and other previous findings that
supports or contradict with the results of this
current study were discussed in this section.
First, it was observed that the most students
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focused to study words by seeing the
pictures and the meanings of the words
provided in Quizlet Application. They also
listened to the audio recording to know the
sounds of the words and attempted to
pronounce words they heard correctly.
These findings match those observed in the
earlier study done by Christanti (2018). She
found that the students learned vocabulary
with their pictures and listened to how the
words pronounced through QA. Moreover,
another important finding obtained through
observation was that most students re-take
the test mode provided in the Quizlet
Application if they got a low score in that
test. Some of them even learn vocabulary
again through flashcard mode before taking
the test so that they can remember them
well. This finding is consistent with that
Anjaniputra and Salsabila (2018) who
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found that the students who were
disappointed with the results of the test
provided in the Quizlet Application back to
the set to remind them of the answers of
questions.

On the other hand, regarding the
results of pre-test taken before utilizing
Quizlet application in the activity of
vocabulary learning, it has been assumed
that the results obtained by the students who
participated in the experimental group were
similar with the students' results of the
control group. Lodico, Spaulding and
Voegtle (2010) had emphasized that the
results of pre-test in both groups should be
started out equal and the finding of the
finding of current study had supported that
assumption.

Moreover, in the vocabulary test, it
was found that the scores achieved by
students after learning vocabulary through
Quizlet Application was higher than the
scores obtained by them before studying
words by using it. This finding is in
agreement with Dizon’s (2016) findings
which show that the students' mean score in
the post-test conducted after using Quizlet
Application (QA) is higher than those mean
scores in the pre-test conducted before
using QA. It meant that QA support the
students’ score enhancement in vocabulary
test. Meanwhile, another result showed that
the students who were taught by using
conventional method achieved a higher
score in the post-test than the scores that
they obtained in the pre-test. Thus, it was
indicated that the use of that method could
also help the students in obtaining
vocabulary. Moreover, this finding gained
in this study mirror that of the previous
study that had examined the effect of
Quizlet Application and traditional method
in vocabulary learning (Atmasari, 2019).
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Besides, the scores obtained in the
post-test were also compared. As the
results, there was a significant difference in
the term of vocabulary acquisition between
the students who are taught by using QA
(Quizlet Application) and other students
who are taught without using QA between
those who were taught using Quizlet
Application (QA) and those who were
taught wusing conventional method in
learning vocabulary. It means that the
students who use QA acquire more word
than those who do not use it in learning
vocabulary. This result seems to be
consistent with other findings of previous
work (Sanosi, 2018; Baptist, 2018). Thus,
the Quizlet Application was appropriately
used for acquiring vocabulary.

Finally, the students’ outcomes that
use Quizlet Application were better than
those who use the conventional method in
which the students use the notebook in
learning vocabulary. This is supported by
Ozer, Kocoglu and Zeynep (2017) who
found that quizlet group obtained better
results or scores than the vocabulary
notebook group in vocabulary learning and
recall. Similar with this finding, Cinar, and
Ari (2019) suggested that the students who
were given the treatment by using Quizlet
based-teaching gained the higher score than
those who were given the treatment by
using non-quizlet-based teaching in
vocabulary test.

However, this study had limitations.
First, the participants involved in this
current research were not chosen randomly.
They were selected purposively regarding
some criteria. Moreover, as mentioned
earlier, Phakiti's model was used to conduct
this study but not fully adopted because of
limited time. The reason was the delayed
post-test had been removed from the
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procedures of research. Thus, it was
expected that the delayed-post could be
performed by other researchers who were
interested in a prolonged effect. This study
was also limited to senior high school
students in tenth-grade. The Quizlet
Application (QA) could be investigated to
analyze its effectiveness on junior high
school students in every grade and high
school students in higher grade level. Other
researchers could investigate the effect of
Quizlet Application on junior high school

Conclusion
Based on the research findings and

discussion, it can be concluded that the
students who use Quizlet Application (QA)
effectively acquired more word than those
who do not use the application. Further, the
students’ vocabulary acquisition was much
higher after using the QA than before.
Moreover, the students who are taught using
conventional methods also highly acquire
vocabulary, as can be seen in the differences
between the scores obtained pre-test and
post-test. Nevertheless, the students who
were taught using the conventional method
have a lower acquisition of vocabulary than
those who use QA. These conclusions have
been formed based on the results of
hypotheses that are previously presented in
this paper. Besides, based on the categories
of N-Gain, QA was considered less
effective for senior high school students to
acquire vocabulary while the conventional
method was not effective for other students
to obtain words.

On the other hand, this study
provides various ideas and options to
English language teachers for using various
ICT tools in the teaching and learning
process. The findings reveal that the Quizlet
Application (QA), which can be used on a
smartphone, is highly effective at enhancing
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students or senior high school students
which was limited on the level of eleventh
grade in further studies. By applying similar
researcher, students’ vocabulary acquisition
could be compared based on their gender,
male and female, to find out which one of
those genders was mostly influenced by QA
(Quizlet Application). Moreover, this
research merely focused on the outcome of
vocabulary learning, and their engagement
in the process of studying words are not
considered.

the vocabulary acquisition of students in
senior high schools. Furthermore, this
application can be used to teach vocabulary
along with other English teaching materials
based on the 2013 curriculum for tenth-
grade students. It is also suggested to the
next researchers to use QA through both
computers and smartphones and then, the
students are asked for their perceptions after
using those ICT tools
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Abstract

There have been debates on how different languages should be treated in a language learning class
especially in EFL classroom context, where students have limited access to target language use and
exposure outside the classroom. The monolingual approach promotes English-only classroom in
order to provide students with linguistic input and language arena to which they expose themselves
to target language. However, the current trends have voiced challenges to monolingual classroom
due to the fact that English-only classroom might seem a bit unrealistic especially for several
students and the use of students’ native language potentially helps students during the learning
process. Therefore, they suggest that language learning classroom should also consider the use of
the non-target languages. Such practice is known as translanguaging, in which teachers and students
use their whole language repertoire in the interaction during the learning process. This study
attempts to explore how students’ and teachers’ language repertoire is exploited through
translanguaging in the classroom talk and what functions it brings to the learning process. To that
aim, several meetings of EFL classroom interaction were recorded to obtain the language use from
both teacher and student talk. The data from teacher’s and students’ utterances were then analyzed
to classify their language repertoire used in their talk and to identify the purposes of the
translanguaging. The research findings indicate that teacher’s and students’ language repertoire
exploited in EFL classroom talk include the local language, national language, and target language.
Local language was mainly used for non-instructional purposes in this case making jokes while
local and target language were mainly used for instructional purposes such as explaining material,
giving clarification, and managing classroom.

Keywords: EFL, Classroom Talk, Translanguaging, Language Repertoire

Introduction

The language used by teachers
and students during the learning
process is referred to as classroom
talk. It is a distinctive type of
discourse that occurs in the classroom
and an institutional talk whose speech
exchange system is different from the
talk in an ordinary context (1). The
most  notable  forms  of  speech
exchange system is known as IRF
pattern. This exchange system s
composed of three moves: initiation
(1), response (R), and follow-up (F). In
addition to its distinctive  speech
exchange, classroom talk also has its
own directions of communication.
Hetelein (2) classifies three directions
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of EFL classroom talk based on the
interaction both between the teachers
and the students and among the
students  themselves. These  three
directions are teacher-student, known
as teacher talk and student-teacher as
well as student-student, also known as
student talk. As the classroom talk in
the EFL setting takes place in the area
in which English is not widely spoken
outside the classroom context, EFL
teachers and students speak languages
other than English in their daily life,
which they inevitably bring to the
classroom interaction. However, there
have been debates on how the non
target language or students’ L1 should
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be treated in EFL classroom. The
proponents of monolingual classroom
asserts that the ideal classroom
situation is the one in which English is
fully used. In other words, the use of
students’ L1 should be discouraged
and the classroom talk in EFL context
should be carried through English.
Cook & Moore in Nambisan (3)
suggest that in most english language
learning classroom whether it is in
ESL or EFL context, an endorsement
for monolingual practice with English
as the only language used in the
interaction has become increasing so
common that it makes the teachers feel
guilty if they allow their students to
use their L1 in the classroom.

Contrary to the previous ideas,
the use of students’ native language
should be promoted in language
learning since it is beneficial for them.
Cook proposes that it is vital and
essential for students to be given the
opportunity to use their mother tongue
in order to make connections between
their dominant language and the one
they are learning as well as to build the
linguistic knowledge that has been
available to them in order to become
good communicator in English. In
addition, Cummin (4) mentions that
the exclusionof students’ L1  will
prevent them from being able to
activate previously existing structure
and  knowledge from  their  first
language and utilize these in their
English  development. He  further
claims that students’ L1 not only help

them in understanding the target
linguistic  knowledge but also in
acquiring  vocabulary.  Auerbach (5)

highlights that the use of L1 in EFL
classroom help students to understand
several tasks such as  language
analysis, grammar rules, cross-cultural
issues, instruction, error explanation
and comprehension checking. In line
with this Idea, Tian and Macaro (6)
reveal that students who received
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language input in their native language
from their teacher during vocabulary
acquisition benefitted more than those
who received input only in the target
language. The practice of using both
target language and other languages is
known as translanguaging. It is “the
movement between communicative
modes and features of different
languages”. (7) In  other  words,
translanguaging allows teachers and
students to wuse languages other than
English in the classroom interaction. It
gives  classroom participants  the
opportunity  to  utilize  their  full
language repertoire to achieve
academic success. This notion support
the previous ideas that the use of the
students’ native language in addition
to the target language can help
students gain mastery. It is probably
due to the fact that students’ can easily
understand if the materials are
explained in their first language, and
they can avoid the language anxiety
causing by the lack of linguistic
competence, which they might

encounter in the monolingual
classroom.

In EFL classroom,
translanguaging is realized through

various ways of  communication.
Adinolfi & Astruc (7) identifies three
realizations of translanguaging in EFL
classroom talk. The first one is inter-
sentential codeswitiching which occurs
within discourse level and within each
turn. In  other words, classroom
participants  makes  language  shift
within different sentences. The second
realization is intra-sentential  which
occurs within syntactic level or within
each  sentence. In  other  words,
classroom participants make language
shift in the same sentences. The third
realization is the one in which
classroom participants use either target
language or other languages fully.
Besides these three realizations, Garcia
& Wei (8) and Mwinda & Van dew
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Waldt (9) add that translation can also
serves as one of strategies of
translanguaging.  Through translation,
classroom participants do
translanguaging by translating their
ideas or expression from one language
to another.

Translanguaging is used for
various functions in EFL classroom.
Yuvayapan (10) suggests that
translanguaging functions as a means
of giving instruction. Giving
instruction is commonly done in either
L1 or L2, but it is most commonly in
L1 to ensure that all students
understand what they are expected to
do. The second function is reviewing
languaging. Reviewing language is
commonly done by providing students
with L2 expression or ideas and
explain or discuss it with either L1 or
L2. The third function is eliciting
language. In its function,
translanguaging is used by teachers to
ask students for the L2 equivalent of
an L1 expression with more open-
ended condition. The next function is
setting up dialogue. Moreover, Garcia
& Wei (8 also suggests how
translanguaging functions in
classroom. First, teachers use
translanguaging to involve and give
voice. In this case, teachers invite
students to participate and to involve
in the learning process using languages
they understand. Second,
translanguaging enables  teachers to
give clarification for students. The last
function of translanguaging for
teachers is to ask questions.

There have been several
studies about translanguaging
conducted in Indonesian EFL
classroom context. Rerung &

Kartikasari (11) found in their study
that students preferred the use of
Indonesian  language  when  teachers
gave them instruction and explained
complex theories. Moreover, Teachers,
despite  their  reluctance to  use
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Indonesian language, tolerated
students’ to wuse Indonesian language
to make feel comfortable in learning.
The similar study was also conducted
by Budiman & Kiristfani (12) who
found that most students wanted their
teacher to use their L1 in the learning
process because they felt more
motivated, comfortable, and secured to
express their ideas and to understand
the material. Khairunnisa & Lukmana
(13) also conducted a study on
perspective on translanguaging
practice. Their study indicated that
most Indoensian EFL teachers showed
positive  attitude towards the use
translanguaging in their classroom.

Most of the research on
translanguaging practice in EFL
classroom have mainly focused on the
aspect of attitude and perspective on
translanguaging. In other words, there
have been few studies which concern
on how translanguaging practice really
occurs in  EFL classroom  talk,
especially in West Sumatra context.
Therefore, this present paper will
make an attempt  to explore
translanguaging ~ practice  in  West
Sumatera EFL classroom, speficially
the realization of language repertoire
through translanguaging as welll as the
function it serves during the teaching
learning process.

Methodology

In conducting the research for this
study, the researcher employed descriptive
research since the aims of this research is to
describe the factual phenomena of
translanguaging practice as it occurs in EFL
classroom talk. The data for the research
were collected from classroom talk in which
the researcher recorded three EFL
classroom meetings to obtain the utterances
spoken by both teacher and students. The
collected data in form of teachers’ and
students’ utterances were then transcribed
and analyzed by paying attention to the
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translanguaging. Especially, the realization
of translanguaging was identified, and its
function was also identified by paying
attention to the meaning and the purpose of
the utterances in which translanguaging was
found.

Findings and Discussion

The result of transcription analysis
reveals that the teacher and students used
the language repertoire during the
classroom talk. The language repertoire
identified were local language in this case
Minangkabau language, national language
in this case Indonesian language, and the
target foreign language in this case English.
Of these three languages, Indonesian
language was the most dominant language
used in the classroom talk followed by
English. In other words, the local language
of Minangkabau was the least frequently
used language. In fact, there were only three
utterances spoken in this local language as
illustrated below:

T: How are you today?

Ss:Fine

T: Fine?

S: Not really good

T: Kenapa not really good? Udah
makan? Lah makan kan?

Ss: Udah (laugh)

T: Jadi dimana not very goodnya?

T: Number one, please Hanum

nomor satu. What is your answer?

S: Ummm 1 think it’s B

T. B? Kenapa B? Kenapa B

jawabannya Hanum? Karena bagus
kedengarannya. Rancak  se

bunyinyo mode tu? (laugh)

S: (Laugh) lya

The above excerpt from the
transcription of the classroom talk
illustrate the use of local language by
the teacher. In the first excerpt, the
teacher translate the question udah
makan in Indonesian language into lah
makan kanin Minangkabau language.
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The use of this local language incited
laughter response from the students. In
addition, in the second excerpt, the
teacher also roughly translate the
question karena bagus kedengarannya
into rancak se bunyiyo mode tu.
Similar to the previous talk, the use of
local language in this talk also led to
the  laughter  response  from  the
students. In other word, the use of
local language through
translanguaging practice in this EFL
classroom talk occured through
translation, and it serves as the
intermezzo or to make a joke rather
than learning related context.

Indonesian language and
English  respectively were the most
prevalent language repertoire exploited
through translanguaging practice in
EFL classroom talk. The movement
among this repertoire was realized
through intersentential code switching,
intrasentential  code  switching,  full
translanguaging, and translation. The
following transcription illustrates the
realization of this translanguaging.

T. jadi mana jawabannya yang
benar? Please show me.

Ss: ummm B

T: Is it B? Coba diread dulu. Apa
yang dibutuhkannya disana?
S: Subject dan Verb

T. Are you sure?
kalimatnya tidak punya itu?
S: Ada, Sir.

T: Berarti udah complete dia kan

Apakah

T: Tadi kan Kkita wudah bahas
bentuk-bentuk kata kerja. Now let
us discuss

how to use each form of verb.
Tapi, sebelumnya ada pertanyaan
tidak?
Ss: No, Sir
T: Is it clear enough? Atau tidak
mengerti sama sekali (laugh)
S: Cukup jelas, Sir
T: Okay, now let us move on to the
next one.
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The above excerpt from the
transcription of the classroom talk
illustrates the wuse of Indonesian and
English by the teacher. In the first
excerpt, the teacher made a movement
from English to Indonesian language
repertoire vice versa through
intersentential code switching in jadi
mana jawabannya yang benar? Please
show me and in Are you sure? Apakah
kalimatnya tidak punya itu? Similar to
the previous talk, the teacher made a
movement from English to Indonesian
language repertoire vice versa through
intersentential code switching in tadi
kan kita udah bahas bentuk-bentuk
kata kerja. Now let us discuss how to
use each form of verb. Tapi,
sebelumnya ada pertanyaan tidak?
and in Is it clear enough? Atau tidak
mengerti sama sekali (laugh).

S: Karena dua connector subject
dan verbnya hmmmmm

T: lya . berlebih connectornya vya,
so we need to remove salah satu

dari

connectornya

S: lya

T. lya, apa namanya? Biar
seimbang biar balance structurenya

S: lya

T: Okay, number thir... empat
belas

S: Hmmmmm correct

T: So, verb tiga itu kita gunakan
with to be or have, has, had.
Without them,

verb three belum sepenuhnya
bisa jadi wverb of the sentence.
Question?

Ss: No

T. Now, coba lihat the example
nya. Kira-kira sudah benar belum

The above excerpt from the
transcription of the classroom talk
illustrates the use of Indonesian and
English by the teacher. In the first
excerpt, the teacher made a movement
from English to Indonesian language
repertoire vice versa through
intrasentential code switching in lya
berlebih connectornya ya, so we need
to remove salah satu dari
connectornyaand in lya, apa namanya?
Biar seimbang biar balance
structurenya Similar to the previous
talk, in the second excerpt, the teacher
made a movement from English to
Indonesian  language  repertoire  vice
versa  through  intersentential  code
switching inso, verb tiga itu kita
gunakan with to be or have, has, had.
Without them, verb three  belum
sepenuhnya bisa jadi verb of the
sentence. Question? and in now, coba
lihat the example nya. Kira-kira sudah
benar belum itu. The book written in
Arabic.

In addition to intersentential
and intrasentential code switching, the
use of language repertoire through
translanguaging  practice  was  also
realized through translation as follows:

T: So, Eka belum datang ya?
S: lya
T: Any news from her? Ada kabar dari
dia?
Ss: Belum
T: Did she come on last meeting?
Datang dia minggu kemaren?
S: Datang. Dia lagi di jalan
T: Oo masih di jalan, okaySo, what did
we discuss in the last meeting?
Pertemuan

terakhir kemaren Kita bahas apa?

T: What page? Halaman berapa?

itu. The S: Page Fifty two
book written in Arabic. T: Fifty T_vvo? Okay lima dua ya?
S: Belum Sir Ss: lya, Sir
T: Do you have any homework? Ada
PR nggak?
EXPLORING TRANSLANGUAGING PRACTICE IN EFL CLASSROOM TALK 103
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Ss: Yes, Sir
T: Ok. Let us discuss it first. Kita

bahas dulu ya. Setelah itu, baru kita
lanjutkan

The above excerpt from the
transcription of the classroom talk
illustrates the use of Indonesian and
English by the teacher. In the first
excerpt, the teacher made a movement
from English to Indonesian language
repertoire through translation. In this
case, the teacher translated any news
from her? into ada kabar dari
dia?anddid she come on last meeting?
into datang dia minggu
kemaren?Similar to the previous talk,
in the second excerpt the teacher also
made a movement from English to
Indonesian language repertoire
through translation. In this case, the
teacher translated what page? Into
halaman berapa? and do you have any
homework?into ada PR nggak? Unlike
the previous two realizations which
allow the movement from Indonesian
to English and vice Versa,
translanguaging practice through
translation occur from English to
Indonesian but not the other way
around and from Indonesian  to

Minangkabau as in the previous
discussion.

Finally, the translanguaging practice
was also realized through  full

translanguaging in which the teacher fully
use students’ L1 in the talk as given below:

T: Question?
S: No, Sir
T: Sekarang kita bahas pembagian kata
kerja dalam bahasa Inggris ya. Jadi kata
kerja

itu bisa berbentuk “to be”
dan bisa berbentuk kata kerja utama.
“To be” apa aja

coba?
Ss: Is, are ummmm was, am
T: Nah itu dia. ada is, am, are lalu was
dan were serta be dan been. Nanti kita

lihat apa bedanya ya. Sekarang fokus
dulu kalau “to be” dihitung sebagai satu
buah kata kerja. Artinya pada contoh
kalimat itu kata kerjanya mana?

Ss:is

T: Ya benar. Is ya, jadi kalimat itu ada
kata kerja ya walaupun mungkin tidak
kelihatan ada aktivitasnya.

T: Coba kita lanjut ke anak kalimat
berikutnya adjective clause. Tetapi
yang adverb

clause udah paham kan?
Ss: Sudah, Sir
T: Nah. Konsep adjective clause ini
sama dengan adverb clause tadi
yaitu anak kalimat ya yang memiliki
fungsi seperti adjective. Adjective
itu apa coba dan apa fungsinya
Ss: (no response)
T: Gak ada yang tahu. Adjective itu
kata  sifat dan fungsinya
menerangkan kata benda.
Contohnya smart student. Smart
adalah kata sifat atau adjective yang
menerangkan kata benda student.
Coba kalau big house. Mana
adjectivenya?
Ss: Big
T: Yup, dan dia menerangkan house.
Sama juga, adjective clause juga
berfungsi menerangkan kata benda
dan posisi klausanya ada setelah
kata benda yang dia terangkan.

The above two excerpts demonstrate
the use of full translanguaging in EFL
classroom talk. In this case, the teacher fully
used Indonesian language in the talk
without making any switch to English or
local language. It is clear that full
translanguaging in this context was
employed by the teacher to explain learning
materials to the students, the use of to be as
a main verb in the first and adjective clause
in the second. It will be much easire for the
learners to understand the material if it is
explained in the language they fully
understand, in this case Indonesian
language.
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The two functions of
translanguaging  practice  have been
identified as to provide intermezzo for
students and to explain the learning
materials.  However, translanguaging
practice also had other functions to give
clarification as illustrated below:

T: Okay. Nine?

S: Tapi yang whomever kenapa
ummmmm tidak pakai whoever?

T: Kan whomever kan ada he di sana
S: 0oo00 iya

T: Okay If it is, kalau whoever
langsung aja ke verbnya. Itu beda who
sama whom. Who itu kan langsung
jadi subjek

S:Oiyaiya

T: Okay, anymore question?

S:Yes

T: lya?

S: Kan connector ummmmm and itu
termasuk gak?

T: And itu kan conjunction di sini ya.
Sebagai penghubung ummmm ingat
and itu bisa sebagai conjunction atau
penghubung biasa serta clause
connector ya, yang boysfan itu. Ok ada
lagi pertanyaannya.

The above two excerpts demonstrate
the use of translanguaging in EFL
classroom talk, whose function is to give
clarification. In this case, the teacher used
Indonesian language in the talk to clarify
students’ misconception about the learning
materials to the students, the differences
between who and whom in the first and the
use of and as conjunction and clause
connector in the second.

Another function of translanguaging
practice in EFL classroom talk is to help
teachers manage the classroom interaction
and learning process. It is highly related to
how teacher arrange or organize the
interaction and to discipline students’
behavior as illustrated below:
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T: All right. Tadi Group 1 sudah ya.
Now, it’s your turn Group 2. Now, |
want you to tell us contoh-contoh
yang sudah kalian siapkan. Sudah
selesai kan

Ss: Sudah, Sir

T: Gak perlu-perlu panjang-panjang
cukup satu orang jelaskan satu contoh
saja. So, we will have three examples
later yang mesti kamu jelaskan okay?

Ss: Okay, Sir

T. So, Group will explain the
examples, yang grup 3 coba
ditanggapi ya

T: Nah, jadi mudah saja ya. You just
need to answer the questions from 1-
10. Okay. Tetapi setelah itu,
diidentify subject verbnya juga.
Paham?

S: Sir, what about we find many
subjects?

T: That’s okay. Gak masalah.
Intinya kalau bertemu lebih dari one
subject pastikan saja dia balance.

T:. So, have you done doing the
exercise? Udah selesai?

Ss: Not yet, Sir

T: Kalau belum kenapa sudah ribut?
Please do it by yourself. Nanti kita
bahas kok.

Ss: (no response)

T: Nanti kalau jawabannya benar
karena mencontek, kamu gak bakalan
tahu salahnya dimana, and it is not
good. Okay. Now, keep your voice
down and do the questions.

The above two excerpts demonstrate
the use of translanguaging in EFL
classroom talk, whose function is to manage
classroom. In the first excerpt, the teacher
switched from English to Indonesian and
vice versa to arrange students’ group
discussion in this case to invite one group of
students to lead the discussion and the other
to respond to it. In the first excerpt, the
teacher switched from English to
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Indonesian and vice versa to give direction
and instruction for students regarding their
task or what they have to do in their activity.
Finally, In the first excerpt, the teacher
switched from English to Indonesian and
vice versa to discipline students’ behavior
when doing the exercise in which most of
them made a noise and answer the questions
with their friend rather than on their own.
The results of the transcription
analysis indicate that teachers and students
in EFL classroom interaction do make use
of their language repertoire eventhough
there seems to be differences in terms of its
frequency. The language repertoire used in
this context includes local language of
Minangkabau, national language of
Indonesia, and English, in which Indonesian
language was the most dominant followed
by English and local language. This
findings is consistent with that of Rasman
(14) who found in his study that local
language of Javanese, Indonesian, and
English were wused in the classroom
interaction in which the local language is
the least frequent language used. Similarly,
Anwar, Salija, & Abduh (15) whose study
revealed that classroom participants used
the local language of Buginese, Indonesian
language, and English, in which the local
language was the least dominant language
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Abstract

Learning speaking for university students should be creative and innovative. In line with corona
virus diseases- 19 most of educational institution need to implement online learning for all the
subject, also for speaking class. Speaking skill had taught in collaborative and virtual model in
University of Muhammadiyah Tangerang, because collaborative virtual engage student’s critical
skill and speaking practice are facilitated well. This model is supported by the potential concept for
teaching and learning speaking collaboratively in virtual, it called multiliteracies concept.
Multiliteracies is a concept of scientific model in learning meaning , such as; linguistc meaning,
gesture meaning, visual, and audio visual meaning. This research uses Class room action research
with 35 sample of 2nd semester students from University of Muhammadiyah Tangerang. The result
of this research shows that collaborative virtual learning is effective for teaching and learning
speaking, because students are encouraged to speak and think directly while doing online
discussion, as the implementation of multiliteracies concept for speaking this research also shows
that students collaborative virtual learning become enjoyable and productive, because students

required to design their own learning model.

Keywords: Multiliteracies; Collaborative Virtual Learning; Speaking Skill

Introduction

Learning language usually consider
with four skills, which are divided into 2
categorisations:  receptive skills and
productive skills. Receptive skills consist of
reading and listening, while for productive
skills consist of writing and speaking,
(Arjulayana et al., 2018) (Zhang, 2013). In
learning productive skills, the needs of
practicing and drilling are particularly
important; to be able to drill those skills we
need to consistence. Furthermore, learning
to speak is the hardest skill for some of the
scholars because it needs more practice in
daily life, (Zhang, 2013). To be able to keep
drilling or consistent in learning with
different situation online learning could be
the solution.

With the rapid growth of technology,
the concept of teaching English especially
in speaking skill will be more attractive if
the teacher is able to implement the suitable
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ways, (Mehdiyev, 2020). The suitable way
which is applicable in this era is
multiliteracies concept. Through
multiliteracies concept teachers are able to
represent and develop the language skills
effectively in their English class,
(Schwarzer et al., 2003). More over
multiliteracies is able to foster students’
understanding of text effectively, such as: 1)
students will be easier to make the meaning
of written text in partially audio visual, and
spatial pattern, 2) students are able to
increase their mutual understanding of
cultural and linguistic diversity, the New
London Group 1996 in (Westby, 2010).
Multiliteracies encourage students
to comprehend and interpret any kinds of
language symbol or design, so, through
multiliteracies concept also students are not
only able to make the language meaning,
but also able to use the high order thinking
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skill. To be able to promote student’s
proficiency the New London Group
suggested four components to be mastered
by the teacher, they are situated practice,
overs instruction, critical framing and
application, (Westby, 2010). In line with the
demand of technology and cultural
diversity, the online learning is considered
to use, because through the online learning
the limitation of time, place, and any others
students gap can be minimized.
Furthermore, to practice those four
components  of  multiliteracies  the
technology roles are really helpful, because
now days the English people used actually
it was in a way shaped by the technology
itself, (Chapelle, 2003). In line with
technology progress, kinds of online
learning are involved, such as synchronous
and asynchronous model of teaching and
learning, where those are able to share
student’s production with their own
platform, (Solhi & Eginli, 2020). With
multiliteracies concept those 2 model2 of
teaching and learning can be implemented.

In industrial 4.0 online learning is
the representation of digital era which
requires many sectors to involve in digital
and exchange data rapidly. In line with that
the ICT roles can be adopted to advocate the
educator’s professionalism through
fostering their capability in digital literacy,
(Julaeha, 2011). In hence, this role may not
be doubly anymore since many scholars
knew many suitable and easy applications
to be able to use as the E-learning platform
in invisibly or visually. Nowadays some
scholars and educators prefer with online
learning, because learning online engage
collaborative  learning  from  many
diversities than traditional classroom,
(Dumford & Miller, 2018). Online learning
implements the virtual model or non-virtual
model, but since the ICT grow rapidly,
many scholars and educators prefer to use
virtual learning. In hence, the growth of
visual application for learning is spread and
updating facilities. Virtual learning as the
proof of online learning and the maximize
of digital function in educational phase, as
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the representation of ICT growth, virtual
learning able to bridges the gap among
differentiations; place, time, participants,
(Stonebraker & Hazeltine, 2004) .

Many efforts are done by teachers to
improve learning quality; one of those effort
is implementing the collaborative virtual
learning. the virtual learning itself is
designed by the teacher to facilitate and
encourage student’s independency learning,
limit the distance’s gap, open system
learning and of course treat student’s
critical thinking because they can make
interpretation of phenomenon easily,
(Julaeha, 2011), (Seifan et al., 2020).
Concerning to the situation in this pandemic
era, scholars and academia involved in
virtual learning not only to manifest their
ICT understanding, but also as one of their
representation  of  digital literacy.
Implementing the online learning can
encourage students to be more active in
discussing and stimulating their negotiating
ability for any kinds of
information,(Konstantinidis et al., 2009).
Collaborative learning is a general term for
educational practice simultaneously for
scholars and educators, (Konstantinidis et
al., 2009) that is why this model of learning
is very potential for implementing a new
concept in learning and teaching language.
As the industrial 4.0 era, learning virtually
1s demanded to support student’s and
teacher’s digital literacy, beside of that
reason the virtual learning also more
suitable for productive skills, (Hercik et al.,
2015).

The combination among digital
literacy, critical literacy, and traditional
literacy for students’ speaking skill
especially in University level this research
is presented. Through those literacies |
assumed that students’ speaking skill could
be improved well, because those literacies
have combined and become a potential
concept to teach and learn speaking skill,
called multiliteracies. The wide range of
internet access support the practical of
online learning for any kinds of language
skill just depend on teacher’ instructor
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instruction and creativity, (Barton & Lee,
2013)

It is important for multicultural and
EFL learners to understand the online
learning and practice it. Concerning to the
era demanding, students are critical need to
improve their digital literacy and critical
literacy. Without capability in digital and
critics students will face many obstacles to
grow, because Online learning reflects
students and teachers development in their
language understanding, (Dumford &
Miller, 2018). There lots of people life with
their experience and literacy practice
through social media or online experience
those are the representation of their social
practice in learning online, (Barton & Lee,
2013).

As one of the representation of
industrial 4.0, online learning is able to
examine and change people’s ways in
which they learn and life in a modern era,
(Barton & Lee, 2013). As we understood
that learning is about taking a new identity,
So in this era people learn online through
the participation and involvement in a space
of teaching and learning’s role without
stuck on the condition and situation, (Barton
& Lee, 2013).

2.2 Multiliteracies Concept

Multiliteracies are the current way
to encourage education practice become
applicable and suitable with digital
condition era. As the current approach
multiliteracies can be defined as the concept
of pedagogy approach for literacy education
which covers the way of diversity in making
meaning and communication to be
understandable for any level and learning
style, (Rowland et al., 2014)accordance
with New London Group suggested, (Cope
& Kalantzis, 1996). Discussion about
multiliteracies, the multiple of literacy is
appeared in our mind, but according to
(Cole, 2009) Multiple is definite number of
literacy factor which is really dominant in it.
For example, traditional literacy has been
dominating by writing skills, Students are
required to write and express their taught in
written form, or every single information
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they got, either from listen or read the news
students need to practice it in writing form,
s0, the students who have a good literacy in
shifting the reading, writing, listening, and
speaking automatically they will have a
very dominant one of those, it called also
multi.

The concept of multiliteracies
learning can be designed in formal and
informal learning situation. Meanwhile,
multiliteracies learning concept can be in
individual or group learning, in line with it
the conception of multiliteracies+

Education is one of the most important
parts in building a country. An education
leads all children in the world to reach their
future. Whatever the condition happens in
the entire world, the children need to have
their portion of education to get the
knowledge, to reach their goal, and to open
their eyes for their brighter future.

COVID - 19 pandemic has been run
since 2019 till now. A teaching learning
process must go on in every condition of
this earth. There are many factors that can
affect that process. Students in the world
need to receive the proper knowledge from
their lecturer to build their understanding, to
empower their skills, and to open their
world (because knowledge is the window of
the future).

Learning a language is learning a basic
tool to communicate with most of people in
the world, to understand their lesson which
is explained in international language, and
to understand a special knowledge written
down in a book which use English as the
written language. Maritime English is
English for specific purpose taught in
maritime education. It is similar with
general English in skills. It has four skills
also; those are speaking, writing, reading,
and listening. In delivering the material, the
lecturer needs to meet the students so that
the skills can be applied as it. It is because
the understanding of this lesson is influence
the other lesson to prepare the future job of
the students.
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Methodology

This research is conducted at
Universitas Muhammadiyah Tangerang-
Indonesia with Classroom action research
design. The subject of the research is 35
students from semester 1 majoring in
English department. The research is started
from March 2020 until July 2020 in
implementing the multiliteracies concept
through virtual collaborative model. The
goal is to help student’s communicative
competence and become keener as a
technology user in improving their speaking
in technology age. There were 2 cycles’
process in collecting the data after teaching
and learning process as advocated by
multiliteracies concept, and both cycles are
aimed to see the progress of students’
learning achievement.

Findings and Discussion

There were 2 cycles in collecting the
data, with the first cycle to see students’
progress of collaborative learning through
multi-literacy concept, and then continue to
revise the strategy still implementing the
multiliteracies concept for the 2" cycle. The
purpose of those cycles is to see the progress
and positive improvement after
collaborative learning using multiliteracies
concept.

In the 1% cycle, students are tested
through Focus group design virtually with
the duration is 30 minutes for 1 group, each
group consist of 5 students. First cycle
showed that the process of virtual
discussion is quite hard, because the time of
test is in rainy day, and their partner’s voice
not clear and it affected to their respond.
Another reason is students’ understanding
in using digital information, such as finding
information in YouTube, google, and social
media is quite low. They prefer to listening
the music in YouTube without trying to find
information regarding to their learning
material, so the utilize their smart phone in
finding information to upgrade their
knowledge is inappropriate with learning
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outcome, (Supratman & Wahyudin, 2017).
Finally, the score of virtual collaborative
learning in the 1% cycle is not good, 45%
students were getting the score 71-82, and
55% got the score 40-70.

The In the 2" cycle the result is
better than the previous. Students more
enjoy learning virtually because they can
create their own media then they show and
present to their friend the media they made,
and their friend should respond it orally. So,
the obstacle of listening because of their
friend pronunciation’s problem or situation
busy is not affect to their respond capability.
Beside of that, students also able to respond
spontaneously and more interactive, so the
natural speech can be voiced, (Etelapelto &
Bopry, 2003)This enjoyable learning makes
students expect the speaking class routine,
beside of creating their own picture in
explaining their ideas, students also
suggested to watch the information from
you tube together then they can discuss it
together through FGD virtually what the
channel talked about. Furthermore this
research indicates students represent their
capability in utilize the technology among
their society, (Etelapelto & Bopry, 2003)
accept the situation in network through
collaboration will enhance learner skill and
eliminate learning society block.

The current studies explore that
virtual learning able to increase the quality
of instructional teaching method, and
efficient,(Julacha, 2011). In  hence,
collaboration virtual learning is the best
ways for students and teacher to explore
their digital understanding and improve
their critical thinking. In the other side
virtual learning also as one of new
movement in digital learning boundaries,
role of students as participant in a process of
learning can be more active and efficient,
(Herrington & Oliver, 2000). Combining
with multiliteracies concept the process of
collaborative virtual learning more effective
because students are required to utilize their
smart phone,(Marenzi & Zerr, 2012) to find
information and report their activity and
knowledge acquisition regularly, so before
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the process of virtual learning students can
be suggested to read lots in a phase of
implementing their multiliteracies concept;
they need to write, read, listen, use internet
access, understanding the information then
they need to represent it in the picture as the
representation of their critical literacy,
(Hicks & Reed, 2007)

Conclusion

Collaborative virtual learning can be
the best resource in implementing the
specific language skill, such as speaking,
because students are guiding to learn
contextually, (Marenzi & Zerr, 2012). As
the educational practice on cognitive
simultaneously, and mental effort for
students and teacher, collaborative virtual
learning can be the one of efficient learning
model in creating meaningful learning and
acquisition knowledge, (Konstantinidis et
al., 2009). In line with this result finding,
collaborative virtual also one of the most
current learning way in digital era, and it is
able to stimulate students learning
creatively and enthusiasm.
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Abstract

This research deal to know how teaching humanism in Pay it Forward movie by using Roger’s
model humanism learning theory. This is descriptive qualitative research. Th object of this study is
Pay it Forward movie. The primary data derive from the movie focusing on humanism aspect in the
movie and the secondary data covers some data that support the analysis. The technique of data
analysis is carried out by applying the theory of humanistic by Roger. The focus of this resarch is
on humaism principles in Pay it Forward movie for students. Based on the focus, the researcher find
five principles of humanism aspect that students gain in this movie: (1) Desire to learn, (2)
meaningful learning (3) learning without threat (4) learning under self-initiative (5) learning to
change. The main humanism aspects are love and caring in society. And humanism aspect in this

movie to educate students are loving and caring.

Keywords: Technology Teaching Humanism, Principles, Humanistic Learning, Pay It Forward

Introduction

Rodgers (2002) defines education as a
process of human development. He states
that education is the reconstruction or
reorganization of experience which adds to
the meaning of experience, and which
increases one’s ability to direct the course
of subsequent experience. It shows that
individual experience is very important in
education. In the educational process, a
student makes interactions with other or
with the environment. Students interpret
many symbols within the interactions that
possibly will enrich their experience. And
this process runs continuously. Students are
influenced by the environment and are also
able to be effect the environment.

Education does not refer to school
activity only, behavior or action is
conducted to create students consciousness
and knowledge. Humanism focuses on
efforts to raise the dignity of humans being.
The concept of humanism is focusing on
human values.

Carl R Rogers humanism theory
emphasizes on helping people maximize
their potency and uniqueness to become

TEACHING HUMANISM IN PAY IT FORWARD MOVIE TO STUDENTS
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“fully functioning people’. In education,
Rogers was the initiator of ‘learning’ as the
focus in education, instead of ‘teaching’. He
states that teacher acts as a facilitator.
Tomei (2004) mentions the principles
of humanistic learning proposed by Rogers
consist of: (1) students as young learners
have curiosity to explore the environment
and this curiosity is the basic assumption of
humanistic education. In the class, teachers
have to give the opportunity and freedom to
satisfy their curiosity by exploring. It is to
meet their interests or to discover what is
important and meaningful for them.
Students have desire to learn; (2) Children
learn meaningful learning. Learning will
have meaning or significance when it is
relevant to the students’ need and passion.
In the other word, students will gain the
meaningful value quickly; (3) students are
learning without threat. students learn easily
in a threat free environment, the
achievement of the learning can be deeply
recorded. The students gain the learning by
trying new experiences; (4) Students are
learning under self-initiative. Learners’
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initiatives increase their motivation and
widen students’ opportunities to learn how
to learn. The learning is done based on the
students’ initiative make the learning more
meaningful. It also focuses on the students’
process and also outcomes of learning.
Rogers and humanistic experts believe that
such learning will generate a feeling of
belonging; (5) the most useful learning is
learning about learning process. Students
are learning to change.

Pay It Forward movie can be one of the
examples of this humanism in teaching.
This film is directed by Mini Leder in 2000.
The actors are Haley Joel Osment as Trevor
Mc. Kinney. He is a 12 year old boy who
discover the idea of Pay it Forward; Kevin
Spacey as Eugene Simonet (Mr. Simon), he
is a social science teacher who has bum
mark on his face; Helent Hunt as Arlene
Mc.Kinney, an alcoholic single parent. She
is Trevor’s mother.

The story is melodrama genre. It tells
about a teacher that gives students
assignment at beginning of school year. The
assignment is finding an idea to change the
world and putting it into action. This
assignment encourages Trevor to find and
practice Pay it Forward idea. The concept of
his idea is ‘“helping 3 others people in
surrounding and they must continue the
kindness to next 3 people”. The structure of
this activity is indeed similar to MLM
(Multi  Level Marketing) activities, the
difference between MLM is to pursue
wealth, but Pay it Forward in a noble
framework — a good deed that cannot be
compared and valued with money

Methodology

This is descriptive qualitative
research. The object of this research is Pay
It Forward movie. The primary data derive
from the movie, focusing on humanism
principle in the movie and the secondary
data covers some data that support the
analysis. The technique of data analysis is
carried out by applying humanistic theory
by Rogers. The focus of this research is on
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humanism principles and aspect in teaching
Pay it Forward movie to students.

Findings and Discussion

The researcher found some principle
of humanism according Rogers theory;
namely:

Picture 1:

Desire to learn

Ilustration: After he is given the assigment
by his teacher.

He rides his bike to home.

He think an idea: Pay it forward idea.
He help someone, and he/she pay by
helping others.

Trevor is looking for someone that can
help to express his idea.

He is looking a homelessmen.

Teacher asks the students for
assignment. Trevor has an idea. He has
high curiosity and then explores the
environment to realize his idea. The first he
found a homelessman near his house. He
applicate his idea to the environment. He
helps the homeless man, gives a ride, food,
drink and clothes. He even gives his saving
money to the homeless to do a business.

Picture 2:
Meaningful learning

Text in the board:
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., Think of an idea to change our
world — and put it into Action*

Teacher gives students meaningful
learning. The meaning is relevant to the
need and desies of students. In other words,
students will learn quickly if it meaningful
to them. By mr. Simon assigment, the
students make some kind of idea that can
make them also interact with their society.
This is appropriate the lesson and the
assignment.

aN T

» ~ )

should we think about the world | meang ™
after all what is the world expect of us =

Picture 3:
Learning without threat
Ilustration:

For Mr. Simon assigment students
are free to express their idea. Mr. Simon
just asks to think an idea and put in
action.

Learning under atreat free make
students have many creativities. It help
students learn easily. As social Scuence
teacer, Mt. Simon opened the opportunity
for his students to think freely about the
assigment. He accepts all the thoughts of
his students and gives advice to them.

Picture 4:
Learning under self-initiative
Ilustration:
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Trevor make a sketch of his idea. He
draw one circle and followed three circle
in bellow it. It illustrates that he will help

one person, and that person help others as
the pay.

The asssigments given by Mr. Simon
make students act the work by themselves.
They try to find their own sources,
formulate problems, test hypotheses or
assumptions and assess the results. They do
it independently.

Picture 5:
Learning to change
Illustration: many people come
together in front of Trevor’s house in the
end of the movie. They came bringing the
candles to show the condolences.

Trevor’s idea proves the learning
process and implementating leaning
outcoumes can chang the environment to
be good. This can be seen from the final
movie. It was proving that Pay it Forward
idea turned out to be up to people. At the
end the end of this film, shown when
Trevor died because helping his friend,
many people lit candles and came to his
house. They feel the idea of pay it forward.
People also can be able to learn from the
environment that caves change.

Carl Rogers in Fauziati (2004:51)
assumed that for a person to grow they
need an environment that provides them
with genuineness (openness and self-
disclosure), acceptance (being seen with
unconditional  positive  regard) and
empathy (being listend to and understood).
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Human have unique potential that can
develop in different ways according to own
personality. Roger belived that people are
inherently good and creative. In teaching
pay it movie, students gain:

this is your assignment extra credit

P »l 4) 355/3305

Picture 6: Creativity

Teascher Dialog: This is your
assigment extra credit. Think an idea to
change our world and put it into action

This assigment makes students to have
critical thinking of their world especially
their environment. The students, then,
explain many kind of creative thinking to
do their assigment. And the examples of
students® ideas are:

1 put up recycling flyers at two |

supermarkets

> M @) 9193305

Picture 7: initiative

Girl Dialog: For this assigment, | put
up recycling flier at two supermarkets.
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Picture 8: critical thinking
Trevor’s dialog: That me. And that’s
thre people. And i’m going to help them.
But it has to be something really big,
something they can’t do by themselve. So
| do it for them. Then they do it for three
other people.

The teacher also makes students
realize their ideas. Mr. Simon in this movie
invites students to realize their ideas in
concreate actions, the teacher motives and
monitors his students so that they can
interact with their environment naturally.
Students have social interaction by loving
and caring each other without regardles
where other are or where they are from.

but he's too buswﬂfeedﬁ‘g the walking
dead man < -

-3

P> » 4) 522/3305

Picture 9: caring
Illustration: Trevor cares and helps
homeless man
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problems away oh no no he just pours it
in the sink that

Picture 10: loving
[llustration: Trevor loves andcare his
mother (he spill his mothe alcohol,
because his mather is an alcoholic and
fills the botle with water)

Picture 11: caring
[llustration: Trevor was caring his
friend that being bullied, and he died for it

The main aspect of humanism that
teachers can teach and educate the students
from this movie are: (1) Loving: in learning
process, the teacher should stive to
stimulate students to love each other; (2)
caring: teacher should educate students and
ecourage them to caring others.

Conclusion

This main aspect of humanism
theory in this movie that teacher can dilever
and educate to students from Pay It Forward
movie are: loving and caring. The principle
of humanistic learning in this movie are:
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desire to learn, meaningful learning,
learning withouth threat, learning under self
initiative and learning to change.
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Abstract

The advancement of technology has brought remarkable changes in language education. The
integration of Information and communications technology (ICT) into language classrooms is
unavoidable. This research attempts to investigate the challenges of ESP teaching and explore how
the use of ICT can help to address them. The social-semiotic perspective is used due to its relevance
with ESP teaching. The authors employed a case study conducted in the Port and Shipping
Management Department at a Maritime Polytechnic in Semarang, Indonesia. Data were collected
by conducting an interview with an English teacher and having Focus Group Discussions (FGD)
with a group of students. The result of this study indicates that teachers’ limited knowledge of social
practices in the Port and Shipping Industry causes obstacles in selecting relevant teaching materials
and activities. To address the challenges, teachers can use various sources, such as websites and
video-sharing platforms which are rich with samples of authentic communication. To deal with
authentic materials which have a high level of difficulty, teachers need strategies such as scaffolding
and giving consistent feedback to students’ performance.

Keywords: English For Specific Purposes (ESP), Information And Communication Technology
(ICT), Social Practices, Authenticity

Introduction

English  Language Teaching has English is required. In this case, English for
undergone a remarkable development. Specific Purpose (ESP) plays its role.
Globalization has erased borders across The rising awareness about the
nations and created a demand for significance of ESP comes from a basic
international language (1). There are insight that “language is a tool of

businessmen or businesswomen who want
to expand their business in other countries,

communication, rather than a set of
phonological, grammatical, and lexical

doctors who need to study and keep up with
the latest knowledge of the medical field,
engineers who are required to read
instruction manuals written in English,
seafarers who have to work on board the
ship with multinational crew, and logistic
managers who need to discuss contracts
with foreign clients. People then realized
that General English is not enough to fulfil
their needs to communicate in the fields that
they are working in. A call for more specific

items to be memorized” (2). Since it is
considered a tool, it is important to adjust
the teaching based on the students’ needs.
Doctors and seafarers, for example, will
have different needs of language, therefore
should receive different English courses.
However, it is difficult to separate ESP and
EGP. In fact, General English will support
someone in learning ESP. As Barnard and
Zemach (2) state that “ESP should not be
regarded as a discrete division of ELT, but
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simply an area (with blurred boundaries)
whose courses are usually more focused in
their aims and make use of a narrower range
of topics”. In other words, ESP considers
learners’ needs as important sources for
teachers to select materials and arrange
learning activities in order to cater students’
communicative needs in their future fields
of work.

Teaching ESP has become a great
challenge for English language teachers.
Many consider teaching ESP as highly
demanding. Teachers need to have the
subject matter knowledge and pedagogical
content knowledge. They also need to
understand the students’ needs (3). Studies
on ESP teaching have revealed some
significant problems. Teachers’ lack of
knowledge on students’ field of study, lack
of ESP training, lack of proper need
analysis, and large classes lead to
ineffective ESP teaching and learning (4—
6). Many ESP teachers struggle to solve the
problems by putting a great effort into their
teaching preparation and also invest their
time and money to improve their knowledge
and skills in teaching ESP according to their
field. One of the teachers’ efforts is by
utilizing information and communication
technology (ICT).

The advancement of technology has
brought significant changes in the education
sector, especially in language classrooms.
The use of ICT becomes an integral part of
language teaching. ICT is considered to
have many benefits. It plays an important
role in making English lessons becomes
more relevant, interesting, and motivating
for students (7,8). It provides tools to
facilitate students’ development within the
existing English curriculum (9). The tools
can enhance learner autonomy in language
learning (10); provide multimodal target
language-and-culture input and allow
opportunities for the authentic negotiation
of meaning in intercultural learning
environments (11); offer more individual
attention and deeper learning as well as
encourage discovery (12). Teachers can
also access a great number of various

written and oral texts at differentiated
communication levels: from the
interpersonal, group, and institutional to
mass communication as the teaching
materials in the classroom (13,14). To sum
up, the use of ICT can increase learners’
satisfaction and the quality of learning (15).
It can promote modern and efficient
learning activities to enhance better
achievement in English (16).

However, there are also problems
regarding the use of ICT in the classroom.
Teachers’ difficulties in managing the
classroom, irrelevant websites that can
distract the learning activity, poor
maintenance, and lack of infrastructure are
some of the reported problems (17). The
lack of ICT literacy among the teachers and
the lack of time allocated for their teaching
and learning process have also become
obstacles (18). The use of technology, in
fact, requires good preparation both from
the teachers and students (19). The
institution also needs to invest time, effort,
and commitment to provide training for
teachers. It is important to make sure that
teachers have a high level of pedagogical
competence in teaching using ICT (20). It
was Koehler and Mishra (21) who proposed
the term TPACK (Technology, Pedagogy,
and Content Knowledge) which refers to a
conceptual framework to describe the
integrative and transformative knowledge
of teachers to effectively teach with
technology. Teachers need to have content
knowledge, pedagogical knowledge, and
technological knowledge to be able to teach
ESP effectively in the digital era.

One of the perspectives that is valuable
in ESP teaching is the social-semiotic
perspective. From the social-semiotic
perspective, language must be interpreted
within a socio-cultural context. Language
and society are considered as a unified
concept and need to be investigated as a
whole (22). The language we speak or write
varies according to the type of situation. The
field (what’s going on in the situation), the
tenor (who is taking part in the situation)
and the mode (what role is being played by
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language and other semiotic systems in the
Situation) determine which meanings are
selected and what forms are used for the
expression (23,24).

This study attempts to analyze the
challenges of ESP teaching in the Port and
Shipping Management Department at a
Maritime Polytechnic in Semarang and
discuss how the use of ICT can help to
address them. There are numerous studies
about the wuse of ICT in Ilanguage
classrooms, but only a few discuss the use
of ICT specifically in ESP. This study is
aimed to fill the research gap by using the
social-semiotic as perspective to view the
issue. It is expected that our findings can
help to address the challenges faced by ESP
teachers and contribute to the improvement
of ESP teaching.

Methodology

This study employed a case study
design in which the authors tried to explore
the challenges of ESP teaching in the Port
and Shipping Management Department at a
Maritime  Polytechnic in  Semarang,
Indonesia. The authors involved an ESP
teacher to have a semi-structured interview,
8 (eight) second-year students and 5 (five)
fourth-year students to have a Focus Group
Discussion (FGD).

The teacher’s interview was
conducted at the end of a semester. The
teacher was asked several questions related
to her teaching activities and how she used
ICT in her classroom. The students’ FDGs
were conducted in 3 (three) groups: two
groups consisted of 4 (four) second-year
students, and one group consisted of 5 (five)
fourth-year students. They were asked to
discuss their learning experience in one
semester. The results of the interview and
FDG were then transcribed and analyzed.

The social semiotic was used as the
perspective in the analysis since it is
considered relevant with the ESP teaching.
Using the framework of Halliday, the
authors perceived language as a product of
the social process. Therefore, language
should be interpreted within a socio-cultural

context. In analyzing language, it is
important to take the context of culture and
the context of situation into consideration.

Findings and Discussion
The challenges of ESP teaching from the
social semiotic perspective

Teaching English  for  Specific
Purpose (ESP) is never easy for an English
teacher. Different from teachers who teach
General English, “ESP teachers are no
longer the authority on subject knowledge.
He or she is more like a language
consultant, accepting equal (or even lesser)
status with learners who have their expertise
in the subject matter” (1).

Besides English, students of the Port
and Shipping Management Department
receive numerous subjects related to the
Port and Shipping industry. After they
graduate, they have the opportunity to work
in various fields, such as at shipping
companies, logistic companies, export-
import companies, customs, etc. They often
have to communicate with foreign clients,
colleagues, or supervisors. The English
lesson should help them to obtain the ability
to communicate effectively using English.
It becomes the task of the English teachers
to provide the best learning experience for
students so that they can improve their
English ability to communicate in a real
working situation. However, based on the
current study, there are several challenges
faced by the English teacher of the Port and
Shipping Management Department.

The first and the utmost challenge is
the teacher’s limited knowledge of the
social practices in the Port and Shipping
Industry. The interview revealed that the
teacher has a lack of knowledge about
communication in the Port and Shipping
Industry. Sometimes, it makes her
uncomfortable when teaching. She needs to
struggle to master the language aspects and
the subject matter which she has not
experienced before. An ESP teacher is often
not a practitioner who works in the industry.
The educational background is typically
English language education. The field of
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work in the Port and Shipping industry is
very broad, and it is necessary for the
English teacher to understand the context of
communication that students will have in
their future workplaces.

According to the social-semiotic
perspective, it is important to interpret
language within a socio-cultural context.
This perspective has an implication in ESP
teaching, that an English teacher needs to
know the context of culture and the context
of situation of the communication of the
community that students will participate in
the future. Success in communication
requires people’s understanding of the
context of situation. It can give them
information about the exchange of meaning
that is still taking place, and enable them to
respond accordingly. To understand the
context of situation, there are 3 (three)
aspects that need to be analysed: “the field
(what’s going on in the situation), the tenor
(who is taking part in the situation), and the
mode (what role is being played by
language and other semiotic systems in the
situation)” (23).

People will talk and behave
differently according to the time and the
places that they attend. They will involve in
communication with other people through
social practices. “Social practices are
people’s acts of living and working in
communities. It refers to people’s
engagement in  multiple, interrelated,
multimodal and everchanging practices in
ongoing encounters in communities” (25).
Understanding social practices in the Port
and Shipping industry can provide teachers
with information about students’ needs to
participate in the community.

Teachers’ lack of understanding of
the social practices will lead to the second
challenge: difficulty in selecting relevant
teaching materials. The Focus Group
Discussion with the semester 7 students
revealed that several materials were not
relevant to their needs. According to the
social semiotic perspective, the selection of
teaching materials is “determined by the
particular social practices we want students

to join in. The social practices are based on
the community discourses which students
are preparing to join or to develop expertise
in” (25). Teaching materials should match
students' needs to perform effective
communication in their future workplaces.
Further, (25) suggests that the selection of
teaching materials should consider the
following aspects: they should be
recognizable and relevant to students, they
should be real examples from the relevant
community and they should be
representative of community practices. In
other words, the use of authentic materials
is very crucial.

Many scholars perceived that
authentic materials have significant benefits
in language teaching. Shrum and Glisan
(26) state that “authentic materials provide
an effective means for presenting real
language, integrating  culture, and
heightening comprehension”. Authentic
materials enable students to get the
experience of using language in the real-
world to serve a real communication
purpose. Therefore, such materials are rich
in cultural content that is important for
students. They can help students understand
the context of culture and the context of
situation of communication in their future
workplace community. During the FGD,
students mentioned that they wish to receive
more relevant materials that help them to
conduct effective communication with
foreign clients both in oral and written form.

How ICT can help to address the
challenges

ICT can be a useful pedagogical tool
in the ESP classroom. ICT provides
teachers with numerous teaching materials.
Sources like websites, personal blogs, social
media, video-sharing platforms are rich
with authentic samples of communication.
One of the biggest weaknesses of ESP
teachers is the lack of knowledge in the
technical content or subject content. ESP
teachers in the institution under study are
not practitioners in the field of the Port and
Shipping industry. They have no previous
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working experience in that field, causing
them to have very little knowledge about
how English is used for communication in
that community. Using information from
the internet, teachers can learn and observe
social  practices or communication
practices. Teachers, as well as students, can
learn many things.

Traditional ESP teaching which
focuses on translating technical vocabulary
from English to mother tongue or vice versa
can be considered boring and less
meaningful for students. Such a method of
teaching is no longer relevant to the present
situation. Nowadays, communication is
conducted multimodal. People send written
texts together with pictures, or even motion
pictures or videos. The use of YouTube
videos in the classroom can be one of the
strategies to address the issue of
multimodality in the classroom. By using
videos, students can learn visually (by
observing) and they can also learn

auditorily (by listening). This will provide
students with a rich and meaningful
learning experience. This finding is in line
with the findings of (27) that the use of
online videos has advantages in ESP
teaching. It can be utilized for covering
specialized knowledge, improving the
knowledge of technical terms, and
developing advanced listening skills for
students.

Related to the field of the Port and
Shipping industry, various learning
resources can be found online. Besides
YouTube, some websites are rich with
authentic materials. One of the examples is
www.bimco.org. BIMCO is the world’s
largest direct-membership organization for
shipowners, charterers, shipbrokers and
agents. On their website, we can find
various samples of documents and contracts
related to the Port and Shipping business.
This can be a great source of learning, both
for teachers and students as well.

A » x +

€« c @ bimco.org,

BIMCO CONTRACTS

Title

i -

o i

Picture 1. Screenshot of BIMCO Website

Marine Insight in their website
www.marineinsight.com also provides
information on various aspects of maritime
issues. This can also be a valuable resource
for teachers. There are numerous news and
videos that can be used as authentic

teaching materials which are updated
frequently. In this sense, ICT increase the
flexibility of access to information,
minimize geographical barriers, improve
students’ engagement and enhance their
motivation for learning (28).
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ESP Teachers have many options
when they want to select ICT resources and
activities for teaching and learning. It is
essentials that teachers can design activities
that are meaningful for students to maintain
their learning motivation (29). Careful
consideration should be given when
teachers select the teaching materials and
design learning activities.  Authentic
materials can be motivating and easy for
some groups of students but can be difficult
and boring for others (30). It is important to
note that authentic materials are not
specifically produced for language teaching
but for real communication purposes (26).
There will be a consequence that the
vocabularies are new and difficult for some
students. In this case, scaffolding is very
important. In education, scaffolding refers
to three related pedagogical ‘scales’. First,
the teachers need to provide students with a
support structure. Second, the teachers need
to arrange particular activities in class, and
third, the teachers need to provide
assistance during the interaction with the
students (31). Teachers can give a simple
task first which involves simple vocabulary
before moving to more difficult texts.
Teachers also need to assist students during
the teaching and learning process and give
them consistent feedback.

Conclusion

From the social semiotic perspective,
language must be interpreted within a socio-
cultural context. The field (what’s going on
in the situation), the tenor (who is taking
part in the situation) and the mode (what
role is being played by language and other
semiotic systems in the Situation) will
determine people’s selection of language
when they exchange meaning.

In ESP teaching, it is important to
understand the context of culture and the
context of situation of the field of work that
students will enter in the future. Knowledge
about such things will help teachers to cater
students’ communicative needs in their
future careers.

However, this study revealed that the
ESP teachers have limited knowledge of the
social practices in the port and shipping
industry. The teachers have no working
experience in the port and shipping field
which makes them have limited knowledge
about students’ communicative needs in the
real workplace. This problem resulted in the
difficulty of selecting relevant teaching
materials and arranging relevant learning
activities for students.

The use of ICT can help teachers to
address the challenges by providing them
with numerous references which are rich
with authentic samples of communication in
the field of Port and Shipping Management.
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The use of YouTube videos, for example,
enables teachers and students to learn and
observe the social practices or the
communication practices in the port and
shipping community. There are also various
websites that can provide authentic
materials such as various samples of
documents and contracts related to the Port
and Shipping business.

However, it is important to note that
authentic materials are not made for the
educational purpose which made the level
of difficulty for students is relatively high.
Therefore, teachers need to select the
teaching materials meticulously and arrange
the learning activities carefully to provide
the best learning experience for students.
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Abstract

Online lectures are the main means of learning during the Covid-19 Pandemic. It is inevitable that
at this time, the campus is carrying out lectures online from home due to the Covid-19 pandemic,
but lecturers and students continue to conduct online-based lectures through various applications,
one of which is the Zoom Meeting application. The purpose of this article is to determine the
effectiveness of using the Zoom Meeting application in micro teaching lectures during the Covid-
19 pandemic. The method used was in the form of filling out a questionnaire via Google Form for
34 students of the Indonesian Language and Literature Study Program STKIP PGRI West Sumatra
who were taking micro teaching courses in the even semester of 2019/2020, total 34 students. From
the descriptive survey results, it was found that the variable student opinion on the ease of the Zoom
Meeting application in micro teaching lectures, obtained an average of 3.857. The student
acceptance variable on the ease of the Zoom Meeting application as an online learning medium in
micro teaching lectures, obtained an average of 3.649. The student expectation variable regarding
the use of the Zoom Meeting application in micro teaching lectures, the results obtained an average
of 3.842. That is, the use of the Zoom Meeting application is less effective in micro teaching
lectures, but it is already effective in online learning media and can be used as a learning application
during the Covid-19 pandemic.

Keywords: Zoom Meeting, Micro Teaching

Introduction

The Covid-19 outbreak began in
Wuhan, China and has been declared a
pandemic by the world health

Meeting is micro teaching. Learning
activities in the educational process are the
most basic activities. This shows that the

organization®. Almost all aspects of life
are affected by the COVID-19 pandemic®.
®Is no exception to the world of education
@, ®Especially in Indonesia, the world of
education immediately responds to the
impact of the COVID-19 pandemic.
Anticipating the transmission of the virus,
the government has issued various policies,
such as isolation, social and physical
distancing to large-scale social restrictions
(PSBB) ®. This condition obliges all
people to stay at home, work, worship and
study at home. Therefore, various solutions
are needed as a solution and also steps taken
in the present, especially in the online
learning process. One of the courses that
uses virtual class learning media with Zoom

success or failure of achieving educational
goals depends a lot on how learning is
designed and carried out. Meanwhile, the
process and learning outcomes are largely
determined by the role and competence of
the teacher. Competent teachers will be
better able to create an effective learning
environment and will be better able to
manage their class so that student learning
outcomes are at an optimal level. The role
and competence of teachers in learning
includes many things, namely teachers as
teachers, class managers, class leaders,
mentors, environmental organizers,
participants, expeditors, planners,
demonstrators, supervisors, motivators, and
counselors.
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The West Sumatra PGRI STKIP
campus which develops teacher training
programs has the task of "printing"
professional teacher candidates. In carrying
out its duties, the Indonesian Language and
Literature Study Program as one of the
study programs provides academic and
vocational education, academic education
is directed at the formation of the academic
field in the field of education, while
vocational education is directed at forming
prospective educators who are skilled in the
field of teacher training. Furthermore, to
test the accuracy of educational theories
and to provide an in-depth experience, all
students of the Indonesian Language and
Literature Education Study Program are
required to take Microteaching courses.
Teaching and learning  experiences
obtained by students through micro
teaching are expected to help and facilitate
students in real teaching activities.
Therefore, the microteaching course is a
requirement to be able to follow the Field
Experience Practices (PPLK) course. Micro
learning is one way of teaching practice
exercises that are carried out in the "micro”
teaching and learning process to form,
develop teaching skills. Based on the above
understanding, micro learning is essentially
the simplification of learning. Because of
the simplification, of course not all teaching
skills are practiced at one time, but teaching
skills are practiced part by part. Like the
skills to open a stand-alone lesson, so in the
next exercise it focuses on explanation
skills and so on.

This micro teaching course is one of
the subjects that must be taken by students
in the Indonesian Language and Literature
Study Program STKIP PGRI West Sumatra
before going to the field to carry out Field
Practices (PL). So thus there are several
lecture strategies that must be studied and
practiced before lecturing activities with
students. One example of an application
that is often used is Zoom Meeting, which
provides features to support the online
lecture process. For lecturers who are
clueless, it will be a problem to carry out

their lecture activities (. Therefore, a
special training is needed for lecturers to
have special skills in the implementation of
online lectures with student®: Based on this
description, the researcher wants to provide
an overview regarding the effectiveness of
the implementation of online teaching
micro lectures using the Zoom Meeting
application for STKIP PGRI Sumatra
students, so we hope that this research can
provide information and solutions for
institutions to the online lecture process by
using the Zoom Meeting. During 24
meetings, this subject has quite a lot of
meeting frequency because it is one of the
practical courses and must be taken before
going to the field for Teaching Exercises.
Thus the authors are interested in carrying
out research entitled "The Effectiveness of
Using the Zoom Meeting Application as an
Online Learning Media in Micro Teaching
Lectures during the Covid-19 Pandemic™.
Microteaching comes from two
words, namely micro which means small,
limited, narrow and teaching means
teaching. So, Microteaching means a
teaching activity that is done by simplifying
or minimizing everything. Thus, by
reducing the number of students, time,
teaching materials and limiting certain
teaching skills, it will be possible to identify
various strengths and weaknesses in
prospective teachers accurately.
Microteaching or micro learning, is
explained by experts with various
meanings. In essence, micro learning is an
approach or learning model to train teacher
teaching performances / skills through part
by part of each of these basic teaching skills,
which is carried out in a controlled and
sustainable manner in a learning situation.
®argues that “Microteaching typically
includes student-teachers conducting (mini)
lessons to a small group of students (often
in a laboratory setting) and then engaging in
post discussions about lessons”. Micro
Learning involves learners to carry out
learning in small groups in the laboratory
and discuss it later. Micro Learning is a
teaching practice method designed to sort
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out certain components of the learning
process so that the practitioner can master
each of these components in simplified
learning.

In early 2020 predictions of the
impact of Covid-19 have been widely
published where various aspects will be
affected, such as a decline in Indonesia's
economic growth, disruption of imports,
flights, tourism, and an increase in food
prices ‘9 This explains that this pandemic
period will have an impact on almost all
sectors of people's lives in a period that
cannot be ascertained based on the
development of the existing situation. The
Covid-19 pandemic has also had an impact
on company business processes, one of
which is the field of higher education in
Indonesia. The use of online methods in
teaching inevitably has to be done during
the Large-Scale Social Restrictions (PSBB)
period. Various online technology media
are used such as Email, Zoom, Google
Meet, and so on. Even though in the process
there is news about the element of insecurity
in the use of the media, which can form a
negative perception of using it -

Some of the advantages of
implementing online lectures include: (1)
flexibility, students have the opportunity to
choose a suitable time and place for them;
(2) can increase knowledge because of the
ease of accessing a large amount of
information; (3) provide greater
opportunities for students in online
discussion forums because it can remove
barriers such as fear of speaking; (4) Online
is considered cost-effective because you
don't need to spend money to travel; (5) can
help compensate for the lack of academic
staff, including instructors or teachers and
lab technician facilitators, and others; (6)
online use allows students to learn at their
own pace, for example in an asynchronous
way®. And the shortcomings of online
learning are: (1) it causes students to
interact less with each other; (2)
clarification, explanation, and interpretation
in online methods may be less effective than
traditional learning because traditional

learning is more abundant and easier face-
to-face with instructors or teachers; (3) lack
of support in terms of increasing skills,
online may be able to increase knowledge
very well but the effect on improving skills
is very small; (4) not all disciplines can use
money effectively in education. For
example, scientific fields that require
practical experience may be more difficult
to study online; (5) may cause access
congestion or heavy use (overload) of some
websites. This can lead to unexpected things
both in terms of cost and time™®?:

Obstacles and solutions to online
lectures for students are important to know,
considering that this learning system was
used during the Covid-19 outbreak. Virtual
Class is a learning environment that is held
without face to face directly between
teachers and students. Where teachers
provide teaching materials in digital content
that can be accessed, stored, and shared via
the internet which can be accessed anytime
and anywhere so that students can still learn
(%) Regarding online lectures, @ said that
in an online learning system, the content of
learning is delivered online. In this learning
system students discuss, study, ask
questions and do practice questions online.
All learning processes can be carried out
without requiring students to attend the
room

Methodology

This type of research method is
quantitative using an instrument in the form
of a questionnaire, namely by distributing a
questionnaire in the form of a Google Form
which is given to students who are selected
to be the research sample. The number of
samples who filled out the questionnaire
was 34 students of STKIP PGRI West
Sumatra in the Indonesian Language and
Literature Education Study Program who
took micro teaching courses in the even
semester 2019/2020.. According to® "The
questionnaire is a data collection technique
in which participants or respondents fill out
a question or statement and then return it to
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the researcher after it is filled in
completely”. This study only tested the
effectiveness of using the Zoom Meeting
application as an online learning medium in
micro teaching lectures during the Covid-19
pandemic, therefore the questionnaire was
distributed randomly to students who had
used the Zoom Meeting application during
the learning period from home. Then the
data obtained will be analyzed and
calculated on the average using a Likert
Scale to find out how effective the use of
Zoom Meeting is in micro teaching
recovery during the Covid-19 pandemic.

According to® the Likert scale is
used to measure the attitudes, opinions and
perceptions of a person or group of people
about social phenomena for each question
or respondent's statement must support a
question to be selected. Data from this study
are opinions students about: 1)ease
ofapplication Zoom Meeting in lectures
micro-teaching. 2) acceptance of all-
students to the ease of application Zoom
Meeting as amedium of online learning and
3) expectations regarding the use of
applications Zoom Meeting in  micro-
teaching lectures.

Table 1. Likert Scale Instrument

Assessment Score

Strongly Agree (SS) 5

Agree (S) 4

Disagree (KS) 3

Disagree (TS) 2

Strongly Disagree (STS) 1
Source: Sugiyono

(2016: 132)

Findings and Discussion

The questionnaire is divided into
three variables, each variable there are 5
statement is the first, the variable opinions
maha students about the ease of application
Zoom Meeting as a medium of online
learning in lectures micro-teaching in future
pandemic Covid 19th, second, variable
reception maha students to the ease of
application Zoom Meeting as an online
learning medium and third, the variable of
expectations regarding the use of the Zoom
Meeting application in micro teaching
lectures. By using the Likert scale if the
form of the statement is positive then it is
given a score of 5, 4, 3, 2, 1.

Table 5. First Variable Questionnaire Average Results

Ease of Zoom Meeting in Micro Teaching Lectures

No. Statement Average
1  The Zoom Meeting application is very useful in the micro teaching 3,616
lecture process
2 Using the Zoom Meeting application is efficient in micro teaching lectures 3,746
3 The Zoom Meeting application increases my productivity in micro 4,028
teaching lectures
4 Using the app Zoom Meeting allows kan me in menyelesai right task in 3,996
teaching practice fast
5  The Zoom Meeting application increases my productivity in micro 3.90
teaching lectures
Amount 3,857

From the results of the opinion
survey for the variables descriptive maha
students to the ease of application Zoom
Meeting inlectures micro-teaching, ha sill
gained an average of 3,857. Meaning of five
statements contained in the questionnaire
can be said that the average students still
Ragu-Ragu with each statement in the
questionnaire related to the ease of
application Zoom Meeting in the course of

micro teaching. So it can be said that the
application Zoom Meeting less effective in
the course of teaching future pandemic
micro Covid-19, for the Most students still
need professors directly in the process of
lecturing micro teaching. And also because
there are some students who are not
accustomed to using online learning media
with Zoom Meeting inefficient because
students feel that courses in the form of
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teaching practice are better and more
efficient face-to-face, so that all teaching

steps and activities are clearly visible when
practice is carried out .

Table 6. Results of the Second Variable Questionnaire Average

Student Acceptance for the Ease of Zoom Meeting
as an Online Learning Media

No. Statement Average
1  The Zoom Meeting application is easy to learn to use in lectures 3,746
2 Menggun be applications Zoom Meeting in accordance with what | want 3,466
3  Display applications Zoom Meeting very j elas and easy to understand 3,647
4 The Zoom Meeting application is easy to get announcements, materials 3,615

and task collection to be more efficient
5  Sangat easy for me to menggun be applications Zoom Meeting 3, 693
Amount 3,649

Acceptance students to the ease of
application Zoom Meeting as amedium of
online learning in lectures micro-teaching,
gained an average of 3.649. That is from 5
statement on the questionnaire can be said
that the average student Ragu-Ragu with
each of the statements contained in the
questionnaire related students to the ease of
application Zoom Meeting as a medium of
online learning on micro-teaching lectures.
So it can be said that the Zoom Meeting
application is less effective in online
learning , because all students have not been

able to easily accept the Zoom Meeting
application in terms of use, display and have
access to announcements, materials and
teaching practices. This can be seen during
lectures, there are several obstacles or
limitations when the lecture is in progress,
for example, the internet network is
sometimes inadequate when lectures are
taking place so that it is often difficult to
join online learning media with Zoom
Meeting, the voice is not clear (broken) ,
often going in and out of the network, and
not focused on teaching practice.

Table 7. Average Results of the Third Variable Questionnaire

Expectations regarding the Use of Zoom Meeting

No. Statement Average

1  The Zoom Meeting application is very useful in the micro teaching 3,799
lecture process

2  Using the Zoom Meeting application is efficient in micro teaching lectures 3,784

3 The Zoom Meeting application increases my productivity in micro 3.94
teaching lectures

4 Using the Zoom Meeting application allows me to complete tasks faster 3,94

5  The Zoom Meeting application increases my productivity in micro 3,75
teaching lectures

Amount 3, 842

Based on the steps for the variable
student expectations regarding the use of
the Zoom Meeting application in micro
teaching lectures, the results obtained an
average of 3,842.. This means that from the
5 statements in the questionnaire it can be
said that the average student is hesitant with
each statement in the questionnaire related
to student expectations regarding the use of
the Zoom Meeting application. So it can be
said that the Zoom Meeting application is

less effective as an online learning media
application in micro teaching lectures.
Because it is not in accordance with student
expectations, namely not being able to carry
out teaching exercises properly because it is
tied to a network. Meanwhile, students
usually practice in micro laboratories in
their appearance as prospective teachers
who are very motivated because they are
immediately displayed and take place in a
room that has been specially designed for
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students taking micro teaching courses that
have soundproofing, recording and air
conditioning. Meanwhile, online with the
Zoom Meeting application, students feel a
different difference from the habit of
studying face-to-face. Zoom Meeting has
not increased student productivity in
lectures. There were several obstacles
during the online lecture process using the
Zoom Meeting application. In general, it
can be found that when students share
videos, appearing to teach them through
zoom, sometimes they are not biased
because of the inadequate network. And
also when the teaching exercise video is
shown it looks less clear and broken. Then
in terms of providing input or questions to
the lecturer, but the lecturer responds to the
question for a long time or vice versa, the
study material submitted by the lecturer is
very limited and the implementation of the
discussion is monotonous.

In addition, based on the findings
above, there are advantages and
disadvantages of online lectures using the
Zoom Meeting application. The advantages
are as follows: 1) The availability of
facilities where students can communicate
easily through the internet on a regular basis
or whenever such communication activities
are carried out without being limited by
distance, place, and time. 2) Students can
use structured and scheduled teaching
materials via the internet. 3) Students can
study (review) teaching materials at any
time and anywhere if necessary,
remembering that teaching materials are
stored on the computer. 4) If students need
additional information related to the
material they are studying, they can access
the internet. 5) Students can conduct
discussions via the internet which can be
followed by a large number of participants.
6) Changing the role of students from being
passive to being active. 7) Relatively more
efficient. For example, those who live far
from conventional universities or schools
can access itLectures are online by using
application Zoom Meeting also not free
from shortcomings, as follows: 1) Lack of

interaction between students and lecturers,
or even between students themselves, can
slow down the formation of values in the
teaching and learning process.2) The
tendency to ignore academic or social
aspects and instead encourage business or
commercial aspects. 3) The learning and
teaching process tends towards training
rather than education. 4) Changing the role
of lecturers from previously mastering
conventional learning techniques, now
required to master learning techniques using
ICT (Information Communication
Technology). 5) Students who do not have
high motivation to learn tend to fail. 6) Not
all places have internet facilities (related to
problems with the availability of electricity,
networks, cellphones and computers.

Conclusion

In the current condition students are
required to study from home due to the
Covid-19 outbreak, the use of Zoom
Meeting, a form of bold lectures, has not
been effective in micro lectures because
students still need them directly in the
lecture process, this is because the old micro
courses are one of the subjects is in the form
of practice, and it is not enough to lecture
only theory in front of the zoom. Students
can receive Zoom Meeting as a Virtual
Class application even though they are in
the Doubt criteria, which is not meeting the
criteria for the Micro Teaching lecture with
Zoom Meeting which can be carried out as
effectively as possible, because there are
still  disturbances or interruptions in
lectures. During the Virtual Class lecture
process using Zoom Meeting, among
others, when students broadcast a video
recording of their teaching methods, they
were interrupted by an inadequate internet
network and the video could not be played
or sound interrupted. Then, students are
currently giving input or questions, the old
lecturer answers or questions so that the
discussion becomes monotonous. Meeting
Zoom is only effectively used as an online
lecture for a few courses, but not effective
for teaching micro-lectures. Zoom Meeting
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is an application that can be used in the
online lecture process (virtual class),
although it has not been effectively used in
teaching micro-lectures, students can still
make good use of Zoom Meeting for other
subjects.
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Abstract

This study aims at developing and testing the feasibility of Kamishibai media as a learning medium
by modifying a story adapted from Berau Folklore East Kalimantan. The research method used in
this research was Research and Development (R&D) by adapting ADDIE Model of development
which covered several steps namely: Analysis, Design, Development, Implementation, and
Evaluation. The result of this research was a learning media namely Kamishibai by modifying it
with the story of Berau folklore East Kalimantan. Based on the result of media experts’ validation,
it showed that the response was 100%, while the result of material and language quality was 93%.
It can be summarized that the developed media can be categorized as “Decent” or suitable to be
used as a learning media. Meanwhile, the result of students’ responses towards the media developed
was 81.13%. it can be considered positive of the media of Kamishibai (Japanese-Card Story) was
feasible and suitable to be applicated as the learning media in speaking.

Keywords: Research & Development (R&D), Kamishibai Media, ADDIE Model

Introduction

Language is considered vital for human
communication. It is a crucial element of
education which can be used as a tool in
expressing ideas, thoughts, feelings and
people’s mind. Therefore, mastering one or
more languages can’t be neglected by the
people around the world. As one of foreign
languages in Indonesia, English has become
the most important tool for global
communication. This is in line with
(Crystal, 2009) English is global language,
and it is the role of educators to raise
students’awareness about its status in
today’s world. Besides, (Valoes, 2014) that
the ability to communicate in multiple
language is becoming more and more
important in the increasingly integrated
global business community.

According to (Arroba & Acosta, 2021)
As a global language, this implies that
learning English for communicative
purposes is of paramount importance,
especially in countries where English is not
widely spoken in daily activities. By

DEVELOPING KAMISHIBAI (JAPANESE CARD-STORY) MEDIA IN TEACHING SPEAKING

Yuli Puji Astutik, Riski Mulyana

learning English as a foreign language,
people can engage in international
commerce, advance in their studies, and
participate in scientific activities. It is quite
reasonable because the indicator of
someone who masters a language is the
ability in expresing it orally. Meanwhile,
speaking is difficult and complicated area
which needs more effort and more practice
in order to conqguer it. (Abbaspour, 2016)
states that Learners of English as a foreign
language, in countries where English is not
widely spoken outside the classroom, often
build a substantial knowledge about the
language through study of its grammar and
vocabulary, but have difficulty in
developing oral proficiency because their
lack exposure to the language, and
experience using it. It is not easy to improve
student’s oral communication because of
students’ deficiency in four English skills,
students’ confidence and fluency.
(Kolawole, Adepoju & Adelore, 2000)
stated that it is evident that poor
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performance in English language is a
product of students’ deficiency in the four
language skills — speaking, listening,
writing and reading — taught and tested as
part of English language curriculum in
schools.

Developing  students’  skills and
competencies in speaking is crucial in
facilitating interaction and communicative
abilities. Although the skill and ability to
write, listen, and read in a foreign language
are equally important, the capacity to speak
spontaneously seems to be the apparent
indicator of proficiency because it allows
people to demonstrate the use of language
upfront (Arroba & Acosta, 2021). In fact, in
the country like Indonesia where English is
not widely used outside the classrooms,
most English teachers do not always make
speaking skills as a paramount priority as
other skills such as reading and writing.
Those problems make the students find it
difficult in mastering speaking. However,
making mistakes in oral English is common
in part of the learning process, especially for
EFL students because of the language habit
in mother tongue is different.

For those reasons, it is important to
enhance students’ speaking skills by using
some stategy or media which can support
them in learning English. It is expected to
give them some knowledge to increase their
speaking ability and to be more confident in
order that they will be active English
speakers. To make English applied
properly, media is needed. By providing
media, teacher can support English learning
and can increase students’ interest to get the
information in teaching learning process. It
can also support the teachers in analyzing
students’ understanding in speaking. Media
based visual is appropriate to support
English speaking process. It can be used as
a facilitator in understanding the subject
well.

Kamishibai is one of the examples of
media based visual. Kamishibai is the media
that has many slides with some pictures as
the tool to tell story (Novilia, 2013).
Kamishibai as visual media is very
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appropriate in teaching English that can
support the learning speaking process, it can
increase the enthusiasm of student to learn
English and make students more confident
especially in speaking skill.

Based on those reasons above, the
researchers are interested in developing
students’ enthusiasm, confidence and
creativity specifically in speaking skill by
using Kamishibai (Japanese Card-Story) as
a learning media. The researchers analyzed
students’ response by using questionnaire to
see their interest in using Kamishibai by
modifying it with Folklore of Berau, East
Kalimantan and facilitating it with some
pictures on the front side and some texts of
story on the backside. So, the researchers
formulated the research problems as (1)
How to develop Kamishibai as a learning
media to support English speaking skill?,
(2) How is the eligibility product of
Kamishibai as a learning media to support
English speaking?, and (3) How are student
interest in Kamishibai media learning
applied in English speaking? Besides, based
on the background above, the researchers
formulate the objective of the study as: to
develop the modification of Kamishibai’s
(Japanese Card-Story) media based on
Berau folklore at Ninth Grader of MTsN
Tanjung Redeb”

Methodology

This study was conducted based on
Research and Development design or
(R&D). R&D was a research method used
to develop products, perfecting a product,
and test the effectiveness of the product.
According to (Sugiyono, 2014), the
methods of Research and Development is
to produce a specific product and test the
effectiveness of the product. From this
opinion, it was concluded that
development research of Educational
product was gradual. It was intended to
produce the product of the research.

The researchers used ADDIE model
(Analysis, Design, Development,
Implementation, and Evaluation) as their
research  procedures. The steps in
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developing the ADDIE model were as
follows:

!

Evaluation

!

Implementation

-

‘ Development

“ ‘ Design

Figure 1. ADDIE model procedures (Sugiyono, 2015)

This first step was an analysis of the
need for the development of models or new
learning methods. The researchers analyzed
the problems from the subject of the
research. It was decided from the pre-survey
the researchers conducted in the field. The
data from the pre-survey explained what
students' problems in the learning process.
After the problems were identified, the
researchers moved to the designing step. In
this step, the researchers designed the
problem solving for the problems identified
in the analyzing process. The next step was
designing the Kamishibai media. For the
first step, the researchers determined the
material from the syllabus, then began to
develop Kamishibai media and the material.
The next step was an expert validation
process for the learning of the media. The
materials were evaluated by two experts, an
expert in media and an expert in material. In
the process of the expert validation, some
mistakes should be corrected, such as
grammatical, spelling, and vocabulary.

In the development step, the
researchers  developed the speaking
materials design to solve the problem from
the analyzing process. The researchers
developed the design guided by the experts’
review process. The experts gave some

revisions to the developed product. Then,
the researchers implemented the trial.

At the implementation stage, field
trials were carried out which were intended
to test the extent to which a product or
system can be used by certain users to
achieve certain goals with effectiveness,
efficiency, and satisfaction in the use of
certain contexts. The researchers took some
data from the subject of the research after
the product was implemented. The
researchers took the data from some
processes; questioners of response from the
students about the media learning by
Google form. After those processes were
done, the researchers prepared for the final
step, evaluating.

In this evaluation step, the researchers
evaluated the development product which
included content/material, the learning
media developed, and evaluated the
effectiveness and the successfulness of the
developed media. In this step, the
researchers clarified the data obtained from
the students’ responses by using a
Questionnaire. If the competence of
knowledge, enthusiasm, and motivation of
students in learning speaking increased, it
can be considered successful and if there
was no change on the results of the students’
evaluation, it is necessary to improve the
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product again. Development was the
process of making a Dblueprint or
instructional media design.

Observation was a systematic analysis
and recording of data collection. According
to the observer's role, it was divided into
participant observation and non-participant
observation. Non-participant observations
were observations made by the observer
without jumping directly into the members
of the group so that the observer was merely
an observer. Non-participant observations
were made without using observation
guidelines so that researchers develop their
observations’ sheet based on developments
that occur in the field.The researchers in this
study just observed how the teacher
teaching in the English learning process.
From these observations, the researchers
can analyze the students' needs. The
researchers used observation guidelines to
take the data (students need) from the field

The guided interview was used to see
what constraints happened in the class. The
resource in this interview was an English
class teacher to know what problems in the
proces of teaching and learning. The data in
this research was collected by using
questionnaires. According to (Sugiono
2011:199) guestionnaire was a technique of
data collection that was done by giving a set
guestion or statement to the respondent to
answer. According to (Sugiyono 2015: 329)
documentation was a method used to obtain
data and information in the form of books,
archives, documents, writing. The types of
documentation data that can be adapted by
researchers need, it could be graphics,
pictures, numerical data, history, and
important documents that were available
about the subject and social situation. In this
study, the document that the researchers
need consisted of the documented images of
learning by using applications, a media
design for Kamishibai learning
development. The researchers Identified the
speaking skills of students by using English
in front of the class.

According to (Arikunto 2010: 192), a
research instrument was a device used by
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the researcher while collecting the data to
make his work become easier and to get the
best result, complete and systematic
instrument can make the data becomes
easier to process. The observation
instrument which used for non-participant
observation was intended to observe
problems and needs in the field. The
interview instrument used a list of questions
addressed to the English teacher.The
documentation that the researchers needs
consisted of the documented images of
learning by using applications, a media
design for Kamishibai learning
development. The researchers identify the
speaking skills of students by using English
stories in front of the class.

Qualitative data were obtained from
observations, interviews, and comments
and suggestions from the validator.
Quantitative assessment data for product
quality were obtained from validation of the
questionaires given to the experts of the
material and the expert of media, students
speaking assessment as well as student
response of the questionnaires of the media
by using (Google form). At the end of this
research, product quality assessment
described qualitatively, so that the
quantitative data was analyzed with the
following data:

5 = Very Good

4 = Good

3 = Good Enough

2 = Not Good

1 = Very Poor

The results of the questionnaire were
analyzed by calculating the percentage of
values obtained from each indicator,
namely: the total value of each indicator
divided by the maximum number and
multiplied by 100 % as stated by Susanto
(2009: 75) as follows:

P = l 100%
—Nx 0

P = Percentage

f = Frequency (score obtained)

N = Number of the case (maximum
scores)
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The known percentage refers to the
following rating categories below;

76% - 100% = Decent

51% - 75% =Decent enough
26% - 50% = Less decent
0% - 25% = Not decent

According to (Sugiyono, 2013: 80)
the population was a generalization area
consisting of objects or subjects that have
certain qualities and characteristics are
determined by the investigation or to be
studied and then drawn a conclusion. From
the opinion, the researchers can conclude
Population was the subject of the research.
The population of the research was the
Ninth grade students at MTsN Berau with

Findings and Discussion

This research was carried out in grade
Ninth MTsN Tanjung Redeb, Berau, East
Kalimantan Province. The Sample of this
research were 37 students. The result of this
research was an interactive learning media
product namely Kamishibai (Japanese
Card-Story) by modifying it with Berau
folklore. This study used ADDIE Model
research procedures which cinsisted several
steps as follows:

1. Analysis

a. Analysis of the problems

In the analysis stage, the researchers
made non-participant observations, namely
indirect observations. It was carried out by
implementing observation guideline. The
researchersss observed the students of
MTsN Tanjung Redeb which consisted 37
members.

The researchers made observations by
being an observer in the classroom. The
researchers used observation sheet, to focus
their observations on the learning media
used in teaching-learning process, and the
enthusiasm of students’ participation in
speaking English.

The researchers found that in their
observation, the teacher only use
conventional way of teaching by using
whiteboard, markers, and textbooks to

37 students in the academic year of
2019/2020. The school was at JI. Durian 11
Kec. Tanjung Redeb, Berau, East
Kalimantan. According to (Arikunto, 2010:
174) sample was representative part of the
population studied. From the above opinion,
the researchers concluded that the sample
was a technique of taking a sample that
allows every element or population member
to be chosen as a sample.In this study, the
researchers took one class as the sample.
The subjects of this research was the Ninth
Grade which consisted of 37 students. The
research was conducted at MTsN Tanjung
Redeb, Berau Kalimantan Timur. The time
of research was conducted from 15th July
2020 to 31st August 2020.

explain in learning process. The students
only took more notes in their books and
imitate what the teacher writes on the
whiteboard, rather than interact and speak
English directly.

The discussion of assignments and
homework given was only explained
verbally. This method was very traditional
and monotonous, it was not effective if it
was held continuously, because it took
many times and made the students got
bored. In teaching learning process,
teachers rarely used learning media to make
students enthusiast about the process of
learning English.

After doing the observations, the
researchers conducted the interview by
using interview guidelines to ask the teacher
to get to know what problem occurred in
English teaching. After knowing the
problems occurred in the field, the
researchers concluded that the problem
were the lack of confidence and enthusiasm
of students in speaking English. It was due
to the lack of learning media in English
subjects, especially in English speaking
practice. The researchersss found that the
students had low confidence in speaking.
Also, the student felt bored in the process of
learning without media.

DEVELOPING KAMISHIBAI (JAPANESE CARD-STORY) MEDIA IN TEACHING SPEAKING 140

Yuli Puji Astutik, Riski Mulyana



1
4 English Language and Literature International Conference (ELLIC) | Electronic ISSN: 2579-7263
Proceedings — (ELLIC Proceedings Vol. 4, 2021) | CD-ROM ISSN: 2579-7549

% d 5
“UNig>

b. Analysis of Learning Material

After knowing the result of previous
analysis that learning media was needed by
students, the researchers analyzed that the
suitable learning media was Kamishibai
which has a theater stage.

From the syllabus, "storytelling” about
narrative text was suitable material in
Kamishibai learning media. So, the
researchers developed the media by
modifying the story displayed in it. The
researchers adopted a Folklore originating
from Berau, East Kalimantan under the title
Palui and Ngungu.

2. Design

The next stage was designing the product
concept. The design activity began with the
process of searching story material, which

Japanese-Card learning media. Researchers
were looking for folklore originating from
Berau, East Kalimantan as the local
wisdom.

The researchers used one of Berau
Folklore as their material to be developed
modified. Furthermore, the researchers
looked for the reference of Berau folklore
under the title “Cerita Rakyat Paser dan
Berau”. There were several media needed
for developing Kamishibai (Japanese-card)
as the learning media, among others:

a. Design of Characters

From one of Berau folklore that had
been taken to be developed, the researchers
made characters’ designs that were tailored
from the information of the story, the
background of the place, and other details

would be displayed in Kamishibai needed.
Tablel.
Characters’ Design
Title: Si Palui and Si Ngungu

Characteristics of the characters

SI PALUI Kind
Energetic
Diligent
stupid
Strong

SI NGUNGU Kind
Energetic
Diligent
stupid
Strong
Parents Patient
Wise and loving
Giant Granma’s Cruel

Characters

Based on the character in the story, the
researchers made the rough image of the
appropriate physical appearance and other

details needed in the story. The first
character’s design was as follows:
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Figure 2. The First Characters’ Design

a. Software IbisPaint X android
application

The Android-based ibisPaint X software

was an application that researchers used to

create character images and the plot of each
story. Application display as shown in
picture 4.2 and

ibisE it

Figure 3. Ibis Paint Application

b. Bhutai (Theater Stage)

The making of Bhutai (Theater Stage)
was done to be used as a tool in displaying
the story in Kamishibai media. The
researchers decided to select the material

and size of the Buthai related to the
researchers’ need and the right material was
wood and the size was 28 x 35 cm so that it
was easy to carry.
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Figure 4. Buthai Stage.

Figure 5. The Back Side of the Buthai Stage.

c. Card Picture Display
Kamishibai used a card story which
was put in the inside of Theater Stage

—

(Bhutai). This was the picture of the Card
story and it was used Cover Paper size F4.

Figure 6. Front Side Picture of Card Story

Figure 7. The Back Side of Card Story

3. Development
a. Development of Media

Kamishibai  (Japanese  Card-Story)
Media was developed from the original
version so that it can be adapted to MTsN
Tanjung Redeb, Berau. The phisical aspect
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of “Bhutai: the theatre stage” has to meet the
criteria of “handy” or it can be carried
everywhere without any difficulties.

These were the instructions in using
Kamishibai.
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1) Card Story was F4 paper 21x33 cm in
size.

2) Create the card in correct numerical
order. The numeral of each card should
be in the lower right corner of the
colored instruction. Insert the cards as a
pack into the stage.

3) The opening of the stage, was from
from the right side where the card need
to be inserted. Sit or stand on that side
of the stage to make it easier to pull the
cards out. Use your right hand to do
this. Try to keep eye contact with the

audience. Avoid standing directly
behind the stage.

4) Begin the Kamishibai performance
with the wuse of the traditional
“Hyoshigi” the wooden clappers

5) Open the Bhutai doors one by one and
tell the story

6) The text for Card 1 is on the back of the
last card, after you finish to read the
card slide it out to the right and put the
backside of the Bhutai, and continue
telling the Kamishibai story In this
way, and finish the story by putting

“The End” card.
Table 2.

Instruction to Numeral Card Story of Kamishibai
Front of the Card Back Of the Card
Picture 1 Text 2
Picture 2 Text 3
Picture 3 Text 4
Picture 4 Text 5
Picture 5 Text 6
Picture 6 Text7
Picture 7 Text 8
Picture 8 Text 9
Picture 9 Text 10
Picture 10 Text 1

b. Modification of Story

As explained on the above media
development points, the researcherss
modified the Kamishibai media based on
the story. Researchers chose a folklore as
the material because it was following the
English syllabus of class XI SMP, namely
"Narrative Text" material and following
Kamishibai media as storytelling media. In
selecting the original folklore, the
researchers adopted a story from a book,

where the researcherss chose one story to be
translated into English and used the suitable
language for junior high school students.
c. Result of Validation

After the media has been designed and
developed the next step was validation of
the product by experts to obtain criticisms
and suggestions to know whether the
Kamishibai learning media developed was
feasible or not to be used at schools. This
validation stage was carried out by three
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validators, 1 expert for validating the Media
and 2 experts for validating the material.
1) Validation of the Media

Table 3.
The result of media expert validation.

Indicator

EV1

Item 1

o1

Item 2

Item 3

Item 4

Item 5

Item 6

Item 7

Item 8

Item 9

Item 10

ol o1 | o1 | o1 | o1 o1 o1 | 01| Ol

Total

(&3]
o1

Average: 100 %

From the results of the validation, it
can be seen that the score was 100%. The
percentage showed that the media of
learning can be categorized as "Decent" to
be used as a media learning to support

confidence, and interest of the students in
learning speaking.

1) Validator of the Material Experts

The expert validators of the material were
English lecturers of Muhammadiyah
Islamic College

Table 4.
The Result of Material Experts
Indicator EV1 EV 2
Item 1 5 5
Item 2 5 4
Item 3 4 5
Item 4 5 )
Item 5 5 4
Item 6 4 5
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Item 7 4 5

Item 8 5 4

Item 9 5 5

Item 10 4 S)

Total 46 47
Average: 93%

Based on the result of the table
above, the percentage of Material and
Language quality was 93%, it can be
categorized as “Decent” to be used as a
media-learning to support English
speaking. The researcherss also got
feedback, from the expert validators.

4. Implementation

After the learning media was properly
revised, the next stage was implementation.
The Kamishibai learning media was used in
teaching and learning process. The
implementation was carried out at MTsN
Tanjung Redeb Berau East Borneo in 2020.
Before this product was implemented to the
students, the researcherss got the validation
from the two experts of materials and one
expert of media. After the product was
validated by the experts, the researchers
ready to try out the product to the students.

There were thirty-seven students of XI B
Grade at Junior High school at MTsN
Tanjung Redeb, Berau. This trial was
conducted to know the response of the
students towards Kamishibai (Japanese
card-story) media.

Before the researchers used the media of
learning to find out how students responses
towards the Kamishibai media, the
researchers started to provive the narrative
story based on Berau folklore. After it was
enough to provide learning material in the
classroom, the researchers then introduced
Kamishibai (Japanese-Card Story) to the
students. The researchers started to explain
how to use it, then started to tell the story in
front of the students. From their findings, it
can be seen that Kamishibai media can
facilitate the students to be more active in
English lessons and can also motivate them
to speak.

Furthermore, to determine the category
of responses given by students, the
researchers used the criteria according to
Khabibah (2006).

85% < response = very positive (very high)

70% < response <85% = positive (high)

50% < response <70% = less positive (less
high)

response <50% = not positive (not high)

The Result of Students’ Responses-ljtigsllaelr?i. Kamishibai (Japanese-Card Story)
Indicator Percentage Criteria
1 91.89% very positive
2 85.14% very positive
3 83.11% Positive
4 77.03% Positive
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77.03% Positive
79.73% Positive
87.16% very positive
83.16% Positive
83.78% Positive
10 83.78% Positive
11 83.78% Positive
12 73.65% Positive
13 75.68% Positive
14 78.38% Positive
15 73.65% Positive
TOTAL AVERAGE: 81,13 %
5. Evaluation Conclusion

At this evaluation stage to find out how
effective the Kamishibai media (Japanese-
Card Story) as a medium of English
learning, The researchers tested it to thirty
seven students of XI B at MTsN Tanjung
Redeb, This test was evaluated to determine
students ‘interest on Kamishibai learning
media.

To find out whether Kamishibai media
(Japanese-Card Story) can attract students'
interest as a learning medium and can
motivate students to be more confident in
speaking English. The researchers gave the
guestionnaires to students to measure the
response  of  students’ interest in
Kamishibai's learning media.

The results of the speaking or oral
test were compared with the oral test results
from the teacher. From the result of the
questionnaires, it can be seen that the results
of student responses through Google Form
was 81.13% that means the score was high.
Then the researchers sumarised that
Kamishibai was feasible as a media of
learning speaking

DEVELOPING KAMISHIBAI (JAPANESE CARD-STORY) MEDIA IN TEACHING SPEAKING
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Based on the findings of this research
it can be concluded that this Kamishibai
learning media was useful to be applied to
the students as the result of students’
quistionaire showed about 81.13% of the
students gave their positive responses. The
result of the expert validation also showed
that the result of the validation of the media
expert was 100% and the result of the
material experts was 93%. It can be
considered appropriate to be applied..
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Abstract

In this COVID 19 pandemic situation, EFL learners and lecturers must adapt with the situation.
They had to learn from home and implemented blended synchronous learning approach to continue
teaching learning processes for almost one semester. However, this condition had an impact on
genre-based writing courses that writing is a complex skill and requires stages in creating a coherent
text. To understand the students” autonomous learning in genre- based writing class, it is momentous
to analyse students’ self-regulatory skills, one of the skills is strategy formation in genre-based
writing course. This research has an objective to describe the students’ strategy formation in genre-
based writing class through blended synchronous learning. It administered a descriptive quantitative
research method by using strategy formation questionnaire Likert scale. The questions consisted 10
questions self-concept indicator. The results showed that more than 40 % they had a good strategy
formation in writing genre. Whereas there were some problems in creating text , such as; they
sometimes applied mind map or outline before writing, they seldom reviewed their text using
plagiarism application, and they sometimes created the ending of the text by reviewing all the text.
Therefore, it is practical to create the text by considering strategy formation of self-regulatory skills
if the teaching learning process applies blended synchronous learning approach.

Keywords: Strategy Formation, Genre-Based Writing, Blended Synchronous Learning

Introduction

The changing process from offline to
online due to pandemic conditions
demands lecturers and students to adapt
quickly and effectively in order to expedite
the learning process. This phenomenon
also has an impact on genre-based writing
courses where the learning process uses
blended synchronous learning where 75%
students go through virtual classes and
25% take offline classes.

Furthermore, the writing learning
process is an integrated and complicated
process because it has to go through the
stages of the writing process. When there
is a lack of understanding about the

vocabulary it will impact the results of their
writing products. In addition, when there is
a lack of understanding of the structure and
the formation of the writing, it will reduce
the meaning and intent of the author to the
readers. Because of this, it requires a
process of strengthening self-regulatory
skills which contains six components,
namely, metacognition, self-concept, self-
monitoring, motivation, strategy
formation, and volition control strategies
which are integrated into the writing
process through blended learning [1], [2],
[3], [4]. One of the processes of
strengthening self-regulatory skills that the
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researcher focuses on is the strategy
formation in writing genre.

Strategy formation focuses on the
standard concept strategy supports the idea
which enables student’s consideration of
both sides of the strategy coin: strategies as
expected, a priori guidelines as well as
strategies as established, a posteriori
consistency in decision-making when
writing genre through Blended
Synchronous Learning approach [5], [6].

Moreover, this study focuses on
strategy formation which indirectly affects
the writing style of students in producing
coherent and coherent genre writing
through blended synchronous learning.
This study is different from previous
studies because the average application of
blended synchronous learning in general in
learning and is not specific to writing and
strategy formation. Furthermore, no
writing research has focused on strategy
formation analysis, mostly discussing
student responses in writing learning,
teaching writing by implementing
strategies or methods, researching the
effectiveness of writing using media,
methods, or strategies which in practice are
combined with blended learning [7], [8],
[91, [10], [11], [12], [13], [14], [15].

Besides, the previous research on the
implementation of blended synchronous
learning in general in online and offline
learning has been done a lot from 2010 to
2020 [16], [17], [18], [19], [20], [21],
[22]. However, there is no one that focuses
on writing and one of the components of
self-regulatory skills.

Based on the previous studies, the
research on writing genre uses blended
synchronous learning in terms of strategy
formation analysis in self-regulatory skills,
so far no one has conducted the research.

In detail, blended synchronous
learning is a learning model developed
from blended learning to deal with the
learning process during a pandemic.
However, the implementation of blended

synchronous learning has been researched
since 2010, but no one has researched the
specialization in the area of genre writing
expertise.

Blended synchronous learning is
commonly known by BSL in the last 10
years. The process of implementing BSL is
carried out by connecting classes from two
or three different places so that lecturers
who teach in offline classes can also teach
in remote classes using virtual face-to-face
teaching using virtual applications such as
video conferencing, web conferencing or
virtual words at the same time and
simultaneously [23]. In BSL learning, the
teaching setting is described by students in
local or offline classes who can take formal
learning as usual and students in remote
classes or online classes can also take part
in the learning process and can interact
with lecturers and students virtually with
sophisticated synchronous tools such as
zoom, google meet or Microsoft Teams.
Moreover, students can access a very rich
and varied learning resource through BSL
and they get a variety of learning
experiences[24], [25]. In addition, the
students who were unable to attend offline
classes could follow the learning process
clearly through the blended synchronous
learning model [26]. However, there is still
very little literature review that discusses
blended synchronous learning related to
K12 in learning. In addition, there are no
studies that discuss teaching the writing
genre by applying blended synchronous
learning, so researchers have detailed
previous studies on blended learning in
writing as previously discussed.

In addition, writing is still often a
scourge in learning English because it
requires detailed, mutually arranged
stages, and has its own characteristics [27].
Genre-based writing emphasizes
scaffolding and peer interaction ) [28].
Moreover, genre-based writing needs
process from drafting, editing, revising and
publishing [29].
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To find out the extent of the
cognitive and affective aspects of writing a
genre, it is necessary to analyze self-
regulatory skills, where the focus of the
skills currently being studied is in the self-
formation section. Self-formation was
analyzed to determine the extent of the
student's strategy in producing genre texts
through blended synchronous learning.
Self-regulatory skills combine cognitive,
action, and affective simultaneously in the
learning process to achieve the learning
goals [30].

All in all, this research has an
objective to describe the students’ strategy
formation in genre-based writing class
through blended synchronous learning.

Methodology

The participants of this current
research were 33 students on private
university in Semarang who join in the
third semester of English Department. This
research administered a descriptive
quantitative research method by using
strategy formation questionnaire Likert
scale. The questions consisted 10 questions
of self-concept indicator. The
questionnaire has been adopted from Self-
Regulatory Skills questionnaires [31], [32],
[4]. The indicators are creating outline
(mind map) to ease the writing process, the
trouble faces when do writing, learning
new words by visualizing situation,
translating the ideas by your own,
managing time in writing, writing topic
first when do writing, developing text
coherently by using sentences, revising
draft by using paper rater, reviewing the
text in the final writing, and evaluating
draft by online checking regularly.

Findings and Discussion

This research had done by distributing
self-formation questionnaire via google
form to 33 students of English Department.
The questionnaires were given after they
had joined the blended synchronous

learning in 16 meetings. The ten indicators
can be described as follows.

The first indicator is the creating
outline (mind map) to ease the writing
process. 42.4% students proposed agree to
create outline or mind map before writing
the text. 12.1% said strongly agree about
the mind map in writing the outline. So,
over 50% agreed that creating outline
before writing is useful for continuing the
text. The diagram can be seen on Figure 1.

11 make mind mapping or outline to help me understand what | am writing.

¢

33 responses

Figure 1. Creating Outline (Mind Map) to Ease
the Writing Process.

Second indicator is the trouble faces
when do writing. The students answered
the questions randomly. Most of them
answered partly agree 48.5% and 24.2%
chose agree that they got trouble in figuring
out what to do to learn the writing material.
In conclusion, they still have problems
when do writing genre. Based on the
interview from three students randomly,
they had some troubles such as; gathering
the ideas to develop the topic, they were
lack of wants to do writing, and they don’t
understand the vocabulary used. It can be
seen on Figure 2.

2When | write, | have trouble figuring out just what to do to learn the material

33 responses

Figure 2. the trouble faced by the students
in writing class

The indicator is learning new words
by visualizing situation. Almost 69.7%
students agreed that they learn new words
or ideas by visualizing situation in which
they occur. Only 12.1 % students said
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strongly agree to learn new words by
visualizing a situation. It means that they
have a good understanding to master the
new vocabulary which is reflected to their
writing process. The diagram can be
displayed below.

31learn new words or ideas by visualizing a situation in which they occur.
33 responses

@ Strongly disagree
@ Disagree

Slightly diasagree
@ Partly agree
69.7% @ Agree
v @ Strongly agree

Figure 3. Learning new words by visualizing a
situation

Besides, the fourth indicator is the
students translate their studying by using
your own paragraph. 54.5 % students
agreed that they can translate what they are
studying in writing genre into their own
words. It means that half of them can
interpret the learning goal in writing via
BSL. The complete explanation can be
seen on Figure 4.

4| translate what | am studying into my own words.

33 responses
@ Strongly disagree
@ Disagree
Slightly diasagree
® Party agree
@ Agree
v @ Strongly agree

Figure 4. Translating what the students’
studying into their own words

The fifth indicator is managing time in
writing. 57.6% agreed that they can
manage their time when do writing genre.
27.3% said strongly agree in their time
management for writing. No one said did
not manage their time in writing. All in all,
the students had good time management in
writing genre via BSL. The figure can be
seen below.

51 manage my time when | do writing.

33 responses
@ Strongly disagree
@ Disagree
Slightly diasagree
® Partly agree
® Agree
V— @ Songly agree

Figure 5. Time Management in Writing
Genre

The sixth indicator is the students
write the topic first when do writing genre.
60.6% students agreed that they write the
topic first before developing the text and
24.2 % said strongly agree to do it. Only
12.1 % did not write the topic first when do
writing activities. The clear explanation
can be seen below.

6 | create my text by writing topic first.
33 responses

@ Strongly disagree
@ Disagree

Slightly diasagree
® Partly agree
@ Agree

o v @ Suongly agree

Figure 6. Creating the Topic First in
Writing Activities

The seventh indicator is developing
text coherently by using sentences. 54.5%
students agreed and 24.2% said strongly
agree that they develop the text coherently
by writing sentence by sentence. It means
that they do the steps of writing genre
systematically and continuously. The
figure of the seventh indicator can be seen
on Figure 7.

7 | develop my text by writing sentence by sentence coherently

33 responses
@ Strongly disagree
@ Disagree
Siightly diasagree
® Partly agree
® Agree
v @ swongly agree

Figure 7. Developing Text Coherently by
Using Sentences

The eighth indicator is revising draft
by using paper rater. 42.4% learners agreed
that they did revising their draft by
uploading on paper rater website to check
their writing’s weaknesses and strength.
The website gives a clear revision then they
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do the revision. Whereas 36.4% students
did not upload their writing product to
paper rater because they paid attention to
the peer feedback from their friends and
lecturers which continuously done after
they have finished the text. The figure of
the eighth indicator can be seen below.
Figure 8. Revising Draft by Using Paper
Rater

81 revise my draft by uploading to paper rater regularly.

33 responses
@ Strongly disagree
@ Disagree
Slightly diasagree
@ Party agree
@ Agree
a @ Strongly agree

The ninth indicator is reviewing the
text in the final writing. Almost 60.6%
agreed and 18.2% strongly agreed that the
learners always review their writing
product before submitting to the lecturer.
So, more than 75% learners in genre-based
writing class via BSL do reviewing their
writing before submitting to ifbba or
eLearning. The figure of the explanation
about the ninth indicator can be seen
below.

9 | create the ending of my text by reviewing the text.

33 responses

4

Figure 9. Reviewing the Text in the Final
Writing

The last indicator is evaluating draft
by online checking regularly. 45.5%
students agreed and 15.2% strongly agreed
that they evaluate their draft by online
checking regularly. But there is 9.1% said
slightly disagree that evaluating draft is
momentous for their writing product. The
figure 10 can be seen as follows.

10 | evaluate my draft by doing online checking regularly.
33 responses

@ strongly disagree

@ Disagree

Slightly diasagree
® Partly agree
® Agree

® Strongly agree

Figure 10. Evaluating Draft by Online
Checking Regularly

To sum up, the students’ self-
formation in writing genre via blended
synchronous learning had over 40%
always pay attention to the self-formation
criteria. The most indicator which give a
deep impact for their self-formation in
writing genre is the students often learn
new words by visualizing situation. They
also write the topic first and review the text
in creating closing paragraph which can
encourage the writing products. This result
is in line with the previous research that
learners improve their learning
performance especially students’
formation skills on writing genre via
blended synchronous learning[20].

Conclusion

All in all, teaching writing genre
through blended synchronous learning
influences students’ self-formation
especially the students often learn new
words by visualizing situation. They also
write the topic first and review the text in
creating closing paragraph. To
comprehend the results, the researcher
suggests the next discussion to reveal the
other components from self-regulatory
skills beside self-formation.
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Abstract

This research analyzed the effect of teaching reading through the power of two strategy in teaching
reading. The objective of the research was to investigate whether is there the significant effect of
using the power of two strategy in teaching reading at the tenth-grade students of SMA
Muhammadiyah Tanjung Redeb. In this research, the researcher applied quantitative research.
Population of this research were all of the students at the tenth grade which consist of 103 students.
The sample of this research was one class of the tenth grade. The number of students which took as
a sample was 30 students. The researcher applied the test to collected the data, then the researcher
did t-test to knew the effect of teaching reading through the power of two strategy.The data collected
in this research analyzed by using t-test and mean of pre-test and post-test. According to the result
of statistically calculation, t obtaint = (-7,085) and the value of “t” on the t table =t0.05 = (-1,69913),
It meant -7,085 < -1,69913. For the mean of the test there was an increase as much 12,33. Then the
p value also smaller than the standart of level significant (0,000 < 0,05). Based on the result of
statistically calculation of this research, it can be concluded that the power of two strategy has

significant effect in teaching reading at the tenth-grade students of SMA Muhammadiyah.

Keywords: The Power of Two Strategy, Teaching Reading

Introduction

Language is a part of the wealth
culture of society whereas in the world we
word and doing activity. Learning language
contributes to benefit comprehending, a sense
of universe citizenship and individual
fullfillment. Knowing language are very
important to every human being as a social
creature. Meanwhile, language indicates each
of its nation, a parable once says so. If its
meaning pondered deeper, may make us
wiser in understanding and addressing all
cases that linked between language and
attitude or behavior of groups of speakers of
the languages (Alwi, 2004:21). Every human
need language to socialize, to communicate
with the other. In everyday life, we use
language to have a network with each other.
Language is the expression of ideas by means
of speech-sounds combined into words.
Words are combined into sentences, this
combination answering to that of ideas into
thoughts.” Without language, human will

have  difficulties in  communicating.
Therefore, that’s why language is very
important in human relationship.

The thousands of languages spoken
around the world. One of the most studied
languages in the world is English language
because English is an international language
and it is used for communication between
nations.This is consistent with the role of
English as a global language as stated by
Crystal (2003:3) that English acts as a global
or world language because English is studied
and used as a means of communication in
various countries both as a first language,
second language, and as a language foreign.

In Indonesia, English has become
crucial due to globalization technological
and scientific development. By having the
skill to speak English, we can easily get and
obtain output because most of the output is
written in English. This happens because
English functions as the language of science,
technology and commerce. Being able to
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comprehend of English opens up great
opportunities in finding experience and easy
to comprehend of the text of reading. The
skill of reading is also one of the most
determine capacities in obtaining experience
because institutions or other occupations
that require English skills both oral and
written as one of the requirements to be able
to get more information by reading in some
platform in using English as language
directions. That’s why English is very
important to be presented as one of the
compulsory subjects in schools, so the
students can get to know and understand
about this International language.
Therefore, reading is followed by
writing, the use of kalam or pen, a tool that
makes us know “what we did not know
before". Therefore, reading and writing are
important parts of the invention. Reading
and writing are basic tools that God has
taught us to communicate and instill critical
thinking in humans. Meanwhile, according
to Tarigan (1990:7) argues that reading is a
process that is carried and used by readers
who want to get the message delivered by
the author through the medium of words or
written language. Another definition of
reading comes from Grellet (2004:7) he is
defined reading is a constant process of
guessing, and what one brings to the next is
often more important than what one finds in
it. In reading, the students should learn to
use what they comprehend to define
unknown elements, whether these are point
of vie or simple utterance. Reading is a way
to get knowlege from something that was
written. Reading involves the introduction
of symbols that custumize a language.
Educators have to concern that the
essential of reading. Therefore, students’
reading ability must be developed. Teachers
have duties to develop their skill and ability.
Everything teachers do in reading class
should be designed to build students’ ability
to understand increasingly complex content
of the texts. The strategy, methods,
techniques, and teaching media that is
chosen and used by the educator would
affect the success of teaching learning

process and students achievement. In the
teaching reading activities a good method,
media, and strategy are needed in this
research. A good method can be an effort
students’ reading ability better. Media and
strategy also make the class to be alive
during the reading lesson. By developing
good strategy, method, and media students
are expected to be able to have an active
learning. Active learning can make the
students interested in the reading lesson that
given to them, not only silent or passive in
the teaching and learning process.

In this study, the writers concern on
reading, because many students have
difficulties in understand this subject and
they always confused to master the reading
text. Reading is the important subject to be
taught in the school. In reading learning
process the student must understand what
the content of text to get the information
from it. Reading is process to transfer the
science from book to brain from writer to
reader, and this information will not
received with the readers if they did not
understand what the content of the text.
Even so, many students still have difficulties
in comprehending the text and low
motivation in reading. It caused that there is
a tendency the teacher does not use teaching
strategy appropriately.

Varoius of strategies can be applied
by the teacher in teaching reading
comprehension. One of many strategies that
suitable used by the teacher is “The Power
of Two” strategy. According to Mugowin
(2007), there are several learning strategies
that can be used by students so that students
are collectively active, for example: the
learning strategy of the listening team,
guided note taking strategy, guided learning
strategy, active debate, point-point strategy
strategy, the power of two strategy, and team
quiz strategy.

The Power of Two Strategy is one of
active learning strategies. The Power of Two
learning strategy is a key and way that must
be mastered and applied by educators
therefore learning objectives can be
achieved to the maximum, namely by
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forming small groups of two people (Andini
& Ratmanida, 20119 ). Therefore, in study
this strategy the teacher shapes students into
groups consisting of two people in order to
get better results. The power of two learning
strategy provides the part of cooperative
learning, namely learning in small part by
high effort collaborating through learning
duty by partner themselves with two
members in it to achieve basic ability.

This strategy is the same as other
cooperative learning methods, the practice
of learning the power of two method begins
with the teacher asking questions. With this
question for the first time what is done is the
student is working on an individual basis.
After completing all the answers, students
are asked to find a partner. The overall
implementation of the power of two method
aims to familiarize students with active
learning both individually and in groups and
help students work together with others.

Moreover, Azmi (2012) says that
“The Power of Two” strategy is to
emphasize the ability of the students’
thinking about something like they work in
small group so that students will be more
active in thinking and work together during
learning process. Thus, Sulaiman & Igbal
Ripo (2017) says that this strategy will
effective to raise the students reading ability
because it force the students to think and
exchange views on the results of their own
thinking. In addition, Harmer (2007:165)
states that students can exercise their
language together, learn a text, examine the
language, or catch a part in information- gap
in pairs activities. In this phase, students will
do the activity such as think something and
predict the content of the reading text then
write down their idea.

From the above opinion it is
concluded that the of The Power of Two
strategy means to compound the strengths of
two students. Mixing the strengths of two
students in this case is to form small groups,
each group consisting of two. This activity
is carried out so that synergy appears, that is
two or more people would achieve the better
one. The Power of Two learning activities

are used to cultivate cooperative learning
and strengthen the essential and benefits of
the collaboration of two people. This
strategy has the principle that give an idea
together is far better than give an idea alone.
The Power of Two strategy is used to help
students in comprehending the text by work
in pairs therefore the students are able to
change their mind with each other. This
strategy would bridge the students to figure
out their difficulties in reading. It also are
able to make students enjoy and relax in
reading process. Thus, students can cultivare
their reading skill capacity.

Methodology

This research using pre experimental
research or another name for this pre-
experimental design is one-group pretest-
post test design. This experimental research
is conducted without a control group. In this
research, the group is given a pre-test before
the experimental treatment. Then the pre-
test is given, the researcher conducted
experimental treatment to students using the
power of two strategy in teaching reading.
After the treatment finished, the researcher
give the post test as administrated to see the
achievement of students after given the
treatment using the power of two strategy.

The research conducted at the tenth
grade of SMA Muhammadiyah Tanjung
Redeb. The population of this research was
all students of tenth grade as much 102
students, and the researcher took X MIA as
the sample class which amounted to 30
students.

In this research, the researcher used
one kind of instrument, that was reading test.
The test given twice (pre test before doing
the treatment) and (post test after treatment).
The researcher made the test by adapted
from English book of the tenth grade and
from internet that was published by google.
The form of the test was multiple choices
that consist of five alternatives answer in
which one of option was correct answer and
other options were incorrect answer. To
know the effectiveness of "the power of
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two" strategy, the researcher measured mean
and t-test.

The problem of the COVID-19
pandemic that occured at the end of 2019 to
2020 is a serious matter for the world, one of
which affected is the world of education.
Because the spread of the virus continues to
spread, so that teaching and learning

activities in schools are hampered. Schools
must be closed, the teachers and the students
have to doing teaching and learning process
from home by online (daring). Therefore, in
collecting the data and conducting
treatment, the researcher did it online using
google form, zoom, and other supporting
applications.

Paired Samples Test

Paired Differences Sig. (2-
t df tailed)
-7,085 29 ,000
Mean Std.Deviation
PRE TEST 65 14,66484
POST
Pair’ TEST 77,33 17,61661

The t-test calculated using SPSS 25
application. It found the t test was -7,085
with d.f (30-1=29). Then, the significance
level of 0.05 = -1.69913. The testing criteria
were : When the value of - t obtain smaller
than - t table in d.f= 29 with the significant
level 0,05, the alternative hyphotesis (Ha) is
accepted and the Null Hyphotesis (Ho) is
rejected. By comparing the t obtain (- 7.085)
and the value of t table (-1.69913). It is
known that t obtain was smaller than t table
(-7.085 < -1.69913). because the t obtain
was smaller than t table the null hyphotesis
(Ho) is rejected and the alternative
hyphotesis (Ha) is accepted.

Also the way to test whether the null
hypothesis (Ho) can be rejected is by
comparing p-value sig (2-tailed) with
standart of level significant 0,05. The
convention to reject the Ho is when the p-
value is less than standart of level significant
0,05. Based on the table 0,05, the p-value
was less than the standart of level significant
0,05 or we can see (0,000 < 0,05). Therefore,
the researcher concluded that there was
enough evidence indicating that the null
hypothesis (Ho) could be rejected. It meant
through the power of two strategy was
effective in teaching reading at the tenth
grade of SMA Muhammadiyah Tanjung
Redeb.

Conclusion

Based on the result, it can be concluded that
the power of two strategy was effect in
teaching reading at Senior High School
especially at the tenth grade students of
SMA Muhammadiyah Tanjung Redeb. It
also could be seen in the treatment process,
the students interested when the researcher
applied the strategy. The students could
share their thought with their friends in
finding the good and the right answer.
Students also received treatment well, it was
showed when the researcher give
assignments to the students, they were active
in asking questions and collected
assignments on time.
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Abstract

Online learning makes a difference to education in Indonesia. Learning, which usually takes place
in classrooms, is now happening online. For new students, lecturing on campus is something new
because they have just joined Higher Education. However, they also have not experienced face-to-
face learning but are forced to do it online. This study aims to determine the views of new students
towards online lectures. Researchers view this as very important to do to determine the activity of
lectures and the level of student satisfaction in attending lectures and to eliminate the desire of
students to stop attending. This study used a cross sectional survey method with a measuring
instrument in the form of a questionnaire distributed via google form. The subjects in this study
were 254 new elementary school teacher education students. The research results reveal that; 1)
87.8% of students attend lectures using internet data packages, and 11% of students use wifi; 2)
The applications used during the covid-19 epidemic were through university e-learning totaling
232 students, Zoom 191 students, Google Meet 166 students, Whatsapp Group 151 students,
Google Classroom 57 students and Microsoft Teams 9 students; 3) new students did not
understand the material provided during the online lecture by 48.8%, 45.7% had enough to
understand, 4.3% did not understand and very much understood 1.2%. Students enjoy lecturing
online, but they hope that lectures will be conducted face-to-face, this is because they have not felt
the climate of lecturing at the university since joining UMSU. The results of this study can be used
as a basis for improving the implementation of online lectures and academic services in the
Elemetary School Teacher Education.

Keywords: Perceptions, Online lectures, New Students

Introduction

The Covid-19 epidemic brings a new
color to the implementation of education in
Indonesia.  Lectures that are usually
conducted in classrooms have now entered
the world of technology as a whole, known
as online lectures. Online lectures allow
humans to interact beyond the boundaries of
time and space(Kumi-Yeboah et al. 2020).
Online lectures force students to master
various applications to support lectures,
including Whatsapp, Zoom, Google Meet,
Google Classroom, Microsoft Teams, Skype
and Learning Management System (LMS) e-
learning owned by each university. The
online lecture policy is carried out as a form

of support for government regulations related
to large-scale social restrictions to limit
certain activities in an area suspected of
being infected with the Covid-19 virus to
prevent the spread of the virus. (Pemerintah
Republik Indonesia 2020) which was then
continued by(Kementerian Kesehatan
Republik Indonesia 2020).

For students who have been in
college for more than one vyear, online
lectures are common because they have
passed them in the previous semester. online
lecturing has been widely used in a mixed
lecturing approach to support face-to-face
learning and mediate student interaction and
involvement in online classes. (Sandi

PERCEPTIONS OF ONLINE LECTURES FOR NEW STUDENTS AT UNIVERSITY OF MUHAMMADIYAH SUMATERA

UTARA

Eko Febri Syahputra Siregar! , Baihagi Siddik Lubis? , Ismail Hanif Batubara®

161


mailto:ekofebrisyahputra@umsu.ac.id1
mailto:baihaqisiddik@umsu.ac.id2
mailto:ismailhanif@umsu.ac.id3

=, 4" English Language and Literature International Conference (ELLIC) — (ELLIC
Proceedings Vol. 4, 2021)

Electronic ISSN: 2579-7263
CD-ROM ISSN: 2579-7549

Ferdiansyah, Supiastutik 2020). However, it
cannot be avoided that student participation
in taking online lectures is different from
face-to-face  lectures that  experience
setbacks, the same are the case with what
was said. (Reinholz et al. 2020) that student
participation moves down significantly
during online learning but can be overcome
by new teaching strategies that can increase
participation.  Lecturers who do not
understand the technology and the
development of student understanding will
choose to use e-learning to produce lectures
that are not reflective. In contrast to lecturers
who understand the technology and focus on
student development, they will choose
courses by collaborating between e-learning
and virtual meetings. (Blundell, Castarieda,
and Lee 2020).

If a new student experiences a non-
reflective lecture, it is feared that it will
cause student boredom in attending the
lecture. So there must be an effort made by
lecturers and stakeholders in higher
education to develop online lectures with the
various strategies needed. They have never
felt this way at the previous level.

To prevent this, it is deemed
necessary to do this research to know the
implementation of  online lectures
experienced by students in the higher
education environment.

Methodology

This research method used a cross-
sectional survey design (Lowenthal and
Moore 2020) to answer the questions
formulated in the implementation of this
research, namely, how are new students'
views in taking online lectures in a college
environment ?. To find out this, the

researcher asked several questions that were
more detailed and related to the formulation
of the questions above, including the quality
of the internet network where students are
located, the applications wused during
lectures, the teaching materials presented,
and their hopes for the implementation of
future lectures. This needs to be known to
improve the implementation of the next
online lecture and because the internet is a
determining factor in online lectures'
success.The subjects in this study were new
students of the primary school teacher
education study program with 254 students.
The new students involved in this study were
divided into 15 male students and 239 female
students. The researcher informed the
students through the Whatsapp group to
determine students' willingness to fill out the
questionnaire provided for data collection.
The data in this study were obtained through
an instrument in the form of a questionnaire
sent via a google form. Before that, the
researcher had conducted a zoom meeting
with each class leader to cooperate and invite
classmates to fill out the questionnaire that
was submitted honestly. Researchers also did
not forget to convey the purpose of
researching to know the desired intentions.

Findings and Discussion
This research resulted in several findings,
including 1) internet network quality; 2)
online lecture application; 3) the teaching
materials presented; and 4) Lecture
Expectations in the Next Semester
Internet Network Quality

The internet network is a major
determinant of the success of online lectures.
Good network quality can produce good
understanding for students, but on the other
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hand, bad network quality will even make

things confusing for students during lectures.

Selama perkuliahan online, kuoata internet jenis apa yang saudara gunakan ?

A

254 tanggapan

@ Paket data

@ wif
wifi dan paket data

@ Wifi/Paket data

@ Wifi tetapi jika mati lampu saya
menggunakan paket data

Diagram 1.1. Internet quota used to support online lectures

Starting from the question about
internet packages, the students answered that
they generally used data packages found on
their respective smartphones. The student
answers were 87.8%, and wifi was 11%.
Students reveal that the lecture constraints
that often occur during online lectures are
when power is cut around their house. It will
impact the quality of the network that
appears and even loses the internet network.

Online lecture applications that are often
used

Online lectures conducted in the
Primary School Teacher Education Study
Program are carried out through several
applications that support lectures. Lecture
applications that are often used can be seen
in the following diagram:

Selama perkuliahan online, media apakah yang digunakan untuk pembelajaran daring ?

254 tanggapan

WA Group

E-Learning Universitas
Zoom

Google meet

57 (22,4%)

Google Classroom

Microsoft Teams

100

151 (59,4%)

232 (91,3%)

191 (75,2%)

166 (65,4%)

150 200 250

Diagram 1.2. The application used during online lectures

Based on the diagram above, information is
obtained that students answering online
lectures so far through university e-learning
are 232 students, Zoom 191 students, Google
Meet 166 students, Whatsapp Group 151
students, Google Classroom 57 students and
Microsoft Teams 9 students. Students added

that the duration of e-learning is often used
because it is a means of storing e-modules
carried out by lecturers, discussion forums,
filling out the attendance list and submitting
assignments. Zoom applications, google
meet and Microsoft Teams are used to
communicate virtual meetings between
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lecturers and students if they want to explain
material or discussion or presentation of
group assignments. Meanwhile, Whatsapp is
used as a means of information to implement
lectures to be carried out. Google classroom
is relatively rarely used due to its function,
which is almost the same as university e-
learning, so that lecturers often prefer to use
university e-learning and be a leadership
direction.

In the next question, students
consider lectures using e-learning to be the
most effective because, in this application,
all lecture activities can occur except for
virtual meetings. New students consider the
use of e-learning to save money in buying
internet packages. New students have not
received the internet package provided by the
Ministry of Education and Culture of the
Republic of Indonesia. A total of 135 (53.1)
students spent Rp. 50,000 - Rp. One hundred

thousand for one month to buy a data
package, 69 students (27.2%) earn Rp.
100,000 - Rp. 200,000, then 33 students
(13%) spent> Rp. 200,000 for one month.

The quality of the teaching materials
presented

Teaching materials are learning tools
that need to be prepared by a lecturer before
entering the classroom. Without being
equipped with teaching materials, a lecturer
will look less professional. Teaching
materials are also the main things that can
move students' abstract thoughts towards
concrete thinking. Students assessed the
lecturer's quality of teaching materials in
carrying out online lectures with sufficient
quality at 65.4%, 23.2% of very high quality,
and 11% less quality. No student considered
the lecturer teaching materials, not of high
quality.

Bagaimanakan kualitas bahan ajar yang disajikan dalam perkuiahan onine ?

254 tanggapan

@ Tidak berkualitas

@ Kurang berkualitas
Cukup berkualitas

@ Sangat berkualitas

.4

Diagram 1.3. Quality of Online Lecture Teaching Materials

Referring to the above, students also

said that they were less interested in
attending online lectures. From the
questionnaire  posed related to these

questions, students who chose to be quite

interested were 52.4%, 37.4% less interested,
6.3% very interested and 3.9% completely
uninterested, so this impacted students'
understanding. during the online lecture
presented in the following diagram.
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Apakah perkuliahan online dapat memberikan saudara pemahaman terhadap materi yang disajikan

?
254 tanggapan

 —

‘

48,8%

@ Tidak
@ Kurang

Cukup menguasai
@ Sangat menguasai

Diagram 1.4. Understanding of the Material During Online Lectures

Based on the diagram above, something
is surprising that new students do not
understand the material provided during
online lectures at 48.8%, understand enough
45.7%, do not understand 4.3% and very
understand 1.2%. This is certainly not good
news in the world of education at the tertiary
level. It is feared that this will significantly
impact their career development as
prospective teachers in elementary schools
(SD).

Lecture Expectations in the Next Semester
Students conveyed various things
regarding their hopes for the next semester's
lectures. Overall, students have a desire for
face-to-face lectures. Following are the hopes
conveyed by the new students.
Semoga perkuliahan berikutnya tidak daring agar

mahasiswa sekalian dapat memahami Materi-
materi di berbagai matkul yang ada

Harapan sangat, kita dapat melaksanakan
pembelajaran secara tatap muka di kampus

Harapan saya, jika kondisi memungkinkan saya
sangat berharap bisa berkuliah tatap muka agar
lebih fokus dalam menguasai materi dan lebih
jelas.

Harapan saya semoga perkuliahan pada semester
selanjutnya bisa lebih baik dari yg semester

sebelumnya dan saya
pelajaran

lebih bisa menguasai

Students want pre-lectures to be done face-
to-face, but some students provide a more
detailed explanation of why face-to-face
lectures should be carried out.

Harapan saya sebagai mahasiswa untuk semester
berikutnya pembelajaran dilakukan secara tatap
muka,karena hal itu sangat efektif dalam
pemebelajaran. Jika pembelajaran dilakukan secara
online banyak kendala yang harus dihadapi. Yang
paling sulit adalah ketika kendala jaringan dan
menggunakan media zoom karena sangat banyak
menguras data.

Harapan saya semester 2 nanti perkuliahan
dilaksanakan dengan tatap muka, karena kami yang
baru masuk belum pernah sama sekali melihat dosen
dan teman teman kami. Kami juga belum pernah
merasakan kuliah dengan tatap muka, dan kami
juga sulit meerima perkliahan secara daring.

Harapan saya di semester berikutnya kita semua
bisa belajar secara offline agar terlaksananya
perkuliahaan yang lebih baik lagi dengan tatap
muka dengan dosen dengan teman teman

CONCLUSION

The success of lectures is determined by the
quality of a good internet network in the
environment where students live. Most new
students want face-to-face lectures to
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stimulate their understanding of the lecturer's
material in each lecture. Online lectures are
very appropriate, but it is necessary to
combine them with face-to-face lectures,
which are expected to provide a new
atmosphere and good academic
understanding for new students. New
students need to be immediately given face-
to-face lectures to understand learning in
higher education truly.

REFERENCES

[1] Blundell, Gregory E., Daniel A.
Castafieda, and Junghyae Lee. 2020. “A
Multi-Institutional Study of Factors
Influencing Faculty Satisfaction with
Online Teaching and Learning.” Online
Learning Journal 24 (4): 229-53.
https://doi.org/10.24059/0lj.v24i4.2175.
Kementerian ~ Kesehatan  Republik
Indonesia. 2020. Peraturan Menteri
Kesehatan Republik Indonesia Nomor 9
Tahun 2020.
https://doi.org/10.4324/9781003060918-
2.

Kumi-Yeboah, Alex, Yanghyun Kim,
Anthony Mawuli Sallar, and Lydiah

[2]

[3]

[4]

[5]

[6]

[7]

Kananu Kiramba. 2020. “Exploring the
Use of Digital Technologies from the
Perspective of Diverse Learners in
Online Learning Environments.” Online
Learning Journal 24 (4): 42-63.
https://doi.org/10.24059/0lj.v24i4.2323.
Lowenthal, Patrick R., and Robert L.
Moore. 2020. “Exploring Student
Perceptions of Flipgrid in Online
Courses.” Online Learning Journal 24
(4): 28-41.
https://doi.org/10.24059/0lj.v24i4.2335.
Pemerintah Republik Indonesia. 2020.
Peraturan Pemerintah Nomor 21 Tahun
2020. Vol. 20109.

Reinholz, Daniel L., Amelia Stone-
Johnstone, Isabel White, Lorenzo M.
Sianez, and Niral Shah. 2020. “A
Pandemic Crash Course: Learning to
Teach Equitably in Synchronous Online
Classes.” CBE Life Sciences Education
19 (4): 1-13.
https://doi.org/10.1187/cbe.20-06-0126.
Sandi Ferdiansyah, Supiastutik, Ria
Angin.  2020. “Thai  Students’
Experiences of Online Learning at
Indonesian Universities in the Time of
the COVID-19 Pandemic.” 2020 10
(S3): 58-74.

PERCEPTIONS OF ONLINE LECTURES FOR NEW STUDENTS AT UNIVERSITY OF MUHAMMADIYAH SUMATERA

UTARA

Eko Febri Syahputra Siregar! , Baihagi Siddik Lubis? , Ismail Hanif Batubara®

166



1
4 English Language and Literature International Conference (ELLIC) | Electronic ISSN: 2579-7263
Proceedings — (ELLIC Proceedings Vol. 4, 2021) | CD-ROM ISSN: 2579-7549

%) 4
“UNig>

ANALYZING FOREIGN LANGUAGE LISTENING ANXIETY AND
ONLINE ENGLISH PROFICIENCY TEST OF UNDERGRADUATE
STUDENTS

Sufiyah Dueraseh, Dodi Mulyadi*, Testiana Deni Wijayatiningsih
Universitas Muhammadiyah Semarang
Indonesia
“dodi@unimus.ac.id (corresponding author)

Abstract

Listening is the key to communication; if the students do not master it, they lose confidence and
worry until listening to anxiety. This research explained about Analyzing foreign language listening
anxiety and Online English proficiency test of undergraduate students at University of
Muhammadiyah Semarang in which it aims to know the relationship between foreign language
listening anxiety and listening proficiency test scores and to figure out the factors that influence
undergraduate students' anxiety while doing a listening proficiency test. This research used
explanatory sequential mixed methods design (also called a two-phase model) means finding two
data in the same target. The instruments were collected by using a questionnaire and an interview.
The collected data were analyzed using SPSS (17.0) software in percentage, R-square, and
significance. The subject of this thesis was 101 undergraduate students at Muhammadiyah
Semarang University. The results of this research were 1) foreign language listening anxiety and
English proficiency test were only number four that was the relationship. It was anxiety bothering
them to encounter a word they could not pronounce while listening to English, such as when the
anxiety came to their mind; they would panic and stress; 2) The factors that made the undergraduate
students were anxiety in the listening proficiency test. Most of them were a panic, worry, and led
them to be stressed and anxious in doing a listening test.

Keywords: Listening, The Factor of Listening Anxiety, Online English Proficiency Test.

Introduction when the listeners can logically expound the
speakers' anxiety. If there have a gap
between listeners and speakers, difficulties
arise, and communication breaks down [1].
As a result, the students face anxiety in
doing an English proficiency test, especially
the listening test. Listening skill is essential
in achieving comprehensible input [2].
Learning does not appear if there is not any
input.
Therefore, the students get anxious easier
because they have difficulties in listening
comprehension. The complicatedness of
listening skills can cause misunderstanding
and misinterpretation among the listeners
[3]. Therefore, the students should more
practice in listening until it becomes a habit.
Listening is usually a complex skill
to master because each country has different
dialects and regional accents, making the
listener confused. When the students
confuse in listening, anxiety occurs instead

Recently, the whole countries have
been facing with Covid-19 pandemic.
Indonesia also suffers from it. Everything
breaks temporarily. No matter, it is part of
academic, transportation or business. Even
the national examination or TOEFL test is
not for doing face to face directly on the test.
They should do the English proficiency test
through an online test. Hence, the college
has already prepared the online system for
the students to learn at home or do the test
at home, such as creating websites for the
students who want to do the test during the
covid-19 pandemic. As the undergraduate
students who are going to graduate, they
should do the TOEFL test. Thus, We wantto
investigate the listening scores are relative
to listening anxiety or not.

Listening is essential in language
learning to understand the content of spoken
language. Listening comprehension occurs
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of understanding. Moreover, Jafari and
Hashin emphasize that listening is a channel
for comprehensible input [4,9]. More than
fifty percent of learners spend their time
listening. Finally, they are much help, to
learn a language, because listening is not
such a piece of cake to be mastered. Hence
the undergraduate students have to rehearse
listening, for it becomes a tendency more.

According to Tyagi there are five
sections in listening: hearing, remembering,
evaluating, and responding [5]. Each
section is a significant process. First,
hearing is received sounds. Second,
understanding is knowing the meaning
conveyed by the speaker. Third,
remembering is memorizing the idea of
what the speaker is saying. Fourth is
evaluating judging the topic of the speaker.
Lately, responding is answering the
question from the information obtained
from the speaker.

Furthermore, some undergraduate
students are not able to follow those
listening sections. Listening anxiety shows
that the undergraduate students encountered
five barriers and difficulties: lack of control
over the speed at which speakers speak,
inability to guess the words, limited time,
limited vocabulary, and inability to
concentrate.

Based on the pre-observation at
University of Muhammadiyah Semarang,
the undergraduate students felt confused
when the speaker told the fast speech rate.
Moreover, they worried and panicky when
the time was almost running out until their
behavior was fidgets or motor restlessness,
as well as my case when | was feeling
anxiety on the listening proficiency test, my
heart was rapid heart rate. My mind and my
concentration were lost until | was failure to
complete task, irritability, and attention
problem. Hasan says that the identified
problem causing listening anxiety were
missing parts of the text, not recognizing
words, unclear pronunciation, and rapid
speech rate [4].

Anxiety is an inclination or feeling
when the understudies are in a pressing

factor circumstance and dread. Anxiety can
likewise be characterized as an inclination
that can be knowledgeable about any part
and state of life. Koseler saw nervousness as
a troubling mental circumstance that rises
out of the interior contentions of the person
[6]. Spielberger and Budak characterized it
as enthusiastic responses, including strain,
sensation, dread, and crabbiness, upsetting
musings (concerns), and physiological
changes [6,7]. Because of my insight about
listening nervousness, the point at which |
face the trouble on the test, my brain is
alarm indication, pushed and misfortune
what the audience members told, and
supplanted anxiety. Moreover, high
listening anxiety can influence the students
in various situations, such as in the test,
examination, and listening performance [1].

The present study examines the
effect of foreign language listening anxiety
factors on listening performance, targeting
students of the  University  of
Muhammadiyah Semarang low and high
proficiency English foreign language
listeners. Therefore, the present research
investigated based on the following
research questions: 1. How is the
relationship between English listening
anxiety among undergraduate students and
scores of listening proficiency Test? 2.
What factors do undergraduate students
have in FL anxiety while doing a listening
proficiency test?

Research Methodology

In this study, the research subject
was undergraduate students'
Muhammadiyah Semarang of University,
consisting of 101 respondents randomly
selected. We gave the questionnaire to those
who had already done the English
proficiency test. Besides, we collected data
on the listening scores only.

This case was conducted from a
bachelor's degree at Muhammadiyah
Semarang University, which is located in
Jin. Kedungmundu raya No.18, Tembalang,
Semarang regency, and central Java 50273,
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the rationale that we chose my college in
collecting data for study because present the
country have been already facing Covid-19
pandemic.

Two instruments were applied in the
present study, including the 25 items related
to the listening proficiency test and
interview. Whole items of Foreign language
listening anxiety scale had two languages
that were English translated into Indonesia
language. There was designed on a 5-point
Likert scale ranging from "Strongly
Disagree™ to "Strongly agree™ with values
1-5 assigned to them, respectively. The data
collections were from distributing 2
instruments such as giving questionnaire
and interview.

We used the close-ended questions
on the questionnaire to measure the data.
Moreover, it applied the Google form to
obtain information on the students, which
was designed to obtain demographic data
about the participants such as nickname,
gender, age, experiences of TOEFL
courses, and the English listening
proficiency test score. In this research, we
interviewed the undergraduate students at
University of Muhammadiyah Semarang
about foreign language listening anxiety by
applying a structured interview in gathering
the data.

The data were analyzed using SPSS
(17.0) software in terms of percentage,
mean, and standard deviation to investigate
the relationship between students' listening
anxiety during English proficiency tests.
According to the listening test analysis,
undergraduate students in the university of
Muhammadiyah Semarang considered the
factors that influence undergraduate
students' anxiety while doing a listening
proficiency test.

The data were analyzed
qualitatively by using transcribed and
rechecked. The data interview, in this case,
was to emphasize and believable.

In collecting the questionnaire data,
we applied SPSS to measure the data, then
estimate the result of English listening
anxiety and listening scores by regression

analysis. The questionnaire was distributed
through  www.googleform.com  to  the
undergraduate students at Muhammadiyah
Semarang University randomly. After we
collected the questionnaire data, we
interviewed a week for emphasis on the data
that had already been obtained. We
collected the interview data by using a type
of stuctured interview in the listening
proficiency test.

RESEARCH FINDING AND
DISCUSSION

The current research applied the
questionnaire to explain the English
learning anxiety among the students with
proficiency Test level. The research was
conducted the research on Monday, May
11" 2020 at 09.00 until 3.00 P.M in the
evening until 22" 2020 at 3.00 P.M.

Meanwhile, a questionnaire was
given to the students who had already joined
English Proficiency Test which of 101
students. The questionnaire is aimed to get
understanding the differences in anxiety
among the students with proficiency Test
level.

Based on the result of a
questionnaire that we found through
questionnaire and interview instruments.
Hence, we could identify the relationship
between students' English proficiency
scores and listening anxiety to investigate
the correlation. A questionnaire was given
to the whole students who had already
finished taking English proficiency test,
which consisted of 25 questions and 101
students randomly. At the same time, an
interview was taken 10 undergraduate
students at University of Muhamadiyah
Semarang. The number of the respondents
was 101. Overall, 25 questions, there were
a relationship between foreign language
listening anxiety and listening score in
doing the English proficiency test. It was
stated only number four which descript
anxiety bothered them to encounter words
they could not pronounce while listening to
English. Significant level.022 > .05, it can
be concluded that there was a correlation.
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Vice versa, other questions were not
correlated, because there had significant <
.05.

The factors do undergraduate
students have foreign language anxiety
while doing a listening proficiency test, and
the factors do undergraduate students have
foreign language listening anxiety while
doing a listening proficiency test.

It can be explained on the indicator
number 1 "learners get upset when they are
not sure what they are listening in English”
there was 0 student who strongly disagreed,
15 students disagreed, 22 students neutral,
43 students agreed, and 21 students strongly
agreed. It could be concluded that 42.8% of
students agreed and 20.8% strongly agreed
that they would get upset if they were
unsure what they heard or understood.

Indicator number 2 “"when students
are listening to English, they get so
confused because they are not able to
remember what they are listened" there was
0 student who strongly disagreed, 26
students disagreed, 25 students neutral, 46
students agreed, and 4 students strongly
agreed. It can be concluded that 45.5% of
students agreed and 4% strongly agreed.

Indicator number 3 "when listening
to English I get nervous and confused when
| do not understand every word." there was
0 student who strongly disagreed, 23
students disagreed, 24 students neutral, 45
students agreed, and 9 students strongly
agreed. It can be concluded that there was
44.6% of students agreed, and 8.9%
strongly agreed if they did not understand
every word, | got nervous and confused.

Indicator number 4 "It bothers me to
encounter words | can not pronounce while
listening to English.” there was 0 student
who strongly disagreed, 14 students
disagreed, 27 students neutral, 55 students
agreed, and 5 students strongly agreed. It
can be concluded that there was 54.5% of
students agreed and 5% strongly agreed if
anxiety symptom while | am listening
English, it bothered me.

Indicator number 5 "I feel
intimidated whenever | have a listening

passage in English to listen to.." there was 0
student who strongly disagreed, 52 students
disagreed, 23 students neutral, 22 students
agreed, and 4 student strongly agreed. It can
be concluded that there was 21.8% of
students agreed and 4% strongly agreed.

Indicator number 6 "I am worried
about all the new sounds I have to learn to
understand spoken English." there was 0
student who strongly disagreed, 29 students
disagreed, 27 students neutral, 40 students
agreed, and 5 student strongly agreed. It can
be concluded that there was 30.6% of
students agreed and 5% strongly agreed if
they worried about listening.

Indicator number 7 "The hardest
part of learning English is learning to
understand spoken English." there was 0
student who strongly disagreed, 22 students
disagreed, 24 students neutral, 48 students
agreed, and 7 student strongly agreed. It can
be concluded that there was 47.5% of
students agreed and 6.9% strongly agreed if
they worried about listening if listening was
hardest.

Indicator number 8 "I do not mind
listening to English by myself but | feel very
uncomfortable when | have to listen to
English ina group.” there was 0 student who
strongly disagreed, 29 students disagreed,
38 students neutral, 23 students agreed, and
11 student strongly agreed. It can be
concluded that there was 22.8% of students
agreed and 10.9% strongly agreed if they
listened in a group.

Indicator number 9 "English culture
and ideas seem very foreign to me." there
was 0 student who strongly disagreed, 30
students disagreed, 51 students neutral, 20
students agreed, and O student strongly
agreed. It can be concluded that there was
19.8% of students agreed and 0% strongly
agreed if English culture and ideas it was
very foreign.

Indicator number 10 "I get upset
whenever | hear unknown grammar while
listening to me." there was O student who
strongly disagreed, 17 students disagreed,
29 students neutral, 49 students agreed, and
6 students strongly agreed. It can be

ANALYZING FOREIGN LANGUAGE LISTENING ANXIETY AND ONLINE ENGLISH PROFICIENCY TEST OF

UNDERGRADUATE STUDENTS
Sufiyah Dueraseh, Dodi Mulyadi, Testiana Deni Wijayatiningsih

170



1
4 English Language and Literature International Conference (ELLIC) | Electronic ISSN: 2579-7263
Proceedings — (ELLIC Proceedings Vol. 4, 2021) | CD-ROM ISSN: 2579-7549

%) 4
Uniwg>

concluded that 48.5% of students agreed
and 5.9% strongly agreed if they did not
know grammar.

Indicator number 11 "I worry that |
might not be able to understand when
English speakers talk too fast.” there was 0
student who strongly disagreed, 6 students
disagreed, 19 students neutral, 57 students
agreed, and 19 students strongly agreed. It
can be concluded that there was 56.4% of
students agreed, and 18.8% strongly agreed
if the speaker told too fast.

Indicator number 12 "I feel relaxed
if there are pictures or videos provide when
I listen to English." there was 0 student who
strongly disagreed, 2 students disagreed,
32students neutral, 51 students agreed, and
16 students strongly agreed. It can be
concluded that 50.5% of students agreed
and 15.8% strongly agreed if they felt
relaxed.

Indicator number 13 "I am nervous
when | am listening to a passage in English
when | am not familiar with the topic." there
was 0 student who strongly disagreed, 12
students disagreed, 35 students neutral, 47
students agreed, and 7 student strongly
agreed. It can be concluded that 46.5% of
students agreed and 6.9% strongly agreed if
they was nervous when | was listening.

Indicator number 14 "I have
difficulty in understanding speakers with
English accents that are different from
mine." there was 0 student who strongly
disagreed, 14 students disagreed, 33
students neutral, 44 students agreed, and 10
student strongly agreed. It can be concluded
that there was 43.6% of students agreed and
9.9% strongly agreed if they heard in a
different accents.

Indicator number 15 "I worry that |
might miss important information if my
mind drifts while listening to English.”
there was 0 student who strongly disagreed,
3 students disagreed, 9 students neutral, 69
students agreed, and 20 student strongly
agreed. It can be concluded that there was
68.3% of students agreed and 19.8%
strongly agreed if they worried.

Indicator number 16 "I have
difficulty in comprehending English
passages when there is background noise."
there was 0 student who strongly disagreed,
3 students disagreed, 13 students neutral, 51
students agreed, and 34 student strongly
agreed. It can be concluded that there was
50.5% of students agreed, and 33.7%
strongly agreed if there was a background
noise.

Indicator number 18 "I think other
students' listening proficiency are higher
than mine." there was O student who
strongly disagreed, 16 students disagreed,
47 students neutral, 26 students agreed, and
11 student strongly agreed. It can be
concluded that there was 25.7% of students
agreed and 10.9% strongly agreed.

Indicator number 19 "My minds
drifts when | am listening to English."” there
was 0 student who strongly disagreed, 35
students disagreed, 43 students neutral, 21
students agreed, and 2 student strongly
agreed. It can be concluded that there was
20.8% of students agreed and 2% strongly
agreed if my minds drifted.

Indicator number 20 students feel
the only one who cannot understand in
English listening class.” there was 0 student
who strongly disagreed, 57 students
disagreed, 25 students neutral, 16 students
agreed, and 3 student strongly agreed. It can
be concluded that there was 20.8% of
students agreed and 2% strongly agreed.

Indicator number 21 "I worry that |
might fail my English tests." there was 0
student who strongly disagreed, 24 students
disagreed, 30 students neutral, 36 students
agreed, and 11 student strongly agreed. It
can be concluded that there was 35.6% of
students agreed and 10.9% strongly agreed
if they worried.

Indicator number 22 showed that
there was 41.6% of students agreed and
20.8% strongly agreed if they knew about
history and culture. Indicator number 23
shows 45.5% of students agreed and 18.8%
strongly agreed if they felt nervous.
Indicator number 24 indicated 26 students
agreed, and 6 students strongly agreed that
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students feel relaxed when | listen to
English lectures. It can be concluded that
25.7% of students agreed and 5.9% strongly
agreed if they felt relaxed. Then, indicator
number 25 that 41.6% of students agreed,
and 7.9% strongly agreed if they worried.

The interview result is to find out the
feeling anxious and stressed while the
students did listening comprehension test.
We asked the students some questions,
which divided into listening anxiety. There
were 5 questions and 10 students given to
the students who had already finished in
English Proficiency Test randomly.

The first questions discussed the
extent to which the students feel anxious
and stressed while doing the listening
proficiency test. Most students said they
feel anxious and stressed when they could
not guess or understand the words clearly.
When the dialogue from the audio speaks
quickly, minor students said that they were
afraid of not understanding something and
the speaker spoke too fast. On the other
hand, some of the students said that they
feel really stress when doing listening tests
because the limited time makes us confused
and can not focus on what the speaker said.

Second question conversed about
the students prefer to listen to short
dialogue, long conversation or long talk.
Almost every person said that they prefer
short dialogue, because it was clear and
relatable before long dialogue that led to be
understandable. In contrast, the short
dialogue has nothing much we were focused
on. In contrast, there has some of them said
that they prefer long conversation because
all of the information was clear and the
answer of the questions included in that
conversation or dialogue.

The third told discussed the
environment that make the students feel less
anxious for doing the listening Proficiency
test. They mainly told us that they better be
on a quiet place, long enough from the noisy
sound that can disturb our concentration. In
minor is listening at a sufficiently loud
volume and if there is guidance.

The fourth questions conversed
about the difficult thing that makes the
students hard to listen English Proficiency
test.

Chiefly students said that what
makes us difficult for doing listening test
are the speaker speak too fast and
sometimes the dialect or accent of the
sounds are really hard to understand
because they did not familiar with the words
or dialect that used in the dialogue or
conversation, and minor is they lack of
vocabulary to understand of the meaning.
Subordinate is the similar answer choices
and limited time because it makes us
confused on the test and loses control in the
listening test. On the other hand, they said
that noisy place that can disturb our focus,
audio that may err in the middle of the test,
the speed of native speaker that sometimes
hard to be heard, and missing the pattern or
some vocabulary may affect the answer a
lot.

The fifth questions discussed the
situation that makes the students less
anxious and perform better listening
proficiency tests. Generally, students told
that they  feel  better listening
comprehension when they practice more to
the conversation dialogue and understand
the tips and trick the ways to answer the
questions in the listening comprehension
test. Subordinate is when they already
prepared or studied a lot before doing the
test. They already have exercise enough
regarding listening test. There are no
interference from outside and inside, and
the audio is clear. The minor is when in
those listening comprehensions, the words
are easy to understand and general
vocabulary.

Discussion

After conducting the research of
foreign language listening anxiety and
online English proficiency test, this case
finally reaches in the discussion part.
The relationship between foreign language
listening anxiety among undergraduate
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students and scores' listening proficiency
test

Based on the finding above, It can
be concluded that there was only one
indicator, that is indicator number 4 which
is correlation. It could see at table 4.1
significant value to .022 < .05, for other
significant value there was > .05 because, if
the significant was less than .05, it is meant
correlation. Hence, it is meant that there
was not relationship between foreign
language listening anxiety and scores'
English proficiency test, because of it high
than .05.
The factors do undergraduate studets have
foreign language anxiety while doing a
listening proficiency test

The percentage of the undergraduate
students' questionnaire showed 69 students,
68.3% agreed level who told that they
worried that they might missed important
information if my mind drifted while
listening to English. Minor was 56.4%
agreed, and 57 undergraduate students who
worried that they might not be able to
understand when English speakers told too
fast and they felt that | was the only one who
could not understand in English listening
class, 57 students and 56.4% diagreed.
Besides 0 student who was strongly
disagreed, it could see on table 4.2 above.
Moreover, after calling to interview the
undergraduate students, We found that they
were fear, worried, panic, stressed until it
led to anxiety and unconfident to complete
the TOEFL test. On the other hand, anxiety
symstom occurs when the undergraduate
students  face  limited time, an
uncomfortable environment, and difficulty
on the TOEFL test. Finally, the
undergraduate students miss what the
speaker said and lose concentration. As
Hasan says, the identified problem causing
listening anxiety was missing parts of the
text, not recognizing words, unclear
pronunciation, and rapid speech rate [4].
Anxiety has 4 kinds of anxiety symptoms;
emotional symptoms, cognitive symptoms,
psychological symptoms, and behavioural
symptoms.

Meanwhile, when undergraduate
students' cognitive got into trouble, they had
an attention problem, concentration
problem, memory problem, difficulty
solving problem, and worry. Besides their
behavioral issues, it looks clear because
they had irritability and failure to complete
tasks even though it was a piece of cake. If
their physiological symptoms happened,
they were rapid heart rate, headaches, and
recurrent, localized pain. There are whole of
the factors of listening anxiety while the
undergraduate students are doing listening
proficiency test.

Conclusion

Based on the research findings and
discussion, the relationship between foreign
language listening anxiety and scores'
listening proficiency test was not a
relationship because only one point related
to it was anxiety that bothered them to
encounter words they could not pronounce
while listening to English. The significant
value was .022 < .05 while the another
statements was > .05 overall. It showed that
this issue was not a relationship. The factors
do undergraduate students have foreign
language anxiety while doing a listening
proficiency test. The result of percentage
and interview to support the data, based on
the percentage result, the general
undergraduate students agreed that issue
made them confused, stressed, panic and led
them to be anxious. In this case, an
undergraduate student was state anxiety
because there was a temporary feeling of
anxiety. Besides, almost all the students
said that they did not understand what the
speaker said quickly until they missed the
words, instead of fear, anxiety, and stress or
panic when they could not guess or catch the
words. As well as the limited time made
them could not focus on what the speaker
was saying.

Furthermore, the students did not listen to
long conversations or long talk because they
prefer short dialogue to a long conversation
or long talk. One of the reasons is to make
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Abstract

Covid-19 pandemic has transformed teacher education programs to shift their academic activities
for pre-service teachers. Accordingly, teaching practice are mostly carried out virtually in order to
get access to the school learning. This study aims at exploring pre-service teachers’ experiences in
fulfilling their needs in online classroom instruction during Covid-19 emergency remote teaching
(ERT). Five pre-service teachers were involved in this study. To collect the data, interview
transcripts and teaching artefacts were analyzed qualitatively. The result of this study show three
important points. First, to find out raw model, students’ response, school environment and culture,
and teaching performance, they were not completely obtained in virtual class. Second, learning
process can be carried out effectively if the pre-service teachers and students were supported by
sufficient stuffs for doing online. In relation to the platform, there is no single best technology was
implemented. Third, pre-service teachers’ digital literacy were important to adapt the school policy
and to accommodate the learners’ situation. In a nutshell, this study implies that the attention in
assisting pre-service teachers to face emergency remote situation in their field experience is
important to be evaluated.

Keywords: emergency remote teaching; teacher’s need; teaching practice

Introduction

In response to the spread of Covid-19
pandemic, most of educational institution
have decided to implement learning from
home. As a result, to facilitate the learning
process, online platform, synchronous or
asynchronous, should be welcomed by the
stakeholders although it is not designed or
prepared before. This emergency remote
teaching (ERT), indeed, give impact to
teacher education program as well,
particularly teaching practice activities.
The pre-service teachers who have been
trained to handle students in the real school
or classroom setting are forced to have the
skill to teach students in online platform.
This experience is believed to become one
of important determinants in the success of
their future teaching [1].

The principle of teaching practice is
basically to introduce pre-service teachers
to the real situation of the school and the
people there in addition to the
implementation of teaching skills in the
classroom. During ERT, to fulfill the pre-
service teachers’ needs that can be used as
their inputs later in the real context, the
essence of teaching practice is still provided
under the control of the policy makers based
on the areas’ status. Consequently,
inequality is found during the field activities
among the teacher education programs. In
other words, pre-service teachers’ needs are
not completely available depending on the
learners’ situation. This is related to their
readiness to face students’ changing habit in
the classroom. Because something unusual
is faced during ERT, this calls researchers

WHEN NO SCHOOL IS OPEN FOR LEARNING: DOES VIRTUAL TEACHING PRACTICE MEET EFL PRE-SERVICE

TEACHERS’ NEED?
Fika Megawati, Nur Mukminatien, Niamika EI Khoiri

175



1
4 English Language and Literature International Conference (ELLIC) | Electronic ISSN: 2579-7263
Proceedings — (ELLIC Proceedings Vol. 4, 2021) | CD-ROM ISSN: 2579-7549

%) 4
Uniwg>

to know more about its potential challenges,
barriers, and innovations that have been a
growing topic recently. Thus, to know the
experiences in facing teaching practice
during pandemic, the pre-service teachers’
perception as the main character in the
program is worthy to be investigated
deeply. As stated by [2] and [3], the ways to
see what they have passed can be from their
reflection. The reflection can be explored
through various questions, such as giving
metaphor and critical incident prompts
during the process of teaching practice.
Many studies have reported about
emergency remote teaching in different
context [4]-[8], but few investigate pre-
service  teachers’ experiences in
undertaking teaching practice through the
lens of metaphor and critical incidents. [9]
in his study found that ERT can decrease the
quality of teaching practice program,
especially in mentoring process; a s a result,
limited attention to the success value during
the teaching process need more attention.
Looking at different view of this matter, this
study would concern on exploring
Indonesian pre-service teachers’
experiences in ERT in relation to EFL
classroom and technology use for
developing their teaching skill as the
primary need in their study. It is expected to
give contribution to the innovation in
teacher education program as well as the
policy maker regarding the enhancement of
digital literacy as a part of emerging content
courses in their preparation programs.
Research Question:
What are the English pre-service teachers’
experiences during teaching practice in
Emergency Remote Teaching seen from
their metaphors and critical incidents?

Methodology

As a qualitative approach, this study
was carried out though interview and
document analysis. Five pre-service
teachers  from  different  Indonesian

university, particularly state university in
east java were involved as the subjects of
this study. Five EFL pre-service teachers
were involved in this study, 3 male and 2
female. They were from different institution
in East Java, and they commonly had
approximately a month to accomplish their
program, except one pre-service teacher
who was selected in international teaching
practice in Thailand. She had a-four-month
online teaching experience. In this case, she
is called PST #5. They all were in the
seventh semester when the time data were
collected. After completing the consent
form, the participants were interviewed 3-4
times during the teaching practice program.
At the last session of the practice, they were
asked to share their lesson plan as well as
other supporting documents to be
investigated deeply. As the last step,
thematic analysis was implemented to
uncover the significant results by applying
three steps, coding — categories — themes
[10].

Findings and Discussion

The findings were derived from
pre-service teachers’ transcripts that
unpacked two categories, metaphor and
critical incidents. Then the two are
presented into details in three themes.

Pre-service Teachers' Virtual
Teaching Experiences
Referring to the metaphor

“Teaching 1s a journey, not a
destination”, this study used the prompt
to encourage the pre-service teacher
express their feeling about teaching in
ERT during the interview by
contextualizing the sentence into
Teaching English in Covid-19 Pandemic
IS journey. By mentioning this prompt in
their story’s titles, they focus on telling
the reasons behind the mentioned
adjective. The results are depicted in
Table 1.

Table 1. Metaphors expressed by the participants
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Participants Pre-service teachers’ statements "Teaching English in Covid-19
Pandemic is ............. journey"

Metaphor

PST#1  Teaching English in pandemic era is a new challenge for today’s Teaching English in Pandemic Era is an
and future teacher. Why? Because we should use many platforms unpredictable journey
to do the learning process. In the other hand, this way of teaching
can be useful in the future when the teacher can use technology as
well as possible.

PST #2 One of the aim in learning English "The students can able to use the Teaching English in Pandemic Era is an
language”. It means that the students have to try in communicating unbelievable journey
using English. However, Covid-19 disease force us to adapt with a
new way in teaching. The minister of Indonesia education make a
rules if there is no offline class or face to face learning. It was
replaced with Online Learning. It was challenging for us as a
practitioners in education. We have to adapt with every condition
during the pandemic. For example, we have to ready 24 hours for
our students because not all of students have an access to the
internet. We must be creative in getting around online learning

PST #3 Pandemic has some effects to people's life, including in education  Teaching English in Pandemic Era is a
field. All educators and students must do distance learning in case challenging journey
to avoid spreading the virus. Teaching and learning through online
is really hard. Teachers must re-think about the materials,
assessments, and media used which the students can get or use it
easily. Of course, the misunderstanding can't be avoided because
both teachers and learners don't know the expression and intonation
in the text typing by the others. Sometimes, may be the students
think that the teacher is only giving explanation, while in fact, the
teacher is also giving a task or question. Furthermore, distance
learning is also affected on students' motivation in studying.

PST #4 Frustrating if you're not creative and trying a little bit hard for the Teaching English in Pandemic Era is a
class and students. tiring and confusing journey

PST #5 Mengajar di Masa Pandemi Covid-19 sangat mengesankan.
Pengalaman ini sangat menyenangkan karena saya mendapat
kesempatan untuk mengajar dengan siswa siswi berbeda negara,
mendapatkan pengalaman baru yang berbeda dengan pengajaran
di dalam kelas. Berkomunikasi dengan guru dari negara lain serta
mendapat ilmu baru tentang Bahasa Thailand.

Teaching English in Pandemic Era is a
motivating journey

Table 1 show that the five Technology Applied in Teaching
participants have different experiences. Practice

This factors can be from the school
placement environment, the students, or
even from they themselves. One out of

This part explains the typical
technology application implemented by
the pre-service teachers to teach during

ERT and communicate with the school
stakeholders, primarily students,
mentoring teacher, institutional advisor.
The metaphors they have concluded in
their writing is also derived from this
impression since almost all of school are
closed for direct learning.

five participants did international
teaching practice in collaboration with a
school in Thailand. The other four
schools are in Indonesia.

Table 2. Technology used during teaching in ERT

Participants Technology applied in  Technique Critical Incidents

Teaching Practice

PST#1  WhatsApp Asynchronous  The student did not give responses to the delivered

material
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PST#2  Video and Google Asynchronous
Form

PST#3  EPub (for Android, Asynchronous
Lithium needs to be
installed)

PST#4  WhatsApp Asynchronous

PST#5 Zoom Synchronous

Table 2 shows that the application
the students are familiar with are not
monotonous. Instead of using WhatsApp
as the usual communication tool as well
as learning media, they also have used E-
Pub (Lithium) and Discord in their daily
life, and one of them had applied it in the
asynchronous learning. Meanwhile, one
of the participants has a great opportunity
to have a synchronous learning fully for
teaching and learning activities. The
implementation  of  the  various
applications were matched with the
students’ ability in accessing the online
learning. From the application, it can be
highlighted that learning technology can
be bridged from communication fool
feature such as WhatsApp. Although it
refers to the simple way of learning, it can
be very beneficial for students with low-

My students can get a clear example about how the
language/expression used in daily context/ specific
purpose from the video. Also, the google form helps
me to deliver the exercise for the students. Although
not all of the students do my assignment.

It's very useful and easy to use. | just had to attach
my voice recording and explanation video about the
material in it.

Actually, I want to try discord group, but teacher felt
more convenient to use WhatsApp group and
suggest me use it as well.

Sedihnya, video terkadang tidak ada suara saat di
aplikasikan dengan zoom sehingga waktu terbuang
untuk kendala teknis.

techno support. On the other hand,
looking at the Table 2, virtual meeting
platform could not be implemented
during ERT in all of the institutions. To
accommodate their expression when
using the technology, in the last column,
pre-service teachers told their statements
about the process obtained from the
application.

Remote Classroom Adaptation

Regarding the adaptation process
during teaching practice in ERT, this
study underlines four significant events,
namely First time in the class, social
interaction, managing emotions, and
perception on the role of technology in
teaching. To identify the excerpts
mentioned by each participant, please
check the content in Table 3.

Table 3. Components in Remote Classroom Adaptation

Result of Adaptation

Participants

PST #1

PST #2

First time when teaching

English online

| feel excited but also
nervous how we can
handle the students

Actually, | felt so nervous

at the first time came to
the class, teach the
students, and deliver the

materials. However, when to give my respect for all

Interaction with the
mentor/students/other
school teachers

Coping with
emotions

All of the interaction Because this is my first time, |
always via WA, but have prepared all of what | need
sometimes teacher asked us to face the student in classroom.
to have zoom meeting But in the other hand I still get
once. nervous even though we do it in
online

Obviously, as the pre It is usual as pre service teacher
service teacher, | became a without any experience in

Process
Technology in ERT
is...
one of learning parts.

Without technology
we cannot give
interesting way of
teaching to the student

Something that make
everything easy

visitor or a stranger in this teaching before. For me, manage because we can gather

school. That is why | have an emotion is important before

different kinds of

we come to the class. | was teach source of English
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they can get the point of
my explanation, it built
my confidence to teach
better and prepare the
materials well.

It was very excited but
nervous at the same time.

Teaching in this school is

what | had been waiting

for so long. Alhamdulillah Wednesday and Saturday,

my teacher advisor was
very welcoming and
supportive in helping me
out.

Shocked, Confused and
little bit nervous

Saat pertama kali merasa

nervous, namun
selanjutnya saya sangat
senang mendapat
pengalaman yang baru
untuk mengajar siswa
yang bukan dari
Indonesia.

person in this school. My in VHS which has different materials which can be
mentor (guru pamong) was characteristic of students. Start  useful during teaching
good in giving the direction from the students who are easy and learning process.
about how to teach in VHS to cooperate until the students  Also, technology is
and also the other teacher  who need a special approach.  helpful during this
helps us to adapt with the  When | met some students situation when we
environment. The hardest which difficult to follow my cannot meet each
interaction was the students class, it makes me angry. First, | others.
itself. The condition of can't blame him because | think
pandemic force us to use if there is wrong with my
the mask. It makes us teaching method. However,
difficult to communicate, when | met my mentor, she give
or have a discussion me advice. She said if not all
together. students are interested with

English, we can't force him to

like English subject. | was learn

from this problems to be more

professional in teaching. | have

to use different way about how |

teach in the class like that.
There was a schedule for us It was quite affected. There was very helpful for
(the pre-serviced teachers) a time when the students in class learning English
to come to school. My didn't give much attention to me, because the students
schedule was on but | kept trying to catch their  can learn with their
attention by asking them some  own using technology.
so | could meet and interact questions, or giving them a
with others in person when game.
I had the schedule to come
to school. For students, |
just only had the interaction
online through WhatsApp
Group. | was quite sad
because | couldn't meet the
students in person.
I'm glad that the other I'm tried being professional by
teachers were very friendly ignoring those feelings as much
and helpful especially my as | can and stay focus to the
'guru pamong’, the students class and topics even though
quite active but they some of the classes was held
usually forgot to send their online, | woke up early, fetched
assignment. | felt nervous some breakfast, preparing and
and confused at first but as checking the material again and
the times goes on it turned then took a bath and dress
into something memorable myself.
and not as bad as | thought
at first.
Saya berintekasi dengan  Untuk menunjukkan rasa senang media yang efektif
menggunakan media Line. atau sedih, saya biasanya untuk pembelajaran
Karena perbedaan Bahasa, menunjukkan itu dengan gerak karena siswa siswi
terkadang terjadi tubuh aau non-verbal dapat mempelajari
miskomunikasi, namun hal communination. bahasa Inggris
tersebut dapat teratasi dimanapun dan
dengan memberikan kapanpun dia berada.
penjelasan melalui Bahasa
Inggris.

perfect, you can
literally make a really
complex and good way
of teaching English if
you able to combine
many kinds of app/web
for your class

Many aspects can be explored
from the practice of ERT. In the context
of pre-service teachers, this becomes very
informative since they were facing
different situation from their first
prediction about teaching practice. To
relate their experience through metaphor

they expressed and critical incidents
happened, integrating first experience,
communication process, and emotions
seem to be relevant to support the
findings. The dynamic process shows the
learning phase in the teaching journey.
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In this section, to know its
relevance with the current issue related to
ERT, the results of this study are
connected to the previous studies’
findings. Before, this part goes to the
specific theme found, the contribution of
analyzing pre-service teachers’
experience through metaphors and
critical incidents are big. The critical
incidents’ role informs two paradoxical
side of the pre-service teachers, positive
and negative but both of them are in the
same  underpinning  concept  of
unexpected event that give an important
value in their moment [11]. In linguistic
section, metaphor can be blended with the
pedagogical aspect in term of teacher’s
feeling in their instruction. Focusing on a
journey which can be modified by any
adjective depending on the whole
impression in the event, this study has
presented one of easy ways to introduce
figurative language as a reflection of their
activity to present knowing, doing, and
being [12]-[14].

First, regarding the pre-service
teachers' virtual teaching experience, the
whole components that becomes the
needs of pre-service teachers are not
existed. The missing things in the context
of pre-service teachers may cover
unbalanced portion in developing
students’ language skill. The tendency to
use written communication was found
greater than spoken practice [15], [16].
Consequently, the more attention to the
content of the written language is
expected also to accommodate the model
for spoken language skill. Providing
supplementary exposure from video as
well as teachers’ voice messages at least
can give inputs to the students on how to
speak in English in addition to develop
their listening and reading.

The second point deals with
technology or application used during
teaching practice. When we talk about
emergency remote teaching, it refers to
two ways of learning, synchronous and
asynchronous. Based on the pre-service

teachers’ experience, there is no best
implementation of the technology. What
is so called the best is variation. It
depends on the condition from both
teachers and students. Variation in online
learning also meets challenges. Thus,
using only one of ways was not sufficient
to accommodate the students’ learning
environment. For example, when
synchronous  learning is  always
implemented like what pre-service
teacher did, signal was not perfectly
implemented [17]. Therefore, follow up
activities through communication tool
such as Line in the context of
international practicum in Thailand and
the use of WhatsApp in the context of
local practicum were really supporting. In
relation to technology used in teaching
practice phase, almost all steps of
teaching were done online, namely
preparation, implementation, and
reflection [18].

Last but not least, remote
classroom adaptation is also essential to
be discussed. One of the objectives to be
adaptable is that to make the pre-service
teachers aware of the real condition. This
can be similar to the expectation or even
far away from the ideal concept. In this
step, the pre-service teachers will learn
that adaptability can keep the students’
engagement in their instruction. strategies
applied is expected to facilitate the whole
class equally including those that belong
to low-resource context [19] To sustain
English language skill development, it is
undeniable that not all f the skill can be
exposed to the learning. [16] found that
less speaking skill activities were given
during the pandemic. This is in line with
this study’s findings that students’ task
tent to be in the written form. This case
needs to be evaluated by giving
recommendation to use all features of
application that enable students to
practice the whole language skills
comprehensively.
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Conclusions

What needs to be pinpointed from
this study is that preservice teachers’
experiences can be explored through
their reflection through metaphors and
critical incidents. Regarding to their
need, this study reveal that the pre-
service teachers’ need involve there
things, learning to reflect, learning to use
technology, and learning to adapt. This
implies that as teacher educators, we
need to emphasize that teaching is a
process that needs dynamic responses
and changes for  improvement.
Unpredictable  situation is always
existed, including in this pandemic in
which nobody knows the ending point of
this disease. Through their reflection, it is
expected that pre-service teachers keep
doing reflection on their best practice in
order to be a professional teachers in any
situation. Referring to the limitation of
this study which involved small scale of
participants and two specific area for
investigation, guided-metaphor  and
critical incidents, further studies are
recommended to explore more novelties
behind this emergency remote situation.
One of the suggested topics is about the
task focus and feedback given by pre-
service teachers. The more investigation
on this area will shed light on the
effective way to carry out teaching
practice during and after ERT.
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Abstract

The article aims at introducing a new systematic and structured innovation of
overcoming the problems of mastering the English language that may be found
almost in many formal educational institutions, especially in the non-English
department at Islamic higher education institutions in Indonesia. Employing the
stages of analysis and assessment of the quality of issues and causal factors, the
paper introduces a foreign language habituation model design that can be applied in
tertiary institutions, especially for speaking skills improvement. Applying a design
and developmental research method, the paper exposes the Analysis-Design-
Develop-Evaluation workflow that is centered on product development, product
contribution to theory, and proof of practice being practiced at Shariah Faculty of
IAIN Pontianak. The work shows a Mind Map Habituation Model of Academic and
Studentship Services based on Time Zone in English Language (Ti-ZEL), which has
been adjusted to the needs of the Faculty needs in order to improve foreign language
skills in a comprehensive scope ranging from students, academic staff, lecturers, and
leaders. In the future, this model can be developed with an online-based design that
meets the needs of long-distance habituation due to the COVID-19 pandemic
conditions.

Keywords: habituation model; teaching innovation; English proficiency; design and

developmental research; TEFL

Introduction

The regulatory developments in
higher education and Islamic higher
education in Indonesia are very dynamic.
This is marked by various changes in
government policies and regulations such as
the integration of higher education in one
house of the ministry of education and
culture, the implementation of an
independent campus-Kampus Merdeka
curriculum (1), changes in higher education
accreditation  instruments  that are
increasingly complex (2), the choice of
university operational standards with an
international orientation (3), and updating
operational guidelines for assessing credit
points and functional positions of lecturers
(4). This prediction has been prepared in
advance by the Islamic Higher Education,
which is under the auspices of the Ministry
of Religion of the Republic of Indonesia in

its Strategic Plan on the theme of
development IV for 2021-2025 concerning
strengthening international competitiveness
so that mastery of foreign languages
becomes mandatory for all academic
communities in tertiary institutions (5).
Competition is no longer on a local rank but
is already in global competitions (6). This
phenomenon strengthens English as the
'lingua Franca’, the language of global
communication, and the language of
academics in the international arena.
English can be mandatory as the language
of association in the world of higher
education if the tertiary institution wants to
achieve the targets and targets according to
the theme of development IV of the
Ministry of Religion of the Republic of
Indonesia.

However, the dilemma between
theory and practice regarding the use and
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habituation of English is still rolling. There
are three main problems that the author
wants to address, namely, first, Islamic
universities have  not  maximally
strengthened the habit of speaking English
in the internal of the institution, which is
supported by systematic and sustainable
regulations. Two, the motivation and self-
confidence of the academic community in
Islamic tertiary institutions tend to below.
Even if there is motivation, consistency in
the habit of speaking English is still very
low. English is a compulsory subject for
every tertiary institution and has even been
studied since elementary, middle, and high
school education (7). It seems ironic if
language knowledge does not develop
according to the increase in learners’
education. Third, the environment that is
not supportive for implementing the
habituation program is why the decline in
foreign language skills.

Research that has been conducted in
learning English stated the evaluation in
tertiary institutions is in an unsatisfactory
position (8). If it is assessed based on
quality, students are not optimally ready to
use English in the international arena. Some
of the main problems in learning English
can be caused by various factors. Some
researchers who took the research locus in
non-English speaking countries, stated that
there are three main problems in learning
English (9). First, materials that do not meet
students' needs, the class is too large or the
environment is too broad, and students' low
motivation. Furthermore, some of the
factors that cause it to be difficult for
learners to learn English are related to
internal and external factors, namely,
attitudes  towards learning, learning
motivation, learning concentration,
intelligence and learning success, study
habits, the ability to process learning
materials, and achievement abilities,
however, researcher emphasizes the internal
factors that most dominate the difficulties in
learning English (10).

If it focuses on the word habituation,
several formal and non-formal education

institutions in Indonesia have arranged
foreign language programs. For example,
every Islamic university in Indonesia has a
Language Laboratory. Also, several Islamic
boarding schools in Indonesia have two
foreign language programs, namely Arabic
and English. For example, the Darunnajat
Modern Islamic Boarding School created a
foreign language habituation program in the
form of conversations using Arabic and
English, giving speeches in three languages,
namely Arabic, English, and Indonesian,
habituation of all students of the Darunnajat
Modern Islamic Boarding School to carry
out activities of giving Arabic vocabularies-
mufrodats every day, habituation of
language tutoring according to a
predetermined schedule (11). Kampung
Inggris Pare provides an English-speaking
settlement where visitors can live or live for
some time by experiencing the atmosphere
of living in English with all the people in it
(12). The habituation model carried out at
Islamic boarding schools and villages in
England seems to be much more effective
because the learning system and
management are continuous and sustainable
with the expected targets to be achieved.
Another model may be needed for Islamic
Higher Education, but adopting the existing
English habitual patterns has proven
successful.

Based on a study of facts and data
related to the practice of English language
habituation, the author suggests three
specific objectives in order to respond to
existing deficiencies. First, the Sharia
Faculty needs an English language
habituation practice where speaking
English in several places or leading Islamic
boarding schools in Indonesia is not
necessarily following the Sharia Faculty of
IAIN Pontianak's needs. The second is to
suggest designing the Sharia Faculty of
IAIN Pontianak's habituation program,
considering that the example of habituation
design in Kampung Inggris Pare is designed
to stay overnight or spend the night with a
time interval determined by the organizer.
The remote location of Kampung Pare and
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the need for organizational maturity to
design a habituation model involving the
surrounding community will be challenging
to materialize considering the many
elements of the Tri Dharma of Higher
Education that must be fulfilled. Third, the
habituation program scheme that is not yet
concrete is needed to prepare a long-term
sustainable program. Designing the initial
framework for activities is essential as the
initial foundation for implementing English
language habits. The habituation model in
question is expected to represent the needs
of the world of Islamic higher education
which  still needs guidance and
improvement.

Therefore, the author tries to put
forward an idea in the form of a mind map
that is suitable in order to habituate the
English language at the Sharia Faculty of
IAIN Pontianak and fulfill the management
aspects. A brilliant idea for foreign
language habituation will not be possible
because the leadership and organizers
support the program. These ideas need
consistency and need sustainability. The
mind map in question is, of course, needed
according to the needs of service users; in
this case, students and service providers are
leaders, lecturers, and educational staff.
Furthermore, the author ascertains whether
the mind map product was helpful for
universities, especially in non-English
departments.

Method

The author developed this article
using the Design and Developmental
Research method, following the Analysis-
Design-Develop-Evaluation (ADDE)
workflow centered on product development
(13). The product being developed is a mind
map for English language habituation,
which implies that it contributes to
improving English language skills in public
Islamic colleges in Pontianak. As the locus
of this product development practice is the
Sharia Faculty of IAIN Pontianak because
the preliminary study conducted by the
author by reading the Faculty strategic plan,

the leadership has a program to improve
English language skills. However, they
cannot concretely describe the desired
program design. The author then involved
participants, namely students, academic
staff, lecturers, and leaders of institutions in
the Sharia Faculty of IAIN Pontianak.

The details of the research stages of
design and developmental research include
identifying problems and needs using the
interview method. In this first step, the
interviewees were leaders, students,
academic staff, and teaching lecturers. Data
collected using interview guidelines in the
form of open questions. Especially for
students, the interview process involved ten
people with the consideration that they
represented two study programs in the
Sharia  Faculty, represented student
organizations, and of course, they were
willing to be interviewed. Especially for
leaders, in this case, the interviewee was the
Dean with several question items related to
the Faculty Strategic Plan and the Attributes
of Higher Education Accreditation
Assessment related to the Foreign Language
program in the Faculty of IAIN Pontianak.

Regarding academic staff, questions
were asked about services related to
academics and student affairs and those
related to the Foreign Language program.
Meanwhile, the lecturers interviewed were
English lecturers who taught at the Sharia
Faculty of IAIN Pontianak. The validity of
the interview process was confirmed by
using the member-check technique and data
triangulation. Second, the data collected is
then analyzed on the central issue into
several related categories, including man
(human development), systems, facilities,
and infrastructure and methods. Third, the
researcher designed a mind mapping for
English language habituation using analysis
of the participants' problems and needs,
habit-forming model theory, Teaching
English as Foreign Language (TEFL),
English for Specific Purposes (ESP),
stimulation, and mind mapping. The fourth
is the development stage which is a
continuation of the design stage. The
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development stage is the finalization of the
design framework, becoming a

comprehensive habituation model based on
the collected data. The fifth is evaluation.
Several things have been carried out by the
author at this stage, namely, starting from
validation, socialization, and product
implementation.

At the validation stage, the author
involved three product validators, namely
the Dean of the Faculty of Sharia 1AIN
Pontianak, a Coach from the Training
Center for the Development of Candidates
for Civil Servants in Ministry of Religious
Affair as a guide for the implementation of
actualization activities, and an English
Language Education expert who was the
first professor of English in  West
Kalimantan. At the socialization stage, the
author submitted a draft of the developed
product, starting from the image, objectives,
benefits, and program objectives. The
author  then  summarizes  questions,
suggestions, and input related to product
exposure and improves the product if
needed. The last stage is product
implementation that has been carried out for
two months in the Islamic Faculty of 1AIN
Pontianak ~ (January-February ~ 2020),

Table 1

involving all leaders, several lecturers,
academic staff, and students in the Islamic
Faculty of IAIN Pontianak.

Result and Discussion
The author explains results and

findings following guidelines of design and

development research procedures and

issues existed in the research problem,

including:

and

a. Design

Requirements

Development

In this part, the author conveys
several important issues related to the
development of the English habituation
program using ADDE workflow as follows:

1) Analysis

The analysis step's purpose is to
explore the possible outcomes of a
performance gap (14). The author
elaborates the results of research at the
analysis stage adopted from the theory of
need analysis by Hutchinson & Walter (15)
and Robinson (16) as follows:

Target needs in steps analysis for the mind map habituation model

Aspects

Target needs

Necessities

English language habitual environment
Study material
Clear and directed rules for habituation in English

Lacks

Shame
Inconsistent

English language skills at the beginner level.
Problem skills in speaking

There is no enabling environment
Lack of motivation
Limited vocabulary

Wants

grwdhdRERINooORWDNDRIWNDE

Language skills are increasing
Can speak English fluently

There is a supportive environment
Motivation to learn is increasing
Self-confidence is increasing

These three aspects are important
parts that underlie the fulfillment of the
target needs of English language
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habituation. Learners understand their
shortcomings starting from internal factors
and external factors. However, they want
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success in  English
speaking skills.

skills,

Second, the author analyzes the learning needs of learners by ensuring that the five aspects are detailed as

follows:

especially

Table 2

Learning needs in steps analysis for the mind map habituation model

Aspects

Learning needs

Learners

Learners are students in the scope of higher education.

Learning styles

Combination of visual, auditory, and Kkinesthetic
learning.

Language skills

Speaking skills but fulfills the aspects of learning
vocabulary, grammar, and listening.

Selecting teaching materials

All English learning materials that support academic
and student services are selected.

Setting and time load

Settings can be placed in the Sharia faculty of 1AIN
Pontianak every hour of service. However, it cannot
be done every day. It needs to be determined within

CD-ROM ISSN: 2579-7549

one week how many days but routine.

Then, the results of the target and
learning needs are presented in the target
situation analysis using the theory of

Chambers (17) and West (18) with the
following details:

Table 3

Target Situation Analysis

Aspects

Target Situation Analysis

Reasons language needed

The needs of the academy, industry, and
profession.

Ways language be used

English is used in the classroom and the social
interactions of the academic community.

Obiject for learner use language

The entire academic community, both
leaders, educational staff, lecturers, and
students, can be objects of learning.

Place for language be used

The Faculty of Sharia in academic and
student services as well as English classes.

Time for language be used

Monday and Friday

The author ensures that all interview
results have been checked for validity using
the member-check technique and data
triangulation. The author found the need for
English for academic purposes that need to
be emphasized in academic and student
services in the Faculty of Sharia IAIN
Pontianak. The results of this analysis are
then continued at the program design stage.
The intended program is still at the
conceptual stage of design using relevant
theories related to learning, language, and
habituation.
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2) Design

The design is known as a systematic
process of portraying a blueprint of idea and
usually coming up with a solution to
problems that occur during in the analysis
step (14). The author uses the mind map
theory in designing a habituation model in
English, Davies (19) and Buzan, T., &
Buzan, B. (20) with attention to aspects of
connected networks and related concepts;
line, colors, pictures, and diagrams use; use
keywords; emphasizes in needed keywords,
and can be free-form or formal form based
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on the creative associations between ideas.
Important aspects related to thought ideas
that appear in the mind map based on the
target situation analysis. This mind map
design considers habit-forming elements,
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name

Picture 1:

ly cues, routines, rewards by Duhigg

in Hartman (21), and environmental and
social elements of interaction by Carden
and Wood (22). The design can be seen in
the following figure.

A Mind Map Model of Academic and Studentship Service Habituation Based on Time Zone in English
Language (Ti-ZEL) at the Islamic Faculty of IAIN Pontianak

1. Dean

3. Staffs
4. Lecturers

Consisting of 2a Faculty Members | ]
2. Faculty Officers
.S'Px
1. Enacting  coaching 4a
and mentoring
2. Activating coffee ——————— HowToDo

Every Monday at
07. ;g 16.00 WIB 3 C;— Office Rooms

T]MEI 3 [ZONE |
Every Friday at

07.30-16.30 WIB

?
ml_

Islamic Family Law and
Shariah Economic Law
Department Rooms

Students m

5N 1. Optimizing the English
N classes (the First and the 1)
) Fifth semester classes) Q
N morning discussion 2 Empowering English Q
Q students community at DN
z the King of HES -
= 3.Peer group discussions z
N WHAT KIND OF SERVICES? within the members of the N
z ACADEMIC AND STUDENTSHIP students organizations of [
Q SERVICES the FASYA =
0 P 3
l Services Include 1
! = 1 1. Information about academic
. calendar and faculty activities o Learning Media
1. Laptop/PC M 2. Research proposals and thesis . 1. Printed Book
2. LCD Projector administration 2 Module
3. Screen 3.SIAKAD online services (KRS, ID 3. Dictionary
4. Marker number, password, username) 4. Article Journal
5. Whiteboard 4. Academic advisory services 5. YouTube Channel
6. Flip chart 5. Scholarship and career 6. Video and Audio
7. Poster information services
— 6. Teaching and learning tools
7. Lost and Found Information
‘ v
LJ Subject of Matters L
1. Basic conversations such as greetings, asking conditions,
introducing, leave taking, etc.
2 Simple tenses such as simple present, past, future, and present
continuous tenses.
3. Expressmns of thanki and gizing,
and gratitude.
4. Nme parts of speech such as noun, verb, adjective, adverb, pronoun,
Ppreposition, conjunction, interjection, and article.
5. Memonzmg vocabularies of the week and English verbs of the week
I Faculty Policies and Regulations %
Reward |
1. Certificate for the best speaker of the staff and the student
of the month
2. Teaching and learning tools or equipment as a special gift
Punishment
No service for those who do not speak in English based on
the time and zone
Source: The Author’ Document
Notices of Figure 1: d) Habituation  strategy: coaching,

a)
b)

c)
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Habituation discourse: Speaking skill

(1).

mentoring, discussion, and optimizing
both faculty members (4a) and students

Habituation target: Faculty members
(2a) and Students (2b).

Habituation time and place: twice a
week, Monday and Friday in the
academic and study program rooms (3).

Nur Rahmiani

(4b).

Habituation service: all service in
academic and studentship affairs (5)
consisting of academic calendar and
faculty activities, research proposal and
thesis administration, online system of
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student’s  registration,  academic 3) Develop
advisory service, scholarship and

career information, teaching-learning
equipment, and lost-found information
(6).
f) Habituation tool: learning tools (7a)
and learning media (7b).
Habituation material: basic
conversations, simple tenses, several
expressions, nine part of speech, and
vocabularies building (8).
Habituation regulation: reward and
punishment in the implementation (9).

9)

h)

The developing phase focuses on the
creation of materials as a prototype to attain
teaching-learning  production processes
(14). The author develops a mind map
design into the program curriculum. The
program curriculum uses four important
English-speaking skills, including
vocabulary and grammar,  without
neglecting pronunciation and fluency (23).
Curriculum  development includes the
following items:

Table 4

Developing Curriculum

Aspects

Target Situation Analysis

Reasons language needed | Includes:

1. Curriculum background

2. Learning outcomes

3. Sub learning outcomes

4. Curriculum description

5. Curriculum learning objectives
6. Benefits of Learning Curriculum

Ways language be used Includes:

1. Learning tools and media

2. Learning approach

3. Learning technigues

4. Enrichment material

5. Bibliography of curriculum learning
6. Learning assessments

Subject and object for | Includes:

learner use language

1. Learning objectives
2. Mentor / Coach for the implementation of learning

Place and Time for | Includes:

language be used

Time and place of implementation

Curriculum development follows a
syllabus scheme and a temporary learning
plan that fulfills the four aspects mentioned
in table 4.

4) Evaluation

The aim of assessment is to shape
learning objectives and instructional
materials, to make teaching practices easy
and practical, and to make the classroom
environment safe and open to completing
the learning experience (24). The author
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carries out three stages of evaluation,
including:

a) Validation

The term of validation refers to an
ensured process to get somehow of
expectations by a requirement statement for
particular projects from a validator (25).
The results of the validation on the mind
map can be described as follows. First, there
is a need for the availability of enrichment
modules or teaching materials. The
enrichment teaching materials referred to
are included in the way is language be used,
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including materials related to academic and
student services. With the feedback, the
author immediately compiled the simple
teaching material that was requested by the
validator. The validator approves and
ensures that the materials meet the needs.

b) Socialization

The outreach activity resulted from a
documented statement of support from the
Sharia faculty representatives at IAIN
Pontianak. A total of 42 people has signed a
statement of support for implementing the
Ti-ZEL mind map. Feedback from outreach
participants has also been well documented.

Picture 2:
Socialization Product Mind Map of Ti-ZEL at the Sharia Faculty

Source: The Author’ Document

The representative students from
student’s organization in two study
programs of the Sharia faculty (Sharia
Economic Law and Islamic Family Law)
deliver several suggestions that were

expected to be realized, namely the use of
wall magazines, optimizing the English
community, and considerations to increase
the time allocation for habituation.

Picture 3:

Students of the Sharia Faculty are giving suggestions for Ti-ZEL program

Source: The Author’ Document

c) Product implementation

The implementation took place for
two months on Monday and Friday at the
Sharia Faculty of [IAIN Pontianak.
Implementation of implementation was still

limited to academic staff, leaders, and
English language lecturers. Activities were
carried out in simple services related to
academic and student services, in-depth
coaching of material on basic grammar
using the Ti-ZEL curriculum, and
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enrichment teaching materials. There were
already rewards given to participants in the
best implementation. The implementation
participants' feedback was that they were

happy with the implementation process, but
they had to learn from the very basics
related to the English language material.

Picture 4:
Product Implementation through Coaching of Ti-ZEL Materials

Source: The Author’ Document

From the results and findings of the
study, the author conveys several
discussions based on the research objectives
with the following details: The Sharia
Faculty needs an English language
habituation practice in which the practice of
English language habituation in several
prominent Islamic boarding schools or
boarding schools in Indonesia is not
necessarily following the needs of the
Faculty of Sharia IAIN Pontianak. It should
be acknowledged that the problem in
general in learning English in Indonesia,
especially Islamic universities, lies in the
very low effectiveness of foreign language
learning because the allocation of learning
time per study group is not possible to add
(26). This must be adjusted to the entire
curriculum, the ideals of non-language
lessons, and other subjects that are the core
courses of the institute and study programs
in Islamic higher education. However, the
state' expectations for Islamic tertiary
institutions' quality is getting higher
because it refers to their targets and
achievements. Thus, the Sharia Faculty of

IAIN Pontianak needs this habituation mind
map as an alternative to the program plans
that have been prepared in the Strategic Plan
of the Sharia Faculty of IAIN Pontianak.
Analysis of the faculty strategic plan
contents shows that at least 5% of the work
programs for each strategic target refer to
the  achievement  of international
competitiveness. The strategic targets that
are meant are sequences and derivatives of
the vision, mission, and goals of the faculty
that must be achieved within five years
(2020-2024) on a predetermined baseline.
For example, accreditation of
"International” at least 1 study program
within the faculty; initiation of lecturers to
become visiting professors; keynotes
speakers/invited speakers/expert
staff/editors/reviewer of accredited journals

receiving international awards; and
international journal publication
workshops. Coupled with the

standardization of higher education quality
which has changed from seven to nine
criteria as follows: 1) Vision, Mission,
Goals, and Strategies; 2) Governance,
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Governance, and Cooperation; 3) Students;
4) Human Resources; 5) Finance, Facilities,
and Infrastructure; 6) Education; 7)
Research; 8) Community Service; 9) Tri
Dharma Outcomes and Outcomes, which as
a whole measure the level of achievement
and exceeding the National Higher
Education Standards and the standards set
by each university (2). This standard is
output and outcome-oriented, where the
quality measurement focuses more on the
process, output, and outcome aspects, while
the previous instrument measures the input
aspect more.

Matters relating to regulations and
actions of education service providers are
exciting to discuss at this point. Several
studies confirm that this support's effect
shows a strong correlation to support the
achievement of mastery of English
(11,27,28). Schools or higher education
institutions that implement the Foreign
Language program in their learning process
can reach the target of going international
faster because the management has
carefully prepared a plan to achieve it. For
example, a bilingual school that applies two
languages in its teaching and learning
process has a document of cooperation with
organizations or agencies both domestic and
abroad to support English language
habituation programs. Especially for the
Faculty of Sharia IAIN Pontianak, the
manager has formulated a long-term plan by
paying attention to many aspects of
education in Islamic tertiary institutions in
achieving international targets. The author,
in this case, finds the basic needs of English
skills in the scope of learners. The ability to
speak is a priority in the habituation
program. This is reinforced by the argument
that the ability to speak in English can
become a habit if it is continuously trained
and uses strategic methods that suit the
learners' needs (29,30).

To support speaking skill as the main
leaning  discourse, there are some
explanations as follow. First, to be a
communicative learner, speaking is an
active skill of English and a fundamental

aspect of communicating. To be more
competent and fluency, a learner need to use
adequate grammar and terminology, and
apply social and cultural norm and value to
every language situation (31). This is
support what the learners need from English
speaking skill. Learners need to encourage
worldwide communication whether to
achieve the goal in academic purposes and
in professional purposes. Second, English
skill can be learned by many interested
methods and techniques. For example,
dialogue, role play, giving opinion, asking
question, problem-solving, song, and so on.
The mentor can choose comfortably which
is more appropriate for the learners. Third,
by speaking practice, learners learn more
than one skill consisting of pronunciation,
grammar, vocabulary, fluency, expression,
idiom, and culture regarding the language
use (23,29,32). Even, this skill support
improvement of learners’ confidence
regarding to be a public speaker in the small
and the large community.

b. Ti-ZEL as the Product of Existing
Theory and Practice

The author suggests that the
habituation program design required by the
Faculty of Sharia IAIN Pontianak adopts a
habituation model that considers habit-
forming elements, namely cue, routine, and
reward (21), then environmental and social
elements of interaction (22). The cue means
orders, and routine means activity and
reward given to those who successfully
carry out the habituation program. The
second theory added interactions between
humans and the environment could
encourage new habits. If these five habit
elements are connected to learning English,
it will be very effective. This is due to the
following reasons: speaking in English
requires a lot of memorization practice,
pronunciation, and vocabulary practice
(33). Learners need elements of cue and
routine to  encourage achievement.
Meanwhile, social and environmental
interactions are the supporting elements of
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the delivery of the message content. The
reward is needed if the conversation in
English is considered correct in the context
of meaning, not in grammar. The goal is that
learners do not think learning English is
difficult. Paradigm shift through this habit
pattern is imperative for this reason that
underlies learners' failure to speak English
(34). This problem was also found by
students who did come from the English
department. It is feared that this problem is
felt to be much heavier by students from
non-English departments. Thus, the author
believes a good habit support a successful
learning. By formula of a good habit,
learners can obtain the best sustainable
solution in learning practice (35). When
they consistently work hard, they have their
own awareness what they supposed to do.
There is effortless action like to prompt,
chase, or give many advise for them to get
specific works because they motivation is
growing in the action of successful learning
habit.

There is one practice in Pakistan that
forced a similar problem in achieving
speaking skills. This research examines the
relevance of English at the university level,
identifying crucial factors that influence
English speech, and discussing ideas about
how students might improve their own
speaking skills was a wonderful experience
of collecting statistical knowledge from
various universities in Karachi, Pakistan
(36). This research recommends a habit
program consisted of nine steps to be
succeed in speaking English. The program
is dominated by some cues, routines, and
interactions between humans and their
environment. Although there are no rewards
and punishments because this is only for an
individual program. In relation to this study,
the author takes into account to provide a
mind map program that more systematic by
giving the aspect of reward and wider
collaboration and interaction for collective
activities. This is also supported by the
study of English habit practices in Pare (12)
and Brebes (11).

Another practice by a vocational high
school in Gorontalo also provided an
English pleasure area for improving English
speaking. The program used a happy and
interesting technique that the author called
social and environmental interaction based
on the theory of habit-forming. This
program had motivated students to use
English in a particular area. One of the
exciting parts of the habit practice, the
teacher invited fellow students and English
teachers outside the classroom supported by
students who have the ability more in
speaking English (32). In accordance with
the habit program from Gorontalo, the
recommendation for supporting the habit
program to recruit English fellow lecturers,
however, in the short term, inspiring
lecturers could be the most effective way to
increase the efficacy of TEFL in non-
English departments (37). This way can be
imitated for the Ti-ZEL program in future
implementation.

c. Ti-ZEL for Long-Term Sustainability
Features

The habituation program scheme is
necessary for the preparation of a long-term
sustainable  program.  Through the
connectivity between the elements of
habituation, starting from what, how, who,
and where the habituation process is carried
out, it will strengthen the cycle that is
consciously embedded in the view of
education and social change and strengthen
this connection why this process should
have existed (38). Designing the initial
framework for activities is essential as the
initial foundation for implementing English
language habits. The initial conceptual
framework, which is named Ti-ZEL, uses
the theory of mind mapping by taking into
account the connected network and related
concept aspects; line, colors, pictures, and
diagrams use; use keywords; emphasizes in
needed keywords, and can be free-form or
formal form based on the creative
associations between ideas. Mind mapping
is the graphical representation of text
content (19,20). It has been proposed as a
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technique to brainstorm and summarize
information and a study method (39). Mind
mapping allows learners to imagine and
explore associations between several
concepts (19). This habituation program
scheme is expected to be able to answer the
need for habituation to speak English in its
needs as a language in academic
interactions both nationally and
internationally.

Habituation requires a challenge to be
sustained in a long-term program. Even
education is the fundamental aspect of
human development; sustainability is going
a feature securing in all targets and
purposes. Sustainability is the active phase
of project' building that not only for
maintaining but also creating partnerships,
policies, and procedures in becoming a
permanent part of the society (40).Then,
sustainability for education refers to all
levels of whether formal and non-formal
education or basic to higher education, for
lifelong learning (41). For this habituation,
the scheme process for being confident in
speaking English  depends on the
preparation of habituation cycles. Starting
from the analysis process, continuing to the
design and development, then to the
implementation that goes to take an
evaluation, recommends a program's
readiness and preparedness. Moreover,
strengthening the program by policies
supported language learning is the best key
to the long-term sustainability program's
success. Moreover, regarding this pandemic
situation, the author should consider
developing a set of Ti-ZEL digitalization.
Together with the leader of Sharia Faculty,
the integration of technology in academic
and studentship service is mandatory. This
can be a recommendation for an online
habituation program regarding the online
service for all students.

Conclusion

Some important issues are identified
in this work based on the materials
developed at the Pontianak State Islamic
Institute, especially at the Sharia Faculty,
using systematic and comprehensive
problem-solving  methods.  First, a
compiling Mind Map Model of Academic
and Studentship Service Habituation Based
on Time Zone in English Language (Ti-
ZEL) has been found at the Islamic Faculty
of 1AIN Pontianak to the emerging core
issues. The invention of this mind map,
which has been adjusted to the needs of the
Faculty members is advantageous for the
institution for its efforts of improving
foreign language skills in a comprehensive
scope ranging from students, education
staff, lecturers, and leaders. This model is
expected to be the initial foundation for
creative and innovative thinking to
strengthen English language habituation in
the Faculty of Sharia IAIN Pontianak. So,
this Mind Map requires real action from the
academic community to increase their
English language skills through the
application of this mind map according to
the predetermined time and zone. The Mind
Map Model of Academic and Studentship
Service Habituation based on Time Zone in
English Language (Ti-ZEL) can be used as
a reference to improve the quality of the
IAIN Pontianak academic community in
general and the Sharia Faculty in general so
that they can be more ready to compete in
global challenges and need to be tested in a
measured manner to impact and
effectiveness. In the future, this model can
be developed with an online-based design
that meets the needs of long-distance
habituation due to the Covid-19 pandemic
conditions.
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Abstract.

It has been exactly a year into remote learning. At the beginning of the pandemic, all the things
became difficult and hard to do. Shifting from classroom to remote learning was challenging for
both teachers and students. “Strengthen, plan, and utilize” were chosen as the best strategies in
teaching English specifically during the pandemic. When students and teachers are separated by
distance, captivating a strong connection between the two becomes even more important. From this
engagement, the learning process will run on expectation. The purpose of this article are (1) to
describe the implementation of novel method (strengthen, plan, and utilize ) during pandemic. (2)
to discover students experiences toward this novel method. At the final result of this research found
that the novel method was effective because students were enjoy, got benefit, and enhanced their

English study

Keywords: remote learning, strengthen, plan, and utilize

Introduction

It has been a year Since the COVID-19
outbreak has not yet disappeared from
Indonesia. The government together with
the Ministry of Education and Culture
decided to carry out remote learning
activities (PJJ). This decision was chosen
because the government wants to reduce the
risk of spreading the Coronavirus. Remote
learning activities have been in effect since
April 2020 until now. Pandemic encourages
the education area to prepare and adapt to
the changes that occur. The online learning
process uses technology 4.0 which used to
be considered wishful thinking, now with
Covid-19 we are forced and accelerated to
use 4.0 technology.

Regarding the implementation of
online classes, Carrillo & Flores (2020: 2)
explains that the use of technology in
supporting online learning depends on three
pedagogical factors which include the
learning process, learning design, and
facilities. in line with what was stated by
Suwartono (2016), teacher’s creativity in
English language teaching is essential and
complex notion. Depend on the ability to
analyze and evaluate situation and identify
novel ways. Creative teacher always learn
a new thing with a lot of from variety of
sources.

Likewise a research which was
conducted by Holisoh, N & Fitriani, H
(2020) showed that teaching english during
pandemic using online application such as
WhatSapp, Google Classroom, and Zoom
revealed students’ response and perception
which are diverse and significant to
teaching and learning strategies. As a result,
the online learning strategies were
discovered.

Being an English teacher be accused to
technological literacy nowadays because
this era called with 4.0, all the activity
depend on technology and internet. A
reserch with title Challenges and Strategies
Using Application in teaching online
classroom during pandemic covid-19 was
done by Tukan (2020) stated that teaching
English uses online application become the
best way for the time being. Teacher should
rearrange learning schedule, teaching
method and strategy. Regrettably not all the
teacher can cover their online teaching
through the application, teacher can not
control their online class, some of students
are quite clear for the explanation and some
are confused.

From the above previous research
which focuses on teaching English during
pandemic, teacher are forced to be
technological literacy. Change is the law of
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nature. Recent trends, methodologies and
developments portray the vital role of
education sector in general with its
internalization of the education process,
stress on quality above quantity, increase in
the adoption of technologies, necessity for
professional talent etc.The theories and
methods are constantly evolving in the field
of ELT also, llankumaran (2014). For that
reson, exploring novel method in teaching
English during pandemic is very essential.
Through this article we would like The
purpose of this article are (1) to describe the
implementation ~ of  novel  method
(strengthen, plan, and utilize ) during
pandemic. (2) to discover students
experiences toward this novel method

Methodology
Research Design

Descriptive research is designed to gain
specific information, describe what exists,
determine the frequency with which
something  occures, and categorize
information. (Burns &Grove, 1999). While
qualitative research method originated in
the social and behavioral sciences. The
design of research is started by selecting
certain  topic, composing questions,
explaining the result, describing the
discussion, and making conclusion. Similar
statement also given by Ary (2010: 426),
research design is the researcher’s plan of
how to proceed to gain an understanding of
some group or some phenomenon in its
context. So this research is focused on
descriptive qualitative method. Following is
the steps in descriptive research;
1. Statement of the problem
2. ldentification
3. Selection of data gathering istrument
4. ldentification population and sample
5. Design of information and data

| QUALITATIVE RESEARCH METHODS |

| Research Approaches |
T 1
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Qualitative research method begins with
research approach where interview,
document, and observation used as a tool
to find the data.

Data Collection

Primary data collection involve focus
group, interview, questionnaires, and
observation. 11 classes participate on this
research. They are students of second
semester academic year 2019/2020 from
Universitas Dian Nuswantoro Semarang.

Findings and Discussion

In this era of increasingly
sophisticated  technological  disruption,
teachers are required to have abilities in
learning technology. Such as composing
and designing learning material which is
varied, attracting and interested. Besides
that, the teaching material can be delivered
in many ways, Inovation in teaching must
be put forward so that students can study
comfortably and happily. This is one of the
example in creating innovation during
pandemic by implementing novel method
“Strengthen, Plan, and Utilize.

Picture 2
Novel method in taching English
during pandemic

collection

6 An aly Si s Strengthen Utilize

. sud-nm i ith L Student-Student

7. Generalitaition and prediction .
Qualitative research method . .

Picture 1. Qualitative research method ~a-e

s e
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Strengthen student-teacher interaction

Formerly, classroom is a place where
students and teacher meet each other,
teaching-learning fully carried out in
classroom. All students were sitting in their
desks with their book and pen, they also can
call each other. Discussing an interesting
topic, joking during class hour was
memorable activities. Things changed
drastically since Covid-19 had been
exploded in the early of March 2019.

Picture 3.
Classroom vs Virtual classroom

Nz E

[ W)

Building student-teacher interaction
in remote learning is important and become
critical to create social interaction. It will be
very meaningful in every single meeting
during virtual classroom. Teacher should
quickly adapt with different situation,
instruction, and class culture. Some
reseaches showed that students study better
as they are actively engaged in learning
activity rather than listening their lecturer’s
explanation. One of the example in building
student-teacher interaction is initial
connection before virtual class is started.
We can great them by saying “good
morning or asking thier activities” through
WhatSaap group, it makes students feel
comfortable. So we use both virtual
platform and instant messaging platform to

support the class activities. Here is the
example of student-teacher interaction
before class, middle class, and the end of
class.
Picture 4
Initial conversation before virtual
class
P—

It becomes habit before class starts,
greet student and give announcement. This
initial conversation can build their learning
motivation.

Picture 5
Conversation during class hour

g
In the middle of class hour, intimate

conversation is shown through this chats. It

described that they enjoy the class.

Picture 6
When the class ended

their picture with favorit pose. By seeing
students facial expression indicate that they
were happy joining English class.
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Plans, checkpoints with live responses

To find out whether students
understand the material that being taught,
the use of online quizzes is very appropriate.
This activity also can be used as ice breaker.
Exercises were given in quizzes.com. in the
middle of virtual class live score showed on
screen sharing. They were enthusias joining
quizzes. Below is the example of live
scores.

Picture 7
Live score report

students were getting conversation and ask
each other “why we could not reach the best
score” simple activities but make
engagement. Students enjoy seeing real-
time responses from their fellow students.
Many interactive platform such as
quizzes,Ka-hoot,padlet, pigeonlive, and
Mentimer.

Utilize, student-student interaction

During the lesson, the teacher ensures
whether students feel comfortable when
receiving lessons, whether their internet
network is smooth or problematic and
whether they understand when the lecture
explanation begins. In order for the class to
run smoothly, the activities were divided
into several groups for small discussions, at
this stage they could get to know a group
team more deeply. After the group
discussion is over, each team member
reports the results of their activities.

This kind of teaching experience can
be said to be very draining of energy and
diligence, but the end result is so surprising

because students are enthusiastic about
interacting by exchanging ideas, and more
effective compared to large classes

Students experience in learning English

using “ Strengthen, plan, and, Utilize

during remote learning

Picture 8 Students experience toward novel
method

Students experience toward
novel method

the method hopefully will
be used for the next...

Beneficial for my study

Enhanced my learning
during the class hour

| enjoy the class with this
novel method

11

0% 20% 40% 60% 80% 100%

H Agree neutral Disagree

Survey result from 300 students (11
classes) were collected. It can be explained
that 90% agreed and enjoyed in joining the
class through novel method (Strengthen,
Plan, and Utilize) 10% were neutral, and 0%
disagreed. 60% enhanced their learning
english, 35%  were neutral, and 5%
disagreed. 85% got benefit for their study,
14% were neutral, and 1 % disagreed. While
on the last result 75% agreed to use the
novel method in other activities, 2% were
neutral,and 23% disagreed.

Conclusions

Teaching English during pandemic
requires creativity and innovation so that
students are comfortable and happy when
taking lessons. The implementation of
learning methods in classrooms and virtual
classes must be different. Teachers are
forced to create a new method so that the
students are interested in class. One of the
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new method is called by; to strengthen,
plan, and utilize. The responses given were
very diverse, but most of them said they
were happy with the implementation of the
learning model as above. The key to
successful classroom t is to build
interactions between teachers and students”
strengthen”, communication must be
agreeable and relaxed. To see how do they
comprehend the material by giving exercise
on Quizzes, it became favorit because they
can see the results of their work online,
(plan). Group discussion can be carried out
during virtual classes through break out
room (utilize)where teacher as a facilitator
and controller. Survey result from 300
students (11 classes) were collected. It can
be explained that 90% agreed and enjoyed
in joining the class through novel method
(Strengthen, Plan, and Utilize) 10% were
neutral, and 0% disagreed. 60% enhanced
their learning english, 35% were neutral,
and 5% disagreed. 85% got benefit for their
study, 14% were neutral, and 1 % disagreed.
While on the last result 75% agreed to use
the novel method in other activities, 2%
were neutral,and 23% disagreed. It can be
stated that the novel method was effective
because students were enjoy, got benefit,
and enhanced their study.
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Abstract

The Covid-19 pandemic has forced everyone to be skillful in using the technology willy-nilly.
Consequently, training the students to take data digitally and then proceed them into any mode of
reports became a necessary matter. This study will examine how students transform online chat data
into articles, especially in terms of their writing qualities and their difficulties when generating and
organizing ideas. Generating and organizing ideas play the primary role in the initial phase of the
writing process, but a limited study is available in the literature that addresses this case. This
descriptive study invited 66 students to answer the research questions by analyzing the
questionnaires and evaluating their writings. The findings indicated that most students faced
problems when generating and organizing ideas and that their articles' quality was still poor. Data
analysis showed that the problems ranged from not fluent in writing in English, lack of practice to
generate and organize the ideas, and not skilled at writing articles. Most of them did free writing
and just write with the flow without thinking of the article's generic structure. Half of them were
also unsure whether they used one of the suggested ways to generate and organize ideas. Some
pedagogical implications were discussed, including stimulating the students' metacognitive skills
during the process of writing and giving more explicit exercises to generate and organize ideas with
frequent constructive feedback from the teachers.

Keywords: Generating, Organizing, ldeas, Difficulties, Writing

Introduction

Making a start in writing is somewhat
not easy, even for adult writers. It
commonly happens for many reasons, such
as lack of ideas, the writer’s belief that their
idea is not good enough [1], or even too
many ideas that come up in mind. The
number of ideas which a writer struggle
with seems to be poured all in one stroke.
However, it will be better if these ideas are
channeled in an orderly and smooth manner
to produce a qualified writing. The activities
to make the ideas structured and delicate are
called generating and organizing ideas.
These actions are in the pre-writing stage of
the writing process. Based on the writer's
observations, students who have received
process writing material still  find
difficulties when being asked to do correct
pre-writing steps [2]. This is because they

are not used to it. Therefore, writing is a
skill that must routinely be practiced.
According to Oshima & Hogue [3],
several things need to be done during the
pre-writing stage, namely generating the
ideas, which could be done by choosing and
narrowing down the topic and then
brainstorming. Brainstorming itself can be
done through various techniques, for
example, clustering, freewriting, or listing.
Brainstorming may seem unnecessary at
first, but after doing that a few times, their
usefulness will be realized [3]. These pre-
writing techniques have been shown to help
students develop thinking skills and self-
confidence in generating ideas [1]. After
generating the ideas, a writer can organize
the ideas into an outline. With an outline, it
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should be relatively easy to write a
paragraph.

Students' ability to generate and
organize ideas will affect the richness and
quality of their final writing. Most students
usually do not plan their essay but jump-in
and just start writing. They write without a
plan and just go with the flow. However,
some students still feel that thinking for a
moment to determine what to write is
necessary. Therefore, it is expected that
students are trained to understand that
writing is not an emergency activity but a
process that includes planning, pre-writing,
organizing, drafting, revising, proofreading,
and producing a product. All of these stages
are important to create a quality product.

To generate and organize ideas
properly, students must start the writing
process with  full awareness and
concentration. Students need to convey
their perspectives and think creatively to get
new ideas. In other words, students must
decide what to write, develop a topic,
research a topic, produce original thoughts,
elaborate the ideas, use prior knowledge,
think critically, and apply new and learned
concepts. In his research, Kumari [4] also
emphasized the importance of this cognitive
process in writing.

Abbas and Herdi [5] had conducted a
study to investigate EFL learners' ability
to generate, organize, and elaborate ideas of
an argumentative essay. They found that the
learners' ability in generating, organizing,
and elaborating ideas is at a low level of
ability. The learners had low alertness and
carefulness in writing, low motivation to
write an essay, low confidence when
writing, and seldom to practice writing at
leisure time. They suggested that an
appropriate writing strategy supported by
suitable learning media is needed to
facilitate and improve the learners' ability to
write the essay.

Wahyuni and Inayati [6] also found in
their research to seventh-semester students
who were drafting research proposals that
most of the students' reported facing
problems when generating ideas during the

initial phase of research writing. The issues
range from the topic development,
theoretical ~ frameworks identification,
relevant theory search, trusted sources
evaluation, research ideas, suitable theory
connection, and problems and theory
assessment. To overcome this problem, they
highlighted the importance of providing
constructive  feedback promptly and
discussing ways to evaluate quality
resources.

Furthermore, Heong et al. [7] noted in
their study that most of the technical
students (69.6%) believed that the difficulty
of generating ideas was a key factor
affecting the achievement of their
assignments.  This difficulty led to the
students' problems in completing the
assignment. The deadlock of ideas was the
most frequent factor experienced by the
students. Hence, they argued that the
students need to learn higher-order thinking
skills which are essential skills enabling
students to generate ideas and consequently
complete assignments.

Those studies mentioned above inspired
the researcher to conduct this study. This
study is a preliminary study to identify the
students' writing quality and problems in
generating and organizing ideas. Since it is
currently in a pandemic situation, the
researcher assumes that to train the students
to take data digitally and then proceed them
into any reports became a necessary matter.
Therefore, this study explores the students'
writing qualities and difficulties in
generating and organizing ideas when
transforming online chat data into articles.
It is hoped that the identification found in
this study will give implications to writing
instruction and future studies.

Methodology

A descriptive qualitative study was
employed to answer the research questions
in this study. First of all, the writer
evaluated the students’ writing qualities
using a writing rubric. The rubric (adapted
from Brown [8]) contains a scoring
guideline to see whether the idea,
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organization, grammar, vocabularies, and
mechanics of a text have been good enough
or not. Then, each writing piece was
assessed qualitatively by comparing the
data and the article. The writer looked
closely at every data and article to observe
the problems that may occur when the
students transformed the information into
their articles, particularly on how idea
generation and organization were made.
This analysis was then compared with the
data gotten from the questionnaire. The
questionnaire was given to the students at
the end of the class, which contains some
questions about their feelings, strategies,
and obstacles when generating and
organizing the ideas in their writings.

The writing assignment that the
students need to accomplish was as follows.

"In this individual project, you are
asked to make a communication with a

person from another country either via chat
or video conference. Your partner can be a
friend from one of the English-speaking
countries or countries that regard English as
a foreign or second language. Make at least
three times of conversation with three
different topics. The first topic must be self-
introduction so that | know your friend's
background. The second and third topics are
up to you as long as they are not personal
topics to discuss. Do not forget to record all
of your discussions. Based on your three
times of conversation, pick an interesting
topic you can write and develop into an
article to be submitted. Write your article in
Ms. Word between 300-500 words."

The students’ articles were then
evaluated using the following writing rubric
in Table 1.

Table 1:

Writing rubric

Dimension Weight Score

Descriptor

Ideas 3 5

The idea is relevant to the substance of the
assignment.

The topic sentence is developed by accurate and
adequate details.

Rich insight about the topic.

Organization 3 5

Ideas are arranged logically and cohesively.
Ideas are conveyed smoothly and effectively.

Grammar 1 5

Using complex and effective sentences
Inconsiderable mistakes in agreement, tense,
words order, articles, pronouns, and prepositions

Vocabulary 2 5

Rich with vocabulary

Style The selection and the usage of words and idioms
are accurate and appropriate with register

Good mastery of words formation

Mechanics 1 5

Showing good mastery in writing convention
Showing good ability in using punctuation and
capital letters accurately

Considerable spelling mistakes

Findings and Discussion

The analysis of each article based on
the rubric of writing showed that the
students' articles' quality was still low, with
an average total score of 62.9. Table 2
presented in detail each component's
average score. Although the assignment
asked them to write and develop only one

exciting topic among the three topics that
they needed to discuss their chats, but most
talked about all of the stories. It made the
score of idea development became low. It
seemed that they did not care about the
relevance of their writing with the
assignment, and it could be noticed that the
insight about the topic was not rich since
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they must write about three general topics
rather than only one deep topic. The topic
sentence was also not clear, not accurate,
and adequate details were not found.
Similar to the development of the ideas, the
organization of the articles was also scored
low because they did not follow the correct
generic structure of an article, did not make
a plan or outline, and just write as they felt
right. Besides, the ideas were not arranged
logically and cohesively. However, they
were clear but not smooth and not effective.

Regarding grammar, most students
used simple sentences but effective.
Considerable mistakes in agreements,
tenses, prepositions, and words were still
found but not severe. Their vocabularies
were also not rich, although the selection
and usage of words were accurate and
appropriate. Poorly, many of them did not
show good mastery of writing conventions
and good ability in using punctuation and
capital letters. It showed their reluctance to
do the assignment well. Yet, inconsiderable
spelling mistakes were found.

Table 2:

Average Scores for Each Writing Component

Components Average Scores
Development of Ideas 64
Organization 62,65152
Grammar 62,77273
Vocabulary 63,24242
Mechanics 62,25758
Total 62.9

After analyzing the articles using the
rubric, the researcher looked at each article
and compared it with the chat data. The
researcher wanted to see how the students

generated and organized the chats' ideas
into the articles. Table 3 described these
observation results.

Table 3:
Observation of Ideas Generation and Organization

How they begin their writing process— | Number  of | Percentage
generating their ideas students (%)

a. Jump-in-start writing 20 30

b. free-write but a bit structured 37 56

c. brainstorm — follow the generic

7 11
structure

How they organize their ideas

a. telling all topics 58 88

b. choose one topic only and 6 91

develop it '

How they develop their ideas

a. poorly developed 5 7,6

b. developed just like the data 53 80

c. creatively developed 6 9,1
Organization of ideas

a. logical order 41 62

b. notin alogical order 23 35
dCopy and paste articles — following their 2 3

ata

It can be noticed that there were still
very few students who did the proper way
to start writing by doing steps of generating

and organizing the ideas. 20 (30% of)
students seemed just to jump in and start
writing without thinking of one impressive
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topic they actually can generate from their
data. They only told what they had done,
just like telling a story. What made them
even worse was that they bundled their long
story only in one single paragraph. Then,
the other 37 (56% of) students were
seemingly had attempted to be structured by
doing free writing, but each paragraph's
topic sentence was still not clear. If only
they did more seriously by rereading and
revising their articles, their writings would
be better. Only 7 (11% of) students were
noted following the correct generic
structure, namely introduction, body, and
closing, and it seemed that they also did
brainstorming to generate their ideas. It can
be seen from the quality of each paragraph
they wrote, in which it had an accurate topic
sentence and adequate details.

In terms of the way they generated
their ideas, it can be seen that only 6 (9,1%
of) students picked one topic among the
three topics they discussed in the chat and
then creatively developed it. While the rest
of the students were just telling the three
topics that they had discussed. The
researcher also noted that from the 58 (88%
of) students who said the entire topics, only
53 (80%) wrote similar to the data they got.
While the other 5 (7,6% of) students wrote
very poorly and told less information than
they had. It seemed that they were not
serious about doing the assignment.

Furthermore, it was found that 41
(62% of) students had written in a logical
order, while 23 (35% of) students were still
writing in confusing orders. Logical order
here means that the students organized the
sentences to help the reader follow the
development of their ideas or understand
their points. While not in logical order
implies that the students wrote as they

wanted or felt was correct without thinking
about the readability of their texts. In this
analysis, those 23 students wrote their
article in only a paragraph, even though
their information was many. This way of
presentation would make the readers
confused.

Besides, it was found two students
who did not do the articles by themselves. It
was say so because different information
was identified between their articles and the
chat data they got. Hence, these two articles
were scored very low.

Meanwhile, the questionnaire's
analysis noted some points that are actually
in line with the findings above. First, in
terms of the students' strategies to transform
their data into articles or generate ideas,
45% of the students confessed that they just
naturally told what they had discussed with
their partner. It means that most of them did
not follow a proper process like narrowing
down the topic and brainstorming to
proceed their data into an impressive article.
They only wrote what had happened.
Besides, although 43.9% of the students
said that they read for many times to find
one interesting topic to be written, as
explained above, only six students wrote an
article with one interesting topic. The rest of
the students were telling all of the topics that
they had talked about. At this point, the
writer assumed that they did reread their
data to find ideas or points to write, yet not
to find one topic to be developed. Then,
21.2% of students said that they tried to
write their articles based on the elements of
a particular genre, namely opening, body,
and closing.

Graphic 1:
Ideas Generation Strategies

TRANSFORMING ONLINE CHAT DATA INTO ARTICLES: EXPLORING THE STUDENTS’ WRITING QUALITIES AND

DIFFICULTIES IN GENERATING AND ORGANIZING IDEAS

Wahyu Kyestiati Sumarno

207



4™ English Language and Literature International Conference (ELLIC)
Proceedings — (ELLIiC Proceedings Vol. 4, 2021)

Electronic ISSN: 2579-7263
CD-ROM ISSN: 2579-7549

% d 5
Ui

66 responses

Read over and over to get
one topic to write interestingly
Tell what you discussed with
your partner in an .... orderly
Determine the specific type of
genre that you will use and ....
Pick a hot topic by adding some
opinions from my point of view
Imagine myself telling my friend
the chat experience with that ...

1(1.5%)
1(1.5%)

Nothing 1(15%)

0 10

What are the steps you take on your chat data to become writing?

14 (21.2%)

20 (43.9%)

30 (45.5%)

20 30

Regarding the way they organized
their ideas into paragraphs, it was found that
57.6% of students wrote with the flow based
on their feeling. This case is similar to
19.7% of students who declared that they
used their feeling when making a new
paragraph. The writer argued that this was
what happened to most of the articles. The
students seemed to make new paragraphs
when they felt it was the time. This way of
writing need to be repaired, and more
practice should be given. They should try to
make a plan or outline before writing.

Meanwhile, 30.3% of students said
that they made a mind map for each
paragraph. It was expected that the students
could make better articles if they had made
a mind map, but the results of the analysis
did not say so. Therefore, it must be checked
whether the students had made a correct
mind map. Further, two students also said
that they had decided what topic to be
discussed in each paragraph. These just the
same with making a mind map, as discussed
previously.

Graphic 2:
Ideas Organization

How do you share your ideas in each paragraph?

66 responses

1(1.5%)

1(1.5%)

13 (19.7%)

20

20 (30.3%)

38 (57.6%)

30 40

Graphic 3 described the students'
answers when asked about their problems in
generating and organizing ideas. It was
noted that 56.1% of the students felt that
they were incapable of writing in English. It
means that the students need extra time to
practice writing in English, including pre-
writing stage practice, which consists of
choosing and narrowing down the topic and

then brainstorming. Some of them said it
was difficult to start writing or write the first
sentence in the introduction and then bring
it to the main topic. This case is likely to
happen, yet with more pre-writing practice,
it can be minimalized.

Furthermore, they also felt less
skilled in processing and generating ideas
from the data (34.8%), specifically
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analyzing and processing chat data, then

generating and organizing the ideas
obtained into a writing framework or
outline to be developed. These activities are
part of the pre-writing and planning stages.
In fact, exercise is the only thing that will
make students more proficient. Then,
31.8% of students admitted that they were
less skilled at writing articles, including
making effective sentences and arranging

them into paragraphs. This is because they
rarely do it and tend not to know what
should be a part of an article. Some students
stated that they lacked information about
their assignments (22.7%) and stuck ideas
(18.2%). 10.6% of students stated that
personal problems due to the stress of many
online assignments were also the cause, and
3% of students felt that they were not given
enough time to complete the assignment.

Graphic 3:
Difficulties in Generating and Organizing Ideas

66 responses

a. Deadlocked ideas 12 (18.2%)

b. Lack of information

c. lack of article writing skills

d. Lack of practice processing

and generating ideas from data

e. Lack of working time

f. Emotional problems, stress

are many online learning tasks

g. Not proficient in writing in English
Sometimes | don't know the
meaning of a word either...

Do not have

2 (3%)
7 (10.6%)

1(1.5%)

1(1.5%)

Which of the following problems have you experienced when processing chat data into writing:

15 (22.7%)
21(31.8%)

20

23 (34.8%)

37 (56.1%)

30 40

Furthermore, when they were asked
whether they were familiar with generating
and organizing the ideas, most of them
(50%) said that they were not sure. In this
case, the writer argued that they had learned
about this, either in Bahasa Indonesia or
English class, but they were not sure since

they got inadequate practice. Meanwhile,
24.2% claimed that they did know about it
and had done it. The rest of them (25.8%)
said that they were not familiar with
generating and organizing ideas. Graphic 4
presented these results.

Graphic 4:
Familiarity with the Generating and Organizing Ideas Techniques

brainstorming, freewriting, mind-mapping, etc.?

66 responses

Are you familiar with “generating and organizing ideas” techniques such as

@ Yes, and | did
® No
Maybe

Finally, when asked whether they were
satisfied with their writings, 51.5% of

students said they were satisfied, 36.4%
were very satisfied, and 12.1% said they
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were reasonably satisfied. This level of
satisfaction actually indicates that they were
quite confident with their writing no matter
the difficulties they faced, and even though

when being analyzed, their writing qualities
were still low. Graphic 5 presented these
results.

Graphic 5:
Satisfaction with their Writing Products

How satisfied and confident are you with your writing?

66 responses
40
30
20
10

8 (12.1%)
0

34 (51.5%)

24 (36.4%)

1 2

These results showed that there were
still very few students who followed the
proper way of generating and organizing
ideas to transform the chat data into an
article. Only one-fourth of them claimed
that they have known about and did the
techniques of generating and organizing
ideas. Still, based on each article's
observation, only 11% of them had
seemingly done a correct brainstorming.
Besides, most of them did the same failure,
namely wrote all of the topics rather than
choosing and narrowing down the topics
into one interesting topic to be developed in
the article as instructed in the assignment.
Just 9.1% of students did this thing. That is
why the average writing score of the
students was still low, i.e., 62.9.

The students’ writing's low average
score was caused by many problems,
including the difficulties in generating and
organizing the ideas, which is a determining
factor in this assignment. This assignment
was designed to enable the students to take
data digitally and then proceed them into
any mode of reports, especially an article. In
this case, the skill of generating the ideas
from the data taken and organizing the ideas
into an outline to be developed and written
became very prominent. However, the score

results showed that the students face many
problems in doing these stages. Their
difficulties ranged from less proficient in
writing in English, not skilled in processing
and generating ideas from the data, not sure
about the techniques to generate and
organize ideas, less skilled at writing
articles, misinformation  about  their
assignments, deadlocked ideas, personal
problems due to the stress of many online
tasks, and not enough time to complete the
assignments. These  problems  were
somewhat similar to what had been found
by Abbas and Herdi [5]. They noted that the
learners' ability in generating, organizing,
and elaborating ideas is at a low level of
ability. The learners had low alertness and
carefulness in writing, low motivation to
write an essay, low confidence when
writing, and seldom to practice writing at
leisure time. Besides, these findings are also
in line with Heong et al. [7] study results
which noticed that the difficulty of
generating ideas was a key factor affecting
the students' problems in completing the
assignment. The deadlock of ideas was the
most frequent factor experienced by the
students.

Based on the discussion above,
several steps aimed at improving the quality
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of articles to overcome the obstacles in
generating and organizing ideas need to be
done. This improvement step requires
collaboration between students as target
individuals and also teachers as facilitators.
Since generating and organizing ideas are
part of cognitive processes, it is valuable to
stimulate the students' meta-cognitive skills
during the writing process. Metacognitive
skills are the skills to realize what is being
thought to be more strategic in taking steps.
Metacognitive stimulation will encourage
students to be aware that they are writing
and improve the quality of their writing [2],
[9]-[11]. Besides, the teacher can provide
more explicit practice to generate and
organize ideas with more frequent
constructive feedback. Writing assignments
must not always be individual because
collaborative writing is also effective and
offers many advantages [12]. It is also
necessary to provide scaffolding that builds
writing [13]-[16] and provide a list of
questions [17] or authentic assessment [18],
[19] to organize ideas. Providing good
examples of text also helps in generating
ideas for writing [20]. Besides, the use of
idea generation strategies, such as
brainstorming, effectively prevents students
from unnecessarily pausing pens and
frequently erasing what they produce [21].

Conclusion

Based on the findings and
discussions, it can be said that the students’
quality of writing was still low due to some
problems in generating and organizing the
ideas. These problems including less
proficient in writing in English, not skilled
in processing and generating ideas from the
data, not sure about the techniques to
generate and organize ideas, less skilled at
writing articles, misinformation about their
assignments, deadlocked ideas, personal
problems due to the stress of many online
tasks, and not enough time to complete the
assignments.

To overcome those problems, in
future studies, other researchers can observe
whether  stimulating  the  students'

metacognitive skills during the process of
writing and giving more explicit exercises
to generate and organize ideas with frequent
constructive feedback from the teachers are
effective as suggested in this research.
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Abstract

This research purpose is to enhance the English ability of Students with Special Needs in learning
English vocabulary. The use of online learning media now was needed especially on distance
learning in which Schooling from Home is the only choice during the pandemic era. The use of
Kahoot! meet the needs of online teaching-learning activity. The research subjects were an English
club in SLB D YPAC Semarang. The descriptive qualitative method was used in this research. The
research result is the English ability enhancement in gaining the new vocabularies. The result is
satisfying, students of SLB D YPAC Semarang were highly motivated in using Kahoot! Because
they can directly see the winner podium. The final conclusion stated that utilizing Kahoot! Could
enhance the English vocabulary for Students with Special Needs.

Keywords: Kahoot!, Vocabulary Teaching, Students with Special Needs

Introduction

The world was rapidly changed during
the pandemic era. Many shiftings of
education style from schools into Schooling
from Home brings many experiences on
English learning. The conditions that
changed were very interesting to seek. The
pandemic of Corona Virus 2019 or Covid-
19 changes the way of teaching English in
most parts of the world including Indonesia.
The chalk-and-talk approach in English
vocabulary changed into online quizzes,
games, QR code, etc. The suitable media
needs to be chosen so that students would
be able to grasp the material given. The
pedagogical technique changed were
needed in this situation.

The teacher should be used the right
teaching technique, used any kinds of media
to teach their students in online teaching.
They should make teaching-learning as
interesting as possible, it takes efforts to
reach that point. They usually combine their
teaching material with the use of online
technology. This research used Kahoot! as
the learning media to teach English

vocabulary. Students learn English as their
second language, which means English here
is the foreign language for them. As stated
by Lessard-Cluoston that educator needs to
begin with some vocabularies that are
relevant to English [1]. It could be taken
from their native language that has
similarity with English vocabularies.

The terms of children with special needs
usually addressed to children who have
abnormalities or deviations from the normal
children in general on their physical, mental
and social behaviour characteristics [2]. In
the education settings, the government
places its limitations on measuring their
service needs, especially on education
services. There are several types of children
with special needs [3] are mental retardation
or children with developmental disabilities
(child with development impairment),
learning disabilities, hyperactive (Attention
Deficit Disorder with  Hyperactive),
disabled (Emotional and behavioural
disorder), deaf speech (communication
disorder and deafness), blind or children
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with visual impairments ( Partially seeing
and legally blind ), autistic, physical
handicapped, and giftedness and special
talents. YPAC foundation located in Jalan
KH. Dahlan 4, Pekunden, Semarang. It is a
foundation for Children with Disabilities or
YPAC. The institution provides formal
education for children with special needs
started from elementary to high school
levels. It provides formal education for SLB
C and SLB D. There are several skills on
informal education they can choose. The
schools provide several specific classes so
that students can learn and practice their
skills.

Several factors need to be considered
about selecting the engaging activity for
students. The activity should correlate with
the curriculum and materials. According to
Fercec [4] several issues that must be
considered by language teachers when
choosing games for their students are, the
game should have a specific purpose, fit
with the students need, and easy to use. To
meet the students' needs during the
pandemic era, online game is one of the
alternatives. Based on the previous field
observations, the students engage actively
in the communicative learning method [5].
One of the communicative teaching
technique is using the game in the class. The
game would trigger the students actively
involved in the teaching-learning process.
Moreover, it would motivate them to learn
and grasps the material given.

Some research about Kahoot has been
conducted. According to Sutirna [6] most of
the educators agree to use Kahoot! in the
class during the learning process. To use
Kahoot! during the teaching and learning
process requires a strong internet
connection to succeed. To make students
actively engage, the educator should be
creative. The other research results [7]
stated that students happily engaged in the
learning process using Kahoot! Application.
They said that the application was very easy
to use. The research by them also stated that
this application is suitable for a teaching-
learning situation. The other research by

Suyidno in his article stated that Kahoot! Is
an online application that suitable for
teaching on classroom situation. A
conclusion could be drawn that Kahoot! is a
good application in the classroom setting in
which students could be involved in.
Moreover, this article will highlight how to
utilize Kahoot! to teach English vocabulary
to students with special needs at Y-Eclub
SLB D YPAC Semarang.

1.1 Kahoot!

Fun learning circumstances motivate
students to study harder [8]. It has proven
that Kahoot! is an effective medium to use
in the classroom setting. The user can access
it on https://getKahoot!.com. It is a free
website that allows teachers to create game-
based quizzes and surveys. The participants
would compete against each other actively
[9]. The result scores are taken based on
accuracy and response time. The winners
revealed in each answer session. At the end
of the game, the scoreboard displays the top
five best score and the result can be export
into a type of document [10] that can be
used as teacher documentation.

How to use Kahoot! from the web [11]:
first open Kahoot! on the address
https://Kahoot!.com. Click Signup to create
an account or select the Login button when
the account has been successfully created.
The easiest way to create an account is to
select the Login with Google account.
Second, Teachers can create quizzes or
browse quizzes according to the theme topic
being studied by students by click Discover.
Third, after chooses the appropriate quiz,
the user connects the computer to the screen
available in the class and shows the Game
PIN randomly generated by Kahoot!.Com.
or in the online setting, the teacher can share
the pin with the students. On the web, the
teacher can select the game mode. For small
classes, teachers can choose the classic
mode, for a large class, teachers can choose
team mode. Fourth, after selecting the game
mode, the teacher can direct students to
access the game on students gadget by
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entering the Game PIN. Fifth, after entering
the PIN, students answer the questions
shown on the screen, selecting the answers
provided by pressing the colour symbol.
Finally, the result can be seen on the screen.

The online application Kahoot! is easy
to use and useful for teaching-learning
setting, it helps both educators and students
[12]. It is an internet-based application and
educational because it provides features that
can be medium in the learning process and
itisan innovative way to teach [13]. The use
of Kahoot! in the teaching-learning process
would be able to help the evaluation in
learning.

1.2 Vocabulary Teaching

The knowledge of knowing and use
second language words was the aim of
vocabulary teaching. To be able to use the
words in all four main language skills needs
a lot of practice, on the contrary, mastering
the knowledge of vocabulary is a challenge
to every language learners [14]. Kahoot!
provide a competitive learning situation in
which students can learn and have fun at the
same time. The needs for learner-centred
learning situation in online vocabulary
teaching makes Kahoot! easily accepted.

Students learn the second language
through the various kinds of words in
context use. The form, meaning, and use of
vocabulary are several things that need to
consider in vocabulary learning [1].
Students can learn new vocabularies in
many different ways. The teacher can
expand  their  student's  vocabulary
knowledge by giving them activity which
not focusing intentionally on vocabulary
[14]. The teacher can use tools such as the
dictionary, vocabulary explanation, etc.

The English lesson for students with
special needs at SLB D YPAC Semarang
are giving and asking for information,
description  of objects, instructions,
announcements, the text of procedures, and
reading.

1.3 Students with Special Needs

Children with special needs need health
care and other services including
educational services that are different from
other children in general. Special forms of
treatment and services required due to their
needs. Government give attention to it. The
Bandung Declaration stated that Indonesia
Towards Inclusive Education 2004 states
that the existence of children with
disabilities and other children with special
needs in Indonesia has the same rights in
speech, opinion, education, welfare and
health. It also guaranteed by the 1945
Constitution and also get full rights and
obligations as citizens. Abdul Rahim [15] in
the Salamanca Declaration UNESCO at
1994 stated the equal opportunity for
individuals persons with disabilities to get
an education as an integral part of the
education system.

Children with special needs have special
characteristics and abilities that are different
from other children. The types of special
needs according to Kauffman and Hallahan
[16] are mental retardation or children with
developmental disabilities ( child with
development impairment ), the difficulty in
learning ( learning disabilities ) or
underachieving  children,  hyperactive
(Attention Deficit ~ Disorder  with
Hyperactive), Emotional and behavioural
disorder, deaf speech ( communication
disorder and deafness ), blind or children
with visual impairments ( partially seeing
and legally blind ), autistic, physical
handicapped, and gifted children (
giftedness and special talents ).

The children with special needs
classification related to the education
system in Indonesia are, part A is the term
for children with the blind condition, part B
is for the group of children that deaf or have
disabilities in hearing, part C is the term for
a group of children that retarded mentally,
part D is the term for a group of children
with physical disabilities, part E is the term
for groups of children with physical
disabilities, part F is the term for the group
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of children with above-average or superior
abilities, part G is the terms for the group of
children with doubled-disabilities. Based on
the classification, YPAC Pekunden
Semarang include in part D. It is the
designation for children with disabilities. In
this research, the researchers focus only on
the English club called Y-Eclub SLB D
YPAC Semarang. YPAC is a foundation
that provides services for children with
special needs. This institution is located in
several places, one of which is located at
Jalan KH. Dahlan 4, Pekunden, Semarang.
This institution is an institution that
provides education from elementary to high
school levels. This institution also provides
therapy services for children with special
needs.

YPAC Pekunden Semarang provides
formal school services for children with
special needs SLB C and SLB D. Not only
formal school, but this foundation also
provides therapy for children with special
needs. Children with deaf hearing and
speech impaired children could have
therapies in this place. YPAC Pekunden
Semarang also has a dormitory for students
so that they can stay and live together with
twenty-four hours of supervision. The
location of YPAC in Pekunden is very
strategic because it located near the
Semarang city centre. The additional
income for YPAC is the restaurants that rent
some space in YPAC and the mall parking
space for motorcycles that rent some space
field.

Y-Eclub stands for YPAC English club
is a club of students who have an interest in
learning the English language. Those who
are joining the club have various
motivations. As a result of primary field
observations, it was found that many
students were interested in learning the
English language, especially in speaking
practices so that Y-Eclub became a place for
them to explore their ability. Disabled
children at YPAC Pekunden Semarang not
only provided with formal education but
also skills. Various skills are facilitated,
special spaces also provided for them.

Students can choose skills that meet their
interests. Several special classrooms are
provided so that students can learn and
practice skills that meet their interest and
meet their needs.

Methodology

In line with Arikunto, the method
used in this research was a qualitative
method to get specific data [17]. The
approach that used was descriptive to get
the data result [18]. Those methods would
describe the study results. The study object
is students in SLB D YPAC Semarang who
are interested in English. They have their
club called Y-Eclub that consist of students
from several classes. It stands for YPAC
English Club.

Findings and Discussion

The things highlighted in this
research is the Kahoot! use in improving
English Vocabulary at Y-Eclub SLB D
YPAC Semarang.

3.1 Findings
In conducting the research, a face-
to-face online meeting held by zoom. The
zoom application used a paid zoom
application because it is flexible and have
no time limit. The research team conducted
the meetings in November 2020. At each
virtual meeting on zoom, the material was
delivered. They act as a facilitator and
mentor to the students. The English material
with a specific theme was different at each
of the meetings. The questions on Kahoot!
given was in the form of ten multiple
choices questions in English. The research
was held in four meetings. Each of the
online meetings uses a paid zoom
application. In each meeting, the mentor
provided a set of questions, the instructor
also explains the topic of the material.
During the learning process, the
researcher was also the instructor. The
instructor introduced themselves and then
provide understanding and insight into
English. In the next stage, the team gave
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English material to students who are
members of Y-Eclub using Kahoot!. At this
stage, the instructor only acts as a facilitator
when students experience difficulties in
learning. The instructors deliver English
material on each meeting with a specific
theme, then followed by ten questions in
English. The result can be seen after all
students have been finished. Here are the
results.

At the first meeting, the material
theme delivered was about Daily
Activities. The Kahoot! podium shows three
winners of the class. It was the fun part of
the quiz. The first question answered
correctly by 100% of the respondents. The
second question was answered correctly by
80% of respondents, while 20% of
respondents answered incorrectly. The third
question was answered correctly by 80% of
the respondents. All respondents answered
the fourth and fifth questions correctly. The
sixth and seventh questions were answered
correctly by 80% of the respondents, while
20% of respondents choose the wrong
answer. The eighth and ninth questions
were answered correctly by 60% of
respondents, while  40%  answered
incorrectly. The tenth question was
answered correctly by 80% of the
respondents, while 20%  answered
incorrectly.

The second meeting topic was
Daily Activities, and the results were
satisfying for the respondents. This podium
motivates students to do better in answering
questions. In the first question, all
respondents answer the question correctly.
The second question correctly answered by
83% of respondents. The third question
correctly answered by all respondents. The
fourth question was correctly answered by
50% of respondents. The fifth question was
answered correctly by 50% of respondents.
The sixth question answered correctly by
100% of respondents. The seventh question
was answered correctly by 67% of the
respondents. The eighth question was
answered correctly by 67% of the
respondents. The ninth question states that

67% of respondents correctly answered the
questions given. The tenth question 83% of
respondents were able to answer correctly.

The third meeting theme was
Vocabularies at School. There were ten
questions given. The first question can be
answered correctly by 100% of the
respondents, the second question can be
answered correctly by 100% of the
respondents. The third question was
answered correctly by 83% of respondents,
while 17% answered incorrectly. The fourth
question was answered correctly by 50% of
the respondents. All respondents answered
the fifth and sixth questions correctly. The
seventh question was answered correctly by
83% of respondents. The eighth question
was answered correctly by 50% of the
respondents. The ninth question was
answered correctly by 50% of the
respondents, and the tenth question was
answered correctly by all respondents.

In the fourth meeting, the first and
second questions can be answered by 90%
of the respondents, the third to sixth
questions are answered correctly by 100%
of the respondents, the seventh and eighth
questions are answered correctly by 90% of
the participants and the ninth to tenth
questions can be answered correctly by
100% of the respondents. From the score of
the last meeting on this research, it was
proven that Kahoot! motivate students to
learn so that they can understand the
English vocabularies well.

3.2 Discussion

The research showed that students
could grasp the new vocabularies and apply
them in context. In each meeting, there were
several vocabularies obtained by the
students. At the first meeting, the
vocabulary that students got was: jumps,
brush his teeth, does his homework, bed,
wakes, hear, listen, breakfast, dinner, flies,
comb, jump, watch, play, see, bathroom. In
the second meeting, the vocabulary the
students got was: run, study, fall, ground,
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cry, teach, play, do, jump, dance, yelled,
soccer, kids. In the third meeting: ruler,
learn, sports centre, baseball, schoolyard,
yard, canteen, trumpet. In the fourth
meeting: paper, glasses, sticky notes,
folding paper, wrapping paper, magnifying
glass, stairs, jail, telescope, step, ladder,
coat.

The results show there were many
words that students knew and understood.
The researchers noticed that students
actively participated in speaking using their
English ability. The student's feedback in
answering the questions demonstrate the
effectiveness of Kahoot! in teaching
English vocabulary to students. The podium
result also motivates the students to get the
best score. The vocabulary learning
experience that including adrenaline is a
very fun activity for the students.

There were several obstacles found
in the meeting. The first is technical, the
second thing is the signal. Those obstacles
affected the Kahoot! score. The next
obstacle is the problem with the devices
used, in this case, the student's gadget is
unable to access the link given. Kahoot!
could be easily paired with other teaching
methods. In the future, the use of
technology will be incorporated into
teaching and this research could give insight
into the national curriculums.

Conclusion

There were four meetings held to
utilize Kahoot! is an online platform that
can be used by educators to teach English
vocabulary effectively. The research was
used zoom application. The result obtained
the enhancements of Y-Eclub SLB D
YPAC Semarang English vocabulary. In
each meeting, the new vocabulary obtained
by the students.

Kahoot! is an online platform that
can be wused by educators to teach
vocabularies. To use this platform, they
should make sure a stable internet network
connection and prepare the material.
Schools could use Kahoot! as an alternative
to teaching English communicatively. The

researcher found that students’ actively
participated in the activity. The researchers
highly recommend using Kahoot! Online
application to reinforce the English
vocabulary material to other teachers and
implementing it into their curriculum at
school.

The next researchers can elaborate
on this theme using other theories, or
develop another research focusing on online
teaching. The educators can integrate
several learning styles adopted on their
local curriculum to get new results that
would be another evidence on the teaching-
learning world.
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Abstract

Due to the pandemic of covid-19, ensuring the continuity synchronous English language learning,
this article deals with the importance of pedagogical grammar learning in second and or foreign
language acquisition. An adaptable learning and teaching approach mediates the possibility to have
effective language learning in real and contextual practice which is also known as Communicative
Language Teaching (CLT). One of the alternative approaches based on CLT is through e-learning.
Focusing on CLT’s experiential learning method, zoom meeting platform is one of the media that
is applicable in language learning classes. Some principles are worth to be considered as teaching
and learning guidance related to its effectiveness which are reflected from the learning activities
focusing on fluency-focused activities and accuracy-fluency activities. Nevertheless, supported
accurate instructional materials have to be taken into account that should be designed so as in
teaching foreign and or second language with the help of the media utilized through zoom meeting.
In conclusion, undeniably, there are two basic guidance of teaching pedagogical grammar through
e-learning platform ‘zoom meeting” in improving EFL learners’ language element for their language
skill online, namely how to use it (the function ) and the content-related help (the pedagogical).

Keywords: Role, Pedagogical Grammar, Pandemic, Zoom Meeting Platform

Introduction

The urgency of mastering language
knowledge and language skills is no
longer something new, especially in
foreign languages. The implementation
of the use of foreign languages is no
longer seen as a language that has only an
orientation focus on motoric physical
development, but has included all
domains of language learner
development as a whole as well
(Gallahue 1989). Mastery of vocabulary
and grammar are the two main assets for
learning a language, especially in
mastering a foreign language. These two
aspects are often an inhibiting factor in
communication if the learner does not
master the language (Santosa 2017).
English grammar as one of the factors

must be mastered when learning English,
both in oral and written form (Burke
2007). The aim is to make language
learners have language competence as
native speakers do (Juango 2017).
Therefore, the integration of grammar,
which is one of the micro linguistics
scopes of education, is needed as a very
important element in the language
learning process.

Educational linguistics is an
interdisciplinary science that combines
the world of linguistics within the world
of education (Suhardi 2017). A modern
approach in educational linguistics that is
intended to assist the learning of foreign
languages and second languages in the
context of their acquisition has led to the
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presence of grammar that is made
specifically for the benefit of language
learners. The mastery of language
elements, especially for language
teachers, is a main thing to enable the
language competency desired for
language learners to be achieved. This
approach is known as pedagogical
grammar (Leech in Odlin 1994; Bygate et
al 1995). Recognizing the existence of
essential pedagogical grammar in the
field of education, especially in teaching
English as both a second language and a
foreign language, various studies have
emerged that are oriented towards
teaching this pedagogical grammar.
Several studies have been carried
out so that language acquisition through
the desired competencies can be
achieved, for example teaching
approaches carried out by teachers either
deductive, inductive, structural or
communicative approaches in order to
identify and overcome problems
experienced by language learners during
the learning process (Effendi et al 2017).
Then another study that explores the
aspects behind the language teaching
approach carried out by the language
teacher by Yusuf et al (2019) which
shows that the belief in language teachers
that comes from the background of
teaching experience greatly affects the
teaching methods which is applied by the
teacher in  his language class.
Furthermore, it is not only the aspect of
view that is seen from the teacher as a
teacher, but one other side that is the main
object of achievement in teaching,
namely the language learners themselves,
as in the study conducted by Almazloum
(2018) which emphasizes that the beliefs
of learners in the language learning
process are also something that needs to
be put forward as a crucial factor for
consideration. Pedagogical grammar
learning, focuses on language skills, is
also one of the many focuses to lead
language learners towards maximizing
language competence as in the study

conducted by Omar (2019). The ability to
write from an academic side is
considered very necessary to see this
ability as one of the requirements in
graduation at the higher education level
as outlined in their final paper. The
students’ writing ability cannot be fully
realized due to the lack of students’
knowledge, especially in following the
rules of English grammar that should be
in their writing.

Due to the importance of learning
pedagogical grammar, the sustainability
of the effectiveness of this learning
process is questionable considering the
ongoing global pandemic outbreak.
Synchronous learning is difficult to be
put in practice. Based on the explanation
that has been stated above, the author
needs to explore further about the role of
pedagogical grammar in learning English
as a foreign language and a second
language through zoom meetings which
is one of the e-learning platforms as an
alternative medium for language learners
in mastering language competencies,
especially in this pandemic era

Methodology

The methodology used was library
research to collect and analyse the data.
As asserted by Zeid (2004) “Library
research is a research used library sources
to get the data”. The writer integrated her
ideas by synthesizing to make
conclusion. Therefore, the writer used
some sources and books as references, or
in other words, the data did not come
from field.

Findings and Discussion

Pedagogical Grammar Learning
in English as a Second (Foreign)
Language

The relationship between
pedagogical grammar learning, in this
case the grammar of English, with the
acquisition of this language as a foreign
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language and / or a second language is
one of the three main areas explored
which builds the framework for any
research carried out by both researchers
and language teachers. According to
Ortega (2003) and Wang (2003) in Keck
& Kim (2014: 3), there are three main
areas, namely Grammar Description,
Acquisition of Grammar as a Second
Language (L2 Grammar Acquisition),
and Learning Grammar in Second
Language (L2 Grammar Instruction).
These three domains are three elements
that cannot be separated from each other
because of the interaction process
between one element and another that
supports each other and is mutually
supportive in providing the required

information. For example, although a
grammar of a language can be
documented for learning purposes that
are not related to pedagogical aspects, the
grammar designed is intended for
learners of foreign languages as a second
language which still involves both
linguistic descriptions of the language
itself and considerations based on the
objectives and learning needs of the
learner. Then in the realm of language
acquisition research, grammar
descriptions also play a very important
role, especially when trying to delve
deeper into the nature of the language
learner and its development. For more
details, it can be seen from the following
image:

= Learners' Language Description

= Learners' Language Grammar Development [L2)

GRAM MAR = Research for Instruction Activities
DESCRIPTIDN = Teaching and Learning Theories
A B
<]
L2 L2
GRAMMAR [P GRAMMAR
ACQUISITION INSTRUCTION

Figure 1. Learning Framework for Pedagogy of Grammar (English as a Second or
and Foreign Language) (Ortega and Wang in Keck & Kim, 2014).
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The three domains  of
pedagogical grammar have a very
important role for teachers of English
as a foreign language and a second
language in professional decision
making. According to Freeman
(2003) in Keck and Kim (2014: 4) that
each domain still has its own aspects
which  become the Dbasis for
consideration in teaching pedagogical
grammar. In the realm of grammar
description, aspects that need to be
considered, for example, are
explaining what grammar actually is,
how it interacts with the linguistic
system and how it can be described to
learners. Then in the realm of
grammar acquisition itself, an aspect
that needs to be considered is to
question what is actually meant by
language acquisition, how and when
that acquisition occurs, and what the
role of learning in the process really
is. Then in the realm of grammar
instruction, the questionable aspect as
input for consideration is what is the
relationship  between pedagogical
grammar and the research that is being
carried out based on context and in
what ways this research can provide a
clear picture of the way grammar
teaching being carried out.

Learning Through the E-Learning
Platform: Zoom Meeting

Internet  technology-based
long distance learning developed in
the 1990s or what is known as e-
learning is one option that can be
taken to ensure that the learning
process and progress in education

(Agustina et al 2016). E-learning is
electronic learning or learning by
using electronics (Chusna 2019). E-
learning is also defined as any
teaching and learning that uses
electronic circuits (LAN, WAN, or the
internet) which aim to convey the
content of learning materials, so that
learning interactions occur, and or
tutoring (Koran 2002 in Yazdi 2012).
Therefore, e-learning is a technology-
based learning media which can be in
the form of internet operation through
electronic devices which aims to
deliver teaching materials and the
continuity of learning interactions to
occur, so that everything related to the
learning process still runs well.
According to  Situmorang
(2016), the steps of the learning model
through e-learning are divided into
three stages. The first stage is the
stage called the constructivism stage
which is in the form of activities
aimed at repetition of previously
taught material whose purpose is to
motivate students to learn the next
material. Then the second stage is
called the cooperative learning stage
where students are given the
opportunity to open e-learning, log in
and study and work on lab sheets
through collaboration with friends
aimed for interaction between
students in addition to improving their
social life but also increasing their
understanding of the material they are
learning through the activities they do.
Then the third stage is the stage of
teacher’s acts as a facilitator to ensure
the learning process can run well. So
in other words, the steps above are
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stages that can direct how the learning
process occurs in the e-learning
learning model.

The benefits of learning with
the e-learning model provides several
benefits (Elyas 2018), for example in
terms of flexibility, especially in
terms of time and place which provide
the widest possible space for students
to access lessons, then in terms of
independence which provides
flexibility for students to being able to
learn on their own in the sense of the
word which determine when students
want to start, when students decide to
end it, from which starting point
students can determine to start
learning teaching materials and at
what intensity students can repeat all
the teaching materials they want to
learn. Then in terms of costs, both
financial and non-financial costs such
as transportation costs,
accommodation costs, administrative
costs, and other costs needed to carry
out the learning process. Therefore,
maximizing the benefits of this
learning model, teachers must
consider three important points in
producing an attractive e-learning
model so that the quality of learning
can be improved, namely simple
(making it easier for students to get
access), personal (teachers interact
well with students) and fast (being
responsive to all students’ complaints
and needs).

Zoom  Meeting is an
application platform wused as an
alternative in e-learning using video
as a medium which was inaugurated
in 2011 in San Jose by its founder Eric
Yuan (Hakien & Rahman 2020). The
effectiveness of using this application
greatly supports the learning process
carried out remotely because it helps
the learners to absorb material and
participate in the learning process
smoothly (Ismawati & Prasetyo
2020). The effectiveness of using this

application is in terms of time and
place, user volume and facilities
(Rosyid et al 2020). In terms of time,
the learning process does not make
learners spend too much time, because
it is enough to activate the internet
network and open the application, and
in terms of place, no space limitation
so that the learning process continues
outside the class. Then, in terms of
user volume, the availability of video
conferencing features that can be
carried out simultaneously in a much
larger number of wusers than in
conventional  classrooms  which
makes the teacher or lecturer is easier
to monitor the process and more
effective. Then in terms of facilities,
through this application, users, both
teachers and learners, can take
advantage of the available features
such as conversation transcripts and
video calls, enabling them to carry out
the process of recording conversations
and video calls without having to
activate or operate additional
applications by simply activating the
available settings.

The Role of Pedagogical Grammar
through the E-Learning Platform:
Zoom Meeting

Pedagogical grammar
learning means how grammar taught
to language learners through a
language classroom teaching
approach which is not only teaches a
description of the grammar system
itself, but also how to teach and its
implementation in the actual context.
The approach of teaching English
grammar pedagogy as a foreign
language and or a second language not
only shows how language learners
perceive the grammar, but also how to
learn it, and in what ways it can be
taught (Larsen-Freeman in Keck &
Kim 2014 ) Astrid (2011) expained
that learning grammar through the
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CLT (Communicative Language
Teaching) approach can be an
alternative way taken by a language
teacher in pedagogical grammar
learning since it is emphasized on
learning objectives oriented towards
the ability of learners to be able to
communicate through a learning
process that combines knowledge,
skills, and wvalues through direct
experience known as experiential
learning. As asserted by Larsen-
Freeman (2000), in another words,
grammar learning approach is not
only sufficient to the structure of the
language itself or what is also called
the  linguistic  structure-centered
approach, but has shifted to a
communicative approach as well.

In this era, e-learning is very
much needed as it is today, a language
teacher must pay attention to some
basic principles of communicative
approach in pedagogical grammar
learning which must be reflected in
learning  activities  which are
developed in two types of activities,
namely activities that emphasize
fluency (fluency-focused activities)
and activities that emphasize accuracy
(accuracy-focused activities).
Selection of the right e-learning media
such as the zoom meeting application
is considered as "a nearly face to face
interaction" (Blum 2020) which will
be a very effective means of achieving
language learning goals to maximize
the acquisition of English as a foreign
language and or a second language
shown from the learner's language
competence by taking into account the
stages of acquisition development
either naturally or in a structured
context (Keck & Kim 2014: 128).

Zoom Meeting as a computer-
assisted learning tool is an effective

communication  tool offers a
similarity between face-to-face and
web-video-based conferencing

technology (Giebers et al, 2014). This

platform provides the possibility of

synchronous learning (Johns Hopkins

University 2010 in Hong Ng, 2020).

Along with the basic objectives and

specific features of the

communication-based learning
approach (CLT) for contextual
teaching that is directly related to the
life or real conditions of the learner,
there are several principles in relation
to the use of this zoom application
which should be used as a guide by
instructors or teachers in this CLT-
based learning process. These
principles are as follows (Hong Ng

2020):

1. The availability and use of
authentic learning materials as a
basis for facilitating the learning
process such as current topics to
engage learners.

2. An instructor or teacher not only
functions as a facilitator but also as
a supervisor of the learning
process.

3. It is necessary to group the
learners during the learning
process in small groups to ensure
the maximum use of the time
allocated to each learner in
communicating.

4. InCLT learning, there are needs to
conduct learning activities based
on accuracy, for example the
movement  of  teachers in
monitoring learners from one
group to another to provide
suggestions and input, directing
answers, monitoring the
appearance of learners, or making
important notes during learning
process.

5. Take advantage of all the features
in the zoom meeting application
that have the potential to carry out
synchronous learning, such as:

« Teaching equipment, such
as audio devices, videos,
text conversations,
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whiteboards, polls
conducted externally and
created by the teacher or
instructor and break or
break rooms.

* Audio equipment (e. ¢
only one person can talk at
a time).

* Video image (via network
camera): large image for
the speaker and thumbnail
for the participants as well
as simultaneous screen
sharing

» Create a special creation of
text and images.

* The possibility of using
video.

» The possibility of using
parallel video, audio, text
speech and whiteboards.

+ Slide and video shows

« Utilization of the
automatic recording
feature for each session to
allow  participants to
conduct reviews.

With the above principles,
guidance is required as well so as
functional (how to use it) and
pedagogical  (providing content-
related help) to ensure learning
material delivered through online
helps the learners learn comfortably

Conclusion

Learning pedagogical grammar has
become a special urgency in the world of
education. Considering that there are still
many cases found that focus on language
competence, especially in communication
competence, language learners in this
country show low communicative
competence, compared to other countries
where English as foreign and or second
language. Choosing the right learning
approach, especially in the era of the

current pandemic, e-learning model is one
of the choices that can be used as the right
approach in helping language learners to
develop their language competence and
skills.  Grammar learning that is
specifically for the benefit of learners
needs to be explored deeper to get the right
facilities and infrastructure that can help
the effectiveness of learning achievement
in accordance with the context of e-
learning learning, especially for those
using a zoom meeting platform which is
believed to replace face-to-face learning,
due to the similarity between the two. The
principles that underlie the development of
communication competencies must always
be the basic considerations in learning
pedagogical grammar in the context of e-
learning
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Abstract

The purpose of writing this article was to describe narratively how the implementation of TOEFL
Preparation learning process for 2020’s new students who took online learning such as the use one
of e-learning platform like google classroom and google meet during the Covid-19 pandemic. The
learning method used was in the form of giving assignments through google classroom and direct
learning practice with google meet based on the given assignments. The learning results showed the
enthusiasm of students in participating in this learning activity. This was evidenced by the fact that
almost students attended this online learning. However, there are obstacles faced, namely the lack
of good network at certain times so that there was a student's lack of understanding of the material
presented. However, from the results of direct observation during the implementation of learning,
it can be said that the use of e-learning, especially in the use of google classroom and google meet,
are able to help students to continue and to participate in distance learning.

Keywords: Online, Learning, Technology

Introduction

The 2019 corona virus outbreak (Covid-
19) has led to various changes in living
systems around the world in all sectors
including the education sector. In Indonesia,
we can see evidence of changes in the
education sector with instructions from the
government, especially in the policy of the
Indonesian Ministry of Education and
Culture to impose distance learning (PJJ)
using various e-learning tools. The
application of distance learning is applied to
all levels of education from elementary,
secondary and higher education levels.
Especially at the higher education level, the
Minister of Education and Culture has
issued a circular letter from the Ministry of
Education and Culture of Higher Education
no. 1 of 2020 which states that every higher
education institution, both public and
private, is required to carry out teaching and
learning online.

Based on the ministerial circular letter in
2020, Universitas Riau, which is one of the
state institutions in Riau Province, has
instructed every lecturer in Universitas Riau
to take advantage of e-learning technology
in the form of using google classroom and
google meet as the learning support. Hence,
Lecturers are asked to be able to use those
learning platforms as the learning
management system (LMS) in each
teaching during the odd semester of 2020.

E-learning technology is learning that
uses digital electronic tools and media
(Hoppe et al.:2003). According to Dong in
Nurlinda (2018) defines e-learning as an
asynchronous learning activity through an
electronic device which can obtain learning
and teaching materials through an electronic
system. According to Rosenberg (2001)
emphasizes that e-learning refers to the use
of internet technology to deliver a series of
solutions that can increase knowledge and
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skills. It can be said that the use of e-
learning cannot be separated from the role
of the internet network as a connection for
every learning process. With e-learning,
learning can be carried out both
synchronously and asynchronously
according to the needs of each individual in
an effort to help improve the quality and
effectiveness of learning.

With the development of the times that
have entered the revolutionary era 4.0, one
of which is marked by the rapid
development of electronic applications that
can help carry out activities in the field of
education. One of the current applications
that is a "fraction” of e-learning is the use of
google classroom and google meet. The
google classroom application has been used
by educators and students at the University
of Riau since 2014. Meanwhile, the google
meet application has only been used since
the end of 2019. Both of these applications
have been further utilized by lecturers
during the Covid-19 pandemic. All teaching
staffs at the University of Riau have made
these two applications to be the main
learning management system (LMS) for
online learning.

On the basis of the LMS policy at the
University of Riau by utilizing the two
applications owned by the Google
Company, article authors have been used by
article writers in the TOEFL Preparation
learning process for students of class 2020.
Before the pandemic, TOEFL learning was
carried out directly with classroom learning
activities. However, in this semester,
learning is carried out in full with an online
system. Therefore, the author has designed
the TOEFL learning technique for 14
meetings by combining the use of the
google classroom and google meet
applications. The learning process and
learning materials have been arranged as
effectively as possible to help students
understand  the  material  provided.
Descriptions of the learning process and the
use of teaching materials will be presented
in a descriptive narrative in the discussion
section. The writer hopes that this article

can benefit for readers about the
implementation of online  TOEFL
preparation learning.

Findings and Discussion

The purpose of writing this article is
to provide descriptive narrative information
about how the implementation of TOEFL
Preparation learning for Riau University
students in 2020 using the google classroom
and google meet applications. Before
presenting a technical description of the
implementation of learning activities, the
writer would like to convey some articles
references in which the writers showed
about various ways on the use of e-learning
for online learning during the Covid-19
pandemic. This is done to prove that the use
of various e-learning technology has
become the main means of learning in this
millennial century.

In an article written by Mursyid K.
N (2020), he describes the implementation
of the zoom application, google classroom
and whatsapp group as a means of online
learning in English courses. The results
showed that using these three platforms has
helped lecturers and students interact
effectively remotely despite technical
constraints, but lectures can be completed
until the end of the semester. Next, the
article written by Idad S and friends (2020)
revealed that the use of the google
classroom application in Biology learning is
quite good and effective in helping students
in the learning process and understanding
the material. Furthermore, the article
written by Danin H and Agilah A.R (2020)
states that the use of the zoom meeting
application has helped lecturers and
students easily communicate face-to-face
even though they have never met in person.
Research conducted by Ericha W.P (2020)
states that the use of zoom, google
classroom, schoology, and edmodo
applications can be carried out effectively
even though there are technical obstacles at
unexpected times regarding the lack of an
unsupportive internet connection. The
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conceptual article written by Shivangi D
(2020) concludes that the use of e-learning
tools for online learning during the
pandemic is an alternative solution to help
the learning process in the world of
education. Research conducted by Antonius
S and friends (2020) on student perceptions
of online learning during the Covid-19
period. The results showed that students
were quite familiar with various e-learning
platforms. However, they still need time to
understand the platforms used. And also
they are concerned about the very limited
internet package so they somewhat object if
learning activities are carried out face-to-
face using zoom or google meet. It is better
if you take advantage of google classroom
by giving assignments. Research conducted
by Surakhsha S and friends (2020) on the
use of e-learning during a pandemic for
nursing students in Nepal. The results of
this study concluded that e-learning is a
technology that should be used as an
alternative means for developing countries
such as Nepal. With the use of e-learning for

lecturers and students, the learning process
can run effectively during the Covid-19
period.

Referring to several research results
conducted by several education
practitioners regarding the use of ‘varieties'
of e-learning tools, the author also describes
how to use the google classroom and google
meet platforms for TOEFL learning during
the Covid-19 period, especially for 2020
class students in the scope of Riau
University. Before the odd semester
learning was carried out, the author had
designed TOEFL Preparation learning
using the google classroom and google meet
platforms. The reason for using these two
platforms is to make it easier for students to
interact both directly and indirectly so that
the target achievement of the final results of
the student's TOEFL score can increase
according to the graduation standard of at
least 450.Therefore, the author shares
learning activities using these two platforms
alternately. The form of the learning design
can be seen below:

LESSON PLAN FOR TOEFL PREPARATION ACTIVITY

UNIVERSITAS RIAU
2020

MEETING

TOPICS

ACTIVITIES DESCRIPTION

MEDIA/SOURCE

1/September 2020

Pre Test

Pre-Online TOEFL Test

UPT Bahasa Team

2/28 Sept-03 Okt
2020

Introduction

-Policies for TOEFL Preparation activities

WA, Google Meet/ Power Point

Conversation

longer conversations
-Practices

3/05-10 Oct 2020 Focus on Sound and | -To explain about sounds varieties in English | WA, Google Meet/file
Meaning words latihan/power point
-Practices
4/12-17 Oct 2020 Focus on Short | -To explain about some strategies to answer | WA, Google Meet/file
Conversation short conversations latihan/power point
- Practices
5/19-24 Oct 2020 Focus on Longer | -To explain about some strategies to answer | WA, Google Meet/file

latihan/power point

6/26-31 Oct 2020

Focus on Talks

-To explain about some strategies to answer
talks
- Practices

WA, Google Meet/file
latihan/power point

7/02-7 Nov 2020

Focus on TOEFL Structure

-To explain about some strategies to answer
structures
- Practices

WA, Google Classroom

8/02-7 Nov 2020

Focus on TOEFL Structure

-To explain about some strategies to answer
structures
- Practices

WA, Google Meet/file
latihan/power point

9/09-14 Nov 2020

Focus on TOEFL Written
Expression

-To explain about some strategies to answer
written expression
- Practices

WA, Google Classroom

10/09-14 Nov 2020

Focus on TOEFL Written
Expression

-To explain about some strategies to answer
written expression
- Practices

WA, Google Meet/file
latihan/power point

11/16-21 Nov 2020

Focus on
Comprehension

Reading

-To explain about some strategies to answer
reading comprehension
- Practices

WA, Google Classroom

12/16-21 Nov 2020

Focus on Reading
Comprehension

-To explain about some strategies to answer
reading comprehension

WA, Google Meet/file
latihan/power point
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- Practices

13/23-28 Nov 2020 Focus on Reading

Comprehension

-To explain about some strategies to answer | WA, Google Classroom
reading comprehension
- Practices

14/23-28 Nov 2020 Focus on Reading

Comprehension

-To explain about some strategies to answer | WA, Google Meet/file
reading comprehension
- Practices

latihan/power point

15/30 Nov-05 Dec | Review
2020

Pra- Post Test and All Topics Review

WA, Google Meet/file
latihan/power point

16/Dec 2020-Jan | Post Test
2021

Post-Online TOEFL Test

Tim UPT Bahasa

Based on the learning design above,
the implementation of TOEFL Preparation
learning is carried out with the google
classroom and google meet applications and
is also assisted by the Whats App group as
a communication link between the two
platforms. At the initial meeting (meeting
2), the author used the google meet
application because at the learning contract
stage there should be face-to-face meetings
between the teacher and students so that the
content or learning material and the
subsequent learning process can be
understood by all students. At meeting 3 to
6, the writer and also as a TOEFL teaching
lecturer uses google meet in explaining and
practicing listening material. This must be
done face-to-face because we want to know
the extent to which students are able to
understand the dialogue being played.
Whereas for meetings 7 to 10 where
learning is focused on understanding the
grammar structure of English, learning
activities are carried out using the google
classroom and google meet platforms
alternately. This is done so that students are
given the opportunity to  study
independently first, then discussions and
questions will be carried out at the next
meeting using google meet. Likewise with
learning activities for meeting 11 to meeting
14, learning activities are carried out
alternately in the use of the learning
platform. In essence, grammar and reading
comprehension materials can be done
independently first. After self-study, it will
be followed by a discussion session about
things that are less understood. At the last
meeting (15) before the post-test, the
implementation of learning was carried out
by using google meet. This is done to

review all activities and ask questions and
preparations that must be done before the
exam. Meeting 15 is used as an evaluation
“arena” during the learning process. From
the results of conversations with students
with TOEFL Preparation teaching lecturers
about the use of e-learning tools in the form
of google classroom and google meet, it can
be said that almost all students benefit from
the media used. Even though they have
never met in person, they are still excited to
take part in TOEFL learning. They hope that
online learning using these two platforms
can be reused in the following semester.
However, there are still technical obstacles
that are commonly encountered in online
learning, namely the limitations of internet
packages and network disruptions.

Conclusion

From the results of the description of
the TOEFL Preparation learning process
activities using google classroom and
google meet, it can be concluded that the
use of e-learning technology assisted by
google classroom and google meet has had
a positive effect on the implementation of
learning and enthusiasm in trying to
understand the material being taught.
Students have more time to study
independently according to instructions
given through the google classroom
application and they are given free
opportunities to have direct discussions on
matters that are not yet understood. Even so,
they hope that there will be a policy to
implement online learning, especially
TOEFL learning, even though the pandemic
period is over because the online learning
system gives them plenty of time to study
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independently and explore material and
prepare various kinds of questions to ask.
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STUDENTS’ VOICE OVER TECHNOLOGY-BASED SPEAKING
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Abstract

During the Covid-19 pandemic, not only teachers, English Learners have to deal with new media
in their online speaking classes. At the end of the class, they may be satisfied with the learning
result but some of them may be disappointed. Previous researches claim that students have different
perceptions of the success of using a certain platform for gaining their speaking skills. However,
the perception of students in using combined-platforms in speaking class remains indefinite.
Therefore, instead of measuring the effectiveness of certain platforms in achieving learning targets,
this study aims to observe students’ perception of their speaking ability. To achieve this goal, 37
participants from Basic Speaking Class get involved in portraying their speaking skills and how
effective are the used platforms during the class. As descriptive qualitative research, this study
analyses students’ responses as the main data from the interview regarding the use of WhatsApp,
Flipgrid, and Zoom platforms to enhance their speaking skills. As a result, most of the students
believe that the combination of those platforms enhances their speaking ability and only a few
students remain unsure due to unsatisfied scores. The result of this study paves the way for English
teachers to design more student-friendly syllabus which considering students point of view in using
technology for speaking class

Keywords: Student’s Perception, Speaking Class, Learning Media, Technology, Digital Platforms

Introduction

The Covid-19 pandemic forced both
teacher and learners to adjust with a new
way of learning. For typical offline
speaking class, it is not an easy task to
make students speak up. Most students
even lack sufficient opportunities to
practice their English-speaking skills (1).
Thus, a teacher have to be more creative
in stimulating students to practice their
speaking skills. This condition is
worsened by online learning where
teacher cannot directly stimulate students
to talk without any hesitation and anxiety.
Therefore, the concept of language
learning using technology has allowed
both language instructors and learners to
explore the effectiveness of the online
learning approach (1).

Most of the time, researches focus on
the effectiveness of certain media or tools

in a class. One of which is about the
effectiveness of using WhatsApp in
teaching English. It shows that the
platform effective for helping students
understand descriptive text (2). Other
researches have investigated students
perception regarding the use of English
Vlog, Flipgrid or YouTube. Those
platforms are applied separately. For
instance a research that portrays students’
perspective in using English Vlog to
improve their English speaking skill (3).
Another research measure students’
perspective of using YouTube in a
speaking class which resulted that
students believe that YouTube is a good
learning media in speaking class (4).
While the use of Flipgrid has been
investigated, and the result is that
students found Flipgrid is a valuable

STUDENTS’ VOICE OVER TECHNOLOGY-BASED SPEAKING CLASS

Yesika Maya Ocktarani

235



1
4" English Language and Literature International Conference (ELLIC) | Electronic ISSN: 2579-7263
Proceedings — (ELLIiC Proceedings Vol. 4, 2021) | CD-ROM ISSN: 2579-7549

%) 4
Uning>

learning tool that enhanced students’
language learning and positively affected
the development of their speaking and
listening skills (5). Only a few which
aimed to measure the students’
perspective of using a combination of
certain tools or platforms. Therefore, this
research on the media or method used by
the teacher.

Different from those researches, this
study aims to reveal the students’ point of
view in using technology during Basic
Speaking class. From all digital scattered
platforms, this study focuses on the
combination of both synchronous and
asynchronous learning activities. The
synchronous uses Zoom platform and the
asynchronous applies WhatsApp and
Flipgrid applications. This study aims to
investigate students’ perception in using
combined digital platforms to enhance
their speaking skills.

Speaking is one of the four macro
skills necessary for effective
communication in any language,
particularly when speakers are not using
their mother tongue (6). Speaking as a
skill covers both knowledge and skill of
oral speaking (7) which can be formed as
skills to use certain vocabularies as well
as grammatical and pronunciation rule to
convey the speaker message.

To measure students speaking skills,
teacher has developed certain criteria
based on the aim of the course. On the
other hand, students may have different
perspective of their own speaking skills.
Perception is always different from one
and another. Perception is the process
where people interpreted something
based on their own experience as the
result of stimuli in producing information
(3). Therefore, to know students’
perception in a process of learning is
essential to make sure students enjoy the
process as well as based line to set the
better class in the future.

Based on the explanation above, this
study reveals two questions. First,
whether the students satisfy with the use

of combination of WhatsApp, Flipgrid,
and Zoom in Basic Speaking class.
Second, whether the integrated platform
is believed to enhance their speaking
skills. The answer of those questions will
be explained in the next part of this paper.

Methodology

This study applies mixed method
as qualitative and quantitative approach
is used to reveal the answer of this
research questions (8). However, mostly
qualitative will be applied to this study as
this study describe in detail regarding
students’ opinions.

This  study involved 37
respondents from Basic Speaking class.
They are in first semester of English
Literature programme aged 19-21 years
old consist of 18.9 % male and 1.1% are
female.

The data collection uses Google
form which covers 16 questions related to
the aim of the study. Then, the data are
categorized and analyzed based on the
framework of the theory. In the end, all
data presented as evidence of research
answer.

Questioner distributed after their
course score was published. Anonymity
and information of the purpose of the
questioner were stated at the beginning of
the questioner. After data is collected,
then categorized and interpreted based on
the theory.

Findings and Discussion

This  study  results  that
combination of the platform helps
students in enhancing their speaking
skills. Most of the students are satisfied
not only with their score but also with the
applied digital platforms during English
speaking class. They clearly answer
questions regarding their score as stated
at the beginning of this chapter, then
followed by the reason why they believe
that integrated digital platforms help
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them in reaching the score. Later, they
also mention that each of the platforms
provide opportunity to practice their
speaking skill particularly in any
description text. They mention which
platform that they like most and how if
the platforms used together in a class.
The Satisfaction: Score and

Platforms

Most of the students satisfied with
their speaking score (67.5%). While
21.43% answered no or not really. The
reason is that they expect more than what
they have got. However, when the
question was do you think your English
speaking is improving, only 10%
responding not improving because they
feel they lack of practice.

WhatsApp

Zoom

Flipgrid

When question investigate which
platforms give opportunity to practice, the
response shown as in table 1. The table
depicts the percentage of students who

10

Table 1

During the class, each platform
which used in Speaking class shared
almost

equal proportion. Both Zoom and
WhatsApp has chosen as more favourite
platforms than Flipgrid, although the
discrepancy is not really wide. This
graphic represents the proportion and
students can choose more than one
platform that their like.

Graphic 1

21 (56.8%)

21 (56.8%)

17 (45.9%)

15 20 25

prefer either one, two, or three of the
platforms which wused during English
Speaking class.

RESPONSES (in per cent) ‘

Platforms

YES Others ’
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Flipgrid 13.5 86.4 -
WhatsAp 16.2 75.6 8.1
Zoom 5.4 86.4 8.1

From the table can be seen that
most of the students are willing to use the
platform. Only small number of students
do not like the platform and the reason is
because they are nervous when speak
directly in front of their friends. Other
response means three persons do not
answer the questions or giving irrelevant
answer. While the Flipgrid lovers, they
prefer this platform because they can
speak freely, check the result, and
rerecord the better video. Moreover, they
can also check their friends’ recording as
comparison. These are two of the
response as example of their satisfaction:

R29: ¢ We trained to speak
confidently on a platform that
everyone can see, kinda
embarrassing at beginning but
now we used to.’

R17:” Since i'm start the class and
mam yes introduce about flipgrid,
my speaking skill increase. I'm
really enjoy when make a Video
at flipgrid, i can improve with the
Topic, i can speak everything on
flipgrid of course with the Topic.’

Different from the Flipgrid, the
reason of using WhatsApp in
speaking activities is more on
practicality as mention in the
following data:

R5: © T think yes, because several
times the lecturer sent material
through WA and | Dbetter
understand the pronunciation.’

R27:> Very good and quite effective
too because if via WhatsApp we
don't need to have a quota, we can
access it.’

From the data, it can be seen that
students focus on model from teacher
when giving task orally via voice note
feature. While R27 mention that
WhatsApp is the cheapest platform
compare to the other ones. Thee rest of
the students only mention the process of
sending the voice note is the reason. So
they think of spontaneity right after the
oral task is given by the teacher.

When the students use Zoom as
mean to speak, they feel more like in the
real class with different model of room.
They can speak real time with their
friends, get chance to have ice breaking
session, even practice with smaller group
synchronously.

R6: © with its features that can
accommodate many people and we are
like a video call with many people at
once’

R32: ‘In fact, zoom is more
helpful for communicating like face to
face, so we can know how to pronounce,
and anything’

From the data, students believe
that by having Zoom meeting, they can
directly interact with their friends and
teacher. Having face-to-face session also
help them to make any correction if they
make a mistake.

Integrated Digital Platforms

When speaking class run using
those three platforms, students consider
that it is a perfect combination. In total,
97 per cent of the students provide ‘yes’
answer without any hesitation. From all
respondents, there is only one student
who disagree with the rest of the class.
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The reason even contradictory with one

of the students. These are the statements:

R25: ‘No, because too many

applications were used when

they had almost the same
function’

R8: ‘Yes, karena menurut saya setiap
aplikasi sudah memiliki
fungsinya masing-masing’

(in English: ‘Yes, because I
think every application has its function”)

Those two responses depict that
perception over one thing can be
contradictory. However, the point is that
their voices are heard and valuable to
design the next speaking class. By
understanding the voice of the students
regarding their experience in English
speaking class, teacher has involved
students in learning process. The result of
this study paves the way for English
teachers to design more student-friendly
syllabus which considering students
point of view in using technology for
speaking class.

Conclusion

The conclusion of this research is
that, the students satisfy with their
speaking score and the use of WhatsApp,
Flipgrid, and Zoom in enhancing their
speaking skills. Although each of them
has different preference when been asked
to choose, in the end their agree that
combination of those three platforms
provide sufficient chance to practice their
English speaking. The result of this study
strengthen the design of English speaking
syllabus which is more student-friendly
by considering students point of view in
using technology
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Abstract

Discourse is a unit of language which it’s formed larger than a sentences used by the society in
communication. Discourse also conducting social issues and used a specific language as
information structures to deliver specific purposes. The present research designed based on
descriptive qualitative research, employed Critical Discourse Analysis approach to investigate Joko
widodo’s speech in the 75th session of United Nation General Assembly which aired on the 23
September 2020 virtually, focused on illocutionary act base on speech acts theory. The result
showed that the speaker his speech not only addressed to the audience but also to the people in the
world. The purposes of Jokoi’s speech are to congratulate the participant of United Nation for their
efforts on making peaceful world and convey his hope for the freedom of all of country including
Palestine. The speaker was answer the three concepts of question of critical discourse analysis, the
speaker also produced the five types of illocutionary acts; representative, directive, commisive,
expressive, and declaratives. However, the most illocutionary acts used by the speakers is Directive
speech acts in his speech in order to inviting the participant and the people around the world to set
a peaceful world together.

Keywords: Speech, United Nation General Assembly, Critical Discourse Analysis (CDA),

Illocutionary Acts, Speech acts.

Introduction

People share the information or even
what they tough by producing some
utterances in communicating with others.
Language could build someone identities in
social environments. It could be seen in our
social context; if someone could fluently
speak English are considered socially and
culturally dominant because they speak
language that socially and politically
dominant people. Therefore, critical
discourse analysis was not primarily aim to
contribute  any  specific  discipline,
paradigm, or any educational theory. In
addition, it is primarily interested and
motivated by a social issues, which hoped
found a better understand through discourse
analysis.

However, that was happened in a
speech, the speaker tries to influence the
audience by producing what they tough.

The audience need being critically on
analyzing content of speech in the speaker
utterances. The meaningful utterances
produced and delivers to the society is part
of discourse. The speech being analyzed in
this study is the speech of President of
Republic of Indonesia Mr. Joko Widodo on
addresses the 75th session of the General
Assembly of United State, which virtually
aired on 23 September 2020. There was the
first time for President Joko Widodo do his
speech for addresses United State General
Assembly. United Nationis a word
organization that has function to bring the
peaceful between the countries. President
Joko Widodo in his speech mentions
Indonesian encouragement and
commitment on successing the peaceful
future among the countries in the world.
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The speaker of the speech Mr. Joko
Widodo is also known as Jokowi, is an
Indonesian politician and businessman who
is the 7th and current president of Indonesia.
Jokowi was elected in July 2014 as the first
president not to come from an elite political
or military. Jokowi previously the Mayor of
Surakarta from 2005 to 2012 and the
Governor of Jakarta from 2012 to 2014.
Moreover, the participant and the audience
of the United Nation General Assembly of
the 75th session was the delegation of each
country of the member of United Nationand
the core members of United States. The
topic of speech was about social world issue
that related with the critical discourse
analysis that focused on society issues.

There are some previous study that
could be used to validate this research. The
first previous study entitled “Contrast and
Critique of to Approaches to Discourse
Analysis: Speech Act Theory” written by
Van Han (2014). The study was described
the approaches to discourse analysis
through conversation analysis and speech
act theory, Van Han also explain the
contrast point between both approaches.
The second previous study entitled “A
Critical Discourse Analysis of Mohamad
Nasir’s  Speech” written by  Shanti
Widiastuti (2020). The study was described
the ideology of the speech deliverd by
Mohamad Nasir and the structures of the
speech. The third previous study comes
from Muhammad Kiki (2019) tittled
“Illocutionary Acts in President Rodrigo
Duterte’s Speech”. The study was focused
on find out the type of illocutionary acts
produced by the president Rodrigo
Duterte’s Speech based on the speech acts
theory proposed by Searle.

According to the background of the
study, the researcher in this study will
analyze President Joko Widodo’s speech for
the 75th session of United NationGeneral
Assembly which aired virtually on 23
September 2020 based on critical discourse
analysis framework and the illucotionary
acts theory.

Literature Review

In this section the researcher showed off
the references related to the topic inorder to
build a strong theoretical review to make the
clear understanding of the background
knowledge for both critical discourse and
illucotionary acts theory.

In the study of language, discourse often
refers to how the use of language dialect and
the acceptable statements in society.
According to Vandijk (1998) critical
discourse analysis (CDA) particularly
concerned with the analysis of any
discourse, weather written or spoken from
the discursive practice in a society. Brown
and Yule (1985) explain that language not
only used for the description of tings but
also used for doing as well. Therefore,
critical discourse analysis use to analyze
how language is used in a real life and how
language used to reveals the culture and
social background. Critical discourse
analyses focus on how language reflects the
discursive practice in the social relation.
According to Fairlough (2010), critical
discourse analysis focused on the language
and discourse and relations between
discourse and social issue; power relation,
ideologies, institution social identities,
education and so forth. Halliday (1978)
regarding to critical discourse analysis has a
same though that language is considered to
be a social act due to how people
communicate is part of a social setup.
Whereas language and society were a
dependent then linked in terms named
communication.

Moreover, Young (2006) defines that
critical discourse analysis is an approach of
how language to examine ho ideology and
power expressed produced and reproduced
through discourse. Young also categorized
the critical discourse analysis into three
parts: (1) Type | question: Who is doing
what to whom. (2) Type Il questions:
Attitudes, beliefs and Opinions. (3) Type IlI
questions: Holding the discourse together.
According to Young categorization, there
are some question needs to be answered in
each parts of types in order to understand
more about the content of the speech. In
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type | question, there were some questions
to be answered; to whom is the discourse
aimed to?, Who are involved in this
discourse?, what is the intention or the
purpose of this purpose? and so forth. The
type 1l question, there were some question
to be answered; what discourse that impress
speaker’s feeling? In which phrases are
used to indicate the feeling? etc. Then the
type 111 question was to answer the question
of how the topic of speech or the content
could influence the listener? What is the
general conclusion of the speech? and so
forth.

Furthermore, in this study the writer
also analyze the illocutionary acts produced
by speaker in his speech. lllocutionary acts
under the speech acts theory proposed by
Austin. Austin explained that Speech act is
an action performed by the speaker while
producing an utterance. Austin in Yule
(1996) also introduced the three basic act in
speech namely; (1) Lucotionary act; is the
basic fact of utterance because it produces a
meaningful linguistic expression, (2)
Illocutionary act; is performed by forced
communicative utterance in order to make
statement, offer, explanation or other
purposes, and Perlocutionary act; is done to
have an effect from the utterance to the
listener. The illocutionary acts has an
communicative force of an utterance is
known as illocutionary force. There are five
illocutionary acts to be analyzed in the
speaker utterance based on the speech acts
theory there are; Representative, Directive,
Commisive, Expressive, Declaration. (1)
Representative is about suggesting, putting
forward, swearing, boasting or concluding
action uttered by the speaker. (2) Directive,
is about askin, ordering, requesting,
inviting, advising, begging. (3) Commisive,
is about Promising Planning, vowing,
betting, opposing, threatening.  (4)
Expressive, is about thanking, apologizing,
welcoming, deploring, congratulating. (5)
Declaration is about declaring, firing etc

Methodology

This study designed based on
descriptive qualitative research. The data
was taken from the speech delivered by the
president of the republic of Indonesia Mr.
Joko Widodo on the 75th seassion of United
NationGeneral Assembly that virtually
aired on 23 September 2020 by You Tube
channel of United States.

The speech was downloaded from
the official You Tube channel of United
States. The researcher then watches and
listens to the video for several times. The
video of speech has about nine minute
twenty four second then, had been
transcribed by the researcher in order to
make it easily to analyze. The researcher
read and observing the transcribed speech,
then selecting the data.

The speech of President Joko
Widodo is analyzed by applying Critical
Discourse Analysis (CDA) based on the
theory of three type of question categorized
by Young (2006) and used the illocutionary
acts under the speech acts theory proposed
by Searle (1979).

The speech firstly analyzed used
three type question categorized of critical
discourse analysis proposed by Young
(2006); (1) Type I question was to find out
who is the speaker addressee his speech. (2)
Type Il question was to find out the Attitude
beliefs and opinions. (3) Types Il question
was to holding the discourse together and
find out the conclusion of the speech.
Secondly, the speech analyzed used the
illocutionary acts types proposed by Searle
(1979) there are; representative, directive,
commisive, expressive, and declarative.

Findings and Discussion

In this section the researcher tries to
presenting the result of analysis. The first
research  findings delivered by the
researcher is the speech analyzed based on
critical discourse analysis categorized by
Young (2006). The researcher started by
analyzing the type I question “for whom the
discourse aimed to?” to find out to whom
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Joko Widodo addressee his speech. There
were some parts of speech which showings
who are involved in the discourse.

The first critical discourse analysis
will answer the type | question categorized
by Young (2006) as follow;

“His Excellency President of United
Nations General Assembly”

His Excellency — here refers to the
president of UN General Assembly who
attend the 75th session of United Nation
General Assembly. The speaker used the
word His Excellency to greet the president
of United Nation General Assembly and by
being polite and to show respect. Whereas,
the greet specifically referring to Mr.
Volkan Bozkir as the seventy-fifth
President of United Nations General
Assembly for the 75th session. Therefore,
the type | question was answered that the
addressee of the discourse was Mr.
President Volkan Bozkir as the seventy-
fifth president of United Nation of General
Assembly.

“His Excellency United Nation
secretary general”

His Excellency — the referring of the
second His Excellency is for the secretary
general of United Nations General
Assembly. The speaker produced such
utterance on greeting to show his respect to
the secretary general of United Nation
General Assembly Mr. Antonio Guterres as
the ninth secretary general of the United
Nations General Assembly since 1st
January of 2017 as the referring or the
addressee of the discourse.

“And the Distinguished Leaders of
the member Countries of the United
Nations”

Distinguished Leaders — the speaker
used the phrase in order to greet the
audience of the 75th session of United
Nation General Assembly. Whereas the
audiences were the leaders from the
member countries of the United Nations
then the discourse was addressee to all of
the 193 leaders of the member country of
the United Nations.

“Mr. President, in this 75th
anniversary of the UN, we must ask
ourselves. Have we succeeded in creating
the world that we dreamed of?”

Mr. President — in this discourse the
speaker mentioned Mr. President in his
utterances in order to assert that there was
something to be heard and need an attention
by Mr. President who is referring to Mr.
Volkan Bozkir, the seventy-fifth president
of United Nation General Assembly from
Turkey. Moreover, the speaker also
produced the pronoun of “We” in this
discourse. The pronoun “We” - here was
referring to all the audience including Mr.
President Volkan Bozkir and Jowo Widodo
himself. The discourse uttered by the
speaker above was mean to inviting all the
audience and also Joko Widodo himself to
contemplate again about the purpose of
United Nation of creating the peaceful
world.

“The UN should continue to
improve itself through reforms
revitalization and efficiency. The UN need
to prove that multilateralism delivers.
Especially, during the time of crisis UN
needs to be more responsive and effective in
tackling global challenges”

The UN — The speaker tried to
become general by producing the reference
UN, while convey some of the speaker’s
though for United Nations on creating a
peace, stability, and prosperity world. The
speaker referring “The UN” to all the
audience of the United Nation General
Assembly including his own nation
Indonesia as the member of United Nation
the to work together on creating a peace,
stability, and prosperity world together.

According to the result of the
research on analyzing the critical discourse
analysis used Young categorization, the
answer of the first type | question about the
addressee of the speech done by Joko
Widodo in his speech for the 75th United
Nation General Assembly was addressee to
the seventy-fifth president of United
Nation; Mr. Volkan Bozkir, Mr. Antonio
Guterres as the ninth secretary general of
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the United Nation General Assembly, and
all the 193 leader of the member of the
country of United Nation including
Indonesia as the speaker’s own country.
According to critical discourse analysis
through the critical social analysis, the
speech deliver by Joko Widodo has showed
a normative critique that assesses the extent
to which the speaker matches up to various
values for decent societies (Fairclough,
2010).

The type Il question about analyzing
the purposes of the speech was designed as
follow:

“This year mark the 75th
anniversary of the United Nations. 75 years
ago the UN was born so that a great war, the
second world war will not happen again.75
years ago the UN was also established to
create a world that is more peaceful, stable
and prosperous. Because war will no benefit
no one”

The discourse uttered by the Joko
Widodo in his speech on the 75th session of
United Nation General Assembly was
purposes to congratulate the United Nation
for its existence since 1946 and its great
effort on preventing the second world war
and still do their effort bring the peace and
stability for the world.

“Mr. President, in this 75th
anniversary of the UN, we must ask
ourselves, have we succeeded in creating
the world that we dreamed of? | believe all
of us have the same answer, not yet.
Conflicts are still happening all over the
world Poverty and even hunger are still
suffered by many. The principles of the UN
Charter and international law are often
neglected, including the respect for
sovereignty and territorial integrity. All of
us are concerned with this situation. Our
concern grew even deeper. In the midst of
Covid-9 pandemic”

The discourse above was delivering
by Joko Widodo addressee to Mr. President
seventy-fifth president of United Nation;
Mr. Volkan Bozkir and all the leader of
member of the United Nation as the
audience in order to express the speaker and

all the member of United Nation concern
and worriedness about the conflict in the
present situation. Whereas, these concern
become even deeper in the midst of Covid-
9 pandemic spread on all over the world.

“We must unite and always promote
a win win approach in building relations
among state that is mutually beneficial. We
all understand the tremendous impacts of
the pandemic both on health and the social
economy.”

The discourse  produced by
President of Indonesia on delivering his
speech for the 75th session of United Nation
General Assembly was purpose to solicit
and inviting all the member of United
Nation including the present President and
secretary general of United Nation to work
in unite and rule out the rivalries to creating
stability and prosperity for all the countries.

“It has always been our commitment
Indonesia will continuously contribute to
world peace as mandated by our
constitution Indonesia will continue to play
a role as bridge builder as part of the
solution Consistently, this commitment is
continuously upheld”

The utterance produced by Joko
Widodo on his speech on addressee the 75th
United Nation General Assembly above
was conducting a purpose to affirms in font
of all the audience as the leader of member
of United Nation about the commitment of
Indonesia will consistently contribute to
world peace and will play a role as the
bridge builder as part of the solution for
creating a peace, stability and prosperity of
the world.

“The UN needs to be more
responsive and effective in tackling global
challenges and all of wus bear the
responsibility to further strengthened the
UN, so that the UN remains relevant and
contributive in keeping with the challenges
of time”

The fifth purpose found in Joko
Widodo’s speech addressee the 75th session
of United Nation General Assembly was to
convey his though and to give a feedback or
advise for United Nation, so this world
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organization could be better on the
revealing the conflicts in the present or even
future issues.

The result of the speech content
analyzed wused the type Il question
categorized by Young (2006) has answer
some issues about social critical of ;
Attitude, beliefs and opinions which
describe the purpose of the speech deliver
by Jowo Widodo in the 75th United Nation
General Assembly. The researcher found
there are five purposes in Joko Widodo’s
speech being concluded. The first was to
congratulate the 75th session of United
Nation General Assembly. The second was
to convey the speaker’s though of
concerned about the current conflicts
according to the poverty, hunger which
getting worst in the midst of Covid-19
pandemic. The third was to inviting and
solicit the strengthened of the United Nation
by work in unite to creating a peace, health,
stability and prosperity in all of the country.
The fourth was to affirm the commitment of
Indonesia as the speaker’s country that
Indonesia will continuously contribute to
world peace and will become a bridge
builder as the solution for gaining the world
peace. The fifth was to convey his tough by
giving an advice for United Nation for its
better performance on facing the present or
even the future conflict. In term of critical
discourse analysis this speech containing
explanatory critics more than just a
normative critique, which explained by
showing the structure were being postulated
(Fairclough, 2010).

The type Il question will analyze
the overall impression of the speaker’s
feeling and the phrase or clauses indicate
the feelings. That will be explained as
follow;

Feeling of Proud

“This year mark the 75th
anniversary of the United Nations. 75 years
ago the UN was born so that a great war, the
second world war will not happen again”

The president Joko Widodo in
uttering these discourse in his speech
showed the impression of the feeling of

proud to the United Nation for its efforts on
preventing the world war and to always
tried on creating a peace stability and
prosperity of the world.

Feeling of Worried / Concerning

“Conflicts are still happening all
over the world. Poverty and even hunger are
still suffered by many. The principles of the
UN Charter and international law are often
neglected. Including the respect for
sovereignty and territorial integrity. All of
us are concerned with this situation. Our
concern grew even deeper in the midst of
Covid-9 pandemic”

In the speech deliver by Joko
Widodo on addressee 75th session of
United Nation General Assembly the
speaker showed the impression feeling of
worried by convey his concern about the
present world conflicts.

Feeling of Sincerity

“It has always been our commitment
Indonesia will continuously contribute to
world peace as mandated by our
constitution Indonesia will continue to play
a role as bridge builder as part of the
solution consistently, this commitment is
continuously upheld”

Joko Widodo on producing the
utterance in his speech for the 75th session
of United Nation General Assembly showed
the impression feeling of sincerity on
declaring Indonesian commitment to
continually contributed creating a peace and
prosperity world.

Feeling of hopefulness

“Cooperation in tackling Covid-19
must be strengthened in terms of the health
aspects as well as the socio-economic
effects” and “We need to work together to
ensure that all countries have equal access
to a safe vaccine with affordable price”

The speakers in his speech also
produce the utterance that showed his
impression feeling of hopefulness for the
available vaccine against Covid-19 and
stabilized the social economic for all the
countries.

The type 111 question is holding the
discourse together that found the correlation
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between the type I and type Il question then
could be describe the speaker’s feeling
while delivering the speech. Through the
discourse analysis it could be seen that there
are four impression feeling showed by Joko
Widodo as the president of Indonesia and
the member of United Nation while
delivering the speech in front of all the
member of United Nation General
Assembly. There are the feelings of proud,
worried or his concern about wide world’s
conflicts, sincerity, and the hopefulness of
the best solution of the conflicts.

The next analysis is to investigate
the Illocutionary acts produced by the Joko
Widodo in his speech on the 23 September
2020 addressee the 75th session of United
Nation General Assembly. This
investigation used the theory of illocutionry
act under the speech acts theory proposed
by Searle (1979). There are the concluded
results of the illucoionary acts analysis of
Joko Widodo speech;

Table 1. The frequency of Illocutionary Acts

[llocotionary Acts Frequencies
Representatives 28
Directives 10
Commisives -
Expressives 9
Declaratives 3

The table above was showed the
result of Illucotionary Acts analyzed based
on Searle in (979) the three kinds of
Illocutionary Acts there are; Representative
Directive, Commisive, Expressive and
Declarative produced by President Joko
Widodo in his speech adresee the 75th
session of United Nation General
Assembly. Joko Widodo produced only the
fourth illocutionary acts; representative,
directive, expressive and declarative.
Whereas, commisive illocutionary acts did
not produce by the speaker.

Moreover, the highest frequency of
occurrence was the type of Representative

which was occurs 28 times in Joko Widodo
speech, followed by directive occurs for 10
times, expressive 9 times and declarative 3
times. Representative speech acts used for
showing the truth statement, claiming,
complaining and even suggesting. Joko
Widodo in his speech seems to tell the truth
statement and claiming the action. The
directive speech act used for ordering,
commanding, requesting in polite advising
and even recommending. This speech act
occurs on 10 utterance due to the advice or
convey though of Joko Widodo on give
some advice. The third was expressive with
9 times occurrence; expressive is used for
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thanking,  congratulating,  pardoning,
blaming praising and even condoling. The
fourth was declarative which occurs for 3
times in Joko Widodo’s speech; declrative
is used for declaring something such firing,
committing and so forth. the last as
commisive speech act, which due to
commisive is a presenting of promising,
vowing and offering, then this type speech
act did not occures in Joko Widodo’s speech
for 75th United Nation General Assembly.
The speaker necessarily did not promising,
vowing or offering something in his speech.

Conclusion

The investigated of Joko Widodo
speech addressee the 75th United Nation
General Assembly done by the researcher
was analyze used the critical discourse
analysis of the three type question
categorized by Young (2006) and the
illocutionary acts of the speech used the
speech act theory proposed by Searle
(1979). From the result and discussion it can
be concluding that the social critic issued
could be analyzed used the three type
guestion mentioned before. The answer for
the type | question about to whom the
addressee of the discourse could be found in
this study was addressee to the audience and
also to the speaker himself.

The type Il question was found out
the attitude, beliefs and opinions of the
speaker there was five purpose found on the
speaker’s speech; (1) to congratulate the
United Nation for their existence for
successes the United Nation’s dream, (2) to
convey the speakers though and concern
about the current conflicts, (3) to solicit and
inviting all the members of United Nation
on work together to united for creating a
peace, stable and prosperity world, (4) to
affirm the speakers as Indonesian
membership for continuously contributed
on promoting the peaceful, healthy, stable
and prosperity country, (5) the last was to
giving an advice for a better United Nation
on facing the present or even the future
conflicts. The type Ill question was found
holding all the discourse answered in type |

and type Il question to show the impression
feeling of the speaker. There are four
impression feeling found; (1) proud, (2)
Worried or concerning, (3) Sincerity and (4)
Hopefulness.

In addition, this study also analyzed
the type of illocutionary acts produced by
the speaker in his speech. The researcher
used the five classification of speech act in
illucotionary act proposed by Searle (1979).
There are four speech act found being
produced by the speaker in his speech; (1)
Representative 28 times occurrences, (2)
Directive 10 times occurrences, (3)
Expressive 9 times occurrence, (4)
Declarative 3 times occurrence, and there
no occurrence for the commisive speech act.
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Abstract

This study aims to investigate the use of speech act refusal strategies in virtual communication via
instant message application, WhatsApp. This study uses cyberpragmatics and relative relations
studies to determine the form of a politeness strategy for the participants who are involved in virtual
communication. The object studied are screenshots of the WhatsApp chat between a banker and a
prospective bank customer which is analyzed by using a qualitative descriptive and Discourse
Completion Task (DCT) methods. The results showed that the dominant refusal strategy that
emerged was the indirect refusal strategy, which included reason, statement of regret, and promise
of future acceptance. Also, the use of negative politeness has a more tendency towards the use of
refusal strategies.

Keywords: Cyberpragmatics, Refusal Strategies, Politeness, Relative Relation, Virtual
Communication

interpretation of the intended interpretation
it is important to identify the speaker's
propositional attitude upon coding the
utterance (or in a more general sense, the

Introduction

The rapid development of
Information Technology triggers linguistics

phenomenon dealing with the IT media.
The internet-mediated interaction is a
lucrative object of research to explore in the
field of pragmatics and communication
sciences that coined the term of
cyberpragmatics are one of the linguistics
phenomena [1]. The special interest of this
analysis is the role of intentions and the
quality of the interpretation when the
internet-mediated interactions take place
along with the employment of virtual
politeness. The cognitive pragmatic
interpretation and the virtual politeness are
often influenced by the textual properties
and conventional attitude of the media.

In analyzing the study of
cyberpragmatics, several aspects need to be
reviewed, namely speech acts which
include types and functions of speech acts
describing the speaker intention of
delivering such utterance through chat
rooms interactions or internet mediated
audio-visual interactions, and utterance and
propositional attitude [1]. The
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relationship between the speaker and the
thought expressed by the utterance)
because the eventual interpretation will be
different depending on whether the speaker
Is regretting, ordering, asking, advising, etc.
with the utterance. One way to identify the
speaker's propositional attitude is the
speech acts used in the message and how
the speech acts are conveyed both explicitly
and implicitly [1].

One type of speech acts is refusal
and rejection. Refusal and rejection can be
illustrated as a form of disapproval of the
intention conveyed by the speaker. Searle
and Vandervenken [2] in Chen [3] define
that refusal strategies are one type of
illocutionary speech act is the negative
counterparts to acceptances and consenting
rejections and refusal which functions as a
response to an intrinsic act and is
considered a speech act that "a speaker fails
to engage in an action proposed by the
interlocutor”. Every individual has their
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way of rejecting something, be it an offer,
suggestion or invitation, either directly or
virtually.  In  this  case, virtual
communication is a major concern. Even
though communication via the internet is
virtual, this still does not take into account
the ethics used as indirect communication.
In terms of type, politeness on the internet
is called netiquette (from the net and
etiquette). Others define it as chatiquette —
when politeness is used in chat rooms.
Cybermedia ethic covers communication
strategies on the internet to produce
electronic messages [4].

Beebe et al [5] classified refusal
strategies into three categories, namely
direct strategies, indirect strategies, and
adjuncts.  Direct  strategy  includes
performative and non-performative
statements. This indirect strategy includes
statement of regret, wish,
reason/excuse/explanation, consideration
of interlocutor's feeling, exemption of the
interlocutor from any responsibility,
promises of future acceptance, statement of
alternatives, statement of philosophy,
statement of principle, set conditions for
future. or past acceptance, repetition and
avoidance. While adjuncts include positive
opinion, gratitude, pause fillers, and
willingness. The entire system is included
in a semantics formula that can be used on
different speech acts such as requests,
invitations, offers, or suggestions. "The
form, sequence, and content of these
suggested strategies may vary depending
on the type of speech act that elicits them"
[5]. Therefore, it should be noted that not
all forms of refusal strategy are used to
respond to all forms of speech acts
delivered by the speaker.

Apart from refusal strategies of
speech acts, politeness theory is important
to avoid and minimize shifts in
interpersonal meanings [6]. Politeness
involves taking account of the feelings of
others. When it comes to refusing, the
addressee is the main  concern.
Furthermore, Brown and Levinson (1987)
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stated that politeness involves us showing
an awareness of other people's face wants.
In this case, the theory of politeness in
Indonesian culture, Aziz [8]in Chojimah [9]
explains that politeness in Indonesian
culture is constructed from the Principle of
Mutual Consideration (PMC) which
includes Harm and Favor Potential, Shared-
feeling Principle, Prima Facie Principle and
Continuity Principle.

The use of the refusal strategy will
be different in each context. In the study of
cyberpragmatics, at least there is a social
context, a societal context, a cultural
context, and a situational context. Social
context is a horizontal social relationship,
while societal is vertical. Cultural context
refers to the dimensions of cultural
assumptions, both personal and communal,
philosophical considerations that are
inseparable from local cultural aspects.
Besides, sociocultural competence refers to
the speaker's knowledge of how to express
messages appropriately within the overall
social and  cultural  context  of
communication, in accordance with the
pragmatic factors related to variation in
language use [10]. The situational context
includes aspects of participants in speech
acts, participant actions in speech acts,
relevant speech situations, and the impact
of speech acts [11]. Besides, Holmes [12]
states that refusing "involves assessing
social relationships along the dimension of
social distance and relative power or
status". In 1987 [7] suggested three
variables that influence the choice of
politeness strategy: relative power (P) of
the addressee towards speaker; social
distance (D) that includes intimacy and
familiarity between the interlocutors;
ranking of imposition (R) of an act on the
interlocutor's face.

In the study of cyberpragmatics,
there is a term contextual constraints [13]
which relates to strategy refusal in virtual
communication via internet media. This
includes non-proportional feelings,
emotions, impressions and so on that are
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indirectly deliberate by the locutor or
interlocutor, because this is part of
communication  activities related to
cognitive effects that come from the
propositional context. In addition, virtual
communication via internet media is also
influenced by interface-related and user-
related qualities that change
communication activities. This relates to
user interface management and the
relationship  between  locutors  and
interlocutors so that this can also produce
successful and unsuccessful outcomes from
a virtual communication [13].

Several previous studies have
investigated refusal strategies, namely
English Speech Act Realization of
"Refusals” among Iranian EFL Learners
[14], Investigating Refusal Strategies in
Situational Comedy: A Case Study of
Sheldon Cooper, Ph.D. [15]. Refusal
Strategy Performed By Indonesian EFL
Learner [16]. Refusal Strategies Among
Omani EFL Students [17], and Refusal
Strategies in Offers and Directives: An
Overview of Selected Texts from Radio
Drama Episodes [18]. All of these studies
examined strategy refusals indirect speech
without going through virtual media.

Based on this, this study aims to
investigate the form of speech act refusal
delivered by prospective customers to
bankers of one of the banks in Indonesia
through WhatsApp in offering these bank
products and investigate the use of refusal
strategies based on politeness and relative
power relations in virtual conversations.
This research also deals with the pragmatic
aspect of virtual media which is known as
cyberpragmatics.

Methodology

This study uses qualitative method
and Discourse Completion Test (DCT). The
choice of using qualitative methods in
terms of research objectives is to
understand how a group or individual
accepts and understands certain issues.
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Also, qualitative methods help provide rich
descriptions of phenomena. Qualitative
methods encourage understanding of the
substance of an event. Thus, qualitative
research is not only to fulfill the desire of
researchers to get interpretations or
explanations, but also to help get deeper
explanations [19]. The DCT was intiated in
1982 by Blum-Kulka in her study.
According to Blum-Kulka in [8] DCT is a
brief description which clearly identifies
the setting, the social distance between
participants, and their relative status. DCT
was originally a form of questionnaire that
represent some natural situations to which
the respondents are expected to make
refusal. In this case, the questionnaire are
altered by WhatsApp chat since the main
concern of this study is cyberpragmatics.
Refusal strategies can be used to refuse
requests, invitations, offers, and suggestion
but the refusal strategy was only used to
respond offers in this research. The use of
DCT in this research is to find out relative
relation between locutor and interlocutor in
making refusal strategies in virtual
communication. The object and sample
data in this study were taken from 30 chat
screenshots containing the Bank's product
offerings through the WhatsApp instant
messaging application between the banker
and several prospective bank customers
from May 2020 to January 2021. All data
were identified based on the category of
speech acts refusal strategies put forward
by [5] and describe the context in virtual
communication.
Findings and Discussion

Of the 30 data that have been
analyzed, 41 types of refusal strategies,
both direct refusal strategies and indirect
refusal strategies are used by prospective
bank customers to bankers when offering
these Bank products but in general, indirect
refusal strategy were favored by the
prospective bank customers as in the
following table:
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Table 1:
Result of Refusal Strategies in WhatsApp Chat
Refuser/Interlocutor Refusal Semantic
— g | Status (Relative to | Situation Strategies Formula F %
Q & | the Banker) g Code
Higher The banker | Direct \l/\lvﬁ??r:glyﬁss 7 17,07%
ggi‘,gg Reason 17 41,46%
product to Statement 10 17,07%
. . of Regret
Equal prospective | Indirect Promise of
5 bank
[«B]
= Future 7 24,39%
S customers. Acceptance
Total 41 100%

To find out the refusal strategy, several dialogues in WhatsApp are raised in this
section. From these data, several types of refusal strategies were found as follows:
Direct Refusal Strategy
Picture 1

: Datum 1
b Banker : Good Morning, Mrs. A, sorry for
Selamat pagi bu “« maaf interrupting your time. What
mengganggu waktunya. Gimana bu H
untuk program depositonyla bank about our _Bank depOSIt program?
? If you are interested, | can
Kalo ibu tertarik bisa jelasin : :
lebih detail programnya. explfaun the program In more
Terimakasih I, detail. Thank you.
- - : Customer A : Morning pak, not now.
Pagi Pa, belum dulu ya, terima kasih
@ Thank you.
Source: WhatsApp chat
Picture 2
Datum 2
oRs Banker : Good afternoon, Mrs. B, sorry
Sore ibu maaf for interrupting your time.
mengganggu waktunya, ibu gimana H H
Sfcert dees UBD nya eh o AbOl:It the USD deposit, has it
pertimbangkan? ( considered? i
Customer B : Not now. Source:
Belum dulu
WhatsApp chat

The context of the situation in the Refusal Strategy: Negative Willingness

virtual speech event shows a banker making
a deposit offer to a prospective Bank
customer who has been contacted via
WhatsApp before the rejection occurs. The
refusal strategy used by the two prospective
Banks is the Non-performative Direct
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which is contained in the proposition Belum
dulu (not yet). Negative willingness is a
type of refusal strategy in refusing offers
used by the two prospective bank
customers. Both decided to be direct but
could still sound friendly to the banker.
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Indirect Refusal Strategy

Datum 3
Banker

13 NOVEMBER 2020

Assalamualaikum Bu lbu
punten kalo sabtu minggu ini suami
ibu ke bandung boleh ya sama
Bu mau ketemu sama suami

ibu buat ngobrolin yang kemarin (L

Waalaikumsalam,
Oh iya, punten mas
blg nti aja, sprtinya utk skrg bim mau
katanyaiey ., Y

Picture 3

Source: WhatsApp chat

The context of the situation shows
that a banker makes a deposit offer to a
prospective Bank customer who has been
contacted before the refusal occurs. This
communication occurs virtually via
WhatsApp. However, the prospective
customer refuses the offer previously
described by the Banker because the
husband of the prospective customer does
not want to deposit funds in the form of a

Picture 4

7 JANUARI 2021

Banker
Sore maaf mengganggu
waktunya, Ibu gimana program
yang kemarin? Atau boleh bu
ketemu Bu buat jelasin

detailnya (=) I,

Sore skrg blm ada uangnya..
nanti klo udh mau jatuh tempo aku wa
ya Mrs. D

Thank u

WhatsApp chat

The context of the situation shows
that a banker makes a deposit offer to a
prospective Bank customer who has been
contacted before the refusal occurs. This
communication occurs virtually via
WhatsApp. In this case, the prospective

REFUSAL STRATEGIES AND POLITENESS IN VIRTUAL COMMUNICATION: A CYBERPRAGMATICS STUDY

Dinda Noor Azizah

, Suami ak Mrs. C

Datum 4

Assalamualaikum, Mrs. C.
Sorry ma’am, if your
husband gone to Bandung this
Saturday or Sunday, may | and
Mrs. X (Banker) met your
husband to talk about
yesterday’s topic?
Waalaikumsalam. Sorry mas
(banker’s name) my husband
said later, it seems that for now
he doesn’t want to.

deposit. The refusal strategy used by the
two prospective banks is a statement of
regret, as in the proposition Oh iya, punten
mas (Sorry mas (banker's name)) and
reason as contained in the proposition
Suami aku bilang nanti aja, sepertinya
untuk sekarang belum mau katanya (my
husband said later, it seems that for now, he
doesn't want to).

: Good afternoon, Mrs. D sorry
to interrupt your time, has
yesterday’s program
considered? May | have
chance to see you to explain it in
more detail?

Good afternoon, (banker’s
name). There’s no
money for now.. next time I’ll
call you. Thank you.

Source:

customer in the conversation refuses the
offer that has been explained by the banker
because the customer does not yet have
more funds to save deposits at the bank.
Besides, these customers also have deposits
in other banks. If the deposit at the other
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bank is close to maturity for withdrawal, the
customer plans to transfer the deposit to the
bank where the banker works. In this case,
the refusal of the strategy used by the two
prospective Bank reasons, as in the present
proposition Sekarang belum ada uangnya

(there is no money for now) and the
promise of future acceptance as contained
in the proposition, Nanti kalau udah mau
jatuh tempo, aku whatsapp ya (later when it
is about to maturity date, I'll call you).

Picture 5
— oaum
Banker : (...) Placement if funds in
saving, you will get an
R — additional gift of shopping
tabungan pak dapet hadiah voucher of 1.2 million and
tambahan voucher belanja (poin
doreme) 1,2jt sama samsung tv samsung tv.
43" Mr. E : Not now kang, there are no
Semoga Pak tertarik dengan unds either.
funds eith
programnya. Haturnuhun _:_
engga d;lu ia kang, dana nya juga Source:
engga ada
- WhatsApp chat

The results of the data show that the
indirect refusal strategy reason, promise of
future acceptance, and statement of regret
are semantic formulas that are often used
instead of the direct refusal strategy by
prospective customers when the banker is
offering the Bank product. Reason is a type
of indirect refusal strategy that is most
widely used in refusing an offer. This
strategy builds a rationale for resisting and
preventing confrontation. Besides, reason
serves as a justification for an event. When
speakers give or explain a reason, speakers
usually give reasons for rejection for the
interlocutor to understand [20]. Also, based
on the principles of PMC, this shows that
both the speaker and the speaker understand
each other's feelings. In delivering a speech,
both direct speech and written utterance
such as in the chat room on the WhatsApp
between the Banker and the prospective
customer, a speech can trigger other strikes
should be avoided. Thus, the use of indirect
strategies in virtual communication is also
used to avoid social disharmony known as
hints. Hinting, according to Kartomiharjo
in [9] is considered more polite than the use
of the word no or no.
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In refusing, the refusers tend to use
reason or explanation and general
acceptance when their position are equal to
the banker. Meanwhile, the direct refusal is
used by the refusers when their position is
higher than the banker. Concerning relative
power relations, a speaker, in this case, a
banker, considers himself to be powerless
compared to his said partners, in this case,
the prospective customer is determined by
the distance between the banker and the
prospective customer. In this research, it is
found that the banker puts his position in a
lower position and does not have a close
relationship with the prospective bank
customer, so the banker uses negative
politeness. As in all the data that has been
described above, the banker uses negative
politeness, this is shown in the use of the
address terms 'Pak' and 'Bu’ which mean
Mister (Mr.) and Missus (Mrs.), where the
two terms are used as honorific terms
usually used in Indonesian culture to refer
to an older person who is respected so that
it shows that the Banker is in a lower
position. Turning to the written utterance
perspective expressed by prospective bank
customers in chat rooms on the WhatsApp,

255



“‘ English Language and Literature International Conf

1
erence (ELLIC) — (ELLIC | Electronic ISSN: 2579-7263
Proceedings Vol. 4,2021) [ CD-ROM ISSN: 2579-7549

%) 4
Uniwg>

prospective customers who use this indirect
refusal strategy use a combination of
negative politeness and positive politeness.
Negative politeness is shown in the use of
honorific address Mas (Javanese culture) as
in data 3 and Kang (abbreviations of Akang
in Sundanese culture) as in data 5. The use
of Mas and Kang is a pronoun to a young
male. In this case, the prospective
customers consider that the Banker is
younger than the prospective customer and
does not have a close relationship with the
Banker. Besides, positive politeness is
shown in propositions that contain strategic
refusals: reason. In the politeness strategy,
giving reasons for rejection is a form of
positive politeness strategy which is
considered an external modification device,
and positive politeness is used to make the
banker feel good about himself.

In the focus of contextual
constraints related to virtual
communication on the results of the
analysis of the conversation strategy refusal
on WhatsApp media, there are emojis as
done by locutors and interlocutors. In this
case, Lesduska in [13] emoji is included in
the culturally constrained because it
provides a different pragmatic function
outside of the whatsapp media users. Yus
has another opinion, he states that when
viewed from the pragmatic function, there
are eight emoji functions in virtual
conversations [13]. In the results of this
analysis, the emoji function contained in
the conversation between the Banker and
the prospective customer is to signal the
proportional attitude that underlies the
utterance which would be difficult to
identify without the aid of emoji [13]. This
is included in the contextual constraints in
the speech act on virtual communication via
WhatsApp.

Conclusion

Based on the results of the research

findings refusal strategy on virtual
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communication, it can be concluded that
indirect refusal strategy: reason dominates
the refusal form of all data because
participants in virtual communication have
the same pragmatic background knowledge
based on social, societal, cultural, and
situational  contexts. Indirect refusal
strategy reason, both in conventional
conversation and virtual conversation
(cyberpragmatics) is an alternative way of
rejection and is followed by a statement to
clarify a refusal. Associated with relative
power relations, the indirect refusal strategy
aims to make prospective customers look
more polite than saying no to the banker
and apply PMC principles based on the
culture in Indonesia, which is an important
point that prospective bank customers
reject in an applicable and acceptable
manner. even though through virtual media,
which one cannot see directly, the context
of communication is still running well.

Due to time constraints in this
analysis, the authors hope in further
research to study cyberpragmatics not only
in the form of written utterance, but also
emojis and emoticons that are usually found
in chat rooms between speakers and speech
partners. Since online interaction is mostly
formed in the form of writing, aspects of
gestures, emotions, facial expressions,
body language, voice interactions and
moods shown by the speech partner can be
seen directly by the interlocutor. In a study
of cyberpragmatics, it is tough to interpret
texts without social cues. Fortunately, the
internet furnishes its users with emojis and
emoticons to append close by the writings
to address individuals' expected feelings
identified with multimodal analysis. This
opens up  pleasant  regions  of
cyberpragmatics examination that move
past the inflexibility of composed content
and into more unique mixes of text and
image in virtual communication.
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Abstract

This study investigates how context and complexity are often realized in legal documents. The area of
investigation covers a thought of complexity representing knowledge practice in the legal discourse. This study
used qualitative inquiry involving linguistic analysis and description. The data were taken from six written legal
documents including three decrees and three police summons published in the internet in 2019-2020. The
analysis shows that legal documents are featured with linguistic characteristics in realizing knowledge to
maintain and change social relations, increase consciousness of readers, representing their own discourses. The
practical implications of this analysis are discussed in this paper esspecially to interpret readability of the legal

texts for common readers.

Keywords: Complexity, Legal discourse, Legitimation Code Theory, Semantic Density,

INTRODUCTION

Law uses language as a medium
interaction to enforce rules and regulation.
Language and law are closely related to
form legal language term. Linguistically,
legal studies are divided into two basic
types of legal language: Written legal
language and language of legal practice
(Pichlak, 2014: 6). The example of written
legal language were lawsuits, pleas, civil
case papers, government regulation,
decrees, summons, etc. On the other hands,
the example of legal language of legal
practice used in profession such as
legislative drafters, lawmakers, lawyer,
prosecutors, judge, etc (Said, 2016: 188)

In semantics, a word and term in the
field of law requires two conditions, namely
the words and terms have a mono-semantic
character (have only one meaning) and the
terms must be well defined, easy and clear
(Soeroso, 2006: 184). This study explores
the knowledge practice through the
combination of legitimation code theory

ANALYSIS OF SEMANTIC DENSITY IN LEGAL DOCUMENTS

Indah Arti Fisilla*, Wawan Gunawan?

focusing on semantic density and systemic
functional linguistics. Legitimation code
theory (LCT) on semantic density, it
describes how meanings interconnected in
knowledge practice (Martin, Maton, Doran,
2019: 37).

LCT breaking down languages of
legitimation as messages that should be
valid knowledge. On the other hand,
legitimation codes spotted as arranging
beliefs. Knowledge is the information that
we may not know that lead against our
thought (Maton, 2016: 3). Because of that,
the knowledge that the practitioners deliver
to the readers are often varies. It opened up
space the debate appears in higher study in
particular way. Knowledge then become a
tool that can be used to critic any aspects of
education enterprise. As well as the way
communicate cross discipline, using the
same higher study language to discuss
problem occurred.
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Complex words are often employed
on the academic discourse though it is not
defined. This then give a result to the
readers to have difficulty understanding
what being delivered in the text (Matton,
Doran, 2017: 48). Thus, it recognized to
help education aspects to develop a thought
of complexity for knowledge practice that
is so called semantic density.

This study focus on Semantics code.

Semantics is to do with meaning that
divided into two, namely semantic gravity
and density. Once it moves across towards
stronger (+) semantic density, it is moving
to the strong complexity in terms of
representation. In other respects, semantic
gravity shows the real world and abstract
concepts. Further, this research
accommodating frequent activities of how
context and complexity were appeared in
the chosen data. This then recognized to
help education aspects to develop a thought
of complexity for knowledge practice that
is so called semantic density.

There were some previous studies
conducted on semantic waves in classroom
activities such as Analysis focused on
semantic waves for knowledge building
(Ramadhan, 2019: 39-44), analysis that
revealed Semantic Waves on Crazy
Characters (Waite, Curzon, Maton, Tuttiett,
2019: 1-7), Investigation on Semantic
Density and Semantic Gravity Wave
Profile of Teachers When Discussing
Electrophilic ~ Aromatic  Substitution
(Cranwell, Whiteside, 2020: 3540-3550).
For example, a study focused on knowledge
blindness. The finding shows that
knowledge blindness in classroom practices
gave obstacles in knowledge building.
Another study focused on comparison
between of complexity of spoken language
in classroom. The research pointed out that
semantic waves could be usefully enlighten
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educational context.

On the other hand, there were
limited studies that focused on semantic
waves in legal discourse for example, study
of semantic on written law products (Said,
2012: 187-375), problems in the use of
Indonesian  legal language (Ahmad,
2017:145-157) and the construction of
semantic waves on High school students
natural science writing (Blackie, 2019: 46-
61).

There have been few studies
investigating ~ semantic ~ waves  in
educational context especially in way of
teaching. However, there were limited
studies focused on semantic density in legal
discourse. Thus this study focused on how
context and complexity were appeared in
knowledge practice relies in legal discourse
specifically on decrees and police
summons.

To appraise more on this study, it
makes an effort to reveal frequent activities
of how context and complexity were
appeared in chosen data. In analyzing this
current study uses Legitimate code theory
(Martin, Maton, Doran, 2017: 70) on
semantic density.

Legitimation Code Theory

Legitimation Code Theory or 'LCT'
is a basis for research that is developing. It
contains perspectives from a variety of
factors. LCT used for an approaches like
systemic functional linguistics, to discuss a
number of topics, activities and contexts in
education and beyond (Maton, 2016a: 36).
LCT distinguishes between practice aim
and practice framework. Standards focus on
a language use in validating the
information. Thus, the basic learning
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concepts are designed as legitimacy codes.
LCT also defined as 'the cultural studies of
opportunity’ (Maton 2014: 3). It offers a
means to Dbroaden the scope of
identification of implications that possible
to decide what cannot be done. People’s
actions contain signals as to what would be
the main accomplishment metrics in an area
(Maton, 2014: 4). Therefore, legitimation
language is needed to wvalidity the
information being inferred.

Complexity and academic discourse
Complex words are usually used to
describe something that has high-valued
meaning in practice knowledge. In
academic discourse, complexity described
as being straightforward in their definitions.
The practice of knowledge in education is
to understand the difference in known
information that could be accounted for and
changeable at any time. In order to
conceptualize ambiguity in knowledge
practice, semantic density in legitimation
code theory (LCT) used for translation
device that could detect the level of
complexity. LCT analysis demonstrates
where changes in semantic density forces
become essential for the development of
understanding (Maton, 2013: 3). Thus, it is
concerns how the analysis realizes
epistemic-semantic  density. It  also
emphasizes a distinction in the condition to
be interpreted by the framework. The
overview of a translation device is not
meant to disrupt but more to support the
practice-oriented types of indications. It is
risky to talk about discourse, because it is
still a severe presumption that considers the
definition of an occurrence as a guide for
this trend. This may confuse a translation
device containing discourse. The device

ANALYSIS OF SEMANTIC DENSITY IN LEGAL DOCUMENTS

Indah Arti Fisilla*, Wawan Gunawan?

provides a variety of textual classification
at various discourse stages, which reflect
continuous change of epistemic-semantic
density and word condensation, including
word grouping, clause breaking.

Legal concept of law

The language of law is very
continuous with human life. The law
regulates people’'s lives in behaving.

Language and law have a close relationship
so that could produce legal language terms,
it designed to formulate legislation and all
provisions stipulated by the government
(Said, 2011:188). The language of law is
used in all legal products such as
constitutions, government decrees, police
summons. The language of law
formulated by practitioners
prosecutors,  police and  lawyers.
Practitioners must have the ability to master
standardized languages to  produce
qualified legal products.

The characteristics of legal
language are straightforward, firm and
meticulous. Legal language is not soft and
has multiple meanings (Qammar
Djanggih, 2017: 338). Multiple meanings
will bring ambiguity in language. The
language of law is not allowed to have a
language that can be  multiple
interpretations because if the community
interprets a regulation it is not
accordance with what the government
means. If the public misinterprets the law,

it means that the drafters have failed to

serve to help the community to follow the
regulations it has made.

Semantic density
Semantic
complexity:  the

density
higher, the

suggests
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complicated are the behaviors in the
semantic density. The power of semantic
density is not inherent in a process, but
refers to the semantical arrangement on it
(Maton, 2016: 61). The examples of
complex words in a sentence are mixed
names, places, times, and abbreviations
altogether. On the other hand, weaker

Graphic 1: Semantic Plane (Maton, 2016: 16)

semantic gravity
A
SG-

rarefied rhizomatic

semantic ‘”"D_ SD+
density ™V

v

prosaic worldly

SG+

As seen from the Graphic 1.1,
semantic density can be measured
depending on the field and its form of data.
Measurement is therefore developing
‘translation devices' which convert among
each of these ideas and different form of
data. Thus, this strength will differ
depending on how semantic are produced.

Semantic plane axis includes four
major modalities of semantic gravity and
density power are being represented
(Maton, 2016: 64) as:

e Rhizomatic area: lower semantic
gravity with higher semantic density,
in which comparatively knowledge and
specific positions put an effort for
accomplishment;

e Prosaic area: higher semantic gravity
with lower semantic density, in which
more context-based and easier to
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semantical density (SD) can be defined, as
with switching from either a strongly
concentrated sign to one with less
meanings. All respondents in such stages of
education had a greater semantic density;
that is, the vocabulary used was
complicated, with several advanced words
(Cranwell and whiteside, 2020: C).

understand;

e Rarefied area: higher semantic gravity
with lower semantic density, in which
comparatively more context-
independent;

e Worldly area: higher semantic gravity
with higher semantic density, in which
context-based and more complex.

Wording

ESD is a tool for measuring the
strength of complexity. Wording is used to
analyze the practice knowledge through the
discourse to spot the patterns contained in
it. The tool analyzed specifically ‘content
words’ such as nouns, verbs, adjectives and
adverbs (Maton, 2016: 50). Wording tools
are very useful for determining
condensation in analyzing discourse. To
determine the complexity of a word, it
could be analyzed by breaking down the
clauses.

In words exploration, complexity
depend on the location of the meaning in
social distance and social relations between
speakers. This then divided into two:
technical word is where the meaning has
stronger semantic density and more
specialized (ESD+) included conglomerate
and compact words; everyday word on the
other hand, is where the meaning has
weaker semantic density and less
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specialized or in commonplace use (ESD-)
included consolidated and common words

Tabel 1: Wording tool for epistemic-
semantic density (Maton, 2016: 68)

ESD Type Subtype Sub-subtype

+ properties

Y conglomerate

Communication happened with
someone who has a close social relationship
in commonplace might result more
common senses in the conversation. Vice
versa, if it is located in specialized place, it
results more uncommon sense in the
conversation.

For example, a word ‘gold’ in
everyday use, is defined as yellow, shiny,
expensive, jewelry and beauty (Maton &
Doran, 2017: 59). In everyday use, the word
is not associated with anything particular,
this limits the relationship of the word with
other meanings. Though, in technical use, a
word gold of chemistry is related to a
chemical element and atomic number.
Thus, this word is specialized that have less
common meaning to interpret. The
meanings forcing the interpretation to relate
it with other meanings such as composition
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Maton & Doran (2016: 63).

structure, stock company and taxonomies.
Hence, gold is a complex word that has
more than one meaning that could be
interpret in specialized in greater area of
meaning. One word may have both types of
wording, technical and everyday words.
Words in technical may be used in everyday
use as well and vice versa.

The characteristic wording of
technical are often long words or
combination of names and places such as a
word of microorganism. The meanings of
technical words are supposed to interpret
within specialized area, otherwise it is
emphasized in an article with an italics font.
On the other hand, everyday words are
shorter and typically use most of the word
classes. As it is not attached to other area,
everyday words have higher fluidity in
meaning making.

Semantic profiles

Tracing each word in discourse is
not needed method, profiles help to draw
conclusions and describe patterns that exist
in discourse. This method allows the
readers to spot the more epistemic density
words. The figure shows that the
proportional strengths on vertical (SG+SD)
and horizontal (time). It moves the
emphasis from forms of information to how
knowledge evolves through time viewed as
a continuum research.
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Graphic 2: Three illustrative semantic character (have only one meaning) and the
profiles (Maton 2014:143) terms must be well defined, easy and clear

Semanic

S (Soeroso, 2006: 24). Thus, the data were
T~ derived from law documents because it
” § N\ forced the practitioners gain awareness of
,f"‘ ﬁ‘-{ ( the use of complex words that difficult to
f \._\ define by the readers.
- == P The data were analyzed using
Tine Legitimation code theory specifically
The illustration above shows to reveal semantic density. Several steps were
the semantic density by looking on y-axis conducted (Martin, Maton, Doran’s, 2019:
for the strength and x-axis for the time 69). First the data were differentiated by
appearance on the text. Three illustrative in labelling it using summon 1, summon 2 and
the excerpt then portrays a strong semantic summon 3 for police summon letters. For
flatline (A), a weak semantic flatline (B) decrees, labelled were given as decrees 1,
and a semantic wave (C). It also presents decrees 2 and decrees 3. Second, the data
that (A) and (B) have weaker ranges than then examined on their wording. By then, it
(C). The semantic profiles form a curve was necessary to display the epistemic-
according to the semantic density contained semantic density profile in each excerpt in
in text. purpose to revealed an outlines from the
pattern through the discourse. Finally, the
METHODOLOGY findings were investigated to see the
This study used qualitative consistency of semantic density in writing
descriptive method. The method suits the the legal text.
study because it summarized data from
naturalistic inquiry, that study specific FINDINGS AND DISCUSSION
everyday events (Lamberts, 2012: 255). Wording
This study accommodating frequent The findings of analysis reveal that
activities of how context and complexity there are two wording categories found on
were appeared in the chosen data. the chosen data: technical and everyday
The data were taken from six wording. The study shows that from the
written legal document that formed as total of 23 expressions, it is found 16 times
letters included three decrees and three technical wording appears in enactment,
police summons published in the internet description  and  abbreviation  of
between 2019-2020. The letters chosen information, while everyday wording
were law documents because law makes appears 7 times in notifications, command
society became citizens. Law control how and event information. Thus the analysis
society behave, thus, the language used found that the practitioners did not used
must be clear to all parties (Dworkin, 1986: lower level complexity in the data.

3). In semantics, a word and term in the
field of law requires two conditions, namely
the words and terms have a mono-semantic
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Tabel 2: Wording categories through the findings

NO | TECHNICA TIMES OF | EVERYDAY TIMES OF

L APPEA- WORDING APPEA-
WORDING RANCE RANCE
1 Information | 3 Notification | 3
2 Enactment 5 Command 1
3 Description | 3 Event 3

Information

4 Abbreviatio | 1

n Of
Information
5 Recall 4
Enactment
Total 16 7

Complexity arises in practice
knowledge when stronger semantic density
(SD+) appear more frequently than weaker
semantic density (SD-) (Maton, 2011: 192)
explains. In this case, the stronger semantic
density (SD+) is technical wording and the
weaker semantic density (SD-) is everyday
wording. In accordance with the results
obtained by the data, technical wording
appears more frequently than everyday
wording, it can be concluded that from the
results of the analysis that has been carried
out, the complexity of legal documents was
found. Practitioners wrote complex
documents, which can have multiple
interpretations for the public to read.

Summon2: Unit 1V suebit IV Cyber
Crime biT ReskriMsUs Polda Metro Jaya.

As seen from example occurred in
the data, it found that most of the word were
technical words. This can be seen in
Excerpts Summon 2 where there are both
technical and everyday words. It is found
that in technical words, there were 3
consolidates words ‘Subdit, dit reskrimsus’
and 1 compact word ‘Cyber Crime’. In
everyday words, it is found that there was
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one common type (Unit and polda metro
jaya). In sum, in this clause, it is technical
words that dominated.

Decrees 3: Bahwa keputusan sebagaimana
dimaksud dalam huruf a” telah berakhir masa
berlakunya

On the other hand, the result shows
that the occurrences in several clauses
dominated by everyday words in the clause.
As shown in Excerpts above, it is found that
only one type occurs in the clause namely
common types that include to everyday
words.

Semantic profiles

After the wording categories
classified, the semantic profiles were
examined. Semantic profiles are needed to
avoids centralizing and portrays a
theoretically infinite number of relational
positions. As a result, putting certain
instruments into action will reveal the
complexity of knowledge practices.

Graphic 3: ESD profiles of data summon 1

ESD +

Recall Enacment

Notification Events Information

ESD -

Time

Graphic 3 portray the outline and
structures change throughout the data. The
example shows that on Enactment, the ESD
is higher than the events information. It is
highlight that practitioners begin the text
with high complexity words. This happened
when the technical words were dominated
in the discourse. As can be seen in the
example, less complicated word realized in
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delivering notification to the reader. Then,
in re-conveying the enactment the complex
words were reused. At the end, the closing
of the discourse conveys event information
where the use of the ‘everyday’ word is
applied to make it easier for the reader to
understand the contents of the discourse.

CONCLUSION

The complexity is a key to
understand the rules conveyed in a legal
document that has public as a target reader.
For example, the defining techniques of
daily use may be drawn through materials
considered to be definitive by practitioners
in law field using reference books or
encyclopedias. Altogether, proof read by
editor in charge will help insure that the
documents is indeed reliable and valid.

This research offers insight into the
complexity of the language used in legal
documents. Studies offer the formulation
and choice of words in formulating
language that is related to the wider
community. The textual function,
according to Halliday (1998), is continuous
with how the assistance language is
coherent and coherent, both verbal and non-
verbal. Therefore, the realization of
complexity in legal documents, it is
concluded that practitioners convey
information and try to formulate legal
documents with a high level of complexity
that causes the wider community to be
confused and suspect the information
presented. This finding raise further
question, that why the patterns on the legal
documents, especially decrees and summon
letters were dominated by technical words.
Furthermore, it is make way for other
researchers to find out whether these
patterns could entail other kinds of
movements.

Finally, it can be concluded that the
use of complex words affects people's
understanding of the legal language. As a
final note, in semantics, a word and term
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must have one meaning and be conveyed
briefly, concisely, clearly so that the public
does not suspect the information being
delivered (Soeroso, 2006: 24).
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Abstract

On June 18, 2018, the public was shocked by a song entitled #2019GantiPresiden, composed by
Sang Alang. The music was created as a form of socio-political criticism related to the democratic
party in Indonesia in 2019, to be precise, the moment of the presidential election on April 18, 2019.
The song #2019GantiPresiden contains an exciting meaning and represents the socio-political
reality that occurs in society at the time. Sang Alang's attention indicates that there is a discourse
that he wants to build through the song. The author uses Van Dijk's (1997) critical discourse analysis
method in reviewing the speech made by Sang Alang through the song lyric #2019GantiPresiden
based on the element of text, social cognition, and social context. The song lyric implements the
socio-political criticism before 2019 presidential election through online mass media reports. In this
study, the song lyric #2019GantiPresiden will be based on the song's stanza, in which each stanza
will implement the discourse built through online mass media reports. Based on this phenomenon,
the speech developed by the creator and singer of the song #2019GantiPresiden will focus on online
mass media reports, which containing the problems regarding the increasing unemployment rate
due to the influx of foreign workers, rising basic needs, and the lack of seriousness in eradicating
corruption cases. Each stanza of the song contains socio-political criticism of the government's
policies because the existing guidelines are not in line with what the people expected. The song
#2019GantiPresiden is a manifestation of the aspirations of the people's voices who want change,
where the difference is a change in government leadership.

Keywords: CDA, Media Mass, socio-political, #2019GantiPresiden

Introduction

#2019GantiPresiden is a song title
created by a legendary Indonesian rock
musician named Sang Alang and published
on YouTube on June 18, 2018. The song's
creation is due to Indonesia's socio-political
phenomenon in 2019, which coincided with
the moment of the presidential election,
which held on April 18, 2019. This song
turned out to be taken seriously by the
chairman of the DPP Partai Keadilan
Sejahtera (PKS), Mardani Ali Sera, along
with  fellow musicians, artists and
politicians such as Ahmad Dhani, Dery
Sulaiman, Amien Rais, Fadli Zon, Ustadz
Hasan Haikal, Fauzi Badillah, and Neno
Warisman. When uploaded on the internet
and YouTube, the song went viral and
managed to get 316 thousand views.

The song #2019GantiPresiden was
built through lyrics related to socio-political

issues resulting from the people wanting
change at the time of the political party,
namely the evolution of the previous
presidential government with the new
president. Sang Alang created the song
#2019GantiPresiden to convey ideas,
thoughts, and even tell things that happen
around the community, so the song
#2019GantiPresiden can also function to
get particular meanings and views to
listeners. With this phenomenon, the
authors assume that song
#2019GantiPresiden contains an exciting
substance and represents society's socio-
political reality. Sang Alang's attention
indicates that there is a discourse that he
wants to build through his song.

Based on the phenomenon that has
been described, the purpose of this study is
to present a socio-political overview before
the 2019 presidential election, which is
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contained in the Ilyrics of the song
#2019gantipresiden based on news reports
from three mass media, namely Detiknews,
Tempo.co, and Kompasiana. Therefore, to
review further research on critical discourse
analysis, the related research is needed,
raising the socio-political theme narrated in
the media platform as a research subject.
Christo Rico Lado (2014) analyzed the use
of language in media that was deliberate and
had a specific purpose from a critical
paradigm perspective. He used Teun van
Dijk's Critical Discourse Analysis (AWK)
technique in discovering discourses about
local regulations serving government
interests; local laws intervene in public
privacy, and local laws discriminate against
certain groups in the speech broadcast in the
Mata Najwa’s talk show on Metro TV. The
research gap is Lado (2014) did not present
discourse news from Mata Najwa's talk
show on Metro TV which was sourced from
mass media reports that could show the
socio-political situation happening. Thus,
the research's novelty is to present several
news reports from the mass media based on
related socio-political issues, namely the
meaning of the song lyrics that implement
the socio-political situation that occurred
before the 2019 presidential election.

Methodology

This research is a type of qualitative
research. Podesva & Shama (2013: 236)
explained that qualitative research includes
analysing linguistic data related to
conversation, discourse, and interaction.
The researcher used the Ilyric song
#2019GantiPresiden by Sang Alang as the
research subject, while the research object
was the discourse built on the lyrics song
#2019GantiPresiden.

Therefore, in looking at the discourse
implementation shown in the research
subject, the writer uses the Critical
Discourse Analysis (CDA) Teun A. Van
Dijk model based on the analysis of text
elements, social cognition, and social
context. Text analysis refers to specific

discourse structures and strategies to see
how the text explains  certain
circumstances or conditions. Then, social
cognition analysis is used to review how
the author can produce the existing text in
showing values to society to be made as a
text. Next, social context analysis looks at
how a phenomenon around society is built
and develops into a discourse (Eriyanto,
2012: 222-224). Van Dijk's critical
discourse analysis (1997) emphasized text
structure, social cognition, and social
context. In the data analysis stage, the song
lyrics will be classified based on the text
structure analysis stage to determine what
types of components are used in building
discourse on the song lyrics. Then, social
cognition analysis will analyze singers and
songwriters' cognition in seeing the socio-
political situation or phenomenon that
occurred before the 2019 presidential
election to be compiled into a song. Next,
the social context analysis will connect the
process of creating the goals and reasons
that the singer and  songwriter
#2019gantipresiden want to achieve. In
addition, Mass media reports throughout
2018 that implement the discourse in the
song lyrics #2019gantipresiden will be
displayed by quoting the content of the
news and images presented as a form of a
socio-political overview that occurred
before the 2019 presidential election.
Finally, The findings of data containing
text analysis, social cognition, and social
context in the lyric song
#2019GantiPresiden will be described and
interpreted to see what kind of discourse
implementation is built by Sang Alang
through mass media reports.

Findings and Discussion

In this study, the lyrics in the song
#2019GantiPresiden will be based on the
song's stanza, where each stanza will
implement the discourse built through
online mass media reports. Thus, the author
obtains data findings taken from lyric song
#2019GantiPresiden, as follows.
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Table 1:
Sta Indonesia English Explanation
nza
Dulu Kami hidup tak susah | We used to live without | There are differences
Mencari kerja sangat difficulty experienced by the
mudah Finding work is very people in finding work
1 | Tetapi kini pengangguran | easy in the past and the
Semakin banyak nggak But now unemployment | present.
karuan Messier
10 juta lapangan kerja 10 million jobs The current
Tetapi bukan untuk kita But not for us employment
Kerja, kerja, kerja, buruh | Work, work, work, opportunities are not
2 | asing yang kerja working foreign labour for the people but
Anak-anak bangsa tetap The nation's children are | foreign workers.
nganggur aja still unemployed.
Di sana sini orang Here and there, people The people were
menjerit screamed shocked and surprised
3 | Harga-harga selangit The exorbitant prices of | that the increase in
hidupnya yang sulit his difficult life necessities would go up
Sembako naik, listrik naik | Groceries went up, and without any prior
Di malam buta bbm ikut the electricity went up notification.
naik At night the fuel goes up
Buset.... too
Pajak mencekik usaha sulit | Taxes are suffocating, The suffering of the
Tapi korupsi subur demanding businesses people increases with
pengusahanya makmur But corruption is fertile the eviction of their
Rumah rakyat kau gusur, The entrepreneurs are houses by the
nasib rakyat yang kabur prosperous government
Awas-awas kursimu nanti | You displaced people's
tergusur houses, the fate of the
4 people who ran away
Beware, your chair will
be evicted.
Beban hidup, kami sudah Life's burdens, we can't People feel they have
nggak sanggup afford it had enough of the
5 | Pengennya cepat-cepat I want to hurry next year | suffering they are
tahun depan experiencing, so they
want to change during
the 2019 presidential
election
2019 ganti presiden 2019 change president The people no longer
Kuingin presiden yang I want a president who wanted a presidential
cinta pada rakyatnya loves his people government at that
2019 ganti presiden 2019 change president time, but they wanted a
Kuingin presiden yang tak | | want a president who new president. The
pandai berbohong isn't good at lying people hope that a new
2019 ganti presiden 2019 change president president who can
Kuingin presiden yang I want a bright and brave | make their lives
6 | cerdas gagah perkasa president prosperous is much
2019 ganti presiden 2019 change president better than before.
Bukan presiden yang suka | It is not a president who
memenjarakan ulama likes to imprison clerics
Dan rakyatnya ye ye And the people ye ye
2019 ganti presiden... 2019 change president
(12x) (12x)
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1. Analysis of Text (in this case, it is
lyric song #2019GantiPresiden)
Based on the data findings, a review
of text in van Dijk’s critical discourse
analysis reflected in song
#2019GantiPresiden is rhetorical aspect.
The rhetorical analysis of AWK theory
deals with graphic elements, metaphors, and
expressions. In finding the data, the
songwriter  provides many figurative
languages in the song lyric so that there are
figurative elements used in the song lyric.
Thus, metaphors become elements that
contain figurative language and expression
as ornaments or ingredients of a text (in this
case, it is lyrics song #2019GantiPresiden).
The song lyrics that use figurative elements
are as follows.
A. Harga-harga selangit hidupnya yang
sulit
The exorbitant prices of his
difficult life (Stanza 3)

From the analysis of lyric harga-
harga selangit explains that the costs of
basic human needs become expensive or
soar. This lyric song shows a contradiction
between the word selangit (excessive) and
the word mahal (expensive). The term
selangit can be understood as above and
cannot be reached by humans. So the
songwriters use the word selangit
(excessive) compared to the basic needs that
are very difficult to reach or reach by the
little people. The meaning of the lyric
harga-harga selangit (The exorbitant
prices) is stylistic. The stylistic meaning of
the song lyrics describes social phenomena
that occur in people’s lives as a reflection of
the socio-political issues that arise in
Indonesia.

B. Pajak mencekik usaha sulit
Taxes are suffocating, demanding
businesses (Stanza 4)

From the analysis of lyric pajak
mencekik explains that the increase in taxes
is very detrimental to the people. This case
profoundly impacts all business forms, such

as trading and selling goods sold by the
people. The very high tax increase resulted
in the economy or people's trading business,
not bringing about profits but many losses.
The meaning of lyric pajak mencekik is the
stylistic meaning. The stylistic meaning of
the song lyrics describes social phenomena
that occur in people's lives as a reflection of
the socio-political issues that arise in
Indonesia.

2. Analysis of Social Cognition

Based on the data findings, a review
of social cognition in van Dijk's critical
discourse analysis reflected in the song
#2019GantiPresiden is skema perisitwa
(phenomenon scheme). Skema peristiwa
(Phenomenon scheme) refers to the process
of looking at and seeing phenomena or
circumstances that occur in people's lives.
In this case, skema peristiwa (phenomenon
scheme) is dominant for the writer and
singer of the song #2019GantiPresiden in
compiling lyrics containing the discourse
implementation.

3. Analysis of Social Context

Based on the data findings, a review
of the social context in van Dijk’s critical
discourse analysis reflected in the lyrics
song #2019GantiPresiden is  akses
mempengaruhi wacana (discourse access).
In this case, access to the discourse
implementation on the lyrics song
#2019GantiPresiden is strengthened by
online mass media news reports that current
news about gaps that occurred and were
unwanted by the people during the recent
presidential government. Thus, speech
developed by the creator and singer of the
song #2019GantiPresiden focus on online
mass media reports such as Detiknews,
Tempo.co, dan kompasiana, which contains
problems  regarding the increasing
unemployment rate due to the influx of
foreign workers, rising basic needs, and the
lack of seriousness in eradicating corruption
cases.
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A. The increasing unemployment rate mendukung perekonomian
due to the influx of foreign workers nasional”. (Detiknews, = May 8,
Quoted from the mass media 2018).

Detiknews, May 8, 2018.

“Berdasarkan data Badan Pusat
Statistik (BPS) jumlah TKA sejak
tiga tahun terakhir terus mengalami
peningkatan. Pada 2015 jumlah TKA
mencapai 69.025 orang, meningkat
7,5% menjadi 74.183 orang pada
2016. Sedangkan pada 2017
meningkat 15,9% menjadi 85.947
orang. Setelah masuknya TKA ke
Indonesia jumlah pengangguran
pada 2017 terjadi kenaikan 0,14%
yakni sebesar 10.000 orang menjadi
7,04 juta orang pada Agustus 2017
dari Agustus 2016 sebesar 7,03 juta
orang. Jumlah angkatan kerja di
Indonesia pada Agustus 2017
mencapai 128,06 juta orang. Jumlah
tersebut naik 2,9% vyaitu 2,62 juta
dibanding Agustus 2016 yang
sebanyak 125,44 juta orang. Artinya
15,9% peningkatan masuknya TKA
ke Indonesia membuat tingkat
pengangguran di Indonesia menjadi
0,14%. Sebagaimana penelitian
yang dilakukan para ahli dan
analisis penulis di atas bahwa
masuknya TKA lebih  banyak
negatifnya terhadap suatu negara.
Kalau kita kembali pada apa yang
menjadi  pertimbangan  Perpres
Nomor 20 Tahun 2018 adalah
sebuah harapan semu belaka rezim
Jokowi, karena yang terjadi adalah
sebaliknya. Peningkatan investasi
harus berbanding lurus dengan
berkurangnya tingkat
pengangguran, bukan meningkatkan
TKA ke Indonesia. Dalam hal ini
seharusnya pemerintah
memanfaatkan jumlah angkatan
kerja yang terus meningkat dengan
memberikan  kesempatan  kerja
semaksimal  mungkin.  Dengan
berkurangnya tingkat
pengangguran, daya beli masyarakat
akan meningkat yang pada akhirnya

Based on the news quotation above,
the discourse built by Sang Alang on the
lyric song #2019GantiPresiden is a socio-
political criticism of the policies of the
presidential government at that time, which
emphasizes the problems that the
Indonesian people continue to experience,
namely unemployment. Coupled with
foreign workers' entry in Indonesia, the
people are increasingly unable to compete
in getting jobs.

B. Rising basic needs
Quoted from mass media Tempo.Co,
January 8, 2018.

Picture 1:

Source: Bisnis tempo.co

“Direktur Institute for Development of
Economics and Finance (Indef) Enny Sri
Hartati menyebutkan penyebab utama
kenaikan harga sejumlah barang
kebutuhan pokok di pasar sejak
Desember hingga awal tahun baru
karena tak seimbangnya ketersediaan
dan permintaan pangan. Ditambah lagi
ada kecenderungan masyarakat lebih
banyak melakukan pembelian kebutuhan
pokok sehingga membuat harga
meningkat karena ketersediaan yang
terbatas. “Kalau ada gejolak di
lapangan, berarti ada persoalan di sisi
suplai,” kata Enny, Senin, 8 Januari
2018. Pernyataan itu  merespons
kenaikan harga sejumlah komoditas
seperti daging ayam, telur, cabe hingga
gula pasir. Pemerintah mengaku telah
melakukan sejumlah upaya untuk
menstabilkan  harga, namun tidak
berdampak signifikan pada penurunan
nilai komoditas pangan”. (Tempo.Co,
Januari 8, 2018).

Based on the news quotation above,
the discourse built by Sang Alang on lyrics
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song #2019GantiPresiden is a social-
criticism of the presidential government at
that time, which the visible problem is that
basic needs have increased due to an
imbalance between supply and demand for
food.

C.The lack of seriousness in

eradicating corruption cases
Quoted by mass media Kompasiana,
October 4, 2018.
“Tapi faktanya kasus korupsi di
Indonesia saat ini  semakin
menjadi-jadi. Kenapa ini bisa
terjadi? Hal demikian bisa terjadi
karena adanya sistem yang lemah
dan tidak tegas dalam menangani
kasus ini. Lemahnya hukum yang
tidak konsistensi dalam
penerapannya juga dapat menjadi
pemicunya. Sehingga keserakahan
para tikus berdasi tak lagi
terkendali”. (Kompasiana, October
4,2018)

Based on the news guotation above,
the discourse built by Sang Alang on lyrics
song #2019GantiPresiden is a social-
criticism of the presidential government at
that time, where the problem experienced

the aspirations of the people's voices who
want change, in which the change in
question is a change in government
leadership. The discourse which contains
the desire for a change of direction can be
seen from the lyric of
"2019GantiPresiden”, which continues to
be sung and repeated 17 times. This
significant repetition indicates how strong
the people's desire for a presidential
replacement in 2019 is strong in this
discourse.

Practically, these study results are
expected to provide an overview of the
implementation of discourse generated
from online mass media reports in
presenting news related to the presidential
election. In connection with this, the issue
of the presidential election in Indonesia has
become an event that all Indonesian people
eagerly await. So, in the presidential
election, which will be held in 2024, it is
hoped that other AWK researchers can also
pay attention to phenomena or events that
refer to the theme of socio-political
realities that occurred before the
presidential election in 2024.
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Abstract

This research is based on improving the oral culture (folklore) and native language which is an intellectual
wealth of a nation. Folklore is an oral culture that is passed down through generation to generation in its
submission and defense. Whereas in the modern generation that desperately needs more attention to keep
preserving it. This research aims to find out the reflections of Gunungpati society's lexicon on the folklore
of Goa Kreo as a petilasan of Sunan Kalijaga in Semarang City. Folklore of Goa Kreo as petilasan of
Sunan Kalijaga became the beginning of Sesaji Rewanda tradition in Gunungpati Semarang. The research
method used is qualitative descriptive. The data collection in this research uses participation observation
techniques, in-depth interviews, library studies and documents. The data that has been obtained is
analyzed with an ethnolinguistic approach, then the data analysis technique is done by ethnographic
analysis methods covering domains, taxonomy, and components. The results of analysis this research data
are the forms of lexicon of Gunungpati society on the Goa Kreo’s folklore in the form of lingual units
including of monomorphists, polymorphists, phrases and clauses. The folklore lexicons of Goa Kreo in
Javanese have cultural, lexical and contextual meanings that reflecting the local wisdom of Gunungpati
society.

Keywords: Lexicon, Folklore, Ethnolinguistics

sacral and sacred. One of them is folklore that
develops among Gunungpati  people
(henceforth  GNP). The lexicons in the
folklore of Goa Kreo (henceforth GK) hold a
wealth of culture that reflects the local
wisdom of the GNP society. In addition to

Introduction
Language and culture are two things that are

interrelated and affect each other. Language
as a cultural defense and has a crucial role

that must be maintained so as not to disappear
with the development of the times. Language
and culture are studied with an
ethnolinguistic approach. The ethnolinguistic
concept is used in this study by arguing that
each ethnicity has the peculiarities of the
lexicons that people use in their culture.
Etnolinguistics examine both linguistic and
non-linguistic forms that reveal elements of
social life by connecting language with
culture. Each community has a unique way of
historical defense of a place that is considered

language skills, humans can use and expand
their thoughts and feelings. In socializing
people grow and develop with their culture.
In essence, culture has values that are
inherited, interpreted, and implemented in
accordance with the process of social change
of society.

Ethnolinguistic is one of the linguistic
branches that focuses on the study of
language with the culture that surrounds it.
Ethnolinguistic approach is a language
science that can find a process of cultural

REFLECTIONS OF GUNUNGPATI SOCIETY’S LEXICON ON THE FOLKLORE OF GOA KREO IN SEMARANG CITY AS

PETILASAN SUNAN KALIJAGA (ETNOLINGUISTIC STUDIES)

Sifa Destry Fauziat, Wakit Abdullah Rais? , Dwi Purnanto®

274



% 4
"Unpas®

4rd English Language and Literature International Conference (ELLIC) Electronic ISSN: 2579-7263
Proceedings — (ELLIC Proceedings Vol. 4, 2021)

CD-ROM ISSN: 2579-7549

formation or cultural elements related to
language. Culture undergoes a dynamic
change without realizing by the supporters of
its cultural actors (Fernandez, 1989).
Anthropological linguistics pays attention to
the position of language in a broad socio-
cultural context to advance and maintain
cultural practices and social structures
(Foley, 2001:3). Etnolinguistics focus on the
dimensions of language (words, phrases,
clauses, discourses, and other linguistic
units) in the socio-cultural dimension
(traditional ceremonies, rituals, folklore, etc.)
for the aim of defending cultural practices
and social structures.

Research related to lexicon of a
language and culture in the etnolinguistic
realm wahidah (2018) discusses the
mythology of Princess Mandalika in Sasak
society related to Bau Nyale at the society
ceremony as a reflection of local wisdom.
Wahidah's research discusses the Bau Nyale
'sea worm catching' ceremony held annually
by the Sasak people. Tulalessy (2016) this
research examined sago as a people's food
and cultural information source of Inanwatan
people's oral folklore study as identity. The
behavior and management of suo 'sago'
become a characteristic and collective
knowledge of the community. The sago
lexicon from generations traditionally forms
a tradition.

Traditions spoken orally with GK
folklore lexicons and hereditary
conservatives that have formed a historical
knowledge of a place. Folklore is defined as
a collective culture passed down through
generations in both oral, gestures, symbols,
and reminder aids (Pudentia, 1998: 5).
Folklore is divided into three basic forms
namely (1) oral folklore; (2) folklore is not
oral; and (3) partially oral folklore. Oral
folklore is a purely oral folklore, covering the
language of the people (dialect, accent,
nickname), traditional expressions (proverbs,

pemeo), traditional questions (puzzles), folk
poetry (pantun, gurindam, syair), prose
stories (mite, legend, fairy tales), and folk
songs. Folklore is not oral folklore in the
form of non-oral although the spread is
orally, includes folk architects, handicrafts,
clothing, jewelry, cuisine, beverages, folk
remedies, folk music, traditional gestures,
folk communication cue sounds. Folklore is
partly oral folklore in the form of a mixture
of oral and non-oral elements, including folk
beliefs, folk games, dances, customs,
traditional ceremonies and so on (Pudentia,
1998: 54).

Local wisdom is a device of
knowledge and practices that can be used to
solve problems faced (Ahimsa, 2007: 17).
Local wisdom is a system of local knowledge
owned by a community based on experience
and guidance from ancestors with hereditary
inheritance  expressed  lingually  and
nonlingually (Abdullah, 2017: 47). The
values of local wisdom of GNP society
related to thought, awareness, and action, as
well as beliefs passed down through
generations and implemented become the
basis of guidelines in living life. GNP people
in their daily lives uphold javanese cultural
values. These values are reflected in GK's
folklore lexicons containing spiritualist
values.

GK is located in Kandri Village,
Gunungpati District, Semarang City, Central
Java. GK is a tourist area with natural beauty
and groups of animals endemic to long-tailed
macaques. The origin of GK can not be
separated by the oral tradition that developed
in the local community through generations
(folklore). In oral tradition the name GK
comes from the word mangreho in Javanese
Kuna from the word reh which has the
meaning of nurture. Folklore that developed
in the community that GK is the place of
quotation SK (henceforth SK) namely one of
walisanga who spread Islamic teachings in
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Java. Folklore tells the story of the era of the
kingdom of Demak the Walisanga want to
establish the Great Mosque of Demak, then
sent SK to look for Jati wood as saka guru or
main pillar.

Initially SK was looking for Jati wood
in the area of Jatingaleh (Semarang city), but
Jati wood was in Alasamba Gunungpati. It is
said that the wood can not be cut down,
finally SK ascetic in cave and visited by four
apes who can speak like human. Each ape is
black (soil), white (water), yellow (wind),
and red (fire) to help SK. The four apes
helped SK take Jati wood stuck in the cave
cliff, because of the difficulty of the terrain
finally SK cut Jati wood into two parts. One
part was taken to Demak and the other part
was abandoned. The four apes intend to
follow SK, but not allowed by SK. Finally,
the four apes were given the task to keep the
remaining Jati wood left by SK.

Lexicon in folklore GK namely
Tunggak Jati Amba according to informant
gatekeeper GK Sumar (henceforth SM) is the
name of a place in the context of a sentence
tunggak jati niku maleh dadi amba, lajeng
diarani tunggak jati amba ‘the Jati root is
changed widened, then referred to as
Tunggak Jati Amba'. In folklore that
developed at the time of SK ascetic he got
message from God to cut Jati wood, so that it
is easier to pass through the river. Kedhung
curug which is actualized into a place name.
Kedhung curug is the deepest part of the
river. According to SM informant, the
wooden part left in the river by SK is believed
by the GNP society to be the body of the
Kedhung curug with a depth of up to 15
meters.

This research is important in order to
analyze the reflection of the lexicon of GNP
society in GK folklore as SK quotation in the
form of lingual units (monomorphic,
polymofemis, phrases, kluasa, and discourse)
that have lexical, cultural and contextual

meanings. Reflection of language in the
folklore lexicon of GNP society contains
local values and local wisdom.

Based on these  objectives,
phenomena, and urgencies, researchers chose
to study research on lexicon forms that have
cultural, lexical, and contextual meanings
that reflect the local wisdom of GNP society
in GK folklore as SK quotation

Methodology

Research from the etnolingusitic
perspective of the study is descriptive
qualitative. This type of research method is
intended to reveal a variety of qualitative
information accompanied by a description of
the data studied, accurate, and full of taste
and nuance (Sutopo, 1996). Because of the
need for research in the implementation of
ethnolinguistic ~ type research  choose
qualitative descriptive method that utilizes
ethnographic  method  with  cognitive
anthropology  (Spreadly, 1997).  This
qualitative research examines  the
ethnolinguistic field that focuses on the
analysis of lexicon forms of GK folklore that
have cultural, lexical, and conceptual
meanings that reflect the local wisdom of the
GNP society.

Data collection is done by
observation pasrtisipan, interviews with
record techniques, documentation and
archives. The data is collected based on the
classification of primary and secondary data.
The primary data of this study is lingual and
nonlingual data in the form of GNP
community lexicon on GK folklore as SK
guotation. Secondary data in the form of all
forms of written data and literacy in the form
of documents or archives related to folklore
GK. Data provision method using purposive
sampling technique that applies data retrieval
system in a community area with the use of
vaiative language (Abdullah, 2014: 69).
Obtaining scientifically accountable research

REFLECTIONS OF GUNUNGPATI SOCIETY’S LEXICON ON THE FOLKLORE OF GOA KREO IN SEMARANG CITY AS

PETILASAN SUNAN KALIJAGA (ETNOLINGUISTIC STUDIES)

Sifa Destry Fauziat, Wakit Abdullah Rais? , Dwi Purnanto®

276



% 4
"Unpas®

4rd English Language and Literature International Conference (ELLIC) Electronic ISSN: 2579-7263
Proceedings — (ELLIC Proceedings Vol. 4, 2021)

CD-ROM ISSN: 2579-7549

data, researchers conducted qualitative
research data validity including triangulation
technology, key informant reviews, and
member check (Sutopo, 2006). The validity
of this research data uses triangulation
techniques of review the key informants,
namely GK Gatekeepers.

Data analysis is conducted by
ethnographic  research  method  using
ethnoscience analysis model covering
domain, taxonomy, and  component
(Spreadly, 1997). The data was analyzed
based on formulative or reconstructive
cultural themes to find reflections of the GNP
society's lexicon on GK folklore from an
ethnolinguistic point of view. Technically the
analysis of this research data translates
lingual data literally and freely as well as
nonlingual data based on its context. On
domain analysis involves semantic domain,
semantic field, semantic feature, lexical field;
taxonomic analysis; component analysis;
analysis of cultural themes with linguistic
methods and semiotic concepts (Abdullah,
73).

Findings and Discussion

The results of the research on reflection
of the GNP society lexicon on GK folklore as
SK quotation became the origin of the ritual
tradition of Sesaji Rewanda (henceforth
TSR). TSR or known as Sesajen Rewanda
ceremony 'offerings for the apes' conducted
by GNP society as gratitude to God for the
creation of fertile nature around GK. The
word rewanda comes from the Javanese
language which means 'ape’ so it is concluded
that TSR is a traditional ritual offering for
apes. GNP society express their gratitude
with realized by giving offerings called
sesajen there are harvest, fruits, vegetables to
apes who live in GK. The lexicons that can
be found in this research are described as
follows.
Jatingaleh

1% Data
SM: “Njeng Sunan niku golek kayu Jati
arahipun ngidul kaliyan sak

pangombyong yaiku para santrine. Nah
terose Njeng Sunan nemu wit jati gedhe
banget, nanging pas arep di kethok Njeng
Sunan wit e niku ngaleh panggonan. Nah
anane iku panggonan kuwi diarani
Jatingaleh”
'SK looking for Jati wood to the south with
his troup namely the Santri. Then SK found
a very large Jati tree, but when it wanted to
be felled by SK the tree moved. Because
that's the place called Jatingaleh. In the data
it has been found that Jatingaleh is a place
name in the GNP area. Jatingaleh comes
from the Javanese language from the word
jati ‘jati wood’ and ngaleh 'move’, so it is
concluded based on folklore GK because at
the time SK will cut down Jati tree that has
supernatural powers and always move
around.

The lexical meaning of jatingaleh
from the word jati ‘tree’ and ngaleh 'move’
which means moving the Jati tree. Cultural
meaning based on SM informant that
jatingaleh is the name of a place given by
SK. Named jatingaleh because at the time
SK will cut Jati trees, suddenly the tree
moved. So the place is called jatingaleh. The
contextual meaning of jatingaleh in the data
(1°) is a place name in GNP area.

Tunggak Jati Amba
2" Data
SM: “Njeng Sunan nglakoni semedi,
lajeng angsal risallah saking Gusti
kangge ngethok kayu Jati, supaya
gampang dikelike ning bengawan. Njeng
Sunan ngethok kayu jati, banjur tunggak
jatine malih mrambat dadi amba”’
'SK underwent hermitage, then got a message
from God to cut Jati wood so that it is easy to
drift into the river. SK cut Jati wood, then the
roots of Jati changed spread and expanded'.
The data explains that tunggak jati amba is
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the name of a place. Tunggak jati amba is
derived from Javanese language from the
word tunggak ‘former trees felled or roots
left behind’, jati ‘jati wood', and amba
'broad'. It was concluded that the naming of
the place was due to the event of cutting Jati
wood by SK which caused the Jati roots to
change spread and widen.
Lexical meaning of tunggak jati amba
consists of the word tunggak ‘root’, jati ‘jati
tree' and amba ‘wide' so that it means the
roots of the teak tree wide. The cultural
meaning contained in the tunggak jati amba
according to the informant SM is a place
name of a jati tree’s root that widened due to
cut by SK. The contextual meaning of
tunggak jati amba in the data (2" ) has a
meaning in the context of the name of a place
in GNP,
Rewanda
3" Data
SM: “Banjur neruske mlaku kayu jati
sing keslempit ning kali njur dijupuk
Sunan sak pengikute dibantu kethek
papat sing rupane abang, ireng, puteh,
lan kuning, nanging ora iso ditokne njur
dikethok dadi loro. Sing separo keri ning
kene kon jogo kethek abang ireng puteh
kuning iku sing diarai Rewanda”
'While on the road jati wood wedged in the
river taken by Sunan and his troup assisted by
four apes that are red, black, white, yellow,
but can not be removed then cut in half. Some
were left here to be guarded by red, black,
white, yellow apes called 'Rewanda’. The
third data explains that rewanda from
Javanese language means ape is a mention of
the name for the ancestors of apes in GK. The
ancestors of rewanda in folklore helped SK
to drifting pieces of jati wood in the river.
The four apes have the red, black, white, and
yellow colors of the life-forming elements.
Rewanda Abang 'red ape' symbol of the color
of fire that symbolizes courage; Rewanda
Ireng 'black ape' symbol of the color of the

land symbolizes consciousness; Rewanda
Puteh ‘white ape' water color symbol
symbolizes chastity;, Rewanda Kuning
'vellow ape' the color symbol of the wind is
emblematic of perfection. The GNP society
believes that if someone meets the ancestors
of the rewanda will get a pepiling ‘warning'.
The lexical meaning of rewanda in
that Javanese language means animal ‘ape'.
The cultural meaning of the word rewanda
according to the informant SM on the
linguistic expression of the data above is the
name of the ancestors of GK apes group
commonly referred to as Eyang Rewanda.
Four apes in red, black, white, and yellow
that help SK to drifting jati wood to Demak.
The contextual meaning of rewanda in the
data (3) is the ancestral name of the GK
inhabited ape which has red, black, white,
and yellow colors.
Kedhung Curug
4" Data
SM:  “kayu jati sing kejepit ning
bengawan di kethok dados rong bagian,
sing separo digawa Njeng Sunan ning
Demak, sing liyane ditinggal ning
bengawan. Kayu jati sing ditinggal ning
bengawan asale dadi kedhung curug”
‘Jati wood stuck in the river is cut into
2 parts, half of which is taken SK to
Demak, half left in the river. Jati wood
left in the river became the origin of the
formation kedhung curug'. From the data
explained that kedhung curug is a place
name of the deepest part of the river
around GK with a depth of up to 15
meters. The name kedhung curug from
Javanese language word kedhung
‘whirlpool in the deepest river' and curug
‘flow'. GNP people believe that there are
many freshwater fish habitats that can
prosper the livelihoods of fishermen.
Lexical meaning of kedhung curug
from the word kedhung ‘whirlpool' and
curug ‘flow'. The cultural meaning of
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kedung curug according to the informant
SM is a name of a deepest part of the river
around GK which has a depth of 15
meters. The place is formed from Jati
wood left by SK in the river because it is
stuck in the river cliffs. The contextual
meaning of the data (4™) is the name of a
part of the river around GK.

Kreo

5t Data

SM: “dAsalipun goa Kreo niku nggih
saking sabdane Njeng Sunan vyaiku
mangreho. Para kethek iku tugase jaga
lingkungan goa kreo niki”

The origin of GK is from the
utterance of SK namely mangreho. The
apes are in charge of protecting this GK
environment.' The data above shows that
the naming of GK comes from SK who
sent and gave orders to the ancestors of
rewanda to take care of the environment
around GK. The word kreo comes from
the Javanese Kuna mangreha from the
basic word reh meaning command.
Therefore, GNP people call it by the
name of kreo cave.

Lexical meaning of kreo from the
word reh ‘command, guard, preserve'.
The cultural meaning of kreo according
to informant SM is the name of a cave
that became SK quotation at the time of
meditation, starting when SK gave orders
to the ancestors of apes to protect the
environment around GK. The contextual
meaning of the data (5" ) is the name of a
Cave.

Pring Krincing

6" Data
SM: “Jarene simbah biyen pring
krincing iku asale saking sujen sate
sing dibuwang Njeng Sunan. Sujen
sate niku pas dibuwang wonten swara
krincing, njur thukul wit pring sing
disbeut pring krincing niku ambune
kaya sate daging menda”

'‘According to the former pring
krincing comes from skewers discarded
by SK. The skewer when discarded
krincing sound, then grow bamboo tree
called pring krincing has a smell like
goat meat satay'. Pring krincing is
derived from Javanese language from
word pring '‘bamboo plant’ and krincing
'sound’. According to the data above
pring krincing is a mention of bamboo
trees that the GNP community believes as
SK quotation. According to informants
SM around GK, SK did hermitage asking
for instructions to be given the ease of
bringing Jati wood to Demak. Before SK
and the Santri decided to continue the
journey, they did slametan ‘thanksgiving'
with a dish derived from the provisions
brought by the Santri, namely sega
gudangan, lalapan and satay. This
former skewer is discarded by SK into
bamboo plants named pring krincing.

Lexical meaning of pring krincing
from word of pring '