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ABSTRACT
In the face of the ongoing pandemic crisis in the country, the tertiary level
education context of Bangladesh has predominantly resorted to online and
distance learning modules. While such virtual English as Foreign Language
(EFL) classes have undoubtedly played a pivotal role to ensure the continuation
of tertiary level teaching and learning even amidst the closure of educational
institutions in the country, however, some contemporary research and news in
this regard have reported on tertiary level learners’ dissatisfaction and reduced
performances in such EFL classes. As such, to assess the learners’ perceived
motivation and engagement in virtual EFL classes, the current research uses a
mixed-method approach. Here, the researcher uses questionnaire survey,
interview and FGD guidelines, constructed based on Vroom’s expectancy
theory of motivation and instruments to assess attitude orientation, to collect
data from both the “target” group, i.e. the learners, and the “resource” group,
i.e. the teachers and the parents, from 5 tertiary level institutes of the country.
Here, the data highlights negative attitude and reduced motivation orientation
of the learners towards certain aspects in online EFL classes. The findings also
manifest some imperial causal factors, which lead to reduced motivation and
engagement of learners in such online modules. Thus, it unravels how online
education has exacerbated the digital divide among learners amidst the
pandemic crisis. Moreover, the study also presents some pedagogic participantcentric suggestions to promote motivation and engagement of the learners in
online EFL classes in a developing country context like Bangladesh.
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INTRODUCTION
Online classroom manifests a different module of education that
provides the same opportunities for the teaching and learning process beyond
the physical limits of the traditional classroom through web-based learning
modes (Hsu et al., 1999). Thus, the learner-centered educational opportunities
with virtual language classrooms could satisfy multimodal learners’ needs,
reduce dependency on rote learning, and enhance experiential learning in the
process of language teaching and learning. However, despite some of these
positive highlights, the virtual language classroom, like the physical ones, entails
different challenges in terms of logistics, costing, liability, accessibility, userfriendliness, teacher training, time management, lack of technological
competency and proficiency, lack of pair and group work activities. (Kluge &
Riley, 2008; Gillett-Swan, 2017).
Like other countries, the Government of Bangladesh (GoB)’s
lockdown restrictions have closed down all educational institutions in the
country since 18 March 2020. As a result, 42 million students can no longer
attend educational institutions physically and might be prevented from doing
so for an indefinite period (UNICEF, 2020). Immediately after the closure,
GoB encouraged and instructed the schools, colleges and universities to initiate
online classes for their students. In response, many universities have started
taking online classes by using available means, such as WeChat, Zoom, Google
Meet , for tertiary level students. However, taking such online classes for
tertiary-level English as Foreign Language (EFL) education is not without
hindrances in a developing country like Bangladesh, as the technology and
equipment required to participate in such online classes are not cheap. It
requires the availability of technological infrastructures like internet connection
and computers or smartphones with cameras for both the teachers and the
students. The rise of internet cost and minimum required gadgets for
participating in online classes is also beyond most students in a developing
country like Bangladesh.
Due to such drawbacks in online education, there have been enhanced
reports on tertiary level learners’ decreased learning performances and interest
in online modules amidst the Pandemic (Dutta & Smita, 2020; Emon et al.,
2020). Research reveals a significant lack of preparedness, participation, and less
scope of classroom activities through online learning. Furthermore, problems
with feasible consistency of the internet and electricity, lack of learners’
attention persistence, comprehension in online modules were also cited as
affecting factors for such a decrease in learners’ understanding and interest in
such virtual classes (Al-Amin et al., 2021). Here, although a significant
proportion of the research in this regard has reported on such decreased
learning process and performances in online modules in Bangladesh due to the
persisting challenges, however, there is a lack of research, which explores the
motivation orientation and causal factors affecting such orientation in online
EFL classes among tertiary level learners in Bangladesh during the Pandemic.
The current study attempts to address this gap in the study by exploring the
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causes of such reduced motivation levels through a mixed-method research
study.
Motivation is noted as an attribute that gives energy to behavior and
reinforces it to direct and sustain it. Motivation involves beliefs, perceptions,
values, information and actions that are interrelated to each other. Motivation
can affect behaviors and, thus, it is essential to understand the importance and
impact of such motivation in an educational setting (Brophy, 2010).
Contemporary studies link motivation to an individual’s cognitive and affective
processes such as thoughts, beliefs, perspectives, goals and emotions. In a
pedagogic context, motivation can be affected by various social and contextual
factors (Schunk, et al., 2014). According to Suhag et al. (2016), motivation has
several effects on the learning and behavior of the students. Motivation sets
specific goals that students strive for and, thus, influences the choices of the
students. Motivation also increases the effort and energy to determine whether
a student will pursue a difficult task with enthusiasm or with an indifferent
attitude. Regarding the learners’ motivation in online classes, many studies have
shown that the effective use of e-learning or online learning could help increase
students’ motivation, engagement, and attendance in the classes (Harandi, 2015;
Hartnett, 2016). In this regard, extrinsic and intrinsic goal orientation, selfefficacy, effective teacher instruction, use of scaffolding technique, real-time
feedback were cited as aspects that increase learners’ motivation in the online
pedagogic process (Samir et al., 2014; Lee & Martin, 2017;Gedera et al., 2015 ).
In this study, Victory Vroom’s (1964) expectancy theory was primarily
used to understand the perceived motivation level of the learners. The
expectancy theory of motivation is a cognitive theory of motivation, which
entails that an individual will behave or act in a certain way because they
are motivated to select a specific behavior over others based on that
selected behaviour. In other words, the motivation of the behavior selection is
determined by the desirability of the outcome. Accommodating the theory to
an educational environment suggests that the amount of motivation and effort
a student will put into learning will depend on three perceptual relationships:
(1) Expectancy: This refers to the "effort-performance" relation. Thus, the
perception of the students that the effort that he or she will put forward will
result in the attainment of the "performance" increases their motivation in the
classroom process. This cognitive evaluation is heavily weighted by a student's
experiences, personality, confidence etc. Teachers should understand this
connection between effort and performance and its impact on motivation; (2)
Instrumentality: This refers to the "performance-reward" relation. The students
evaluate the likelihood or probability that achieving the performance level will
result in the attainment of the reward. If the reward is much more, then
performance will be better and if it is less, then motivation will decrease and,
lastly, (3) Valence: It means the value the students place on each of the
outcomes, i.e. what are the rewards, and will they satisfy the learners’ needs?
Teachers should find out what those specific needs and rewards are. All these
factors need to be present to influence motivation.
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Again, assessing the learners’ attitude orientation is required if
we need to understand the learners’ motivation orientation. Prior studies have
shown that attitude has been identified as an essential factor that affects
learners’ motivation, interests, and performances in online learning
environments (Zhu et al., 2020; Dörnyei, 2003; Selvi, 2010). Furthermore, Yang
and Cornelius’ (2004) qualitative research showed learners’ positive attitude in
some aspects of online classes, e.g., flexibility, cost-effectiveness, electronic
research availability, ease of connection to the internet, and well-designed class
interface. On the other hand, it highlighted negative attitudes towards other
aspects, e.g., delayed feedback from instructors, unavailable technical support
from instructors, lack of agency and self-motivation, monotonous instructional
methods, and poorly designed course content. In this regard, it can be
ascertained that there is a directly proportional relationship between a learners’
attitude orientation and motivation orientation concerning an aspect. If the
attitude is negative, motivation will also be less and if it is positive, then
motivation will also be more with an aspect. Apart from this, to understand the
motivation level of learners in the online EFL sphere, it is imperative that we
take into consideration other factors, including-the proportion of conducive
learning atmosphere in such online classes (Krahnke & Krashen, 1983); use of
effective strategies, such as lesson study., by teachers to create a positive
learning process and environment which caters to learners’ attention,
confidence, satisfaction (Aimah et al., 2016); variable factors like the
environment, curriculum as well as teaching-learning factors, such as- teacher
support, learner satisfaction, classroom activities . (Tuan, 2012; Yilmaz et al.,
2017; Kebritchi & Santiague, 2017).
Prior research studies have reported on an association between learners’
decreased motivation in online classes with lack of feasible internet network,
teacher and peer interaction, learning materials at home as well as with issues
like complexity to remember read lessons, decrease in overall study time etc.
(Dutta & Smita, 2020; Meo et al., 2020). However, there is a lack of research,
which conducts a comprehensive study on the causal factors affecting
motivation orientation, primarily in the tertiary level virtual EFL context in
Bangladesh during the Pandemic. Here, EFL pedagogic context in Bangladesh
can be manifested as a specialized field encumbered by its own set of challenges
about learners’ motivation, participation, and performances (Rahman et al.,
2019). These challenges are further exacerbated amidst the pandemic crisis. The
current research attempts to address the gap by conducting a comprehensive
research study on the situational and cognitive causal factors affecting learners’
motivation in the online EFL classes at the tertiary level in Bangladesh during
the Pandemic through a small-scale pedagogic participant-oriented study based
on the selected cognitive theory of motivation along with other scales and
instruments to measure the dynamics of attitude and motivation of the learners.
The study also attempted to unravel some pedagogic participant-oriented
recommendations regarding enhancing the learners’ motivation in the online
EFL pedagogic context at the tertiary level in Bangladesh.
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METHOD

The research is a mixed-method study, and it utilizes both quantitative
and qualitative research process and analysis as demonstrated in Figure 1. The
data was collected during the Pandemic, thus, it utilized the following three data
collection instruments: online survey questionnaires, telephone/Zoom
interviews and online focus group discussions (FGD) (Morgan, 1997).
Questionnaire surveys manifest an efficient way to collect information from
many research participants in a short time (Brown, 1995). Again, Dilshad and
Latif (2013) assert that interview sessions provide “a setting for the relatively
homogeneous group to reflect on the questions asked by the interview” and is
crucial for collecting qualitative data (pp.191-93). Furthermore, according to
Morgan (1997), focus group discussions are crucial instruments to obtain a
collective notion of the participants’ subjective opinions regarding an issue,
event or topic. Here, a mixed-method approach was adopted for the study as
prior research in learners’ motivation orientation studies adopts both qualitative
and quantitative approaches (Hartnett et al., 2011; Selvi, 2010) and ensuring
proper triangulation of data.
Figure 1:
Diagram Representing Data Collection and Analysis Steps
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Here, the research was conducted among five tertiary level private
universities of Dhaka city, the capital of the country, and the research sample
included both “target group” i.e. the students and the “resource group” i.e. the
teachers and the parents (Brown, 1995). The universities were selected by
purposive sampling based on the information that the universities are
conducting online EFL classes amidst the Pandemic. Here, the age of the target
group ranged between 18-21 years and included students from year 1 of the
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University level education, as EFL classes are mostly offered during the first
year of tertiary education in Bangladesh. Here, the students were from different
subject backgrounds, including- business administration, engineering, law,
natural sciences, and male and female students. In addition, the teachers who
take these EFL classes were selected for the interview, and the parents of the
particular “target group” were interviewed. In total, the sample size included
251 students, 9 teachers and 12 parents.
Here, the research instruments were designed based on Vroom’s (1964)
expectancy theory of motivation and based on an adapted version of Yang and
Cornelius’ (2004) interview questionnaires for assessing the learners’
perceptions and attitudes towards online classes. As such, the students’ semistructured questionnaire statements were constructed primarily based on
Vroom’s expectancy theory and were measured through Likert’s measurement
index. The survey also contained a subjective opinion segment after each
question statement. The qualitative instruments were primarily based on the
adapted version of Yang and Cornelius’ (2004) interview questionnaire and
assessed the learners’ attitude and, thereby, their motivation in online modules.
The interview and FGD guidelines also included questions to unravel the
research participants’ perceptions regarding the reasons that affect such
motivation orientation of the learners and their suggestions to improve such
motivation orientation in online EFL teaching-learning context. Here, all the
quantitative question item responses were analysed through Microsoft Excel
2016. The mean of the responses was then interpreted based on Likert’s index.
The close ended survey questionnaire items contained five criteria index based
on Likert’s scale, i.e. agree, partially agree, neutral, disagree and partially
disagree. The qualitative data from the subjective opinion segment of the
questionnaire, the interviews and the FGDs were inductively coded through
listening and reading intensively (Gibbs, 2007) to the recorded contents. The
findings from the qualitative data is presented through direct quotation as well
as pie diagram and table format in the following segment of the paper.
FINDINGS AND DISCUSSION
This section will highlight some imperial findings regarding motivation
orientation and causal factors affecting the learners’ motivation level and some
pedagogic participant-oriented suggestions to enhance learner motivation and
participation in the online EFL modules. Here, in the expectancy-oriented
survey statement, most of the learners responded that they agree or partially
agree that they have a role to play in the predicted outcome, i.e., their
performance in online classes and exams. If the event seems random or outside
the individual's control, students will feel less motivated to pursue that course
of action. On the other hand, if the students play a significant role in success,
students will feel more instrumental and intrinsically motivated. Figure 1, which
represents the learners' responses to the expectancy-oriented survey statement,
highlights that most of the students agree or partially agree that their
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performances and learning outcomes in the online EFL classes depend on their
endeavors and participation. However, one student in the subjective opinion
segment asserted –“I know I can do better in online English classes if I tried
more. However, due to internet disruptions, lack of effective classroom process,
technology access. we sometimes become helpless and miss the online classes.
It makes us lose motivation as we do not have any control over the internet and
other technical aspects needed for online classes.” This entails that the students
perceive a close association between their endeavors and expected
performances in online EFL modules. However, such expectancy ratio is
lowered when outside the control spectrum of the learners, such as internet,
technology access, budget., comes into play in the particular context.
Figure 2:
Learners’ Expectancy Proportions in Online EFL Classes
I think my performances in online EFL classes and exams will
be better if I put in more effort and endeavours
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Moreover, in the instrumentality-oriented survey statement, most of the
learners asserted that they disagree or partially disagree that their performances
and participation in online EFL classes and exams are adequately rewarded.
Here, if the students perceive that achieving the performance level will result in
the attainment of the reward, they will be more interested in the online learning
process. On the other hand, if the reward is lacking, then their instrumentality
proportion will also decrease and, thereby, decrease the extrinsic motivation of
the learners. Therefore, as manifested in Figure 2, most students disagree or
partially disagree that their performances and participation are adequately
valued in online EFL modules. In this regard, one student in the subjective
opinion segment asserted that “Instant feedbacks and error corrections are slow
in online English modules. In the physical classes, our participation and
performances were more praised and reinforced by the teachers. In the online
modules, such encouragements in the feedback process is low and slow. As
there are time management problems and technical issues thus, the teacher is
only focused on completing the lessons within the small time span. We also get
less in online summative and formative assessments as compared to the physical
ones.” In this regard, another student noted that- “In the physical classes, the
teacher could provide reinforcement and praises to the students one by one.
However, online classes have less time and is encumbered by different technical
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problems. As such, the teacher is unable to provide individual reinforcement
through feedbacks. As such, the students often feel like their participations are
not adequately recognized and reinforced.” Thus, the data reveals the learners’
perceptions, which entails that their efforts, performances, and participation are
less encouraged and reinforced in the online classes than the physical ones.
Figure 3:
Learners’ Instrumentality Proportions in Online EFL Classes
My performance and participation in the online English classes
and exams are adequately rewarded in the form of positive
reinforcement, enouragements and deserving grades
Disagree
Partially Disagree
Neutral
Partially Agree
Agree
0

10

20

30

40

50

60

70

80

90

100

Regarding valence proportion, the students’ responses show a poor
valence rate. Figure 3 shows that most students partially and disagree entirely
that online EFL classes positively impact their English language learning
process. In this regard, the subjective opinion segment of the question
highlighted some imperial findings, including-“Online learning does not
provide opportunity to practice speaking and writing like physical classes”;
“Online learning is not as effective as physical classes”; “I do not think online
learning is effective because it does not develop language skills adequately and
does not provide enough interaction opportunities in English” ; “I do not think
online learning is effective as I have problems with content comprehension and
retention” etc. As such, the findings highlight that learners generally think that
online EFL classes have less benefit in improving their English language skills
and abilities than the physical EFL classes. Here, things that seem unlikely to
produce personal benefit have a low valence, while those with immediate
personal rewards have a higher valence proportion. As the learners mostly think
that online EFL classes do not benefit their individual English learning process
and outcomes, the findings show a low valence proportion.
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Figure 4:
Learners’ Valence Proportions in Online EFL Classes
I think online English learning has beneficial outcomes in
developing my language skills, proficiency and abilities
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Although the learners' expectancy proportion is comparatively high in
this case, the survey reveals a low valence and instrumentality rate. Based on the
studies mentioned above, we know that all three of these factors need to be
present to influence motivation. It is required that teachers have an in-depth
understanding of students in all three areas or survey them in advance to
identify them. If a student is highly motivated, all three factors of the expectancy
model need to be high. If even one of these factors is less (e.g., expectancy is
high, but instrumentality and valence is low), the student will have less
motivation for the course of the module. A low proportion in valence and
expectancy scale in the study highlights the reasons behind reduced motivation
level among the tertiary level students in online EFL modules.
Again, to understand the motivation orientation of the learners, it is
essential to understand their attitude orientation towards such classes. Thus,
three FGD, consisting of 10 learners each, and interviews with 9 teachers and
12 parents were conducted to unravel the learners’ attitude towards online
classes. Here, both the interview and the FGD findings asserted that the
learners prefer traditional EFL classes over the online EFL modules. Here,
students in one of the FGD sessions manifested that –“We do not like online
classes. It is not as efficient as traditional classes. The teaching is inefficient, and
the learning is slow. In addition, there is a lack of adequate support and quality
insurance of online classes.” Similar notions were noted in other FGDs and in
the teachers’ and parents’ interviews as well. Based on the interview and FGD
findings, the learners’ attitudes towards online learning environment, quality of
online teaching-learning process, technical and other support provided in online
classes, online feedback and error correction, course content as well as
assessments, after coding, were noted to be mostly negative in nature and this
can be presented through the following diagram:
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Figure 5:
Findings from FGD-s and Interviews regarding Learners’ Attitudes towards
Online EFL Classes
Learners' attitudes towards online EFL classes
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This negative attitude towards different segments in online EFL classes
reduces learners’ motivation towards the online EFL classes. Some of these
negative attitudes towards the online pedagogic process hold similarities with
the research mentioned above about learners’ attitude orientation. Here, the
FGD and interview participants were further inquired regarding the causal
aspects, which results in such negative attitude and, thereby, reduced motivation
level of the learners towards online EFL classes. In response to the reasons
behind the reduced motivation orientation of learners towards online EFL
classes, the FGD and interview findings highlighted issues with course,
technology, context and teaching and learning-oriented factors, which causes
such reduce motivation level among the learners. In this regard, one of the FGD
findings asserted the following factors, which affect their motivation in online
classes–
There are many aspects in online English classes which makes us demotivated
towards it. Technology oriented factors, such as internet disruptions,
technology access etc. are some of them. We get less interaction and practice
opportunities as the teachers often give us one-directional instruction of
grammar rules and vocabulary over zoom. In physical classes, we used to get
more interaction opportunities in English and the feedbacks and corrections
were instant. The course contents are not properly adapted to online modules
and the learning is not as interactive as it used to be in the physical classes.
Before we used to get practice of all the four skills in the integrated English
classes. Now, we barely get any listening and speaking practices. Moreover,
most of the parents have negative attitudes towards online classes, which
further reduces our motivation.

Furthermore, interview with one teacher manifested the following
aspects, which affect the learners’ motivation in online classes–
Online EFL classes are not as effective as physical classes and, thus, the
students have reduced motivation and negative attitude towards online classes.
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There are issues with time management, technological disruptions etc. in
online classes. As such, we cannot provide enough interaction opportunities
for the learners in online modules and the feedback process is slow as well.
Online learning is slow and, thus, we face difficulty finishing the course
syllabus. Furthermore, as the assessments are not properly adapted to the
online modules, therefore, we see a high proportion of plagiarism in online
examinations. There are also issues with student and teacher harassment and
misconduct in online classes.

In this regard, one parent interview also entailed similar findings, which
leads to such reduced motivation in online English classesMy son’s performances have undoubtedly diminished in online English
classes. I do not see him attending the classes or taking the examinations
seriously. This reduced motivation can be because online classes are new and
still not acceptable to the learners who have always been used to physical class
modules. Furthermore, my son also complains that teaching is not effective in
online classes and the teachers only manifest a one-directional teaching in
online classes.

Here, the interviews and FGDs further highlighted that online modules
have increased the “Digital Divide” (Khalid & Pedersen, 2016) at the tertiary
level as socio-economic condition determines learners’ better access to
technology and internet facilities thereby, better motivation and performances
in online classes. In this regard, one FGD findings reveal –
Those who are rich and living in urban spheres have better access to
technology and internet. Therefore, they can attend the classes regularly and
more effectively. The ones who are from middle-income families and are
currently leaving in rural and remote setting do not have that privilege. If you
have the access and means, your motivation towards online classes will be
high. If you do not, it will be low.

In this regard, the aforementioned qualitative data findings entail that
the teaching-learning oriented factors for reduced motivation consist of issues
like lack of interest and agency in online learning, lack of expertise and
knowledge in technology usage, lack of training in online module, etc. These
aspects further act as a causal factor for lack of participation and engagement
in online modules and poor performance in online assessments. Here, the
course oriented factors primarily entailed issues like lack of adaptability of
existing EFL course contents, activities and assessments to online modules and
the context-oriented factors mainly highlighted issues like negative attitudes of
learners, parents , teachers and administrative personnel towards such classes
as well as harassment, misbehaviours and lack of acceptance of online education
modules by some learners. Finally, in regard to technology-oriented factors, the
issues entail low internet bandwidth and high cost of IT and internet facilities,
lack of access to technologies in remote regions etc. Based on the FGD and the
interview findings, it was ascertained that such aspects act as causal factors in
such reduced motivation and negative attitude towards the online EFL modules
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and hold similarities with the research mentioned above regarding motivation
orientation. Therefore, based on the findings, the factors can be deduced into
specific criteria as follows:
Table 1:
Causal Factors affecting Motivation Orientation in Online EFL Classes
Criteria

Issues

Teacher/learner-oriented
factors

Lack of agency of learners in classroom process
lack of expertise and knowledge in technology
use
Lack of monitoring, feedback and error
correction
Lack of interactive and integrated skills classes

Course-oriented Factors

Unadapted EFL course contents and materials
Unadapted EFL activities and tasks
Unadapted assessments

Context-oriented factor

Negative attitude of stakeholders
Misconduct/ harassment
Lack of socio-economic capabilities

Technology-oriented
factors

Accessibility
Availability
Affordability

Again, from the qualitative data findings, a series of pedagogicparticipant and stakeholder-oriented suggestions were unraveled to improvise
the online EFL modules and enhance the learners’ engagement and motivation
in the online classes. The suggestions also entailed aspects, which can help to
bring about improvement in the aforementioned criteria of teaching, learning,
course, context and technology-oriented factors, which determines the learners’
motivation orientation in online modules. Here, this can be manifested as
follows:
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Figure 6:
Suggestions for Enhancing Learners’ Motivation in Online EFL Modules
Providing more technical and learning support to
the learners
11%
23%

Providing more interactive and skill integrated
activities and tasks

13%
Lowering internet cost and enhancing technology
access for learners

10%

18%
25%

Adapting the course contents, materials and
assessments to online modules
Providing a more positive, warm and encouraging
online sphere
Using more effective online teaching strategies to
enhance learners' attitudes and confidence

Here, it can be observed that the suggestions primarily aimed at
lowering the drawbacks as mentioned above about course, technology,
contextual and teaching-learning oriented factors of online modules, which act
as causal factors for reduced learner motivation in the online EFL classes. It
also indirectly aimed at providing a more conducive learning atmosphere, which
can increase teaching and learning efficiency in online EFL modules in order to
increase the proportion of learners’ valence, expectancy and instrumentality in
online EFL classes by providing a more encouraging and participatory
atmosphere; inducing more interactive and skill integrated language activities.
Furthermore, incorporating the suggestions can also help nurture a positive
attitude of the learners towards the online EFL classes in terms of teaching,
learning, instructional quality, assessments, etc.
CONCLUSION
The paper assesses the motivation orientation of the tertiary level learners.
It highlights some important causal factors that lead to reduced motivation and
participation of the learners in the online EFL modules, taking place in the
contemporary pandemic-affected context of a developing country Bangladesh.
While the research highlights a lack of valence and instrumentality proportion
of the learners, it also highlights a series of aspects that act as causal factors for
the learners' reduced motivation and negative attitude towards the online
modules. Identifying such aspects is essential as teachers and administrative
personnel of tertiary level educational institutes need to identify which aspects
of learners’ needs and cognition are being overlooked in the online classes and,
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thereby, triggering the low level of learners’ motivation in the online classes
modules. Finally, the paper presents some pedagogic participant-oriented
suggestions, which can be used as guiding tools for teachers, at the micro level,
and policymakers, at the macro level, to bring about changes and improvement
in the contemporary dimension of online EFL modules at the tertiary level in a
developing country context like Bangladesh. The empirical findings can also
guide more large-scale future research in the area of learner motivation and
engagement in online EFL classes amidst the Pandemic.
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