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ABSTRACT 
 

This current research scrutinized the implementation of collaborative writing 
on Padlet to enhance students' coherence in writing paragraph and their 
engagement in the learning process. This current research employed a quasi-
experimental one-group pretest-posttest design and a descriptive qualitative 
approach to examine students' learning processes and interactions. Twenty-
five first-year college students at one of the private universities in Indonesia 
who joined a writing paragraphs course. Quantitative data were gathered via 
paragraph-writing assessments and analyzed using paired-samples t-tests, 
whilst qualitative data were collected through observations, questionnaires, 
and student reflections. According to the study, students' paragraph 
coherence greatly improved, with mean scores rising from 68.40 to 81.24 (p 
< 0.05). Additionally, throughout the six-week intervention, engagement data 
showed a significant shift toward more content-focused peer criticism, as well 
as increased participation in posting, commenting, and editing activities. The 
results show that lines written in groups on Padlet are easier to understand 
and that students are more interested in writing in English as a second 
language. However, since this study employed a one-group design without a 
control group, the findings should be interpreted cautiously. Future studies 
are needed to further the effectiveness of Padlet-based collaborative writing 
in improving students’ coherence and engagement through more rigorous 
experimental designs. 
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INTRODUCTION  
 
For English as a Foreign Language students, writing becomes a complex skill 
that must be learned well. This talent requires advanced thinking skills, such 
as organizing thoughts, ensuring sentences make sense, and conveying 
messages clearly (Nückles et al., 2020; Sarré et al., 2021; Tjawan, 2023; 
Wijayatiningsih et al., 2018, 2022). However, for most Indonesian pupils, 
writing remains difficult. They had difficulty composing paragraphs, namely, 
arranging written ideas to create coherence and logic, which is a part of the 
problem this research addresses. Many of the students' writings were found 
to have ambiguous, fragmented meanings, so they did not achieve coherence 
worthy of being read by all readers. Around 72% of students had difficulty 
applying their thoughts in the form of coherent paragraph writing, which was 
proven by the results of class observations in one of the English Study 
Programs of a private university in Indonesia, where many diagnostic 
assessment results, especially in paragraph writing, were found to have 
decreased by 43%. In addition, students lacked understanding of constructive 
criticism and collaborative writing projects, with around 68% reporting that 
their writing was less understandable. There was always a repetition of ideas 
in each paragraph, so coherence was not achieved at the desired level. 

These writing challenges align with the findings of Nindya & Widiati, 
(2020)  and Warna et al., (2019) , which identified the primary deficiencies of 
EFL students in Indonesia as the structure of ideas and the cohesiveness of 
sentences. They can write single phrases with the proper structure, but when 
they try to write a whole paragraph, their ideas do not flow well and lack 
sufficient detail. It shows that students need to practice and get help from 
others through constant contact and feedback to write entire texts (Hyland, 
2016). 

Also, in typical classes, the process of learning to write is often 
focused on the teacher, and feedback is often delayed, limited, and limited to 
grammar errors. Nevertheless, writing criticism is important for building 
linguistic awareness and improving writing(Jones, 2022; Sun, 2023; Tustiawati 
& Malini, 2023). Students often wait for their teacher to fix their mistakes, 
rarely revise their own work, and rarely ask their classmates for input. In a 
paragraph-writing class, only 24% of students actively commented on their 
classmates' work during peer review sessions. 56% of students said they had 
never given content-based criticism and only corrected spelling and grammar. 
These results show that we need new ways to learn that encourage active 
participation and peer interaction during the writing process. 

The collaborative writing approach is a pedagogical solution that 
meets the needs of the 21st century to address these problems. Alshahrani & 
Storch (2025) characterize collaborative writing as a social process in which 
two or more writers co-create a work. In this way, students not only write, 
but they also become more conscious of how to think about text structure, 
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meaning, and language. Many studies by Ardiasih et al. (2019); 
Shayakhmetova et al. (2020); Sundari & Febriyanti (2023); Teng (2021); and 
Tjawan (2023) reveal that collaborative writing scrutinizes writing quality, 
bolsters critical thinking skills, and develops a sense of ownership over 
written work. This strategy is successful in developing writing self-efficacy 
and engagement among Indonesian EFL students (Fathi et al., 2019; Vattøy, 
2020; Yabukoshi, 2021). 

From a theoretical perspective, current collaborative writing research 
is fraught with unresolved concerns. The theory of collaborative writing 
elucidates writing development through peer interaction, including 
negotiation, shared accountability, and the co-construction of text Alshahrani 
& Storch, 2025; Sundari & Febriyanti, 2023). However, numerous studies 
often regard collaboration as a generic classroom strategy, neglecting to 
analyze how technological context influences the quality of interaction and 
the coherence of the resultant text (Adiyani et al., 2025; Nida, 2021; Rahimi 
& Fathi, 2022; Sholikhah & Anggraeni, 2022; Su & Zou, 2022). In paragraph 
composition, this matter is significant as coherence is not merely a language 
outcome but also a consequence of how writers address topic sentences, 
supporting details, transitions, and the logical progression of ideas during 
collaboration (Chanyoo, 2018; Hyland, 2019). This research examines the 
theoretical issue of the inadequate elucidation of how digital collaborative 
environments facilitate the transition from peer interaction to paragraph-level 
coherence and engagement. 

The advent of AI-assisted writing further complicates this theoretical 
discourse. Instruments such as grammar checkers, automatic paraphrase 
tools, and intelligent writing assistants may facilitate superficial corrections 
and concept enhancement, but their unregulated use may diminish the 
prominence of peer negotiation and reflective revision processes (Jones, 
2022; Wiethof et al., 2021). Consequently, AI-assisted writing was not 
designated as the primary variable in this study. Rather, it was regarded as an 
element of the extensive digital writing ecosystem that necessitates critical 
recognition. The emphasis was on Padlet-facilitated human cooperation, as 
the study aimed to understand how students negotiate meaning, respond to 
peer comments, and rewrite their paragraphs through a communal online 
platform. This orientation enables the study to address contemporary AI-
related issues while maintaining alignment with its foundational domain EFL 
collaborative paragraph writing. 

However, the greatest impact on collaborative writing lies in the 
digital tools students use and how they use them, in line with the instructions 
and stages of the collaborative writing process. Currently, Web 2.0 tools such 
as Google Docs and Edmodo are widely used to support collaborative writing 
and to provide feedback during group co-creation. Previous research has 
examined the impact of text-based platforms, focusing on document-based 
writing, on student engagement and collaborative writing quality. Padlet, a 
popular graphic-focused application, has received less attention in EFL 
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academic writing, particularly regarding paragraph-level coherence and 
multidimensional student engagement. This distinction is noteworthy 
because Padlet offers unique features such as visual concept structure, 
asynchronous interaction, and multimodal feedback, which can influence 
how students develop and update their writing products. 

Addressing this gap is crucial because varying technical capabilities 
can impact not only the written product but also the learning process itself. 
Therefore, this study aims to extend existing research by investigating how 
Padlet-based collaborative writing promotes paragraph coherence and 
student engagement in an EFL environment, and to provide a more nuanced 
view of how digital platforms influence collaborative writing practices. Padlet 
facilitates bidirectional, community-oriented interactions and offers a 
collaborative environment for students to compose, critique, and edit 
material in real time (Yeh, 2021). Most previous studies have focused on 
platforms such as Google Docs (Kitjaroonchai & Suppasetseree, 2021; Nasri 
et al., 2022; Seyyedrezaie et al., 2016; Shahidan et al., 2022; Yeh, 2021) and 
Edmodo (Miftah & Cahyono, 2022; Prasatyo & Gustary, 2023; Ulfa et al., 
2022). Padlet, on the other hand, is still not very well known as a tool for 
teaching academic writing in Indonesian universities. 

Padlet is an application in the Web 2.0 ecosystem with significant 
potential to boost collaborative writing because it is visual, easy to use, and 
accessible on many devices. Students can actively connect with their peers 
and teachers through features such as uploading, commenting, reactions 
(like/dislike), and real-time editing. (Lam & Chiu, 2018) report that using 
interactive media such as Padlet can boost student engagement and 
participation by up to 40% compared to traditional approaches. So, it makes 
the learning environment more open, adaptable, and community-based. 
Similar findings were reported by Bozatzi (2021), who demonstrated that 
students who participated in collaborative writing activities mediated by wikis 
or Padlet showed considerable improvements in the organization and content 
development of their work. 

Using Padlet can not only help students write better but also get them 
more involved in their learning. It includes behavioral, emotional, and 
cognitive engagement. Arifin & As’ad (2019); Govindarajan (2021); Huang et 
al. (2022); Tusino et al. (2019); & Wang et al. (2022) elucidate that actively 
engaged students are not merely physically present; they also exhibit 
emotional investment and cognitive effort in learning activities. In the realm 
of digital writing, behavioral engagement is quantified by the frequency of 
posts or comments on Padlet; emotional engagement is indicated by the 
enthusiasm displayed in responding to feedback; and cognitive engagement 
is demonstrated through the depth of revision and the capacity for 
independent reflection on errors. A recent study by Tang & Hew (2022) & 
Yeh (2021) demonstrated that student engagement levels can rise by as much 
as 63% when they are provided with opportunities for interaction on online 
platforms such as Padlet, especially in the emotional and cognitive 
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dimensions. 
Padlet also lets peers provide each other constructive and ongoing 

comments. When students write and receive criticism online, they not only 
learn how to judge others' work, but also what good writing looks like 
(Hyland, 2019).Situmorang et al. (2025) found that using Padlet with a 
gamification strategy increased students' likelihood of both giving and 
receiving comments by 58% compared with standard peer-review methods. 
Moreover, the writing process in Padlet fosters self-regulated learning, 
enabling students to track their progress via peer feedback, reassess their 
writing, and cultivate a practice of ongoing revision (Pakaja et al., 2024). 

In Indonesia, the use of Padlet aligns with higher education 
curriculum, which emphasizes digital literacy, collaboration, and independent 
learning. Students are no longer seen as passive recipients of information; 
instead, they are seen as active participants in creating knowledge. Padlet 
provides the Text-Based Instruction (TBI) writing learning model a place to 
grow in a more dynamic, contextual way. Students can work together to write 
coherent academic papers using interactive technology at different levels of 
learning about the topic: modeling, joint construction, and independent 
construction (Rahimi & Fathi, 2022). 

All in all, this current research found that Padlet can systematically 
assess the quality of EFL students' writing, particularly in terms of paragraph 
coherence and the degree of learning engagement. This study aims to enhance 
understanding of the integration between the Collaborative Writing and Text-
Based Instruction methodologies, facilitated by Web 2.0 technology. This 
study has two main goals: (1) to find out how well Padlet helps EFL students 
write paragraphs that make sense, and (2) to find out how much digital 
collaboration through Padlet can make students more interested in writing in 
the Indonesian university context. 
 
METHOD  
 
The current study employed a mixed-methods approach with a concurrent 
embedded design, prioritizing quantitative data and using qualitative data to 
support and explain the findings. The primary design was a quasi-
experimental one-group pretest–posttest, aimed at examining changes in 
students’ paragraph coherence following the implementation of Padlet-based 
collaborative writing. In this approach, quantitative data were used to capture 
measurable improvement in writing performance. In contrast, qualitative data 
provided complementary insights into students’ engagement, interaction 
patterns, and learning experiences throughout the intervention. The 
combination of these two forms of data was intended to offer a more 
complete picture of both outcomes and processes in EFL writing 
development. 
  This design was selected for its practicality in conducting research in 
an authentic classroom context. In this setting, all students were required to 
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participate in the same instructional activities, making random assignment to 
control and experimental groups impractical (Cresswell & Plano, 2018)[8]. 
Although the absence of a control group represents a methodological 
limitation, it reflects the natural conditions of classroom-based research. To 
address this limitation, the study used pretest–posttest comparisons to assess 
changes in writing performance over time. In addition, qualitative data were 
incorporated to provide contextual explanations for these changes, 
particularly in understanding how students interacted, responded to feedback, 
and engaged in the collaborative writing process. By integrating both data 
types concurrently, the study sought to strengthen the validity of the findings 
through complementary evidence rather than relying on a single data source. 
The study was grounded in two main theoretical perspectives. First, it 
adopted the collaborative writing framework proposed by Alshahrani & 
Storch(2025), which views writing as a socially mediated activity in which 
learners co-construct meaning through interaction, negotiation, and 
feedback. This perspective emphasizes that writing development is not solely 
an individual cognitive process but also a collaborative practice shaped by 
peer engagement. Second, the study incorporated a multidimensional 
engagement framework (Situmorang et al., 2025), which conceptualizes 
student engagement as comprising behavioral, emotional, and cognitive 
dimensions. Behavioral engagement refers to observable participation in 
activities, emotional engagement relates to students’ attitudes and responses 
toward learning tasks, and cognitive engagement involves deeper processing, 
reflection, and idea development. These frameworks were combined to 
examine how Padlet, as a digital collaborative tool, influences both the quality 
of writing and the nature of student participation. 
 The participants were 25 third-semester students enrolled in a paragraph 
writing course in the English Language Education program at a private 
university in Semarang, Central Java. The participants were aged 19-22 years, 
with 20% male and 80% female students. Purposive sampling was applied 
based on several considerations. First, all participants were actively enrolled 
in the course where the intervention was implemented. Second, they had 
stable internet connectivity, which was necessary to participate in online 
collaborative writing activities. Third, they had prior familiarity with digital 
platforms such as Google Docs or similar tools. This criterion was 
particularly important to ensure that students could engage effectively with 
Padlet without being hindered by technical challenges. By minimizing 
technological barriers, the study was able to focus more directly on writing 
development and collaborative processes rather than on digital adaptation. 
Finally, participants were selected based on their willingness to engage 
consistently throughout the six-week intervention period. 
 Data were collected using four main instruments to capture both 
performance-based outcomes and process-oriented insights. First, 
a paragraph writing test (pretest and posttest) was used to assess students’ 
writing performance. In both tests, students were asked to write a 150–200-
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word argumentative paragraph on a general academic topic. Their writing was 
evaluated using a coherence rubric adapted from Chanyoo (2018), which 
focused on four key aspects: logical organization of ideas, sentence 
connectivity, use of coherence strategies, and alignment between topic 
sentences and supporting details. These criteria were selected to reflect the 
essential components of paragraph coherence in EFL writing. A five-point 
Likert scale (1 = poor to 5 = excellent) was used for scoring, allowing for 
consistent evaluation across students. To ensure reliability, two raters 
independently assessed the writing, and inter-rater reliability was calculated 
using Cronbach’s Alpha (α = 0.87), indicating high consistency in scoring. 
 Second, an engagement observation sheet was used to document 
students’ participation during Padlet-based activities. Engagement was 
categorized into three dimensions. Behavioral engagement was reflected in 
students’ visible actions, such as posting drafts, commenting on peers’ work, 
and revising their own writing. Emotional engagement was observed through 
students’ responsiveness, including expressions of encouragement, interest, 
and enthusiasm during interactions with peers. Cognitive engagement was 
identified by the quality of students’ contributions, particularly their ability to 
provide meaningful feedback, elaborate on ideas, and revise content in 
response to suggestions. Each dimension was rated using a five-point scale 
across six instructional sessions, enabling the researcher to track changes in 
participation over time. 
 Third, a student engagement questionnaire consisting of 15 items was 
administered at the end of the intervention. The questionnaire was adapted 
from Arisman (2025) and Ryan & Deci (2020), focusing on students’ 
motivation, peer interaction, and perceptions of Padlet as a learning tool. The 
purpose of this instrument was to complement observational data by 
capturing students’ subjective experiences, particularly aspects that may not 
be fully visible through observation alone, such as perceived confidence and 
comfort in participating. 
 Finally, qualitative data were collected from students’ written reflections 
and peer feedback comments on Padlet. Students were encouraged to reflect 
on their learning experiences, challenges, and perceptions of collaborative 
writing throughout the intervention. In addition, peer feedback comments 
were analyzed to identify patterns of interaction, including corrective 
feedback (focused on errors), suggestive feedback (offering improvements), 
and elaborative feedback (expanding ideas). These qualitative data provided 
deeper insights into how students engaged with the writing process and how 
collaboration influenced their learning. 
 The study was conducted over six weeks and followed a structured 
sequence of activities. It began with a pretest to establish baseline writing 
performance, followed by an orientation session introducing students to 
Padlet and collaborative writing procedures. Students were then organized 
into small groups, and each group worked within a shared Padlet space. 
During the intervention phase, students drafted paragraphs, exchanged 
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feedback, and revised their work iteratively. The teacher facilitated the 
process by guiding discussions and providing additional feedback when 
necessary. Reflection activities were incorporated throughout the process to 
encourage students to evaluate their own progress and learning strategies. 
The study concluded with a posttest to assess improvements in paragraph 
coherence. In addition, Padlet activity logs were analyzed to quantify 
behavioral engagement, including post, comment, and revision frequencies. 
 
FINDINGS AND DISCUSSION 
 
Enhancement of the Students' Overall Coherence in Paragraphs 
 

The pretest and posttest results show a clear improvement in 
students’ paragraph coherence following the Padlet-based collaborative 
writing intervention. The mean score increased from 68.40 (SD = 6.32), 
categorized as adequate, to 81.24 (SD = 5.27), categorized as good. This reflects 
a gain of 12.84 points, indicating a substantial improvement in writing 
performance. 

A paired-sample t-test confirmed that this difference was statistically 
significant (p < 0.05). To assess the magnitude of the improvement, Cohen’s 
d was calculated, yielding a value of d = 2.20, which indicates a very strong 
effect. This suggests that the improvement is not only statistically reliable but 
also meaningful in practical terms. 

To explore variation in outcomes, students were grouped into lower- 
and higher-performing categories based on their pretest scores. The results 
indicate that lower-performing students showed a larger gain (M = 15.85) 
compared to higher-performing students (M = 9.40). This difference suggests 
that the intervention had a stronger impact on students who initially 
experienced more difficulty in organizing their ideas. 

The improvement in paragraph coherence appears closely related to 
how interaction and feedback were facilitated during the collaborative writing 
process. Padlet enabled students to make their writing visible to peers, 
creating opportunities for immediate and context-specific feedback. This 
visibility encouraged students to reflect on how their ideas were organized 
and to revise their writing accordingly. 

From a collaborative writing perspective, this finding highlights the 
role of interaction in shaping writing development. Coherence in this context 
was not constructed individually, but developed through negotiation and 
shared input. The stronger gains among lower-performing students suggest 
that peer interaction may serve as scaffolding, helping them develop a clearer 
sense of structure and organization. 

At the same time, the more moderate improvement among higher-
performing students suggests that collaborative writing may not benefit all 
learners equally. These students may require more advanced or targeted 
feedback to refine their writing further. This variation suggests that the 
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effectiveness of collaborative writing depends partly on learners’ initial 
proficiency. 

 
Students’ reflections support this interpretation. For instance, one 

student noted: 
“What I have learnt is that every phrase needs to have some connection to 
the topic sentence. I frequently wrote down random ideas before I started 
using Padlet. Since then, I have been working on making my paragraphs 
flow more effortlessly.” (Student 8, reflection on the fifth week) 
 

Similarly, another student explained: 
 
“The comments from my friends helped me realize when my ideas were not 
connected," said the student who was in the eighth week of the reflection 
section. My transitions were revised as a result.” 
(Student 14, reflection on the fourth week) 

 
These responses suggest that peer feedback did not merely function 

as correction, but also encouraged students to reconsider how their ideas 
were structured. In this sense, the improvement in coherence can be linked 
to increased metacognitive awareness, where students became more 
conscious of how their writing was organized and how it could be improved. 

From a theoretical perspective, this finding aligns with the 
collaborative writing framework (Alshahrani & Storch, 2025), which 
emphasizes the role of interaction and shared knowledge construction in 
improving writing quality. The results are also consistent with Rahimi & Fathi 
(2022), who found that digitally mediated collaboration can enhance text 
organization through continuous feedback and revision. 

In addition, Padlet’s interface may have contributed to this process. 
The visual arrangement of posts and comments allows students to see both 
their writing and the feedback in a structured way, making it easier to track 
revisions and understand how ideas are connected. This supports previous 
findings by Su & Zou (2022) and Wiethof et al. (2021), suggesting that digital 
collaborative tools can promote more balanced participation and facilitate 
deeper engagement in writing tasks. 

Overall, the improvement in students’ paragraph coherence seems to 
result not only from repeated practice but also from the interactive, feedback-
rich environment created through Padlet. This environment encourages 
students to engage more actively with their own writing as well as with their 
peers’, leading to more meaningful learning experiences. 
 
Collaborative Activity and Student Engagement on Padlet 

Student engagement during the six-week intervention was recorded 
through Padlet activity logs. All students (100%) contributed posts, 92% 
provided at least three comments, and 88% revised their writing based on 
peer feedback. In total, 365 posts and 427 comments were recorded. 
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Participation increased over time. During Weeks 1–2, activity was 
relatively low, with 65 posts and 34 comments. This increased significantly in 
Weeks 3–4 (142 posts and 210 comments), and remained high in Weeks 5–6 
(158 posts and 183 comments), accompanied by an increase in revisions. 

The analysis of feedback types shows that suggestive feedback 
(41.7%) was the most dominant, followed by praise feedback (25.8%). 
Grammar-focused feedback and elaborative feedback were less frequent. 
This indicates a shift toward more content-oriented interaction. This data 
supports Tang & Hew's (2022) assertion that behavioral engagement 
increases with greater ownership of the learning process. 

The increase in engagement appears to be gradual rather than 
immediate. In the early stages, students showed limited participation, which 
may reflect initial uncertainty about the collaborative process. However, as 
the activity progressed, participation became more consistent and self-
directed. More importantly, the nature of engagement has evolved. The 
dominance of suggestive feedback indicates that students moved beyond 
surface-level corrections and began engaging with the content of their peers’ 
writing. This shift reflects an increase in cognitive engagement, with students 
actively evaluating and developing ideas rather than simply completing tasks. 
This result aligns with Ryan & Deci (2020), who argue that collaborative 
media such as Padlet boost intrinsic motivation by meeting three learning 
needs: autonomy, relatedness, and competence. Students are socially linked, 
in control of their learning, and can demonstrate their competency through 
published work. 

From an engagement theory perspective, this pattern suggests an 
interaction between behavioral and cognitive dimensions. Increased 
participation (posting and commenting) appears to create opportunities for 
deeper engagement with content. However, the variation in feedback types 
also indicates that not all students reached the same level of engagement. 
Some remained focused on grammatical corrections, suggesting differences 
in readiness or confidence. The results are shown in Graphic 1. 
 

Graphic 1: 
Peer Feedback Comments on Padlet Categories 
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All in all, in this context, Padlet functions as an environment that 
supports engagement, but does not guarantee it (Mafulah & Cahyono, 
2023[16]). The platform's effectiveness depends on how students interact with 
it and how they respond to peer input.  
 

Student Reflections on Padlet Use 
 
Students’ reflections collected through Google Forms generally 

showed positive responses toward the use of Padlet in the writing class. Most 
students felt the platform helped them organize their ideas more clearly, with 
88% reporting improvements in structuring their paragraphs. In addition, 
84% reported that reading their peers’ work encouraged them to write more 
actively, while 80% stated that giving and receiving feedback helped them 
better understand their own mistakes. 

Some of the reflections also reveal how students’ attitudes toward 
writing began to change. For example: 

 
"Writing on Padlet made me feel more responsible because others 

could read my work. I did not want to post something messy." 
(Student 2) 
"Seeing my friends' paragraphs encouraged me to strengthen my 

topic phrases." The wall was reminiscent of a sprawling gallery in a classroom. 
(Student 9) 
"I used to think feedback was criticism, but through Padlet I see it as 

a way to learn and improve together." 
(Student 15) 
 
These responses suggest that students were not only improving their 

writing skills but also beginning to view writing as a more collaborative and 
interactive process. 
 

A closer analysis of students’ reflections reveals three key 
patterns: increased responsibility, evolving perceptions of feedback, and 
greater confidence in participation. 

First, the sense of shared visibility appears to play an important role 
in shaping students’ behavior. As their writing was publicly accessible within 
the group, students became more careful and deliberate in organizing their 
ideas before posting. This indicates that visibility functions as a form of social 
regulation, encouraging students to take greater responsibility for the quality 
of their work. In this sense, Padlet does not merely facilitate writing but also 
introduces an audience dimension that influences how students approach the 
task. 
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Second, students’ perceptions of feedback shifted from viewing it as 
correction to recognizing it as a collaborative learning process. This change 
suggests the development of feedback literacy, in which students begin to 
interpret feedback as a resource for improvement rather than an evaluation. 
This aligns with (Hyland, (2019), who emphasizes that effective writing 
development involves learners’ ability to engage with and act upon feedback, 
not simply receive it. 

Third, the reflections indicate increased confidence in participation, 
particularly among students who were previously less active in face-to-face 
settings. The asynchronous nature of Padlet allows students more time to 
think before responding, which may reduce anxiety and encourage more 
balanced participation. This supports the idea that digital environments can 
redistribute participation opportunities, enabling quieter students to engage 
more actively. 

From a theoretical perspective, these findings can be understood 
through sociocultural and engagement frameworks. The collaborative 
interaction observed in Padlet reflects the role of social mediation in learning, 
where knowledge is co-constructed through dialogue and feedback (Rababah 
et al. (2023) . At the same time, the changes in responsibility, perception, and 
participation suggest the activation of emotional and cognitive engagement, 
which are essential for meaningful learning Mafulah & Cahyono 2023); 
Rahimi & Fathi (2022); and Samosa et al. (2021). 

Importantly, these results indicate that the value of Padlet lies not 
only in its technical features but in how it reshapes the learning environment. 
By making writing visible, interactive, and iterative, the platform supports a 
shift from individual task completion to a more collaborative, reflective 
writing process. This perspective provides a more nuanced understanding of 
how digital tools contribute to writing development, beyond simply 
improving performance outcomes. 

Building upon the quantitative findings showing significant 
improvement in students ‘paragraph coherence and participation, the 
qualitative analysis further revealed how collaborative interaction on Padlet 
gradually shaped student’s behavioural, cognitive, and emotional engagement 
throughout the intervention. The findings indicate that engagement in Padlet-
based collaborative writing did not emerge immediately but developed 
progressively through repeated exposure to collaborative routines and guided 
interaction. During the initial stages of the intervention, most students 
primarily used Padlet as a space for uploading assignments rather than as an 
environment for meaningful interaction. Their comments were generally 
short, surface-level, and focused mainly on simple approval or grammatical 
corrections. However, after the teacher introduced models of constructive 
peer feedback and revision strategies, students gradually became more active 
in responding to peers ‘writing. The increase in comments from 34 
interactions during weeks 1-2 to 210 during weeks 3-4 demonstrates that 
behavioral engagement was strongly influenced by instructional scaffolding, 
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task familiarity, and collaborative practice. This finding supports the 
collaborative writing theory proposed by Alshahrani & Storch (2025) , which 
emphasizes that writing development emerges through social interaction, 
negotiation, and guided participation rather than through isolated individual 
work. Therefore, behavioral engagement in this study should not merely be 
interpreted as the quantity of participation, but also as students' increased 
readiness to engage within a visible digital writing community. 

The evolution of peer feedback quality also became one of the most 
significant findings of this study. Initially, students tended to focus mainly on 
grammar correction, spelling, and simple praise because they felt more 
confident identifying surface-level language errors than discussing idea 
development or paragraph organization. Similar tendencies have been 
reported in EFL writing contexts where students often associate feedback 
primarily with language correction (Hyland, 2019). Nevertheless, the quality 
of feedback gradually shifted toward more suggestive and content-oriented 
interaction. Students began commenting on whether supporting details were 
relevant to topic sentences, whether transitions between ideas were 
sufficiently clear, and whether examples effectively strengthened paragraph 
unity. This shift is theoretically important because paragraph coherence is 
closely related to logical organization and meaningful connections among 
ideas rather than grammatical accuracy alone (Chanyoo, 2018). The dominant 
type of suggestive feedback (41.7%) indicates that students increasingly 
functioned not only as proofreaders but also as co-constructors of meaning. 
However, elaborative feedback remained relatively limited, suggesting that 
students still required additional guidance to engage in deeper critical 
responses. This finding aligns with Rahimi & Fathi (2022), who argue that 
collaborative writing environments become pedagogically meaningful when 
peer interaction extends beyond linguistic correction into discourse-level 
revision and idea negotiation. 

Cognitive engagement became particularly visible in students’ 
revision process. Students did not simply accept peer comments 
mechanically; instead, they evaluated the relevance of suggestions and 
reconsidered the relationships among topic sentences, supporting details, 
transitions, and concluding statements. This process reflects deeper cognitive 
processing because students needed to compare their intentions as writers 
with peers' interpretations as readers. Furthermore, the visual archive 
provided by Padlet enabled students to revisit previous drafts, monitor 
revisions, and reflect on their own progress across writing stages. Such 
practices indicate the emergence of metacognitive awareness, in which 
students become more conscious that coherence is achieved through unity, 
logical sequencing, and clear transitions. These findings support self-
regulated writing theory, which emphasizes reflection and monitoring as 
essential elements of writing development (Nückles et al., 2020).  
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Another important aspect concerns Padlet’s visual design in shaping 
collaborative interaction. Unlike linear document-based platforms, Padlet 
presents drafts, comments, and peer responses in a wall-like arrangement that 
makes texts highly visible and easily comparable. This visual structure enabled 
students to observe different paragraph organizations simultaneously and 
reflect on their own writing in relation to peers’ work. The visibility of writing 
also fostered a stronger sense of audience awareness, encouraging students 
to organize their ideas more carefully before publishing. Consequently, Padlet 
functioned not only as a submission platform but also as a mediating 
environment that shaped how the students interpreted feedback and made 
revision decisions. This finding supports Su & Zou’s (2022) argument that 
digital collaborative technologies influence both interaction patterns and 
cognitive organization during writing activities. 

Finally, the findings suggest that Padlet contributed to more inclusive 
participation in the EFL writing classroom. In conventional face-to-face peer 
review sessions, highly confident students often dominate discussions, while 
quieter learners hesitate to participate. The asynchronous nature of Padlet 
provided students with additional time to read, reflect, and formulate 
responses, thereby reducing communicative pressure and encouraging 
broader participation. However, equity in digital collaboration should not be 
assumed; students with stronger language proficiency or technological 
confidence still tended to participate more actively. Therefore, teacher 
facilitation remained essential in ensuring balanced interaction and 
meaningful feedback distribution. Overall, the findings demonstrate that 
Padlet-based collaborative writing improved paragraph coherence not only 
through repeated practice but also through repeated practice but also through 
visible drafting, peer negotiation, reflective revision, and digitally mediated 
engagement processes supported by collaborative writing theory and digital 
learning research (Alshahrani & Storch, 2025; Rahimi & Fathi, 2022; Su & 
Zou, 2022). 

 
CONCLUSION   
 

This study found that collaborative writing using Padlet leads to significant 

improvement in EFL students' paragraph coherence, as evidenced by a rise 

in mean writing scores from 68.40 to 81.24. The results show that students 

not only improved their scores but also became better at organizing their 

ideas and making their sentences clearer. The results also suggest that using 

Padlet makes students more active in all three areas of behavior, emotion, 

and thought. Students not only engaged more often in writing and feedback 

activities, but also showed a shift towards peer interactions and revision 

methods that were more content-focused. A significant contribution of this 

study is its emphasis on how the features of a digital collaborative platform, 
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such as draft visibility, asynchronous feedback, and interactive commenting, 

can influence the writing process and student involvement. The data indicate 

that improvement is not a direct consequence of the tool itself, but rather a 

result of the interactional processes enabled by Padlet that foster writing 

development. From an educational standpoint, these findings suggest that 

incorporating collaborative digital tools into writing instruction can foster 

more interactive, feedback-oriented learning environments, especially in EFL 

contexts where opportunities for peer engagement are frequently 

constrained. However, the lack of a control group must be taken into account 

when interpreting the results, and subsequent research should use more 

stringent experimental designs to further investigate the efficacy of this 

methodology. 

 

CRediT AUTHOR STATEMENT 

 

Yusak Suharno: Conceptualization, Methodology, and Validation. Testiana 

Deni Wijayatiningsih: Creating Instruments, Writing Original draft and 

Revising draft, and Investigation the Data. Eko Andy Purnomo: Data 

analysis using SPSS and Interpretation. Raqib Chowdhury: Reviewing and 

Editing. 

 

ACKNOWLEDGEMENT 

The researchers are grateful to Universitas Terbuka for funding this research. 

This assistance enabled optimal data collection, analysis, and publication of 

research data. Thanks also to all the students from Universitas 

Muhammadiyah Semarang who participated in Padlet-based collaborative 

writing activities, and to the colleagues who provided helpful feedback during 

the research. The help, cooperation, and dedication of everyone helped 

complete this project. This research also uses Quilbot to paraphrase idea. 

 

REFERENCES 
 
Adiyani, N., Priyana, J. , &, & Hidayati, N. (2025). Exploring students’ 

perceptions of peer assessment in a scientific writing course. Lensa: 

Kajian Kebahasaan, Kesusastraan, Dan Budaya, 15(1), 88–105. 

https://doi.org/10.26714/lensa.15.1.2025.88-105 

Alshahrani, A., & Storch, N. (2025). Investigating the effectiveness of 

scaffolded feedback on EFL Saudi students’ writing accuracy: A 

http://jurnal.unimus.ac.id/index.php/lensa
https://doi.org/10.26714/lensa.15.1.2025.88-105


 
Lensa: Kajian Kebahasaan, Kesusastraan, dan Budaya  p-ISSN: 2086-6100 
Vol. 16 No. 1, January-June, Page. 18-38 
http://jurnal.unimus.ac.id/index.php/lensa  
 

 e-ISSN: 2503-328X 
 

 

 
How to Cite (in APA 7th Edition): 
Suharno, Y., Wijayatiningsih, T. D., Purnomo, E. A., & Chowdhury, R. (2026). Padlet-Based 

Collaborative Writing: Enhancing EFL Students’ Paragraph Coherence and 
Engagement. Lensa: Kajian Kebahasaan, Kesusastraan, Dan Budaya, 16(1), 18–38. 
https://doi.org/10.26714/lensa.16.1.2026.18-38 

33 

 

longitudinal classroom-based study. Assessing Writing, 63, 1–23. 

https://doi.org/10.1016/j.asw.2024.100910 

Ardiasih, L. S., Emzir, & Rasyid, Y. (2019). Online collaborative writing 

technique using wiki: How effective is it to enhance learners’ essay 

writing? Journal of Asia TEFL, 16(2), 531–546. 

https://doi.org/10.18823/asiatefl.2019.16.2.6.531 

Arifin, M. A., & As’ad, M. S. (2019). Student engagement, collaborative 

learning, and flipped classroom as a basis for a blended language 

learning environment. Asian EFL Journal, 24(4.1), 38–44. 

Arisman, R. (2025). English writing motivation on junior high school 

students: The types and the levels. Journal of Applied Studies in Language, 

9(1), 12–22. https://doi.org/https://doi.org/10.31940/jasl.v9i1.12-22 

Bozatzi, A. (2021). The process writing approach: Integrating padlet and web 

2.0 tools in the ELT writing classroom. Journal for Research Scholars and 

Professionals of English Language Teaching, 5(24), 1–12. www.jrspelt.com 

Chanyoo, N. (2018). Cohesive devices and academic writing quality of thai 

undergraduate students. Journal of Language Teaching and Research, 9(5), 

994–1001. https://doi.org/10.17507/jltr.0905.13 

Cresswell, J. W., & Plano, C. V. (2018). Designing and conducting mixed methods 

research (3rd ed.). Sage Publications. 

Fathi, J., Ahmadnejad, M., & Yousofi, N. (2019). Effects of blog-mediated 

writing instruction on L2 writing motivation, self-efficacy, and self-

regulation: A mixed methods study 1. Journal of Research in Applied 

Linguistics, 10(2), 159–181. 

Govindarajan, R. (2021). Exploiting gamification and interactive activities to 

achieve better students’ engagement in ELT classes. Arab World English 

Journal, (2), 238–251. https://doi.org/10.24093/awej/mec2.17 

Huang, M., Kuang, F., & Ling, Y. (2022). EFL learners’ engagement in 

different activities of blended learning environment. Asian-Pacific Journal 

of Second and Foreign Language Education, 7(9), 1–15. 

https://doi.org/10.1186/s40862-022-00136-7 

Hyland, K. , & H. F. (2019). Feedback in second language writing: Contexts and 

issues. Cambridge University Press. 

http://jurnal.unimus.ac.id/index.php/lensa
https://doi.org/10.1016/j.asw.2024.100910
https://doi.org/10.18823/asiatefl.2019.16.2.6.531
https://doi.org/https:/doi.org/10.31940/jasl.v9i1.12-22
https://doi.org/10.17507/jltr.0905.13
https://doi.org/10.24093/awej/mec2.17
https://doi.org/10.1186/s40862-022-00136-7


 
Lensa: Kajian Kebahasaan, Kesusastraan, dan Budaya  p-ISSN: 2086-6100 
Vol. 16 No. 1, January-June, Page. 18-38 
http://jurnal.unimus.ac.id/index.php/lensa  
 

 e-ISSN: 2503-328X 
 

 

 
How to Cite (in APA 7th Edition): 
Suharno, Y., Wijayatiningsih, T. D., Purnomo, E. A., & Chowdhury, R. (2026). Padlet-Based 

Collaborative Writing: Enhancing EFL Students’ Paragraph Coherence and 
Engagement. Lensa: Kajian Kebahasaan, Kesusastraan, Dan Budaya, 16(1), 18–38. 
https://doi.org/10.26714/lensa.16.1.2026.18-38 

34 

 

Jones, R. G. (2022). Partnering with AI: Intelligent writing assistance and 

instructed language learning. Language Learning & Technology, 26(2), 5–24. 

http://doi.org/10125/73474 

Kitjaroonchai, N., & Suppasetseree, S. (2021). Online collaborative writing 

via google docs: Case studies in the EFL classroom. Journal of Language 

Teaching and Research, 12(6), 922–934. 

https://doi.org/10.17507/JLTR.1206.08 

Lam, Y. W., & Chiu, K. F. (2018). Improving argumentative writing: Effects 

of a blended learning approach and gamification. Language Learning and 

Technology, 22(1), 97–118. https://dx.doi.org/10125/44583 

Mafulah, S., & Cahyono, B. Y. (2023). Indonesian students’ engagement in 

online EFL writing class and their perceptions on teacher feedback. 

Indonesian Journal of Applied Linguistics, 13(1), 152–164. 

https://doi.org/10.17509/ijal.v13i1.58279 

Miftah, M. Z., & Cahyono, B. Y. (2022). Collaborative writing assisted with 

edmodo learning management system in Indonesian EFL classes: 

Learners’ attitudes and learning engagement. Computer-Assisted Language 

Learning Electronic Journal (CALL-EJ), 23(2), 108–131. 

Nasri, N. F., Mohd Habali, A. H., & Mat Adam, M. H. (2022). Google docs: 

Students’ perceptions as online collaborative tool in learning writing 

skills. International Journal of Academic Research in Progressive Education and 

Development, 11(3), 690–705. https://doi.org/10.6007/ijarped/v11-

i3/14611 

Nida, F. (2021). A psycholinguistics analysis: How do ESL learners in higher 

education write paragraphs? Lensa: Kajian Kebahasaan, Kesusastraan, Dan 

Budaya, 11(2), 217–236. https://doi.org/10.26714/lensa.11.2.2021.217-

236 

Nindya, M. A., & Widiati, U. (2020). Cohesive devices in argumentative essays 

by Indonesian EFL learners. Journal on English as a Foreign Language, 10(2), 

337–358. https://doi.org/10.23971/jefl.v10i2.1949 

Nückles, M., Roelle, J., Glogger-Frey, I., Waldeyer, J., & Renkl, A. (2020). 

The self-regulation-view in writing-to-learn: Using journal writing to 

optimize cognitive load in self-regulated learning. Educational Psychology 

http://jurnal.unimus.ac.id/index.php/lensa
http://doi.org/10125/73474
https://doi.org/10.17507/JLTR.1206.08
https://dx.doi.org/10125/44583
https://doi.org/10.17509/ijal.v13i1.58279
https://doi.org/10.6007/ijarped/v11-i3/14611
https://doi.org/10.6007/ijarped/v11-i3/14611
https://doi.org/10.26714/lensa.11.2.2021.217-236
https://doi.org/10.26714/lensa.11.2.2021.217-236
https://doi.org/10.23971/jefl.v10i2.1949


 
Lensa: Kajian Kebahasaan, Kesusastraan, dan Budaya  p-ISSN: 2086-6100 
Vol. 16 No. 1, January-June, Page. 18-38 
http://jurnal.unimus.ac.id/index.php/lensa  
 

 e-ISSN: 2503-328X 
 

 

 
How to Cite (in APA 7th Edition): 
Suharno, Y., Wijayatiningsih, T. D., Purnomo, E. A., & Chowdhury, R. (2026). Padlet-Based 

Collaborative Writing: Enhancing EFL Students’ Paragraph Coherence and 
Engagement. Lensa: Kajian Kebahasaan, Kesusastraan, Dan Budaya, 16(1), 18–38. 
https://doi.org/10.26714/lensa.16.1.2026.18-38 

35 

 

Review, 32(4), 1089–1126. https://doi.org/10.1007/s10648-020-09541-

1 

Pakaja, M., Ninsiana, W., Fachruzzaki, F., Yulianingsih, L., & Syafei, M. 

(2024). Learn independently using the padlet application to improve 

writing skills. Journal International of Lingua and Technology, 3(2), 277–289. 

https://doi.org/10.55849/jiltech.v3i2.642 

Prasatyo, B. A., & Gustary, D. T. (2023). Investigating the effectiveness of 

edmodo on EFL learners’ motivation in writing class. JET (Journal of 

English Teaching), 9(1), 126–136. https://doi.org/10.33541/jet.v9i1.4604 

Rababah, L. M., Al-Shboul, O. K., & Banikalef, A. A. (2023). Examination of 

the use of feedback in EFL writing instruction: A case study of Jordan. 

Journal of Language Teaching and Research, 14(1), 263–268. 

https://doi.org/10.17507/jltr.1401.28 

Rahimi, M., & Fathi, J. (2022). Exploring the impact of wiki-mediated 

collaborative writing on EFL students’ writing performance, writing 

self-regulation, and writing self-efficacy: a mixed methods study. 

Computer Assisted Language Learning, 35(9), 2627–2674. 

https://doi.org/10.1080/09588221.2021.1888753 

Ryan, R. M., & Deci, E. L. (2020). Intrinsic and extrinsic motivation from a 

self-determination theory perspective: Definitions, theory, practices, 

and future directions. Contemporary Educational Psychology, 61(3), 1–11. 

https://doi.org/10.1016/j.cedpsych.2020.101860 

Samosa, R. C., Policarpio, M. V, Caňamaque, B. O., Honeylyn Camocamo, 

P. A., & Marie Clavito, J. E. (2021). Gamification as an innovative 

strategy to improve learners’ writing skills. International Journal of Academic 

Multidisciplinary Research, 5(12), 25–32. www.ijeais.org/ijamr 

Sarré, C., Grosbois, M., & Brudermann, C. (2021). Fostering accuracy in L2 

writing: Impact of different types of corrective feedback in an 

experimental blended learning EFL course. Computer Assisted Language 

Learning, 34(5–6), 707–729. 

https://doi.org/10.1080/09588221.2019.1635164 

Seyyedrezaie, Z. S., Behzad, G., Shahriari, H., & Fatemi, A. H. (2016). A 

mixed methods analyisis of the effect of google docs environment on 

http://jurnal.unimus.ac.id/index.php/lensa
https://doi.org/10.1007/s10648-020-09541-1
https://doi.org/10.1007/s10648-020-09541-1
https://doi.org/10.55849/jiltech.v3i2.642
https://doi.org/10.33541/jet.v9i1.4604
https://doi.org/10.17507/jltr.1401.28
https://doi.org/10.1080/09588221.2021.1888753
https://doi.org/10.1016/j.cedpsych.2020.101860
https://doi.org/10.1080/09588221.2019.1635164


 
Lensa: Kajian Kebahasaan, Kesusastraan, dan Budaya  p-ISSN: 2086-6100 
Vol. 16 No. 1, January-June, Page. 18-38 
http://jurnal.unimus.ac.id/index.php/lensa  
 

 e-ISSN: 2503-328X 
 

 

 
How to Cite (in APA 7th Edition): 
Suharno, Y., Wijayatiningsih, T. D., Purnomo, E. A., & Chowdhury, R. (2026). Padlet-Based 

Collaborative Writing: Enhancing EFL Students’ Paragraph Coherence and 
Engagement. Lensa: Kajian Kebahasaan, Kesusastraan, Dan Budaya, 16(1), 18–38. 
https://doi.org/10.26714/lensa.16.1.2026.18-38 

36 

 

EFL learners’ writing performance and causal attributions for success 

and failure. Turkish Online Journal of Distance Education, 17(3), 90–110. 

Shahidan, N. S. , Ali, Z. , &, & Norsuhaily, A. B. (2022). Motivational impacts 

of the google docs integration to support collaborative writing: A review 

approach. International Journal of Advances in Social Sciences and Humanities, 

1(3), 166–171. https://doi.org/10.56225/ijassh.v1i3.54 

Shayakhmetova, L., Mukharlyamova, L., Zhussupova, R., & Beisembayeva, 

Z. (2020). Developing collaborative academic writing skills in english in 

call classroom. International Journal of Higher Education, 9(8), 13–18. 

https://doi.org/10.5430/ijhe.v9n8p13 

Sholikhah, M. , &, & Anggraeni, C. W. (2022). Empowering digital language 

literacy in writing instructions: Lecturers’ and students’ voices. Lensa: 

Kajian Kebahasaan, Kesusastraan, Dan Budaya, 12(2), 263–281. 

https://doi.org/10.26714/lensa.12.2.2022.263-281 

Situmorang, K. , Pramusita, S. M. , &, & Saputra, B. A. (2025). Enhancing 

EFL learner engagement in large classrooms through padlet. AL-

ISHLAH: Jurnal Pendidikan, 17(3), 4578–4587. 

https://doi.org/10.35445/alishlah.v17i3.7714 

Su, F., & Zou, D. (2022). Technology-enhanced collaborative language 

learning: theoretical foundations, technologies, and implications. 

Computer Assisted Language Learning, 35(8), 1754–1788. 

https://doi.org/10.1080/09588221.2020.1831545 

Sun, Y. (2023). Increasing critical language awareness through translingual 

practices in academic writing. Journal of English for Academic Purposes, 62, 

1–0. https://doi.org/10.1016/j.jeap.2023.101229 

Sundari, H., & Febriyanti, R. H. (2023). Collective Scaffolding in Virtual 

Collaborative Writing: A Study during Emergency Remote Teaching in 

Indonesia. Studies in English Language and Education, 10(1), 16–40. 

https://doi.org/10.24815/siele.v10i1.25039 

Tang, Y., & Hew, K. F. (2022). Effects of using mobile instant messaging on 

student behavioral, emotional, and cognitive engagement: a quasi-

experimental study. International Journal of Educational Technology in Higher 

Education, 19(1), 1–22. https://doi.org/10.1186/s41239-021-00306-6 

http://jurnal.unimus.ac.id/index.php/lensa
https://doi.org/10.56225/ijassh.v1i3.54
https://doi.org/10.5430/ijhe.v9n8p13
https://doi.org/10.26714/lensa.12.2.2022.263-281
https://doi.org/10.35445/alishlah.v17i3.7714
https://doi.org/10.1080/09588221.2020.1831545
https://doi.org/10.1016/j.jeap.2023.101229
https://doi.org/10.24815/siele.v10i1.25039
https://doi.org/10.1186/s41239-021-00306-6


 
Lensa: Kajian Kebahasaan, Kesusastraan, dan Budaya  p-ISSN: 2086-6100 
Vol. 16 No. 1, January-June, Page. 18-38 
http://jurnal.unimus.ac.id/index.php/lensa  
 

 e-ISSN: 2503-328X 
 

 

 
How to Cite (in APA 7th Edition): 
Suharno, Y., Wijayatiningsih, T. D., Purnomo, E. A., & Chowdhury, R. (2026). Padlet-Based 

Collaborative Writing: Enhancing EFL Students’ Paragraph Coherence and 
Engagement. Lensa: Kajian Kebahasaan, Kesusastraan, Dan Budaya, 16(1), 18–38. 
https://doi.org/10.26714/lensa.16.1.2026.18-38 

37 

 

Teng, M. F. (2021). Interactive-whiteboard-technology-supported 

collaborative writing: Writing achievement, metacognitive activities, and 

co-regulation patterns. System, 97, 1–50. 

https://doi.org/10.1016/j.system.2020.102426 

Tjawan, Y. V. (2023). Exploring male students’ perceptions in doing 

collaborative writing in an EFL writing course. Leksika: Jurnal Bahasa, 

Sastra Dan Pengajarannya, 17(1), 64. 

https://doi.org/10.30595/lks.v17i1.16158 

Tusino, Faridi, A., Saleh, M., & Fitriati, S. W. (2019). Student engagement in 

hybrid task-based language teaching in EFL writing class. ISET 

Proceedings, 1–9. https://doi.org/10.4108/eai.29-6-2019.2290384 

Tustiawati, I. A. M. , &, & Malini, N. L. N. S. (2023). Common errors found 

in the diverse kinds of paragraphs composed by first Year EFL 

university students. Lensa: Kajian Kebahasaan, Kesusastraan, Dan Budaya, 

13(1), 14–29. https://doi.org/10.26714/lensa.13.1.2023.14-29 

Ulfa, S. M., Susanto, S., & Purwati, O. (2022). The impact of online platform 

Edmodo to enhance students’ motivation in learning writing at tertiary 

education. World Journal on Educational Technology: Current Issues, 14(3), 

704–713. https://doi.org/10.18844/wjet.v14i3.7207 

Vattøy, K. D. (2020). Teachers’ beliefs about feedback practice as related to 

student self-regulation, self-efficacy, and language skills in teaching 

English as a foreign language. Studies in Educational Evaluation, 64. 

https://doi.org/10.1016/j.stueduc.2019.100828 

Wang, Y. , Su, Z. , &, & Wang, D. (2022). Enhancing postgraduate taught 

students’ engagement a storytelling pedagogical approach in higher 

education. Journal of PGR Pedagogic Practice, 2(2), 54–60. 

Warna, D., Wijaya, B., Sartika, E., & Riznanda, W. A. (2019). Cohesive 

devices used in argumentative essays. Academic Journal of English Language 

and Education, 3(2), 125–147. 

Wiethof, C., Tavanapour, N., & Bittner, E. A. C. (2021a). Designing and 

evaluating a collaborative writing process with gamification elements: 

Toward a framework for gamifying collaboration processes. AIS 

Transactions on Human-Computer Interaction, 38–61. 

https://doi.org/10.17705/1thci.00141 

http://jurnal.unimus.ac.id/index.php/lensa
https://doi.org/10.1016/j.system.2020.102426
https://doi.org/10.30595/lks.v17i1.16158
https://doi.org/10.4108/eai.29-6-2019.2290384
https://doi.org/10.26714/lensa.13.1.2023.14-29
https://doi.org/10.18844/wjet.v14i3.7207
https://doi.org/10.1016/j.stueduc.2019.100828
https://doi.org/10.17705/1thci.00141


 
Lensa: Kajian Kebahasaan, Kesusastraan, dan Budaya  p-ISSN: 2086-6100 
Vol. 16 No. 1, January-June, Page. 18-38 
http://jurnal.unimus.ac.id/index.php/lensa  
 

 e-ISSN: 2503-328X 
 

 

 
How to Cite (in APA 7th Edition): 
Suharno, Y., Wijayatiningsih, T. D., Purnomo, E. A., & Chowdhury, R. (2026). Padlet-Based 

Collaborative Writing: Enhancing EFL Students’ Paragraph Coherence and 
Engagement. Lensa: Kajian Kebahasaan, Kesusastraan, Dan Budaya, 16(1), 18–38. 
https://doi.org/10.26714/lensa.16.1.2026.18-38 

38 

 

Wiethof, C., Tavanapour, N., & Bittner, E. A. C. (2021b). Implementing an 

intelligent collaborative agent as teammate in collaborative writing: 

Toward a synergy of humans and AI. Proceedings of the 54th Hawaii 

International Conference on System Sciences, 400–409. 

https://hdl.handle.net/10125/70658 

Wijayatiningsih, T. D., Bharati, D. A. L., Faridi, A., & Fitriati, S. W. (2022). 

Scaffolding for learners’ writing literacy through blended learning in an 

Indonesian EFL context. Journal of Asia TEFL, 19(1), 336–344. 

https://doi.org/10.18823/asiatefl.2022.19.1.26.336 

Wijayatiningsih, T. D., Lestariningsih, E. D., & Agustina, D. A. (2018). 

Designing scientific writing materials using task-based language 

teaching. Lensa: Kajian Kebahasaan, Kesusastraan, Dan Budaya, 8(2), 219–

233. https://doi.org/10.26714/lensa.8.2.2018.219-233 

Yabukoshi, T. (2021). Self-regulation and self-efficacy for the improvement 

of listening proficiency outside the classroom. Language Learning Journal, 

49(1), 27–40. https://doi.org/10.1080/09571736.2018.1472626 

Yeh, S. F. (2021). Collaborative writing on google docs: Taiwanese students’ 

participation, behaviors, and writing trajectories with real-work online 

tasks. Advances in Language and Literary Studies, 12(3), 73–81. 

https://doi.org/10.7575/aiac.alls.v.12n.3.p.73 

  

 

http://jurnal.unimus.ac.id/index.php/lensa
https://hdl.handle.net/10125/70658
https://doi.org/10.18823/asiatefl.2022.19.1.26.336
https://doi.org/10.26714/lensa.8.2.2018.219-233
https://doi.org/10.1080/09571736.2018.1472626
https://doi.org/10.7575/aiac.alls.v.12n.3.p.73

